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Abstract
This study examines how Filipino English teachers interpret and implement government-developed lesson plans in combination with PowerPoint-based instruction in secondary school classrooms. It explores teachers’ perceptions of the effectiveness of these instructional resources and the challenges they encounter when adapting centrally designed materials to diverse learner needs. Employing a mixed-methods design, the study involved eight English teachers from a public secondary school in the Philippines. Data were collected through non-participant classroom observations and online questionnaires consisting of both closed-ended and open-ended items. Quantitative data were analysed using descriptive statistics, while qualitative responses were examined through thematic analysis. The findings indicate a strong teacher preference for PowerPoint due to its flexibility, visual affordances, and capacity to support interactive learning. Despite this preference, textbooks remain valued for providing structure, supporting independent learning, and ensuring curriculum coverage. Government-developed lesson plans were perceived as useful for alignment with national standards, but were frequently criticised for their limited flexibility, requiring teachers to adapt them to suit classroom realities. Key challenges identified include time constraints, limited professional training, and unequal access to technological resources. The study highlights the importance of blended instructional approaches that integrate digital tools with conventional materials and underscores the need for greater teacher autonomy, targeted professional development, and improved infrastructure to support effective technology integration in English language teaching.
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Introduction
Teaching materials play a central role in shaping classroom practices and learning experiences in English language education. In language teaching, instructional materials may include textbooks, digital resources, multimedia presentations, and teacher-developed materials, each offering different pedagogical affordances (Tomlinson, 2012). Digital tools and multimedia resources have been shown to support diverse learning styles and promote student engagement, while traditional materials such as textbooks continue to provide structure, continuity, and curricular alignment, especially in resource-constrained contexts (Smart et al., 2020).
In many educational systems, including the Philippines, instructional practices are further shaped by centrally developed curricula and government-produced lesson plans. Under the MATATAG curriculum, the Philippine Department of Education provides standardized lesson plans, textbooks, and teaching guides to ensure coherence and equity across schools (Kilag et al., 2024). While such materials aim to support teachers and promote national consistency, research suggests that centralized instructional resources may also limit contextual flexibility and teacher autonomy, particularly when classroom realities diverge from curriculum assumptions (Ball & Bowe, 1992). Teachers are often required to adapt these materials to address differences in students’ language proficiency, learning needs, and access to resources.
Alongside government-developed materials, PowerPoint has become a widely used instructional tool in English language teaching. Previous studies report that PowerPoint can enhance lesson clarity, visual engagement, and interactivity when used pedagogically (Ishartono et al., 2022; Dewi & Kareviati, 2021). However, its effectiveness is highly dependent on how it is integrated into teaching, with concerns raised about overreliance, limited interactivity, and insufficient teacher training (León & García-Martínez, 2021; Ahmad et al., 2022). These findings suggest that digital tools alone do not transform teaching practices without informed pedagogical decision-making.
Although existing research has examined textbooks and PowerPoint as separate instructional resources, limited attention has been given to how teachers integrate digital tools with government-developed lesson plans in centralized curriculum contexts. In particular, there is a lack of empirical research exploring teachers’ perspectives on adapting mandated lesson plans through PowerPoint-based instruction to meet diverse classroom needs. Understanding this integration process is crucial, as it highlights how teachers exercise professional judgement and agency within policy constraints.
Addressing this gap, the present study examines how Filipino English teachers perceive and use government-developed lesson plans in combination with PowerPoint-based instruction. Drawing on the TPACK framework (Mishra & Koehler, 2006) and the concept of teacher agency (Biesta et al., 2015), the study explores how teachers negotiate curriculum mandates while integrating technology into their classroom practices. By focusing on teachers’ decision-making and instructional adaptations, this study aims to contribute insights into curriculum enactment, technology integration, and teacher professionalism in English language education.
Literature Review
This section reviews literature relevant to the use of instructional materials in English language teaching, focusing on (a) technology integration in language education, (b) the influence of government policy on teaching practices and teacher autonomy, and (c) empirical studies examining curriculum implementation and instructional decision-making.
