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ABSTRACT

	Aims: This study aimed to determine the levels of challenges, categorized as peer pressure, time management, parents’ expectations, and self-expectations, and the frequency of coping strategies employed by graduating college students from a higher-education institution in Misamis Occidental during the academic year 2024-2025.
Study design: This study utilized a quantitative research design. 
Place and Duration of Study: The study was conducted in one of the Higher Education Institutions in Misamis Occidental.
Methodology: Because this study used a quantitative design, it focused on systematically gathering, analyzing, and interpreting numerical data to describe the challenges faced by graduating college students and the coping strategies they employed. Additionally, this study used a survey questionnaire to collect data from 70 graduating college students during the 2024-2025 academic year.
Results: The study found that respondents experienced moderate challenges related to peer pressure, time management, parents’ high expectations, and self-expectations, suggesting that higher education institutions should provide targeted support programs to help students effectively cope with these challenges. Significant differences were observed in the challenges related to sex. To overcome these challenges, respondents sometimes employed both emotion-focused and problem-focused coping strategies. Additionally, no significant differences were observed in the use of emotion-focused and problem-focused coping strategies when demographic profiles were controlled for. However, among the challenges faced by graduating college students, parents’ high expectations had the highest average, indicating that students felt the highest pressure from their parents compared to other challenges. 
Conclusion: Because the findings indicated that parents’ high expectations were a major source of challenges for the respondents, it is concluded that parents should set realistic expectations and avoid excessive pressure to reduce their children's stress and foster healthier parent-child relationships. 
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1. INTRODUCTION 

A combination of academic obligations, career preparation, self-reflection, and transition planning shapes the lives of graduating students as they prepare to enter the next phase of their lives. This not only entails numerous challenges but also offers opportunities for growth, learning, and fulfillment (Banks & Dohy, 2019; Evans & Noriega, 2011; Mamiseishvili, 2012; Womujuni, 2007). These challenges include, but are not limited to, financial issues, difficulties responding to acculturative stress, changes in family situations or expectations, homesickness and loneliness, poor time management, and lack of study skills (Jackson et al., 2013).

As they near the end of their academic journey, they encounter various challenges that can sometimes feel overwhelming. These challenges often center on transitioning to the next phase of life, confronting future uncertainties, and managing academic and personal responsibilities. Given that the college-to-work transition is among the most significant for students (Arnett, 2006), a focus on career concerns is warranted. Moreover, they experience stress due to academic responsibilities, including completing final projects, preparing for exams, and meeting graduation requirements. Balancing academic responsibilities with other activities, such as work, family, and social commitments, can add stress. 

In response to these challenges, graduating college students employ various coping strategies to navigate this transitional period. Understanding the challenges graduating college students face and recognizing their coping strategies are essential for providing effective support and guidance during this critical phase of their lives. By acknowledging these challenges and fostering resilience, students can successfully transition into the next chapter of their journey with confidence and determination. According to Bondarchuk et al. (2023), individuals who perceive stressors as challenges rather than threats are more likely to employ adaptive coping strategies, which in turn are associated with better mental health outcomes.

Several studies have examined the coping strategies of graduating college students, but few focus on the challenges they face and the coping strategies they employ. A study by Orines et al. (2023) highlights the coping strategies used by graduating college students but is limited to examining the significant relationship between stress and avoidant coping in predicting quality of life. Thus, this study aimed to determine the extent of the challenges and the frequency of coping strategies used by graduating college students at a higher education institution in Misamis Occidental.

2. METHODOLOGY

2.1 Research Design

This study utilized a descriptive research design within the quantitative research method, focusing on systematically gathering, analyzing, and interpreting numerical data to describe the challenges faced by graduating college students and the coping strategies they employed. The researchers conducted surveys of respondents to describe the use of coping strategies, examine how demographic factors were associated with variables, and assess how graduating students addressed these issues through various coping mechanisms at one of the higher education institutions in Misamis Occidental.


