


STANDARD VALUES AND TENDENCY TOWARDS ENTREPRENEURSHIP SKILLS ACQUISITION AMONG SENIOR SECONDARY SCHOOL STUDENTS IN AKWA IBOM NORTH-EAST SENATORIAL DISTRICT, NIGERIA

Abstract
The major aim of this study was to determine the relationship between standard values and tendency towards entrepreneurship skills acquisition among senior secondary school students in Akwa Ibom North East Senatorial District, Nigeria. Four purposes of the study, four research questions and hypotheses guided the study. Correlational research design was adopted. The population of the study comprised 19,059 Senior Secondary Two (SS2) students found in the 86 public secondary schools that make up the study area. A sample size of 375 SS2 students was selected while systematic random sampling was used to select four 4 local government areas for the study. Lottery method of random sampling was used in the selection 25 secondary schools with 15 students randomly selected from each of the sampled schools. The researcher structured and validated instrument titled “Standard Values and Tendency towards Entrepreneurship Skills Acquisition Questionnaire (SVTESAQ) was used for data collection. Pearson Product Moment Correlation was used for data analysis and the results showed a very high positive and significant relationship between cooperation, commitment, self-determination and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District. The findings revealed a high positive and significant relationship between passion and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District. Conclusion was drawn from the findings while the study was recommended among other things that, instead of working separately in competition, students should work corporately and harmoniously particularly during entrepreneurship education so that they can acquire the necessary entrepreneurship skills for self-employment.
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Introduction
Background of the Study
Standard values are fundamental cultural values essential for individual and societal growth. Standard values is a social construct that underlies sets of conduct like beliefs, norms, ethics and aspirations which a social group or an individual is expected to imbibe. The school as secondary agent of children socialization behooves the responsibility of inculcating standard values that would help the students develop interest towards acquiring entrepreneurial skills for self-reliance. Akinkuotu and Olufowobi (2011) avers that the quality of instruction in secondary schools should be oriented towards the inculcation of standard values such as love, respect for the worth and dignity of individual, self discipline, cooperation, obedience and faith in one’s ability to make rational decisions. The author added that learning of such values would facilitate students’ willingness to acquire entrepreneurial skills through entrepreneurship education.
Entrepreneurship education is a means of inculcating self-employment culture in students of secondary schools. Chinyere (2018) stated that entrepreneurship education help to equip individual with functional and sustainable skills, knowledge, attitude and value that would enable them operate in the environment they find themselves. Entrepreneurship is associated with different kinds of activities that have to do with the establishment and operation of business enterprises. Such activities include identification of investment opportunities to exploit for profit, promotion and establishment of the business enterprise, pooling of the various scare resources needed for production and distribution of goods and services, organization and management of the human and material resources for the attainment of the objectives of the enterprises, risk bearing and innovation.
In Nigeria, science and technology are recognized as powerful instruments for national development. It is in realization of this that Okas-Wike (2013) noted that Nigeria had to diversify her secondary school curriculum to integrate academic knowledge with technical and vocational skills so as to empower the graduates from the education system with relevant knowledge and skills for self employment. Nigeria widened the scope of secondary school curricular to integrate technical and vocational studies for practical acquisition of entrepreneurship skills and competencies required for the individual to be self-employed and contribute to the development of the society (Aja-Okorie and Adali, 2013).
Sequel to the introduction of entrepreneurship education in the secondary school curriculum, it becomes imperative to incorporate vocational subjects as one of the specific goals of Upper Basic (JS1-3) and Post Basic (SS1-3) secondary education, aimed at providing technical knowledge and vocational skills necessary for agriculture, industrial and economic development (Uzoamaka, Onyemaechi, Ngozi and Ezenwaji, 2016). The curricular of upper basic and post basic education contain trade/entrepreneurship elective subjects such as business studies, home economics, wood work, commerce, food and nutrition, building, construction, local crafts, computer education, agricultural science and so on (Ofoha,2011). Hence, secondary school leavers are expected to acquire entrepreneurship skills through these subjects, such as communication, financial management, innovation, decision-making and human relationship skills so as to become active entrepreneurs who are more creative and self-reliance after graduation.
However, the best and easiest way of acquiring entrepreneurship skills is for students to imbibe standard values which are crucial in the development of individuals and Nigeria society. The quality of instruction in secondary schools has to be oriented towards inculcation of values that will promote the acquisition of entrepreneurship skills, abilities and competences for self-reliance. So, if the students’ socialization impacts negative value orientation towards entrepreneurship skills, Whiston (2012) noted that youths would rather become less interested and motivated towards self-employment; hence, resulting in increased level of poverty and unemployment. Onwuka and Onwuka (2011) added that proper value orientation will enable a child to develop abilities that would enable the individuals to adapt in the constantly changing and competitive world of work.
Cooperation is one the most fundamental standard values that could influence to students tendency towards entrepreneurial skills acquisition. Cooperation is a standard value that requires the students and teachers to work together in achieving expected learning outcomes. For affective acquisition of entrepreneurial skills in schools, Johnson and Johnson (2014) stated that cooperative education is quite imperative, as it combines classroom based education with practical work experience. One of the major purposes of cooperative learning in entrepreneurship education is to ensure that students learn together so as to imbibe the acquire entrepreneurship skills for self-reliance. According to Meadan and Monda (2010), a successful cooperation during entrepreneurship lessons is needed to facilitate the acquisition of practical skills that will enable the students to become productive entrepreneurs, create wealth after school and help alleviating poverty.
