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ABSTRACT

Aims: This study aims to compare the accessibility of school facilities in Public Secondary Schools.
Study design: The study used a descriptive survey to gather participants' opinions about their experiences, knowledge, and feelings regarding the availability, accessibility, and management of educational facilities, as well as their responsibilities and duties in their workplace.
Place and Duration of Study: Dibrugarh District, Assam (India), and Hai District, Kilimanjaro (Tanzania), during the period from 2024 to 2025.
Methodology: A descriptive survey method was employed. A study comprises a population of 163 and 31 Public Secondary Schools in Dibrugarh and Hai district, respectively. The study employed a purposive sampling technique to select Public Secondary Schools, principals/heads, and teachers. In India, 16 principals and 78 teachers of the Public Secondary Schools were taken from Dibrugarh district (Assam); from Tanzania, 10 principals and 50 teachers of the Public Secondary Schools were taken from Hai district (Kilimanjaro). Data collection used two questionnaires and a checklist for available school facilities in Public Secondary Schools through the following dimensions: classroom facilities, library facilities, laboratory facilities, health and hygiene facilities, and sports facilities.
Results: The study found that there were differences in poor and unequal access to essential school facilities in the public secondary schools of the Dibrugarh district of Assam (India) and Hai district of Kilimanjaro (Tanzania). Both districts faced inadequate school facilities that affect the safety of students, learning processes, and the quality of education.  Each district has a shortage of school facilities, including administrative blocks, classrooms, libraries, laboratories, washrooms, sports facilities, hygiene, and health. In Dibrugarh district, 12 (75%) schools face grossly inadequate classrooms, 9 (56.25%) schools lacked libraries, 4 (25%) schools lacked laboratories, 13 (81.25%) schools lacked administrative blocks, and 10 (63%) schools had a limited number of washrooms. Both districts effectively have no medical rooms and have to rely on first aid kits and adjacent health centers. Dibrugarh district is at an advantage in terms of water infrastructure, with accessible and filtered infrastructure in place, but Hai district has a seasonal water shortage and old water supply facilities. There were very few sports facilities available, and the most available ones in the two districts were football. Dibrugarh district, 12 (75%) schools offer a larger number of playgrounds, Hai district, 8 (80%) schools offer more different sports courts. 
The study suggests that the government and NGOs need Immediate interventions to ensure that every school has adequate facilities and is equipped with important facilities, especially in schools with severe shortages, to promote equitable and quality education for all students.
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1. INTRODUCTION 
Accessible and excellent school facilities are important gears in any educational institution for schooling processes that lead to good results, quality, and equal education for all. According to Aluede et al. (2012), school facilities are defined as the equipment or tools that facilitate learning, including school buildings, classrooms, libraries, electricity supply, water supply, toilets/washrooms, furniture, and playing grounds, for educational functioning. Ojedele (2004) identifies components of educational facilities, including school resources, instructional facilities, and the school's physical environment, which are meant to lead to successful learning and teaching. According to Alimi (2004), school facilities are the material resources that enhance teaching and learning processes. Akpabio (2015) accessibility of school facilities facilitates the teaching and learning of both staff and students for effective and advanced education quality within the institution. Leepe (1968) claimed that students should learn through physical facilities rather than thought/idea experiences. Physical facilities enhance the learning processes of the students. Shami and Hussain (2005), cited by Saeed and Wain (2011), stated that the availability of physical facilities in a school had a significant impact on learners’ performance. School facilities play a very crucial role, and without the proper environment, effective learning cannot function well.
In India, the National Policy of Education (NPE) of 1968 emphasized the importance of adequate school facilities and infrastructure to support universal access to education (NPE, 2020). The National Policy of Education (NPE) of 1968 was revised in 1986, reaffirming the commitment to improving school infrastructure and facilities. It stressed the need for decentralized planning and community participation in managing school facilities.