Technology Integration in English Language Teaching
Digital technologies have increasingly shaped instructional practices in English language education, offering new possibilities for engagement, interaction, and differentiated learning. Among commonly used tools, PowerPoint has gained widespread adoption due to its flexibility, accessibility, and capacity to integrate text, visuals, audio, and interactive elements. Research suggests that when used pedagogically, PowerPoint can enhance learners’ listening, speaking, reading, and writing skills by presenting content in an organised and visually supportive manner (Vanisree et al., 2024).
Studies in English language classrooms indicate that PowerPoint can increase student attention and motivation, particularly when lessons incorporate multimedia features and interactive tasks (Dewi & Kareviati, 2021). Its effectiveness, however, is closely tied to contextual factors such as teacher expertise, availability of infrastructure, and instructional purpose. Practical challenges—including unstable electricity supply, limited access to projectors, and technical issues—continue to constrain its use in many educational settings, particularly in public schools (Dewi & Kareviati, 2021).
Importantly, PowerPoint should not be viewed as a replacement for teachers or traditional instructional approaches. Rather, research emphasises that both traditional and digital methods offer distinct pedagogical strengths, and their effectiveness depends on classroom context, learner needs, and instructional goals (Madani & Musa, 2023). While PowerPoint supports clarity, organisation, and visual engagement, it cannot substitute for teacher–student interaction, scaffolding, or responsive pedagogy. This highlights the need to understand how teachers integrate digital tools alongside other instructional resources rather than treating them as standalone solutions.
Influence of Government Policy on Teaching Practices
Teaching practices are not shaped by instructional tools alone but are also strongly influenced by government policies and curriculum mandates. International research demonstrates that centrally imposed curricula often prioritise standardisation and accountability, sometimes at the expense of teacher autonomy. For example, studies on the No Child Left Behind policy in the United States show that high-stakes accountability shifted classroom practices toward test-oriented instruction, reducing opportunities for student-centred and creative teaching (Vande Corput, 2012).
Similar patterns have been observed in other contexts. Chan (2012) reports that curriculum reforms in Hong Kong increased expectations for teacher compliance and adaptability but also intensified workload pressures and professional stress. Although such reforms often include “soft” policy mechanisms such as guidelines and professional development, their effectiveness depends on how well institutional support aligns with teachers’ classroom realities.
Ball and Bowe’s (1992) policy enactment framework provides a useful lens for understanding these dynamics. They argue that curriculum policies are not implemented mechanically but are interpreted, negotiated, and adapted by teachers within specific institutional and contextual conditions. While national curricula aim to ensure coherence and equity, their implementation is frequently uneven due to differences in resources, school cultures, and local constraints. As a result, teachers may experience tension between compliance with curriculum mandates and responsiveness to student needs, leading to stress, reduced autonomy, and professional frustration.
In centralized systems, such tensions are particularly evident when teachers are required to follow prescribed lesson plans that may not fully account for learner diversity or classroom conditions. This underscores the importance of examining how teachers exercise professional judgement and agency when working within policy constraints.

Empirical Studies on Curriculum Implementation and Teacher Agency
Previous studies provide important insights into how teachers negotiate curriculum mandates in practice. Ball and Bowe (1992) demonstrate that curriculum implementation involves complex interpretive processes shaped by institutional roles, resource availability, and professional beliefs. Their work highlights the active role of teachers and department leaders in mediating policy demands rather than passively implementing them.
Vande Corput (2012) further illustrates how policy-driven accountability influences teaching styles, showing that mandates can shift pedagogical priorities away from student-centred learning. Similarly, Chan (2012) finds that teachers often feel compelled to align with curriculum reforms due to institutional pressures, even when these reforms challenge their professional autonomy or well-being.
While these studies offer valuable insights into curriculum policy and teacher agency, most focus on curriculum implementation broadly rather than on the integration of specific instructional tools. In contrast, research on PowerPoint and other digital resources tends to examine their pedagogical impact in isolation, without sufficient attention to how they are used within mandated curricular frameworks.