Commitment as a standard value could also influence students’ tendency towards entrepreneurship skills acquisition. Committed students usually exercise sincere willingness and dedication to entrepreneurship education with the aim of acquiring skills that promotes desirability of potential startup of business. Parente and Feola (2013) pontificates that commitment as a standards value is very crucial for students who wish to acquire entrepreneurial skills. Students with high sense of commitment are often curious to explore innovative ideas that would promote venturing into entrepreneurial activities. Such commitment starts with a considerable investment of time and energy as such as intellectual, relational and emotional resources. A student who has strong commitment often show significant motivation, willingness and strong desire to participate in activities connected with the acquisition of entrepreneurial skills. As noted by Tasnim and Singh (2016), students with strong emotional attachment and commitment to venture into private business have greater tendency of longing to acquire skills of a potential entrepreneurs. This is because they had considered their receipts of benefits that induces a need to reciprocate or stimulates their acceptance of responsibilities (accepting to partake in entrepreneurial activities within the school context).
Passion is another standard value which could influence students’ tendency towards entrepreneurial skills acquisition. Passion for entrepreneurship is the feeling of strong attraction and emotional attachment to entrepreneurial activities. A student who is passionate to acquire entrepreneurship skills will ensure the invest amount of time and dedication towards such learning and such action will come naturally. Being passionate with a particular activity brings endless interest and a high sense of adventure seeking. As noted by Pawan, Erik and Yosha (2017), the intense passion for entrepreneurship can fuel serious drive, tenacity and willingness of students to acquire entrepreneurial skills for self-development. Highly activated passion for entrepreneurship activities can foster creativity, high levels of initiative and persistence when certain activities seems challenging. Schnall and Clore (2016) explained that students with deep sense of passion for entrepreneurship are always passionate of engagement in entrepreneurial activities with identity meaning. When a particular identity is activated, (such as being known as an inventor), it is expected that the experience of love will mobilize an individual self-regulation processes that are directed toward acquiring entrepreneurship skills.
Self-determination as a standard value could also influence students’ tendency towards entrepreneurship skills acquisition. Self determination is the individuals’ sense of having choice in initiating and regulating actions. Goals that are selected through self-determination are well-internalize and autonomous. A student who is self-determined is always eager to undertake a particular programme with increased efforts, motivation and devotion. Muller, Melwani and Goncalo (2011) observed that in entrepreneurship education, students who possess great self-determination are usually delighted towards the proposition of creative ideas and business dealings. Such students are always ready to tolerate difficulties, unleash their innovative abilities and demonstrate personal autonomy towards the acquisition of entrepreneurship skills.
Statement of the Problem
Standard values and entrepreneurship skills acquisition are key factors for economic and social development of Nigeria. Standard values such as cooperation, passion, commitment and self-determination are essential if secondary school students are to acquire the requisite knowledge, skills and motivation to promote entrepreneurial success. Standard values are essential in enhancing students’ acquisition of entrepreneurship skills, yet it is commonly observed that before and after graduation, most secondary school students seem not to acquire the needed skills of entrepreneurship for self-development. In most secondary school in Akwa Ibom North-East Senatorial District, it is observed that most students seem not to show much interest in subjects where trade and entrepreneurship are taught. Most students believe that only students with business prospect are to go for skill-based subjects while some believe that vocational subject are for non intelligent for poor students.
Thus, the inability of secondary school students to acquire entrepreneurship skills have continuously compounded into increased unemployment, political thuggery among youths, cultism, armed robbery, kidnapping among other forms of social values. Notably, most secondary school leavers in the study area are roaming the street because they could not acquire the requisite skills that are important for starting up their own business. Some blame the lack of entrepreneurship skills acquisition of students on the government, others blame it on teachers and yet others say the whole problems rest squarely on lack of standard values. Reason being that students always render absolute cooperation, passion, commitment and self-determination to subjects perceived as desirable and crucial in promoting self-worth and their career prospects. Hence, it is observed the researcher that every student has the option of becoming an entrepreneur but their intentions and attitude may be greatly influenced by value order.
Though the government at all levels has been encouraging students’ acquisition of entrepreneurship skills by introducing its contents into secondary school curricular, the problem of low skills acquisition and unemployment persistently occur. Obviously, when looking at what other researchers have conducted on factors influencing acquisition of entrepreneurship skills, the researcher observed that most researches conducted placed emphasis on the government, teachers, parents and environmental factors, but the aspect of standard values seem to be paid little attention. Therefore, the present study sought to fill this gap by determining the relationship between standard values and tendency towards entrepreneurship skills acquisition among senior secondary school students in Akwa Ibom North East Senatorial District, Nigeria.
Purpose of the Study
The major purpose of the study was to determine the relationship between standard values and tendency towards entrepreneurship skills acquisition among senior secondary school students in Akwa Ibom North East Senatorial District, Nigeria.
Specifically, the study sought to determine:
1. The relationship between cooperation and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District.
2. The relationship between commitment and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District.
3. The relationship between passion and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District.
4. The relationship between self-determination and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District.
Research Questions
The following research questions guided the study:
1. What is the relationship between cooperation and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District?
2. What relationship exists between commitment and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District?
3. What is the relationship between passion and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District?
4. What is the relationship between self-determination and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District?
Research Hypotheses
The following research hypotheses were formulated and tested at .05 level of significance:
1. There is no significant relationship between cooperation and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District.
2. There is no significant relationship between commitment and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District.
3. There is no significant relationship between passion and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District.
4. There is no significant relationship between self-determination and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District.
Literature Review
Theoretical Framework
Schwartz Theory of Basic Values (1992)
The theory of basic vales was proposed by Schwartz, the Past President of the International Association for Cross-cultural Psychology and recipient of the Israel prize in psychology in 1992. As a scholar, Schwartz made important contributions on value research papers in psychology and other field of human endeavour. In theory of basic human values, Schwartz pointed out that values are used to characterize cultural groups, societies and individual, to trace change over time, and to explain the motivational bases of attitudes and behaviour. Hence, in relation to entrepreneurship, important aspects concerning the acquisition of entrepreneurship skills could better be explained by recognizing social values in the process. This is because individuals and groups have different values or priorities; and that each of us holds numerous values with varying degrees of importance. A particular value may be very important to one person but unimportant to another.
Schwartz (1992) specifies six main features that are implicit to values:
i Values are beliefs: Linked inextricably to affect. When values are activated, they become infused with feeling. People for whom independence is an important value become aroused if their independence is threatened, despair when they are helpless to protect it, and are happy when they can enjoy it.
ii. Values refer to desirable goals that motivate action: People for whom social order, justice, wealth creation and helpfulness are important values are motivated to pursue these goals.
iii. Values transcend specific actions and situations: passion, self-determination and honesty values, for example, may be relevant in skills acquisition in the school and in business. This feature distinguishes values from norms and attitudes that usually refer to specific actions, objects, or situations.
iv Values serve as standards or criteria: Values guide the selection or evaluation of actions, policies, people, and events. People decide what is good or bad, justified or illegitimate, worth doing or avoiding, based on possible consequences for their cherished values.
v. Values are ordered by importance relative to one another: People’s values form an ordered system of priorities that characterize them as individuals. This hierarchical feature also distinguishes values from norms and attitudes.
vi. The relative importance of multiple values guides action: Any attitude or behaviour typically has implications for more than one value (P.89 -95).
This theory is relevant to this work as it support the fact that standard values such as passion and self-determination could facilitate the acquisition of entrepreneurship skills. It is observed that students that have deep passion for entrepreneurship and who wish to achieve economic self-reliance would always respond dutifully to subjects connected with the acquisition of skills for future self-development. This means that their value for skills acquisition would transcend specific actions and situations such as giving absolute participation in entrepreneurship lessons in schools.
Conceptual Framework
The Concept of Standard Values
Values are desirable for human. Values are learned from social institutions such as school, peer group, family and society. Values have effects on academic success of children, social interaction as well as achievements in society. Values are the criteria that motivate and direct the human behaviours and affect the decision-making processes. According to Cooper (2014), standard values are cognitive principles that direct and guide the preferences in human life and are socially accepted by society. Standard values are generally agreed upon and are shared by a large part of society, and these values shape, define the society and affect its structure.
Standard values are moral beliefs and principles that are accepted by the majority so as to ensure the continuity of a society. Standard values such as cooperation, commitment, passion and self-determination to mention a few, are important values which enhance social life. It promotes individual achievement in the society and enhances socio-economic growth. As noted by Aydin (2011), standard values are seen as important indicators of that society’s continuity and welfare. Dogan (2011), added that standard values are criteria shared by the majority of a society in an ideal sense, all of which lead them to the better society. These values regulate and organize daily life.
The Concept Entrepreneurship Skills Acquisition
Entrepreneurship requires the acquisition of skills needed for carrying out activities or actions geared towards production, processing, making and the management of an enterprise. Skills are human physical and mental ability to perform a task with exactness. According to Ugwuoke, Onah, Asogwa, Omeje and Chigbu (2016), skills are the ability to perform complex motor and/or cognitive acts with ease, precision and adaptability to changing conditions. The authors noted that skills improve productivity of the individual in terms of employability across jobs and industries. Arogundade (2011) noted that people with poor skills especially career and technical education graduates face a much greater risk of experiencing economic disadvantage, and a higher likelihood of unemployment and then depend on social benefits.
Entrepreneurship skills are needed for one to succeed in a business enterprise. Entrepreneurship skills, according to Lowden (2011), include but not limited book keeping, risk management, market analysis, planning, communication, financial management, interpersonal relationship, goal setting as well as problem solving skills. The author added that other skills expected of entrepreneurs include skills in planning, organizing, leading and co-ordinating, and controlling. Arogundade (2011) explained further that planning involves the establishment of goals and ways to achieving them, organizing involves arranging people and work to accomplish objectives, leading involves encouraging the human factor in performance while controlling involves making sure performance conforms to plan. These entrepreneurial skills are vital to career and technical education students and entrepreneurs who wish to succeed in their enterprises.
Entrepreneurship skills acquisition can be defined as the form of training by individuals or group of individuals that can lead to acquisition of knowledge for self sustenance. It involves the training of people in different fields of trade under a legal agreement between the trainers and the trainees for certain duration and under certain conditions. Ochiagha (2015) defined entrepreneurship skills acquisition as the process of demonstrating the habit of active thinking or behaviour in a specific activity. For entrepreneurship skills to be acquired, appropriate knowledge, attitudes, habits of thought and qualities of character are learnt to enable the acquirer develop intellectual, emotional and moral character which prepares him or her for a brighter future.