The National Policy of Education (NPE) of 1986, along with its Program of Action (POA) of 1992, continues to emphasizes monitoring and evaluation mechanisms to ensure the quality and effectiveness of secondary school facilities, including regular inspections, assessments, and feedback mechanisms from stakeholders, the policy looks to develop the accessibility of education to equity education, quality, and ability to provide full support to students’ progress. Rashtriya Madhyamik Shiksha Abhiyan (RMSA), initiated in 2009, aimed to improve access to quality education for Public Secondary Schools in India. RMSA combined monitoring and evaluation mechanisms to assess the accessibility of school facilities and address any needs.
In Tanzania, the National Policy of Education of 1961, during the Arusha Declaration period (1964-1985), prioritized education as a tool for national development and social equity, promoting the Education for Self-Reliance (ESR) model. Efforts were made to expand access to education, including secondary schooling, and improve accessibility of school facilities and management nationwide (Regmi et al., 2020). The Economic Recovery Program (ERP) era (1985-2000) brought structural adjustments and reforms. This policy outlined guidelines, regulations, and strategies for managing facilities in Public Secondary Schools, such as school facilities maintenance, resource allocation, and improvement plans for efficiency and effective accessibility.
The Policy of Training and Education, 1996, on management and administration of secondary school facilities, insisted on having education and training boards as well as boards of education institutions and committees, which included professionals and other members of the community. The introduction of the Secondary Education Development Program (SEDP, 2020-2024) reforms aimed to enhance the quality and accessibility of secondary education. This program is emphasized in improving facilities accessibility and management in Public Secondary Schools through infrastructure development, maintenance, and resource allocation 
The Education and Training Policy of 2014, aimed at overcoming challenges, resulted in the whole system of education in terms of quality and equity to ensure sufficient and relevant teaching and learning facilities in schools. In addition to that, to improve leadership, supervision, and administration of school facilities.
These policy phases provide an outline for understanding the advancement of education policies and their impact on Public Secondary School facilities accessibility and management in India and Tanzania, reflecting changing social, cultural, political, and economic needs.
[bookmark: _Hlk220671324]This study compares the current challenges to accessibility of school facilities in Public Secondary Schools in Dibrugarh district, India, and Hai district, Tanzania. Both districts had limited funding, school facilities, such as inadequate classrooms, libraries, laboratories, sports, health, and hygiene facilities, and poor conditions. In India, the Right of Children to Free and Compulsory Education (RTE) Act of 2009 under Samagra Shiksha and board-specific affiliation norms (Central Board of Secondary Education (CBSE)/State Boards/ Indian Certificate of Secondary Education (ICSE), and in Tanzania, the Education Policy under (ETP) Tanzania Education and Training (2014), updated (2023) emphasize that all Secondary Schools should have spaces for school management, adequate, functional, and good conditions school facilities. Regarding these guidelines from both districts, it shows that the majority of the Public Secondary Schools in Hai district do not meet the policy/guidelines because the majority of Public Secondary schools have no spaces for school management, adequate, functional, and good conditions school facilities.