Consequently, there remains limited empirical research exploring how teachers integrate digital tools such as PowerPoint with government-developed lesson plans in centralized education systems. In particular, little is known about how teachers adapt mandated instructional materials through technology to address diverse learner needs while complying with curriculum requirements.
Research Gap
Although existing literature has examined technology use and curriculum policy separately, few studies have investigated how teachers combine government-developed lesson plans with digital tools in everyday classroom practice. There is a lack of research focusing on teachers’ perspectives and decision-making processes when negotiating curriculum mandates through technology integration, particularly in the context of English language teaching in the Philippines.
Addressing this gap, the present study examines how Filipino English teachers perceive and use government-developed lesson plans in combination with PowerPoint-based instruction. Drawing on the TPACK framework (Mishra & Koehler, 2006) and the concept of teacher agency (Biesta et al., 2015), the study seeks to illuminate how teachers navigate policy expectations while adapting instructional materials to their classroom realities.
Methodology
This study adopted a mixed-methods design to examine English teachers’ perceptions and classroom practices related to the use of government-developed lesson plans and PowerPoint-based instruction. Mixed-methods research enables the integration of quantitative and qualitative data to generate a more comprehensive understanding of educational phenomena by combining numerical trends with in-depth contextual insights (Palinkas et al., 2011). This approach was considered appropriate for capturing both patterns in teachers’ instructional preferences and the underlying reasons shaping their pedagogical decisions.
The participants were eight English teachers from a public secondary school in the Philippines. Purposive sampling was used to select teachers who had direct experience using both government-developed lesson plans and PowerPoint in English language teaching. Although the sample size was small, it was appropriate for qualitative inquiry, as thematic saturation was achieved with recurring patterns emerging across participant responses.
The teachers ranged in age from 27 to 63 years (M = 39) and had between 4 and 29 years of teaching experience (M = 10), representing early-career, mid-career, and senior educators. They taught at both lower secondary and senior high school levels, allowing for a range of instructional contexts to be examined. Most participants held postgraduate qualifications, indicating strong professional preparation and familiarity with curriculum implementation and instructional design.
Ethical approval was obtained from the school administration prior to data collection. All participants provided informed consent and were assured of anonymity and confidentiality. Participation was voluntary, and all data were handled in accordance with ethical research standards.
Data were collected through non-participant classroom observations and an online questionnaire consisting of both closed-ended and open-ended items. Non-participant observation was used to document classroom practices without researcher intervention, allowing teaching and learning activities to proceed naturally (Chan et al., 2019). To minimise disruption and protect participant privacy, no audio or video recordings were made during observations.
The questionnaire was administered online and consisted of three sections. The first section collected demographic information, including age, educational background, teaching experience, and level taught. The second section included closed-ended items measured on a five-point Likert scale (1 = strongly disagree to 5 = strongly agree) to capture teachers’ perceptions of PowerPoint use, textbooks, and government-developed lesson plans, as well as challenges encountered in preparing instructional materials. The third section comprised open-ended questions designed to elicit deeper reflections on instructional choices, perceived benefits and constraints, and contextual challenges in adapting teaching materials. To enhance clarity and content validity, the questionnaire was reviewed by two experienced educators prior to distribution, and minor revisions were made based on their feedback.
Quantitative and qualitative data were analysed separately and then integrated to support triangulation. Closed-ended questionnaire responses were analysed using descriptive statistics, including means, standard deviations, frequencies, and percentages. Statistical analysis was conducted using SPSS to identify patterns in teachers’ instructional preferences and perceived challenges.
Qualitative data from the open-ended responses were analysed using thematic analysis following the six-phase framework proposed by Braun and Clarke (2006). Both inductive and deductive coding strategies were employed. Inductive coding allowed themes to emerge from the data, while deductive coding was informed by existing literature on instructional materials, technology integration, and teacher agency. Data were coded manually through iterative reading, categorisation, and refinement to ensure analytical depth and consistency.
Triangulation was achieved by comparing quantitative trends with qualitative themes and observational insights. This integrative approach strengthened the trustworthiness of the findings by revealing convergences and divergences across data sources. Methodological triangulation, participant anonymity, ethical safeguards, and iterative coding processes enhanced the credibility and reliability of the study. Although the research was context-specific, the richness of the data provides transferable insights into curriculum enactment and technology integration in similar English language teaching contexts.