Cooperation and Entrepreneurship Skills Acquisition
Cooperation is one of the most significant standard values that can used to promote the acquisition of entrepreneurship skills. Cooperation, according to Simone (2018) is one of the forms of collective action that most aroused interest in students’ acquisition of entrepreneurship skills. The author described cooperation as a form of interaction in which individual students strive to achieve a collective and common goal. Cooperation could be described to the practice of people or entities working together with commonly agreed-upon goals and possibly methods, instead of working separately in competition. It is the process of groups of people working or acting together for the achievement of common goals.
Though cooperation is not always an easy thing to achieve in the school between instructor and the learners, it is very essential because it can lead to harmonious and productive learning, and also enhance effectively acquisition of entrepreneurial skills. As noted by Tuomela (2010), team work and collaboration are the basic elements of cooperation in entrepreneurship education. The author added that cooperation between the students and the teacher can be sustained if the students are open-minded, able to display clear and thoughtful communication and participate in both theoretical and practical aspects of entrepreneurship programme. In order to gain the attention of learners who can cooperate and establish good relationship in entrepreneurship skill acquisition lesson, St Pierre and Richar (2008) noted that many teachers have turn to the use of group work, so the educational methods based on cooperation have spread rapidly throughout the world, becoming more and more common in the classroom, to promote teamwork among the students, learning to work in teams, improving performance and learning or developing interpersonal competences. When students are not accustomed to working cooperatively during entrepreneurship education, they may likely not acquire the necessary entrepreneurship skills for self-reliance.
Cooperation in learning is a strategy in which small teams, each with students of different levels of ability use a variety of activities, working together to improve their understanding of a subject related to the acquisition enterprising skills. According to Norah (2015), students completing cooperative learning group tasks in entrepreneurship education tend to have higher self-esteem and greater comprehension of the content and skills they are studying. In a cooperative learning classroom, students work together to attain group goals that cannot be obtained by working alone. In entrepreneurship classroom lesson, students are expected to discuss the subject matter, help one another learn, and provide encouragement for members of the group in order to achieve greatly in the acquisition of entrepreneurship skills. Gupta and Pasrija (2012), stated that cooperation in learning among students promotes significant acquisition of social valuable skills, critical thinking skills and science process skills in entrepreneurship studies.
Santiago, Benito, Elena, Maria-Isabel and Damian (2018) conducted a study on cooperative team learning and the development of practical skills in higher education in Extremadura (Spain). Three research hypotheses were formulated to guide the study. A quasi-experimental methodology of an inter-group pre-test/post test design was adopted. The population of study comprised all the 3,024 JS3 students in the University. A sample size of 346 was selected for the study using stratified random sampling method. The experimental group was 220 students while the control group was 126. Questionnaire was the source of data collection and Compound Reliability of 0.98 was obtained using Cronbach alpha reliability technique. Analysis of Co-variance (ANCOVA) was used to test their hypotheses and the result showed a significant difference between students taught using cooperative learning strategy and those without such strategy in terms of acquisition of practical skills. This empirical finding is related to this study as it showed that cooperation in learning tend to enhance students’ acquisition of entrepreneurship skills.
Ismaila (2018) also researched on impact of cooperative learning strategy on process skills acquisition and performance in chemistry among secondary school students, Zaria Kaduna State, Nigeria. Four research questions and four hypotheses were formulated to the guide study. A pre-test, post-test, quasi-experimental control groups design using intact classes which did not allow randomization of the subjects for the study. The population of the study comprised 1,743 SS1 science students in the public senior secondary schools under Zaria Education Zone of Kaduna State. A sample size of 670 students was selected using simple balloting method. The experimental group was 380 students while the control group was 290. Questionnaire was the source for data collection. Analysis of Variance (ANOVA was used for data analysis. One of the findings showed that chemistry students taught using cooperative learning strategy performed significantly better in their acquisition of science process skills than those taught using lecture method. This empirical finding is related to this study as it showed that cooperative learning tend to enhance students’ acquisition of practical skills such as that of entrepreneurship.
Commitment and Entrepreneurship Skills Acquisition
Commitment as a standard value is very important in this acquisition of entrepreneurship skills because of fives motivation and inspires students who wish to become entrepreneurs to keep their persistency in entrepreneurship education. Commitment, as defined by Crosswell (2008) is a high level of attachment to activities of organization. Going by this definition, commitment of students in entrepreneurship education is the process through wish students become willing to give their loyalty and energy to both practical and theoretical aspect of entrepreneurship skills acquisition exercise. Students are expected to cultivate emotional bond with the teachers and take active part in entrepreneurship education if commitment is to be sustained. Commitment is one’s motivation, attitude including affect, belief, and behavioural intention. It is regarded as strength of individual involvement in activities of organization. Why a student attends classes and participates in class discussion is determined by commitment.
Norman (2009) defined commitment to learning as the degree to which an individual values and promotes learning of practical skills which is salient to the development of the individual. Perin, Sampaio, Barcellos, and Kugler (2010) posited that an individual committed to learning would consider learning as a major investment crucial to survival, hence the more value an individual places on learning, the more the likelihood of the occurrence of learning. Consequently, Norman (2009) argued that if exposure to an entrepreneurship programme fails to motivate or encourage the development of knowledge, the result will be expressed as lack of commitment by students in pursuit of learning practical activities that would facilitate the acquisition of entrepreneurship skills. This is because students are motivated to actively engage and participate in entrepreneurial related learning activities which may enhance the achievement of desired outcomes only if the programme motivates a commitment in them to learn.
Anu (2015) noted that commitment is measured by students’ punctuality and activeness in carrying out activities given to them. If a student attends entrepreneurship education classes just because others have been attending rather than willful engagement, such a student can not be termed as a committed student. Udoh (2015) observed that commitment is synonymous to engagement in class activities. The author added upon increasing achievement, commitment of student in attending classes is measured by their positive behaviours and a sense of belongingness. A committed student would always have a comprehensive activity-based educational programme that is concerned with the acquisition of practical skills, understandings; attitudes work habits and competencies that are requisite to success in a chosen business occupation. Hence, maximum skills acquisition in entrepreneurship education involved students’ ability to perform any given tasks with ease, competently and with full sense committed.