2.2 Research Respondents
The university comprises several colleges, including the College of Arts and Sciences, the College of Teacher Education, the College of Criminal Justice Education, the College of Nursing, the College of Tourism and Hospitality Management, the College of Business and Accountancy, and the College of Computer Studies, Engineering, and Architecture. Ten graduating college students from each of the college programs were randomly selected to participate in this study, with no specific criterion used. To collect the required data for analysis, respondents were given survey questionnaires.

2.3 Research Instruments

In this study, a modified questionnaire from Enrico (2022) and Wang (2002) was used to identify the challenges and coping strategies used by graduating college students at one of the Higher Education Institutions in Misamis Occidental. Some indicators had been added to fit the present study. In this paper, four variables are under challenge, each with ten indicators. On the other hand, the study included two coping strategies: emotion-focused and problem-focused. The modified questionnaires were reviewed and approved by selected faculty members, and pilot testing was conducted. 

Cronbach’s alpha was used to assess the reliability and internal consistency of the survey instrument. Each variable, comprising 10 indicators, was tested individually. The responses for each of the 10 indicators under the 7 variables were summarized using the weighted mean. This was computed to determine the overall level of perception for each variable. This scale questionnaire asks respondents to rate the level of challenge on a scale from 5 (very highly challenging) to 1 (not challenging at all). The questionnaires used 1-5 rating scales to assess the challenges they encountered during the last year of their academic studies, namely peer pressure, time management, parents’ high expectations, and self-expectations. In addition, the researchers used a 5-point scale, ranging from 1 (always) to 5, to assess how often they used problem- and emotion-focused coping strategies.

2.4 Scoring Procedure

To determine the level of challenges faced by graduating college students, scales were used.

List 1. Determine the level of challenges faced by graduating college students

Weight/Scale 		Verbal Description 	Range 		Verbal Interpretation
5 		Strongly agree 	              4.21-5.00	Very highly challenging
 	4 		Somewhat agree	 3.41-4.20	Highly challenging
 	3 		Agree 			 2.61-3.40	Moderately challenging
 	2 		Somewhat disagree 	 1.81-2.60	Slightly challenging
 	1 		Strongly disagree	 1.00-1.80	Not challenging at all

To analyze the frequency of the coping strategies used by the graduating college students, these scales were used.
List 2. Analyze the frequency of the coping strategies
Weight/Scale 		Verbal Description 	Range 		Verbal Interpretation
5 		Strongly agree 	              4.21-5.00	Always
 	4 		Somewhat agree	 3.41-4.20	Often
 	3 		Agree 			 2.61-3.40	Sometimes
 	2 		Somewhat disagree 	 1.81-2.60	Seldom
 	1 		Strongly disagree	 1.00-1.80	Never

3. RESULTS AND DISCUSSION

3.1 Demographics of the Graduating College Students
This study examined the demographic profile of graduating college students to determine whether there were significant differences in the challenges they faced and the coping strategies they employed. By analyzing various demographic factors, the study aimed to uncover patterns and differences in how students perceive and respond to academic, social, and personal challenges, as well as the effectiveness and frequency of their coping strategies.

Table 1 presents the demographic profile of graduating college students by sex, socioeconomic status, college program, and family composition. It shows that of the 70 students, 42 (60%) are female and 28 (40%) are male. This indicates that there are more female than male graduating students in the study. The data show seven programs, each with 10 students. This results in an even distribution, with each program representing 14.29% of the total of 70 graduating students.
Table 1 Demographic Profile of the Respondents in Terms of Sex

 	Dimension			Frequency			Percentage
Sex				
Female				42				60%
Male				28				40%
Total				70				100%

Table 2 presents the demographic profile of graduating college students by college program. The data show seven programs, each with 10 students. This results in an even distribution, with each program representing 14.29% of the total of 70 graduating students.


Table 2  Demographic Profile of the Respondents in terms of College Programs

	Dimension			Frequency			Percentage
College Programs		
CAS				10				14.29%
CTE				10				14.29%
CCJE				10				14.29%
CON				10				14.29%
CTHM				10				14.29%
CBA				10				14.29%
CCSEA			10				14.29%
Total				70				100%
Table 3 presents the demographic profile of graduating college students by socioeconomic status. The majority of the students, 39 out of 70 (55.71%), belong to the "poor" category, indicating that more than half of the graduating class comes from financially disadvantaged backgrounds. Additionally, there are no students categorized as "rich." Therefore, the data suggest that a significant portion of graduating students come from economically disadvantaged backgrounds. 