Findings
This study examined English teachers’ perceptions of PowerPoint-based instruction, textbooks, and government-developed lesson plans. 
QualitativeQuantitative Findings
Quantitative data were collected using a five-point Likert scale to identify patterns in instructional preferences and perceived challenges.
Table 1: Identification of Patterns in Instructional Preferences and Perceived Challenges
	Item
	Strongly Agree / Much Better (%)
	Agree / Somewhat Better (%)
	Neutral (%)
	Disagree (%)
	Mean
	SD

	Preference for creating PowerPoint over using textbooks
	75.0
	12.5
	12.5
	–
	1.38
	0.74

	Government-developed lesson plans support teaching
	50.0
	12.5
	12.5
	–
	1.75
	0.89

	Assigned textbooks are necessary in English teaching
	87.5
	–
	12.5
	–
	1.38
	1.08

	Difficulty in preparing PowerPoint materials
	12.5
	25.0
	50.0
	12.5
	2.63
	0.92

	PowerPoint improves teaching quality
	62.5
	37.5
	–
	–
	1.38
	0.52

	Student response compared to textbooks
	62.5
	37.5
	–
	–
	1.38
	0.52



Source: table processed by the author(s) of this study
Note: Responses were measured on a five-point Likert scale (1 = Strongly Agree / Much Better; 5 = Strongly Disagree / Much Worse). Percentages are rounded.
Quantitative data were collected using a five-point Likert scale completed by eight English teachers to examine their instructional preferences and perceived challenges in using PowerPoint, textbooks, and government-developed lesson plans. Although the sample size was limited, the data reveal consistent and meaningful patterns that provide insight into teachers’ classroom decision-making.
As shown in Table 1, teachers demonstrated a strong preference for PowerPoint-based instruction. Most respondents indicated that they preferred designing their own PowerPoint materials rather than relying solely on textbooks. This preference reflects teachers’ perception that PowerPoint offers greater adaptability, allowing them to modify content, pacing, and presentation style in response to students’ learning needs. Teachers also reported that PowerPoint facilitates the use of visual and multimedia elements, which they perceived as supporting student engagement and comprehension.
In addition to instructional preference, teachers expressed strong agreement that PowerPoint positively influences teaching quality. This suggests that teachers do not view PowerPoint merely as a presentation tool, but as a pedagogical resource that enhances lesson clarity, supports explanation of complex concepts, and encourages student participation when integrated purposefully. The consistency of responses across these items indicates a shared perception of the pedagogical value of PowerPoint in English language teaching.
Despite this strong endorsement of digital instruction, textbooks remained highly valued. A substantial majority of teachers agreed that assigned textbooks are still necessary for English language teaching. Respondents highlighted the importance of textbooks in providing structure, supporting independent learning, and ensuring systematic coverage of curriculum content. This finding suggests that teachers do not perceive digital tools as replacements for traditional materials, but rather as complementary resources that serve different instructional functions.
Teachers’ responses to government-developed lesson plans further illustrate this complementary approach. While many teachers agreed that these lesson plans are helpful for aligning instruction with national curriculum standards, responses also reflected mixed perceptions regarding their flexibility. The data indicate that teachers value the organisational guidance and consistency provided by centrally developed materials but simultaneously recognise the need to adapt them to better address students’ diverse proficiency levels and classroom contexts.
Teachers also reported moderate levels of difficulty in preparing PowerPoint materials. While some respondents indicated that creating digital materials was manageable, others identified challenges related to time constraints, limited technological skills, and insufficient institutional support. The variation in responses suggests differences in teachers’ access to resources and levels of technological confidence, which may influence how effectively digital tools are integrated into instruction.
Finally, teachers perceived that students generally responded more positively to PowerPoint-based lessons than to textbook-only instruction. This perception reinforces teachers’ preference for multimedia-supported teaching while also acknowledging the continued relevance of textbooks. Taken together, the quantitative findings suggest that teachers adopt a balanced instructional approach, combining the flexibility and engagement of PowerPoint with the structure and reliability of textbooks and government-developed lesson plans.