Usman, Waziri, Abdulahi and Babayo (2018) conducted a study on students’ participation in entrepreneurship skills acquisition programmes in Adamawa State Polytechnic Yola, Nigeria. Four research questions guided the study. Descriptive research design was adopted. The population of the study comprised 808 diploma students who participated in the entrepreneurship training in the study area. A sample size 80 respondents was randomly selected using proportionate sampling technique. Questionnaire was a source for data collection. Multiple regressions was used to analyze the data while the study showed among other findings, a significant influence of commitment on learned computer skills in entrepreneurship among students. This empirical finding related to the work as it shows the link between commitment and tendency towards acquisition of entrepreneurship skills among students.
Obot, Obi, Essien, Uko, and Akpan (2012) also researched on teachers’ professional commitment and students’ interest in social studies education in Akwa Ibom State-Nigeria. Two research questions were formulated to guide the study. Ex-post facto research design was adopted. The population of the study comprised all the 1,000 social studies education students in University of Uyo, between 2007/2008, 2009/2010 academic sessions. All the 1,000 students were used as sample size. Questionnaire was the source for data collection. The Fishers LSD Multiple Comparison Analysis was used to determine the group means that brought the significance. One of the major findings was that students’ interest and commitment in social studies education was significant influence by teachers’ commitment. This empirical finding related to this work as it shows that students’ acquisition of entrepreneurship skills tend to be influenced by professional commitment to duties.
Passion and Entrepreneurship Skills Acquisition
Passion means strong desire and feeling towards something. A passionate learner is a student that has strong, powerful, compelling feeling and to desire to acquire knowledge and skills through entrepreneurship education. According to Carbonneau, Vallerand, Fernet and Guay (2008), passion is sampling an act of showing a strong tendency and willingness through spending time and energy on an activity that someone likes or believes that it is important. Being passionate is closely related to learning and experiencing new ideas that can make an individual to become self-fulfilled. According to Olson (2010), passion is identified with hope, loyalty, care, and enthusiasm.
The concept that contributes to one’s happiness and self-growth is that of passion toward activities. According to Vallerand (2007), people who frequently engage in an activity that they deeply love and value may feel good about this activity and experience positive emotions during task engagement. Within the schools context, passionate students may feel more zest and meaning in their life than student who are not passionate about anything in their life, because passionate students have something to look forward to when they rise in the morning. In that sense, their willingness to engage in practical skills acquisition in entrepreneurship may depend on the love and value they have about entrepreneurship activities. Students who are passionate about entrepreneurship activities would experience higher levels of engagement and confidence towards the grogramme.
In order to become self-productive and venture into entrepreneurial activities after school, passionate learners are always true to themselves and honour that uniqueness. Passionate students usually choose to stand out recognize that gifts and share them with others. Learners with passion have a high-self drive. They are internally driven and not easily swayed by others. They create opportunities instead of waiting for them to happen. Passionate people keeps their minds open to new ideas and new approaches. Zehm and Kottler (2013) posited that students who are passionate about realizing their in-born potentials are always in love with the field of knowledge that is related with practical skills learning and development.
Philippe, Vallerand and Lavigne (2009) conducted a study on passion does make a difference in people’s lives: A look at well-being and skills in passionate and non-passionate individual in Canada. Three research questions guided the study. An ex-post facto research design was adopted. The population of the study comprised 782 undergraduate college students in the study area. A sample size of 300 was selected using purposive sampling technique. Questionnaire was a source for data collection with reliability co-efficient of .77 and .72 for the harmonious and obsessive passion subscales respectively. Mean and standard deviation was used for data analysis and the result showed among others that, passionate students were anxious towards acquiring entrepreneurship skills than un-passionate students. This empirical finding is related to this work as it shows a high tendency of passionate students’ acquisition of entrepreneurship skills.
Also, Kwayu (2013), conducted similar study aimed at examining the perception of secondary school students on school rules and regulations in accepting skills acquisition activities in Ethiopia. The study has five research questions. The population of the study comprised all the 5,601 high school students. Purposive, stratified and simple random sampling techniques were employed to obtain 240 sampled respondents. Data were collected through questionnaires. Data from questionnaire were entered in a computer and Statistical Percentage for Social Sciences (SPSS), for analysis. Mean and standard deviation was used in answering the research questions. One of the major findings showed that passionate students accepted skills acquisition prorgammes than the un-passionate students. This empirical finding is related to this work as it shows the connectedness between passion and students tendency towards the acquisition of entrepreneurship skills.
Self-determination and Entrepreneurship Skills Acquisition
Self-determination as a standard value refers to volitional actions taken by people. According to Nota, Soresi, Ferrari, and Wehmeyer (2011) self-determination comes from ones intentional, conscious choice and decision to partake in fruitful activities. Wehmeyer (2008:117p) defined self-determined behaviour as “volitional actions that enable one to act as the primary causal agent in one’s life and to maintain or improve one’s quality of life”. Thus, self-determination could be described as skills, knowledge and beliefs, which facilitate goals-directed, self-regulated, and autonomous behaviour.
Self-determination of young people is fostered through positive youth development programmes, which target at promoting autonomy, independent thinking, self-advocacy, empowerment of young people, and their ability to live according to values and standards. Students who are self-determined are self-initiated, self-directed, and make things happen in their lives, self-determination is about the competence of young people in engaging in volitional behaviour and their autonomy in making choices and decisions, which are nurtured in supportive social environments. Students with self-determination will be able to initiate and regulate personal behaviour.
Learners are motivated when they experience pleasure in tackling schoolwork, such as taking part in entrepreneurship skills activities. Learners who are motivated will be self-determined to put more energy and time in learning enterprising skills since they regard such activity as enjoyable and fruitful. When learners are motivated, they tend to develop inner confidence and determination towards the achievement of set goals.
Self-determination also refers to the experiences of freedom in initiating behaviour (autonomous behaviour). According to Stang, Carter, Lane and Pierson (2009), self-determine behaviour is an important motivator inherent in intrinsic motivation which is closely intertwined with the need for competence. Learners who are driven from within (intrinsically motivated) tend to possess a self-generated energy for a task such as attending workshop for entrepreneurship training and do not depend on constant urgings from teachers in the school environment. Students who are intrinsically motivated experience interest and enjoyment, feel competent and self-determined, and perceive themselves as having an internal drive towards the acquisition of entrepreneurship.
According to Eymur and Geban (2011), intrinsic motivation arises from the need to know more about chosen topics, the need to excel out of curiosity or interest, and the desire to engage in activity purely for the sake of participating in and completing the task at hand. In relation with entrepreneurship skills activities, Muola (2010) pointed that an intrinsically motivated students could more energy to persevere with, and complete a task that involves the acquisition of practical skills for self-development. Awan, Noureen and Naz (2011) observed that lack of motivation and self-determination among students is a big hurdle in learning and a pertinent cause in the deterioration of practical skills acquisition in education. The authors described motivation as internal condition that stimulates, direct and maintains behaviour, and they believe that there is a strong relationship between learning and motivation.