Table 3 Demographic Profile of Respondents in terms of Socio-economic Status 

Dimension			Frequency			Percentage
Socio-economic Status								
Poor					39				55.71%
Low-income class but not poor	13				18.57%
Lower middle-income class		9				12.86%
Middle middle-income class		3				4.29%
Upper middle-income class		4				5.71%
Upper-income class			2				2.86%
Rich					0				0
Total				70				100%

Table 4 presents the demographic profile of graduating college students based on their family composition. The data show that the majority of students, 45 out of 70 (64.29%), live with their parents and siblings, making this the most common family setup. Other notable family structures include students living with only their parents as an only child (12.86%) and those living with parents, siblings, and adopted siblings (7.14%). An equal percentage (7.14%) of students live in extended households, including parents, siblings, grandparents, aunts, uncles, and cousins. Lastly, a small percentage (1.43%) of students live separately with a guardian, indicating unique family circumstances that might require additional support.


Table 4 The demographic profile of graduating college students based on their family composition	
	Family Composition
	Frequency
	Percentage 

	Living with parents and siblings 
	45
	64.29%

	Living with parents and an only child 
	9
	12.86%

	Living with parents, siblings and adopted siblings
	5
	7.14%

	Living with parents, siblings, grandparents, aunts, uncles, and cousins
	5
	7.14%

	Living with grandparents due to separation of parents or deceased parents 
	3
	4.29%

	Living in a multigenerational household (living with grandparents, grandparent’s parents, and parents)
	2
	2.86%

	Living with remarried parents along with their children from their previous spouse
	0
	0

	Other: Living separately with guardian
	1
	1.43%

	Total
	70
	100%





3.2 Challenges and Coping Strategies of Graduating College Students

3.2.1 Peer Pressure

The results of the challenges faced by graduating college students related to peer pressure are presented in Table 5. Each indicator was evaluated using a weighted mean score, and interpretations were provided to reflect perceived difficulty. The general weighted mean is 2.98, indicating that peer pressure is “moderately challenging” for graduating college students and affects their academic performance and emotional well-being. Mathew and Simon (2024) found a correlation between peer pressure and academic stress in college students, with peer pressure significantly increasing academic pressure and affecting their emotional well-being and self-regulation skills. This reflects a balance between the pressures they face and their ability to manage them. Graduating college students often prioritize academic and career-related tasks, reducing their susceptibility to peer pressure. Graduating college students, in particular, are often preoccupied with completing academic requirements or pursuing further education to enhance academic performance and career readiness.

Table 5 shows the highest mean score of 3.36, with a verbal interpretation of “moderately challenging,” associated with the indicator “My peers contribute to how I feel about my education,” suggesting that college graduates recognized the influence of their peers on their emotions and attitudes toward their education. Despite these challenges, the "moderately challenging" rating suggests that students generally find peer-related pressures manageable and may influence career decisions. Graduating students rely more on personal aspirations as they near graduation (Mtemeri, 2020).

On the other hand, the lowest-rated indicator, “I feel pressured if my friends’ grades exceed mine,” with a weighted mean of 2.64, is also interpreted as moderately challenging. This implies that students may experience some discomfort or stress when comparing grades with their peers, but this pressure is less impactful than other peer-related challenges. This finding indicates that peer competitiveness is present but does not dominate students' overall concerns about peer pressure. 

The study did not find a significant effect of peer pressure on students' self-regulation. This suggested that while peer pressure could contribute to increased academic stress, it could not necessarily hinder students' capacity to manage their behavior or emotions effectively. College graduates acknowledge peer influence but do not view it as overwhelming, as they learn to adapt and prioritize their goals, enabling them to manage social and academic pressures effectively (Shim et al., 2013).