[bookmark: _Hlk209009154]The study consulted a variety of studies that were conducted on the Accessibility of school facilities of school facilities. Mgimba and Mwila (2022) investigated the distribution of school facilities in Misungwi district, Mwanza (Tanzania), and revealed that inadequate facilities, such as libraries, laboratories, and instructional materials, negatively impact students' performance. Furthermore, the study found that schools that lack resources and overall maintenance affect teaching quality, as well as students’ achievements. The study’s findings imply that school facilities are vital for providing quality education and fostering growth. El-Nemr (2022) revealed that the good condition and accessible buildings in schools increase the desire of students to learn and get better performance. Naz et al. (2018) found that adequate school facilities and good surroundings may affect children's learning abilities positively. Malekani (2018) revealed that ICT facilities are not enough in schools, and teachers faced difficulties in facilitating students with ICT classes due to a lack of training and internet facilities. Kapoor and Imam (2019) noted that private schools’ facilities are accessible and available compared to government schools; however, government schools have experienced increased enrollment, which hinders both material and human resources. Kapur (2018) demonstrated a positive correlation between the presence of physical amenities such as classrooms, water, electricity, boundary walls, restrooms, furniture, recreational areas, libraries, and medical facilities. Availability of such facilities led to high performance and high quality of education. Kanayochukwu et al. (2020) conducted a study on the status of school facilities in River State (Nigeria) and found that inadequate educational facilities affect student academic performance. Inadequacy is associated with poor conditions, insufficient government intervention, inadequate funding, and vandalism. Arshad et al. (2018) revealed that the accessible physical infrastructure of schools significantly influences students' academic advancement and highlighted that ventilation, greenery, recreational areas, medical supplies, and modern lighting systems play a pivotal role in shaping students' academic performance. Ibrahim et al. (2016) stated that a school with adequate and well-maintained facilities positively affects the improvement of the teaching and learning process. Alexander and Lewis (2014) reported that schools need permanent buildings in good condition that are accessible to all students, including individuals with disabilities. Vandiver (2011) pointed out that students perform better academically when schools have more facilities, including good building structures, desks, tables, toilets, sports facilities, water supply, and a clean environment. Rashmi (2015) reported that school buildings in rural Rajasthan, Badkochra, Lasani, and Bhim Panchayat in India are fewer and cracked with limited facilities. The research suggests that school facilities need maintenance so that they can be accessible and used for a period of long time. Kapinga (2017) observed that despite enrollment growth, there was a lack of development and enhancement of school infrastructure, presenting a challenge to ensuring high-quality education. Elihuruma and Amos (2025) found that the majority of teaching and learning facilities that support education in public schools lacked inclusive facilities such as ramps, special toilets, and special desks, which underscores the accessibility of schools with insufficient facilities. 
Based on the reviewed literature, there is a shortage of empirical evidence on the comparative study on school facilities management between Dibrugarh District, Assam, India, and Hai District, Kilimanjaro, Tanzania. Many studies have been conducted on school facilities management in India and Tanzania individually.  Therefore, this study aims to bridge this gap, which will help inform future researchers of both countries on how school facilities management is being conducted in other parts of the world. Although a huge amount of research has been conducted by many researchers on the accessibility of school facilities management, there are still knowledge gaps that need to be studied. Demonstration of proper innovation is desired to provide the best resolutions and revised practices for further development in educational institutions and student performance. From this point, this study is a very crucial to bridge the gap and to ensure the findings help the stakeholders and policy makers achieve additional development.
This study seeks to answer the following research question: What are the differences in accessibility to school facilities in Public Secondary Schools in Dibrugarh district of Assam (India) and Hai district of Kilimanjaro (Tanzania)? 
This study aims to compare the accessibility of school facilities in Public Secondary Schools in Dibrugarh district of Assam, (India) and Hai district of Kilimanjaro (Tanzania).

2. METHODOLOGY 

The study used a descriptive survey to gather participants' opinions about their experiences, knowledge, and feelings regarding the availability, accessibility, and management of educational facilities regarding their responsibilities and duties in their workplace in Dibrugarh District, Assam (India), and Hai District, Kilimanjaro (Tanzania). The study employed a purposive sampling technique to select Public Secondary Schools, principals/heads, and teachers of schools. In India, 16 principals/heads, and 78 teachers of Public Secondary Schools were taken from the Dibrugarh district of Assam, and ten (10) principals/heads, and 50 teachers of Public Secondary Schools were taken from the Hai district of Kilimanjaro. Data collection used two questionnaires and a checklist for available school facilities in Public Secondary Schools. (i) A questionnaire for Principals/Heads of Public Secondary Schools, (ii) A questionnaire for Teachers of Public Secondary Schools. Data collected regarding facilities available in the school compounds through the following dimensions: classroom facilities, library facilities, laboratory facilities, health and hygiene facilities, and sports facilities.