While the quantitative findings reveal general patterns in teachers’ instructional preferences and perceived challenges, they do not fully capture the reasons behind these patterns or the contextual factors shaping teachers’ instructional decisions. To gain deeper insight into how teachers interpret, adapt, and negotiate the use of PowerPoint, textbooks, and government-developed lesson plans in their everyday practice, qualitative data were analysed in the following section. The qualitative findings provide a more nuanced understanding of teachers’ experiences, highlighting how institutional constraints, professional judgement, and classroom realities influence instructional choices.
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QualitativeThe qualitative analysis of open-ended responses identified several recurring themes related to curriculum implementation, instructional materials, and teacher decision-making.
Perceptions of Government-Developed Lesson Plans
Teachers expressed mixed views regarding government-developed lesson plans. Some valued the structure and guidance these plans offer, particularly for maintaining alignment with curriculum standards. Others, however, perceived them as overly rigid and insufficiently responsive to students’ diverse learning needs. Many teachers reported adapting or supplementing these plans to better fit their classroom contexts, illustrating the ongoing negotiation between curriculum mandates and professional judgement. While some teachers valued the structure provided by government-developed lesson plans, others perceived them as insufficiently flexible. As one teacher noted, “The lesson plans help me follow the curriculum, but I still need to change many parts to suit my students’ level and classroom situation.” This illustrates how teachers actively adapt mandated materials to meet contextual needs.
Perceived Advantages of PowerPoint
Teachers identified PowerPoint as an effective instructional tool due to its capacity for material customisation, creativity, and interactive delivery. Participants noted that PowerPoint allowed them to adjust content to student needs, present information more clearly, and engage learners through visuals and multimedia elements. These features were seen as particularly beneficial for supporting comprehension and maintaining student interest. 
Challenges in Material Preparation
Despite recognising the benefits of PowerPoint, teachers reported several challenges in creating instructional materials. Common concerns included limited preparation time, lack of access to resources, and insufficient technological skills. These constraints often increased workload and reduced opportunities for innovation, especially in under-resourced school settings. Teachers frequently highlighted time constraints and limited technological expertise as major challenges. One participant explained, “Preparing one PowerPoint lesson can take hours, and sometimes I still feel it is not effective enough.” Such accounts reflect the workload pressures associated with material development.
Continued Value of Textbooks
Textbooks were consistently viewed as reliable and efficient instructional resources. Teachers highlighted their role in saving preparation time, supporting self-directed learning, and providing structured and trustworthy content. While acknowledging that textbooks can limit flexibility, participants emphasised their importance in contexts where digital access is uneven.
Integrating PowerPoint and Textbooks
Rather than viewing PowerPoint and textbooks as competing tools, teachers described them as complementary. PowerPoint was perceived as more engaging and suitable for visual learners, while textbooks provided depth, structure, and continuity. Many teachers advocated for a blended approach that combines digital and traditional materials based on instructional goals and learner needs. Teachers described PowerPoint and textbooks as complementary rather than competing resources. As one teacher stated, “PowerPoint is good for explaining and engaging students, but textbooks are still important so students can review and study on their own.” This reflects a blended instructional approach.

Time and Instructional Efficiency
Teachers expressed differing views on lesson preparation time. Some reported that digital tools, including emerging technologies such as AI, could support more efficient preparation. Others noted that material design remained time-consuming due to limited training, lack of templates, and infrastructure constraints. These findings suggest that technological efficiency depends heavily on institutional support and professional development.
Recommendations for Improving Instructional Practice
Participants offered several recommendations to improve teaching conditions, including greater access to technology, more comprehensive teaching resources, and increased flexibility in using government-developed lesson plans. Teachers emphasised the need for autonomy to adapt materials and for targeted professional development to support effective technology integration.