Table 5  Level of Challenges of Graduating College Students in terms of Peer Pressure

Indicators		          Weighted	      Verbal
 						Mean       	Interpretations
1. My peers contribute to how I feel 
    about my education.			             3.36	         Moderately Challenging   
2. I feel the pressure of seeing my
classmates doing well in many
of their subjects.				3.31	         Moderately Challenging
3. I experience self-doubt due to peer
pressure.					3.23	         Moderately Challenging   
4. I am worried that I cannot comply
with course requirements while
my friends can.				3.16	         Moderately Challenging	
5. I feel pressured to perform better
academically to match or exceed the
achievements of my peers.			3.01	         Moderately Challenging	
6. I sometimes experience low
self-esteem because of the
performance of my friends in class.		2.84	         Moderately Challenging
7. I tend to adjust my academic goals or
priorities based on what I hear
from my friends/classmates.			2.77	         Moderately Challenging	
8. I sometimes compare myself to my 
friends/classmates regarding academic
achievements.				2.74	         Moderately Challenging
9. I feel anxious about whether my
friends can comply with course
requirements very much ahead of me.	2.70	         Moderately Challenging	
10. I feel pressured if my friends’
grades exceed mine.			2.64	         Moderately Challenging	
 General Weighted Mean			2.98 	       Moderately challenging
Legend:		4.21-5.00 = Very highly challenging		3.41-4.20 = Highly challenging
		2.61-3.40 = Moderately challenging		1.81-2.60 = Slightly challenging
		1.00-1.80 = Not challenging at all

3.2.2  Time Management

Students' ability to manage their time efficiently can be improved by practicing specific techniques, such as planning and prioritization (Kiser, 2021). These strategies help students stay organized, meet deadlines, and maintain a healthy balance between academics and personal life.

Table 6 shows the results of the graduating college students' levels of challenge in time management.  It presents the results regarding the "Level of Challenges of Graduating College Students in terms of Time Management." The results show a weighted mean of 3.22, interpreted as “moderately challenging”. This suggests that, on average, graduating college students experience significant but manageable difficulties in managing their time  effectively. This means that students were able to manage their time relatively well, though they may encounter periods of stress or struggle to find balance. Students who feel in control of their time experience less academic anxiety and better mental health outcomes (Nonis et al., 1998). It reflects a common experience among students: time management is necessary, but they may still face obstacles in organizing their schedules efficiently, leading to feelings of being overwhelmed at times. Graduating college students often face a unique convergence of demands, including the completion of research studies, portfolio, preparation for final examinations, internships, career planning, and maintaining personal commitments.

These gaps in time management proficiency may explain why it remains moderately challenging for many students. This reflects the experience of graduating students who may struggle to allocate sufficient time for each responsibility, particularly as they transition into more complex academic and career-related tasks. 


The indicators for the "Level of Frequency of Emotion-focused Coping Strategy used by Graduating College Students" yielded a general weighted mean of 3.38, interpreted as "Sometimes." The overall general weighted mean of 3.38 falls under the category of "Sometimes," suggesting that while students do turn to emotion-focused coping strategies to manage stress, they do so only moderately rather than as a primary approach. Meanwhile, “I seek professional help or therapy to improve my emotion-focused coping skills” has only a 2.68 weighted mean and is interpreted as “Sometimes” being the lowest weighted mean among all indicators

On the other hand, the survey results for the "Level of Frequency of Problem-focused Coping Strategy used by Graduating College Students" yielded a general weighted mean of 3.49,interpreted as "Often." This result suggests that, on average, graduating college students mostly use problem-focused coping strategies when faced with stress.

“I adapt problem-focused strategies to fit different types of stressors or challenges I encounter.” (3.64) shows that students are flexible in their coping approaches, tailoring their responses based on the nature of the challenge they face.

On the other hand, "I seek out help, guidance, or resources to get the problem resolved." having only (3.23) weighted mean and interpreted as “Sometimes”. Consulting others, such as teachers, mentors, or peers, can provide valuable advice and support that makes problem-solving easier and less overwhelming.