3. RESULTS AND DISCUSSION
3.1 The Accessibility of administrative blocks or offices available in the campus of Public Secondary Schools in Dibrugarh district, Assam, India, and Hai District, Kilimanjaro, Tanzania.
The findings revealed that the majority of Public Secondary Schools in both districts faced significant administrative block/office challenges, with a limited number of offices, including insufficient office furniture, poor room conditions, and a lack of proper facilities. In Dibrugarh district, 11 (68.75%) schools lacked full, and well-structured administrative blocks/offices. Whereas the Hai district 7 (70%) schools have well-setup administrative blocks/offices. This means that inadequate provisions of facilities and poor conditions of facilities result in limited accessibility for smooth administrative operations. The study aligns with those of Olujuwon, Omiyale, & Olujuwon (2022), who reported that for effective educational delivery, schools must have all the necessary office facilities, such as school principal offices, staff offices, and school departments’ offices. UNESCO (2007) reported that schools with inadequate office facilities normally tend to use classrooms as a replacement, and such schools are unable to meet society's expectations of delivering expected education goals. Such schools have the inability to retain both teachers and students, and hence make such schools less functional and lively in operating their programs.
3.2 The Accessibility of classrooms and their facilities available in the campus of Public Secondary Schools in Dibrugarh district, Assam, India, and Hai District, Kilimanjaro, Tanzania.
The findings revealed that the availability of classrooms is limited in both districts, but more severely in Dibrugarh district than in Hai to meet the students' needs. The findings on the accessibility of classrooms show that in Dibrugarh district, 11 (68.75%) schools their classrooms are overcrowded with more than 30 students above the guidelines of the Government of Assam Secondary Education (GASE), leading to space limitations. In Hai district, 5 (50%) schools their classrooms are overcrowded with more than 40 students above the guidelines of the Ministry of Education, Tanzania (MoET) (2022), leading to space limitations. Furthermore, the study findings revealed notable similarities in accessibility of the classroom facilities between the two districts. Both districts have inadequate basic facilities and lack ICT, including projectors and smart rooms, for a more quality and equitable education.
In Dibrugarh district, 13 (81.25%) of classroom lacked projector and 15 (93.75%) lacked smart classrooms, while Hai district, 8 (80%) school’s classroom lacked projector and all sampled schools lacked smart classrooms. The study aligns with the World Bank Group (2016) stressed that some countries in developing countries, such as in Africa and Asia, lacked classroom facilities, including desks, chairs, tables, and blackboards. It further noted that while such countries face high population growth rates, the inadequacy of classroom facilities exposes the ineffectiveness of educational delivery.  The data in this study entail that there is a segment of a few students who lack effective teaching and learning because classroom facilities were insufficient, and this is more predominant in Dibrugarh than in Hai, posing a need for more action. 
3.3 The Accessibility of libraries and their facilities available in the campus of Public Secondary Schools in Dibrugarh district, Assam, India, and Hai District, Kilimanjaro, Tanzania
The findings of the study show that there are minor differences between the accessibility of libraries and their facilities between the two districts. In both districts, the majority of Public Secondary Schools lacked a library building and used other rooms to keep the books. In Dibrugarh district, 9 (56.25%) schools lacked a separate library building, 14 (87.5%) schools lacked studying space, and furniture, and all sampled schools had no librarian, braille books, and lockers. Whereas the Hai district 6 (60%) schools lacked a separate library building, 8 (80%) schools lacked studying space, furniture, braille books, and lockers, and all sampled schools had no librarian. The findings revealed that the majority of Public Secondary Schools in both districts lacked accessible space for self-study among the teachers and students, as well as other facilities, including computer access, seats, shelves, up-to-date books, wheelchairs for students with disabilities, and a librarian. The study aligns with SchoolDude (2014) revealed that effective functioning of a school library needs to have adequate books, reading spaces, tables, bookshelves, online readings, computers, fire safety equipment, and facilities for disabled students, such as braille and tactile books. Takwate (2018) found that the majority of schools in Africa lack potential library resources, especially modern books (Both on-site and online), as well as special facilities to help disabled students attain education easily. Such data relates to the findings of this study in the fact that more library facilities have been found in Dibrugarh than in Hai. The study suggesting much effort to be taken by schools to improve accessibility of library facilities, including study spaces and trained librarians. 