Discussion and Conclusion
This study demonstrates that English teachers do not simply adopt digital tools or government-developed materials as prescribed; rather, they actively negotiate and combine instructional resources in response to classroom realities. The findings reveal a clear preference for PowerPoint-based instruction due to its interactive and multimedia affordances, which teachers perceive as enhancing student engagement and comprehension. This aligns with research on technology-enhanced instruction showing that multimedia tools can support clearer content delivery and increased learner engagement when used pedagogically (Ertmer & Ottenbreit-Leftwich, 2010; Koehler et al., 2013). However, this preference does not signal a rejection of traditional materials. Instead, textbooks continue to function as essential instructional anchors, valued for their structure, curricular alignment, and support for independent learning.
The continued use of textbooks alongside PowerPoint challenges linear narratives of technological replacement that frame digital tools as superior substitutes for print-based resources. Rather, the findings support research on blended learning, which emphasises the pedagogical value of integrating digital and traditional materials to serve different instructional purposes (Bonk & Graham, 2006; Graham, 2013). Teachers in this study leveraged PowerPoint to enhance interactivity and responsiveness, while relying on textbooks to ensure coherence, continuity, and accountability. This indicates that effective technology integration is not about substituting materials, but about aligning tools with pedagogical intentions and contextual constraints.
Teachers’ responses to government-developed lesson plans further underscore the central role of teacher agency in curriculum enactment. While these lesson plans were generally perceived as supportive in providing structure and alignment with national standards, teachers consistently reported the need to adapt them to suit students’ diverse proficiency levels and classroom contexts. Drawing on Ball and Bowe’s (1992) policy enactment perspective, these findings illustrate that curriculum policies are not implemented mechanically but are interpreted, translated, and reshaped by teachers in situated practice. Similar arguments are advanced by Braun et al. (2010), who contend that policy enactment is mediated by school contexts, professional judgement, and available resources rather than direct policy compliance.
This tension between standardisation and flexibility reflects broader debates about teacher autonomy under centralised curriculum reforms. Research on teacher agency suggests that teachers operate within “spaces for manoeuvre,” where professional decision-making is shaped by structural, cultural, and material conditions (Priestley et al., 2012; Priestley et al., 2015). In this study, teachers’ adaptation of lesson plans represents an enactment of agency rather than resistance, as they sought to reconcile curriculum mandates with classroom realities. This supports Biesta et al.’s (2015) argument that teacher agency is ecological, emerging from the interaction between individual capacity and contextual affordances.
The challenges associated with PowerPoint preparation—particularly time constraints, limited technological skills, and uneven access to resources—further illuminate structural barriers to effective technology integration. Viewed through the Technological Pedagogical Content Knowledge (TPACK) framework (Mishra & Koehler, 2006), these difficulties suggest uneven development across technological, pedagogical, and content knowledge domains. While teachers recognised the pedagogical potential of PowerPoint, limited training and infrastructure constrained their ability to integrate technology effectively. TheseThis finding echoes broader research showing that teacher beliefs and willingness alone are insufficient without institutional support, professional development, and enabling conditions (Ertmer & Ottenbreit-Leftwich, 2010; Voogt et al., 2013).
Taken together, the findings position teachers as active curriculum agents rather than passive implementers. Their instructional choices reflect professional judgement, contextual sensitivity, and pragmatic adaptation within policy and resource constraints. This reinforces critical curriculum scholarship that views standardised curriculum reforms as negotiated practices rather than linear implementations (Apple, 2004; Fullan, 2007). From this perspective, meaningful educational reform depends not only on curriculum design or technological provision but also on empowering teachers with autonomy, sustained professional learning, and structural support.
In conclusion, this study underscores that effective English language teaching in centralised curriculum contexts requires a flexible, blended, and teacher-centred approach. PowerPoint enhances engagement and instructional clarity, textbooks provide stability and structure, and government-developed lesson plans offer curricular guidance. However, it is teachers’ agency and capacity to integrate these resources thoughtfully that ultimately determine instructional effectiveness. Educational systems that embed flexibility within curriculum frameworks, invest in professional development, and address infrastructural inequities are more likely to support responsive and meaningful teaching practices across diverse classroom contexts.
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