Students who are motivated to learn about innovative skills are always keen to engage in entrepreneurship skills activities. Pintrich and Schunk (2012) added that self-determined students are always motivated towards attending carefully to entrepreneurship instructions, taking notes to facilitate subsequent studying, checking their level of understanding and asking for help when they do not understand the material. In contrast, students who are unmotivated to learn are not enthusiastic in their learning efforts. They may not be attentive during the entrepreneurship skills acquisition exercise.
Jasmine and Dede (2015) conducted on study on self-determination and students innovative behaviour in South-South Zone in Nigeria. Three research hypotheses were formulated to guide the study. Cross sectional survey design was adopted. The population of the study comprised 8,490 senior secondary two students in selected secondary school in South-South Nigeria. A sample size of 340 was selected using simple random sampling technique. Questionnaire was the source of data collection and Cronbach Alpha Reliability Method was used to ascertain reliability, with alpha co-efficient of 0.80. Spearman Rank Order Correlation Coefficient was used to establish the association between self-determination and students innovative behaviour. One of the major finding of the study showed that self-determination was significantly related with students’ motivation in acquiring entrepreneurship skills. This empirical study is related to this work has it shows that self-determined students would learn his effort and interest toward the acquisition of new ideas and skills in entrepreneurship.
Pamela (2010) also researched on the relations between self-determination, achievement motivation and academic achievement in skill-based subjects in Soshanguva Primary School in South Africa. Three research questions guided the study. Descriptive survey design was adopted. The population of the study comprised all the 890 grade six learners in the study area. A sample size was 120 grade six learners was selected using simple random sampling technique. Questionnaire was used for data collection. Frequencies, means and standard deviation were used in answering the research questions. One of the major finding of the study showed that self-determination significantly influence students’ engagement in skills-based subjects; and that their non-involvement contribute to students’ lack of practical skills for self-development. This empirical finding related to this work as it shows the association between self-determination and students acquisition of entrepreneurship skills.
Methods
Design of the Study
The correlational research design was adopted for the study. This design is used whenever the researcher wants to find out the magnitude and direction of relationship that exists between the dependent and independent variables (Udoh and Joseph, 2005). Therefore, this design was considered suitable for this study because it enabled the researcher to measure the interrelationship between standard values and tendency towards entrepreneurship skills acquisition among senior secondary school students in Akwa Ibom North East Senatorial District, Nigeria.
Population of the Study
The population of the study comprised 19,059 Senior Secondary Two (SS2) students found in the 86 public secondary schools that make up the study area (Department of Planning and Research Statistics, State Secondary Education Board, Uyo, 2021).
Sample and Sampling Technique
A sample size of 375 Senior Secondary Two (SS2) students which represents 3 percent of the study population was selected using a multi-stage sampling procedure. At the first stage of the procedure, the sample size was determined statistically using krejcie and Morgan (1970) sampling procedure, which state that any population that ranges from 15,000 to 20,000, a sample of 375 will be representative of the population. The second stage involved the use of systematic random sample technique in selecting 4 Local Government Areas (LGAs) for the study out of Nine (9). A systematic random sampling technique is one in which permits the researcher to choose from the array of the populace every second, third, fifth or tenth number for adequate sampling (Udoh and Joseph, 2005). Hence, the Local Government Areas were arranged numerically from 1-9; thereafter, every even-numbered Local Government Areas was selected for the study.
Lottery method of random sampling was used to select 25 secondary schools for the study. This method permits each school in the population to be assigned a number on piece of paper, blindfolded and mixed up in small container, after which the required number of schools for the desired sample size are to be selected at random (Okeke and Kpolovie, 2006). Therefore, in using this method, twenty five (25) sampled schools were assigned numbers and mixed up with other numbered schools on slips of paper, blindfolded into a hat for random selection by the students. Hence, the required number of school as representing on slip of papers (schools ranging from 1-25) was used for the study while rejecting the undesirable ones. At the fourth stage of the procedure, 15 students were randomly selected from each of the 25 schools, which gave a total of 375 sample respondents.
Instrumentation
The researchers’ structured and validated instrument titled “Standard Values and Tendency towards Entrepreneurship Skills Acquisition Questionnaire (SVTESAQ) was used for data collections. The SVTESA questionnaire had two sections. Section A contained twenty items (20), five (5) items each on cooperation, commitment, passion and self-determination, while Section B contained ten (10) items measuring tendency towards entrepreneurship skills acquisition among students. SVTESAQ was scored using a four point rating scale of:
Strongly Agree (SA) = 4 Agree (A) = 3 Disagree = 2 Strongly Disagree (SD) = 1
The respondents were requested to give their own opinions or views to the instrument using the symbol (r).
Validity of the Instrument
The instruments were given to three (3) validates to assess it face validity. Validates were from Measurement and Evaluation Unit as well as Sociology of Education Units both in the Department of Educational Foundations, Guidance and Counselling. Validates were expected to delete some items that are not properly structured, modify some and allow the good ones be maintained. The inputs and corrections made by validates together with that of the researcher’s supervisor were used to form the final copy of the instrument for administration.
Reliability of the Instrument
To establish the reliability of the instrument, Cronbach Alpha reliability method was used. Here, the instrument was administered on 40 SS2 students in a selected school not included in the sample population. The instrument was administered and data were collated. Data were subjected to correlation and Cronbach Alpha statistics was applied for test of internal consistency of the instrument. The reliability co-efficient of .85 was gotten for cooperation, .87 for commitment, .71 passion and .86 for self determination. This yielded the overall reliability index of .82 for standard values variables and .88 for items measuring students’ tendency toward entrepreneurship skills acquisition. This index according to Udoh and Joseph (2005) is a very high reliability index since reliability co-efficient is above .50. Therefore, the instrument was deemed reliable for use in the study.
Method of Data Collection
The instrument was personally administered on the respondents in their respective faculties by the researcher together with two research assistants. In addition to items in the questionnaire, the subjects were given verbal inductions and clarifications where necessary. Copies of the questionnaire were retrieved after completion to respondents. All copies of the questionnaire administered is expected to be filled according to instructions and submitted to the researcher and his assistants.
Method of Data Analysis
Data generated was analysed using Pearson Product Moment Correlation (PPMC) for answering the research questions and testing of hypotheses all at .05 level of significance and at 373 degree of freedom. In answering the research questions, the r-value was used to determine the magnitude or weight of relationship between variables. The same statistical tool (PPMC) was used for testing of the null hypotheses by comparing the r-value with the critical value, so as to determine the significance of the relationship between.
The decision rule for answering the questions was adopted from Uzoagulu, (2011) interpretations as follows:-
	Coefficient (r)
	Relationship