3.4 The Accessibility of Laboratories and their facilities available in the campus of Public Secondary Schools in Dibrugarh district, Assam, India, and Hai District, Kilimanjaro, Tanzania
	The findings of the study show that there are minor differences between the accessibility of laboratories and their facilities between the two districts. The findings on the laboratory in Dibrugarh district showed that Secondary schools have 75% of a separate laboratory buildings,  4 (25%)  schools relying on classrooms to conduct experiments, while in Hai district, all sampled schools had a laboratory, and each school has more than 1 laboratory for science subjects, and both districts lacked laboratory technicians, in Dibrugarh district, 12 (75%), and Hai district 5 (50%) schools they use science teachers to manage the operation within the laboratory. Both districts face the challenge of power outage in Dibrugarh district 13 (81.25%) schools, and Hai district 8 (80%) schools. Moreover, similar findings found that the Public Secondary Schools in both districts faced the challenges of lacking furniture, light, and ventilation, water supply, and sinks, which reduced the accessibility and usability for effective science teaching and learning affected the accessibility of such buildings. In Dibrugarh district lacked furniture, light, and ventilation, water supply, and sinks 10 (62.5%) schools, while 13 (81.25%) schools had inadequate power supply because the power is frequent outage.
 In Hai district 9 (90%) schools has limited laboratory equipment, all sampled schools had good light, and ventilation, water supply, sinks, and power supply at 5 (50%) schools. The study aligns with Vivian et al (2016) revealed that schools must recognize the importance of laboratories, especially if the education system wants to build a strong base of scientists who are well educated. Unfortunately, the majority of schools in Africa are still lagging in equipping school laboratories with the required facilities, including apparatus, chemicals, testers, chairs, shelves, and tables. On top of that, the schools do not have well-trained science teachers and laboratory technicians. This leads to disclosure of the information as to why the majority of developing countries have low development in science and technology. Despite the benefits of school laboratories, Alexander and Lewis (2014) argued that in some Asian countries, such as India and Pakistan, schools lack viable laboratories, which affects effective teaching and learning in science subjects. Mhaiki (1986) states that science subjects need practicality. However, the lack of laboratory equipment has made it difficult to implement science education accordingly, including the high costs of equipment. Laboratories are generally controlled to ensure that everything in the laboratory is organized. These data support the findings of this study, as both parties experienced a serious shortage of laboratory facilities, including apparatus and laboratory technicians. Mulugeta et al (2023) reported that science subject needs practicals so as to encourage students to understand well and keep memory of what they have done, but developing countries face challenges, including inadequate funding, limited trained manpower, as well as inadequate science facilities.
3.5 The Accessibility of medical rooms/clinics facilities available in the campus of Public Secondary Schools in Dibrugarh district, Assam, India, and Hai District, Kilimanjaro, Tanzania
The study revealed that both districts lack accessibility to medical rooms/clinic facilities on the campus of Public Secondary Schools, dedicated to addressing the students', teachers', and non-teaching staff's problems concerning health, safety, and well-being. At the same time, both rely on a first aid kit, nearby health centers, and the provision of educational health. In Dibrugarh district, all sampled schools use first aid kits, utilize nearby health facilities, and 13 (81.25%) schools provide health education to students, while in Hai district, 3 (30%) schools use first aid kits, all samples utilize nearby health facilities, and provide health education to students. These points need the establishment of a medical room/clinic in Secondary schools for functional utility. The study aligns with Collins (2015) and Abah (2016), who argued that setting up effective medical systems ensures the sustainable survival of a school’s system. If we do not fall sick, then we do not need medical facilities in our vicinity. This means medical facilities are very important in schools because every human being is subject to becoming ill one day. Based on such understanding, schools in Dibrugarh and Hai have to learn how to introduce such services.