Table 6  

Level of Frequency of the Coping Strategies Used by Graduating College Students

Dimension	Indicator	Weighted Mean	Verbal Interpretation
Problem-focused Coping Strategy	1. I adapt problem-focused                               	coping strategies to fit different	types of stressors or challenges	I encounter.	3.64	Often
	2. When encountering a stressful situation, I break down the problem into smaller,	manageable tasks.	3.59	Often
	3. I actively seek answers and                           	implement practical solutions	when given a task.	3.57	Often
	4. I implement solutions and follow through with action plans when dealing with stressful situations.	3.57	Often
	5. I engage in planning and	organizing tasks to manage and eliminate the sources of stress in my life.       	3.54	Often
	6. I engage in religious or spiritual beliefs for guidance and comfort.	3.51	Often
	7. I plan everything out to address challenges and improve my approach.	3.46	Often
	8. I brainstorm or generate creative solutions to overcome obstacles or challenges.  	3.46	Often
	9. I manage my urges and refrain from acting impulsively under stress.	3.31	Sometimes
	10. I seek out help, guidance, or                         	resources to get the problem	resolved.         	3.23	Sometimes
	General Weighted Mean	3.49	Often
Emotion-focused Coping Strategy	1. I try to reframe negative                               	thoughts into positive ones.	3.86	Often
	2. I engage in activities or hobbies to distract myself from stressful situations.	3.72	Often
	3. I tend to focus on changing my emotional response rather than directly addressing the stressor.	3.65	Often
	4. I actively seek answers and                          implement practical solutions 	when given a task.	3.59	Often
	5. I engage in activities such as                        	mindfulness or meditation to	regulate my emotional	responses to stress.	3.44	Often
	6. I seek support from friends or                       	family members when faced	with a stressful situation.	3.39	Sometimes
	7. I find myself struggling with                        	balancing emotions and	responsibilities.	3.36	Sometimes
	8. I tend to avoid or deny the problem.	3.21	Sometimes
	9. I try to find comfort by talking         	to someone about my feelings.	3.11	Sometimes
	10. I seek professional help or                            	therapy to improve my	emotion-focused coping skills.	2.68	Sometimes
	General Weighted Mean	3.38	Sometimes

Legend:	4.21-5.00 = Always		3.41-4.20 = Often
2.61-3.40 = Sometimes		1.81-2.60 = Seldom
                         	1.00-1.80 = Never

The findings in Table 7 revealed that certain challenges vary significantly between male and female students, while others do not. For peer pressure, the t-value of 2.37 and P-value of 0.02 indicate a significant difference, suggesting that male and female students experience different levels of peer influence, likely due to differences in social expectations or interpersonal dynamics. While females may experience relational peer pressure linked to social inclusion and acceptance.

Similarly, parents’ expectations showed a significant difference, with a t-value of 2.09 and a P-value of 0.04, implying that perceptions of parental expectations vary between sexes. In contrast, self-expectations yielded a t-value of 0.38 and a P-value of 0.71, indicating no significant difference; this implies that male and female students face similar pressures from their personal goals and ambitions. Likewise, time management showed no significant difference, with a t-value of -0.23 and a P-value of 0.82, indicating that difficulties in balancing academic, personal, and extracurricular responsibilities are universal among graduating students. 

Significant differences in the level of challenges faced by graduating college students across their college programs. Four main challenges were examined: peer pressure, time management, parents' expectations, and self-expectations. Using a t-test at the 0.05 significance level, the results showed that only parents' expectations differed significantly, with a t-value of 2.41 and a P-value of 0.04.

On the other hand, peer pressure, time management, and self-expectations yielded P-values greater than 0.05, indicating that these challenges did not significantly differ across college programs. Peer pressure had a t-value of 1.68 (p = 0.14), time management had a t-value of 1.81 (p = 0.11), and self-expectations had a t-value of 1.86 (p = 0.10). These findings suggest that while students face these challenges regardless of their program, only parental expectations vary significantly, potentially due to differing societal or family expectations tied to certain fields of study.