	0.00 – .-053
	Very low negative relationship

	+0.054 – 0.060
	Very low positive relationship

	+0.088 – 0.10
	Low positive relationship

	+0.11 – 0.49
	Positive relationship

	+0.50 – 0.59
	Moderate positive relationship

	+0.60 – 0.70
	High positive relationship

	+0.71 – 0.99
	Very high positive relationship


For the null hypotheses, the standard for decision was to reject the null hypotheses when the calculated r-value is greater than or equals to the critical value, and retained when the calculated value is less than the critical value.
Results
Research Question 1
What is the relationship between cooperation and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District?
Table 1.  Correlation between cooperation and tendency towards entrepreneurship skills acquisition 
	Variables
	N
	∑x
	∑y
	∑x2
	∑y2
	∑xy
	r-value
	Remark

	Cooperation (x)
	375
	5416
	
	76984
	
	75237
	0.86
	Very High Positive Relationship

	Tendency towards Entrepreneurship Skills Acquisition (y)
	375
	
	5494
	
	74718
	
	
	


Result in Table 1 shows a correlation value of 0.86. From the decision rule, it is noticed that a very high positive relationship exists between cooperation and tendency towards entrepreneurship skills acquisition among senior secondary school students in Akwa Ibom North East Senatorial District. The implication of this result is that students tend to acquire entrepreneurship skills if the work corporately and harmoniously with fellow students and teachers and vice versa.
Research Question 2
What relationship exists between commitment and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District?
Table 2. Correlation between commitment and tendency towards entrepreneurship skills acquisition 

	Variables
	N
	∑x
	∑y
	∑x2
	∑y2
	∑xy
	r-value
	Remark

	Commitment (x)
	375
	5426
	
	76884
	
	73553
	0.74
	Very High Positive Relationship

	Tendency towards Entrepreneurship Skills Acquisition (y)
	375
	
	5494
	
	74718
	
	
	


Result in Table 2 reveals a correlation value of 0.74. From the decision rule, it is observed that a very high positive relationship exists between commitment and tendency towards entrepreneurship skills acquisition among senior secondary school students in Akwa Ibom North East Senatorial District. The result implies that students are most likely to acquire practical skills in entrepreneurship if they are committed to studies, attending classes regularly and participating in entrepreneurship skills acquisition activities, and vice versa.
Research Question 3
What is the relationship between passion and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District?
Table 3.  Correlation between passion and tendency towards entrepreneurship skills acquisition 

	Variables
	N
	∑x
	∑y
	∑x2
	∑y2
	∑xy
	r-value
	Remark

	Passion (x)
	375
	5349
	
	76984
	
	73923
	0.66
	High Positive Relationship

	Tendency towards Entrepreneurship Skills Acquisition (y)
	375
	
	5494
	
	74718
	
	
	


Result in Table 3 reveals a correlation value of 0.66. From the decision rule, it is observed that there is a high positive relationship between passion and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District. The implication of this result is that students are most likely to acquire entrepreneurship skills if they have deep passion or likeness for becoming future entrepreneurs and vice versa.
Research Question 4
What is the relationship between self-determination and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District?

Table 4.  Correlation between self-determination and tendency towards entrepreneurship skills acquisition 

	Variables
	N
	∑x
	∑y
	∑x2
	∑y2
	∑xy
	r-value
	Remark

	Self-determination (x)
	375
	5339
	
	76127
	
	73690
	0.79
	Very High Positive Relationship

	Tendency towards Entrepreneurship Skills Acquisition (y)
	375
	
	5494
	
	74718
	
	
	


Result in Table 4 reveals a correlation value of 0.79. From the decision rule, it is observed that a very high positive relationship occur between self-determination and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District. The implication of this result is that students tend to acquire entrepreneurship skills if they are determined to learn practical entrepreneurship skills that are relevant for becoming entrepreneurs and vice versa.
Hypotheses Testing
Hypothesis 1
There is no significant relationship between cooperation and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District.
Table 5. Relationship between cooperation and tendency towards entrepreneurship skills acquisition 
	Variables
	N
	∑x
	∑y
	∑x2
	∑y2
	∑xy
	r-value
	r-crit
	Decision

	Cooperation (x)
	375
	5416
	
	76984
	
	75237
	0.86*
	0.196
	Rejected Ho

	Tendency towards Entrepreneurship Skills Acquisition (y)
	375
	
	5494
	
	74718
	
	
	
	


· Significant; P<.05; df = 373; critical r = 0.196
Table 5 shows that the calculated r-value of 0.86 is greater than the critical value of 0.196 at the degree of freedom of 373 and at .05 significant level. Hence, the null hypothesis is therefore rejected, while the alternate hypothesis is retained. This means that there is a significant relationship between cooperation and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District.
Hypothesis 2
There is no significant relationship between commitment and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District.
Table 6. Relationship between commitment and tendency towards entrepreneurship skills acquisition 
	Variables
	N
	∑x
	∑y
	∑x2
	∑y2
	∑xy
	r-value
	r-crit
	Decision