Table 7 Significant Differences of the Challenges Faced by Graduating College Students

Category	Challenges	t-value	p-value	Verbal Interpretation
Sex	Peer Pressure	2.37	0.02	Significant
	Parents’ Expectations	2.09	0.04	Significant
	Self-Expectations	0.38	0.71	Not Significant
	Time Management	-0.23	0.82	Not Significant
College Program	Parents’ Expectations	2.41	0.04	Significant
	Self-Expectations	1.86	0.10	Not Significant
	Time Management	1.81	0.11	Not Significant
	Peer Pressure	1.68	0.14	Not Significant

At 0.05 level of significance

Table 8 shows that, across all tables presented, most college programs, aside from CCJE and CON, show no significant differences in parental expectations. This indicates that the expectations parents have for students in these other programs are evenly distributed and do not exhibit the pronounced differences observed in CCJE and CON.

The table shows a significant difference in parental expectations among CCJE (College of Criminal Justice Education) graduating students compared with those in other college programs, with a T-value of 15.70 and a P-value of 0.01, indicating statistical significance.

Programs like criminal justice are associated with societal values such as discipline, public service, and responsibility, which may amplify parental expectations. Smith and Brown (2019) further highlight that students in high-stakes disciplines such as law enforcement, medicine, and education often face heightened pressure to meet familial and societal aspirations. These findings align with the observed data, emphasizing the distinctive parental expectations placed on CCJE students compared to their peers in other fields.

Table 8  

Significant Differences in Parents’ High Expectations Faced by Graduating College Students When Grouped According to Their College Program

Comparison	Mean Difference	p-value	Verbal Interpretation
CAS versus	CTE	1.50	1	Not Significant
	CCJE	-8.30	0.51	Not Significant
	CON	7.40	0.64	Not Significant
	CTHM	2.90	1	Not Significant
	CBA	-1.30	1	Not Significant
	CCSEA	-2.50	1	Not Significant
CTE versus	CCJE	-9.80	0.31	Not Significant
	CON	5.90	0.84	Not Significant
	CTHM	1.40	1	Not Significant
	CBA	-2.80	1	Not Significant
	CCSEA	-4.00	0.97	Not Significant
CCJE versus	CON	15.70	0.01	Significant
	CTHM	11.20	0.17	Not Significant
	CBA	7.00	0.70	Not Significant
	CCSEA	5.80	0.85	Not Significant
CON versus	CTHM	-4.50	0.95	Not Significant
	CBA	-8.70	0.45	Not Significant
	CCSEA	-9.90	0.29	Not Significant
CTHM versus	CBA	-4.50	0.95	Not Significant
	CCSEA	-5.40	0.88	Not Significant
CBA versus	CCSEA	-1.20	1.00	Not Significant

At 0.05 level of significance

Table 9 illustrates the significant differences in the frequency of coping strategies used by graduating college students in terms of sex. The coping strategies analyzed include emotion-focused and problem-focused strategies, and results are interpreted at the 0.05 significance level. Both emotion-focused (t-value = 1.39, t-value = 0.17) and problem-focused (t-value = 0.61, p-value = 0.55) strategies yielded P-values greater than 0.05, indicating no significant differences between sex. This suggests that male and female graduating students employ these coping strategies at similar frequencies.

Table 9  

Significant Differences in the Frequency of the Coping Strategies Used by Graduating College Students 

Category	Coping Strategy	t-value	p-value	Verbal Interpretation
Sex	Emotion-focused	1.39	0.17	Not Significant
	Problem-focused	0.61	0.55	Not Significant
College Program	Emotion-focused	2.03	0.08	Not Significant
	Problem-focused	1.50	0.19	Not Significant

At 0.05 level of significance

4. CONCLUSION

This study highlights the demographic factors influencing the challenges and coping strategies of graduating college students. The findings indicate that while peer pressure, time management, parental expectations, and self-expectations pose moderate challenges, students often adopt problem-focused coping strategies. The study also reveals that significant differences exist based on sex and college programs, particularly in peer pressure and parental expectations. However, coping strategies remain largely consistent across demographics. These insights underscore the need for tailored interventions from educators, administrators, and parents to enhance student resilience and overall well-being. Such findings are important because they highlight the need for targeted academic and mental health support to address the unique challenges that graduating students face as they transition to postgraduate life.
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