	Commitment (x)
	375
	5426
	
	76884
	
	73553
	0.74*
	0.196
	Rejected H0

	Tendency towards Entrepreneurship Skills Acquisition (y)
	375
	
	5494
	
	74718
	
	
	
	


· Significant; P<.05; df = 373; critical r = 0.196
Table 6 shows that the calculated r-value of 0.74 exceeds the critical value of 0.196 at the degree of freedom of 373 and at .05 significant levels. Hence, the null hypothesis is rejected, while the alternate hypothesis is retained. This implies that there is a significant relationship between commitment and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District.
Hypothesis 3
There is no significant relationship between passion and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District.
Table 7. Relationship between passion and tendency towards entrepreneurship skills acquisition 
	Variables
	N
	∑x
	∑y
	∑x2
	∑y2
	∑xy
	r-value
	r-crit
	Decision

	Passion (x)
	375
	5349
	
	76984
	
	73923
	0.66*
	0.196
	Rejected H0

	Tendency towards Entrepreneurship Skills Acquisition (y)
	375
	
	5494
	
	74718
	
	
	
	


· Significant; P<.05; df = 373; critical r = 0.196
Table 7 shows that the calculated r- value of 0.66 exceeds the critical value of 0.196 at the degree of freedom of 373 and at .05 significant levels. Hence, the null hypothesis is rejected, while the alternate hypothesis is retained. This implies that there is a significant relationship between passion and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District.
Hypothesis 4
There is no significant relationship between self-determination and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District.
Table 8. Relationship between self-determination and tendency towards entrepreneurship skills acquisition 
	Variables
	N
	∑x
	∑y
	∑x2
	∑y2
	∑xy
	r-value
	r-crit
	Decision

	Self-determination (x)
	375
	5339
	
	76127
	
	73690
	0.79*
	0.196
	Rejected H0

	Tendency towards Entrepreneurship Skills Acquisition (y)
	375
	
	5494
	
	74718
	
	
	
	


· Significant; P<.05; df = 373; critical r = 0.196
Table 8 shows that the calculated r-value of 0.79 exceeds the critical value of 0.196 at the degree of freedom of 373 and at .05 significant levels. Hence, the null hypothesis is rejected, while the alternate hypothesis is retained. This means that there is a significant relationship between self-determination and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District.
Discussion
The researcher made a combined discussion of results gotten from the research questions and hypotheses of the study.
Cooperation and Tendency towards Entrepreneurship Skills Acquisition among Senior Secondary School Students
Results from research question one and hypothesis one revealed that there is a very high positive and significant relationship between cooperation and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District. This finding is in tandem with the findings of the study conducted by Santiago, Benito, Elena, Maria-Isabel and Damian (2018). The authors found that a significant difference between students taught using cooperative learning strategy and those without such strategy in terms of acquisition of practical skills. Also, this finding is in agreement with the finding of the study conducted by Ismaila (2018), who found that chemistry students taught using cooperative learning strategy performed significantly better in their acquisition of science process skills than those taught using lecture method. It is observed from the findings that cooperative learning tend to enhance students’ acquisition of practical skills in entrepreneurship.
Commitment and Tendency towards Entrepreneurship Skills Acquisition among Senior Secondary School Students
Results from research question two and hypothesis two revealed a very high positive and significant relationship between commitment and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District. This finding is in line with the finding of the study conducted by Usman, Waziri, Abdulahi and Babayo (2018), and the finding showed among other findings, a significant influence of commitment on learned computer skills in entrepreneurship among students. Also, this finding is in line with that of Obot and Essien (2012), who found that students’ interest and commitment in social studies education was significant influenced by teachers’ commitment. Hence, it is observed from the finding that full sense of commitment to studies is associated with the acquisition of entrepreneurship skills among students.
Passion and Tendency towards Entrepreneurship Skills Acquisition among Senior Secondary School Students
Results from research question three and hypothesis three revealed a high positive and significant relationship between passion and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District. This finding is corroborates with the finding of the study conducted by Philippe, Vallerand and Lavigne (2009). The authors found that passionate students were anxious towards acquiring entrepreneurship skills than un-passionate students. In addition, this finding is in line with the finding of the study conducted Kwaya (2013), who found that passionate students accepted skills acquisition prorgammes than the un-passionate students. It is observed from this finding that students who have passion for becoming future entrepreneurs have high tendency of acquiring entrepreneurship skills.
Self-Determination and Tendency towards Entrepreneurship Skills Acquisition among Senior Secondary School Students
Results from research question four and hypothesis four revealed a very high positive and significant relationship between self-determination and tendency towards entrepreneurship skills acquisition among senior secondary school students Akwa Ibom North East Senatorial District. This finding is in line with the finding of the study conducted by Jasmine and Dede (2015). The authors found that self-determination is significantly related with students’ motivation in acquiring entrepreneurship skills. This finding is also in tandem with finding of the study conducted by Pamela (2010), who found that self-determination significantly influences students’ engagement in skills-based subjects; and that their non-involvement contributes to students’ lack of practical skills for self-development. Therefore, it is observed from the finding that self-determined and motivated students would work effortlessly towards the acquisition of new ideas and skills in entrepreneurship.
Conclusion
Based on the findings of the study, the following conclusions were drawn. Cooperation among the students and the teachers is very essential in entrepreneurship instruction. This would help in acquisition of entrepreneurship skills for self-development among students. Also, high sense of commitment is required in the acquisition of entrepreneurship skills. Students with strong desire and commitment to become entrepreneurs have greater tendency of longing to acquire skills needed of potential entrepreneurs. Highly activated passion for entrepreneurship activities can facilitate the drive towards the acquisition of entrepreneurship skills. Also, a student who possesses great determination would demonstrate personal autonomy towards the acquisition of entrepreneurship skills.
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