3.6 The Accessibility of cafeteria/canteen facilities available in the campus of Public Secondary Schools in Dibrugarh district, Assam, India, and Hai District, Kilimanjaro, Tanzania
The study revealed that both districts faced a critical challenge of lacking a cafeteria/canteen to provide food service in Public Secondary Schools. In both districts, making school meal accessibility dependent on external or individual efforts, which may not be reliable or equitable for all students and staff. The study is contrary to the Global Child Nutrition Foundation (GCNF) (2021) reports that, to ensure that School Feeding Program (SFP) is effectively implemented, the Ministry of Education Science and Technology of Tanzania in collaboration with other ministries have been advocating the implementation of SFPs in areas prone to droughts such as Arusha, Dodoma, Manyara, Singida, Shnyanga and Navuri. In 2021, the government launched the first national school feeding program guideline. However, still, some schools and some stakeholders are not fully responsible for the effective management of their children’s meals at school (The World Bank, 2023; Shah, 2022; Mketo et al, 2022). This shows that there is an inadequate need for schools in the study areas to initiate or improve food and hygiene facilities.
3.7 The Accessibility of water supply facilities available in the campus of Public Secondary Schools in Dibrugarh district, Assam, India, and Hai District, Kilimanjaro, Tanzania

	The findings indicate that there are differences in the accessibility of the water supply between the two districts. In Dibrugarh district shows significantly better accessibility of water supply/safe and pure water, and quality. The majority of Secondary schools use water purifier, such as 13 (81.2%) Secondary schools use purifier Aqua guard water source, and 12 (75%) schools the position of water tap is accessible with students and all individual with disabilities. Compared to Hai district 6 (60%) Secondary schools depend on public systems and 4 (40%) Secondary schools depend on natural sources, 1(10%) Secondary school the position of water tap is accessible with students and all individual with disabilities but, faced challenges like uncomfortable water outlets, inadequate taps, and seasonal water shortages. Moreover, the findings indicated some similarities regarding accessibility to a safe and pure water supply. Both districts lacked marked points and enough taps to access the water facility. In Dibrugarh district, 13 (81.25%) Secondary schools lacked marked points and limited taps to access the water facility. In Hai district, all sampled schools lacked marked points and limited taps to access the water facility.  Both districts, all sampled schools use the water facility for the same purposes, and reported that it takes time/ delay to upgrade the water facility once it faces a problem. This study aligns with Filardo et al (2019), who argued that the spread of water-borne diseases in schools is highly associated with a shortage of safe and pure drinking water as well as poor washroom/toilet systems. It was therefore deemed essential that schools should increase efforts to increase pure and safe water supply, as well as the construction of adequate latrines based on the school population. Wood (2023) reported that the majority of schools in Africa have low access to water and sanitation facilities, such as toilets, due to either total lack, inadequacy, or poor infrastructure available. This leads some students to travel long distances to fetch water, while others are faced with the disruption of communicable diseases due to poor sanitation
3.8 The Accessibility of washroom/toilet facilities available in the campus of Public Secondary Schools in Dibrugarh district, Assam, India, and Hai District, Kilimanjaro, Tanzania
	The study findings revealed differences and similarities in the accessibility of washrooms/toilets between the two districts. The findings of availability of washrooms/toilets shows that, in Dibrugarh district, the majority of Secondary schools, 11 (68.75%) Secondary schools  had smaller numbers of washrooms/toilets with limited privacy, due to lack of doors with locks and 62.5% schools have less hygiene maintenance but better accessibility of because support all, and individuals with disabilities, whereas, in Hai district, 7 (70%) Secondary schools  had larger numbers and 5 (50%) Secondary schools  had better with privacy of washrooms/toilets, all sampled Secondary school’s washroom/toilets had hygienic environment but not friendly with students with disabilities. Moreover, all sampled Secondary schools in both districts lacked permanent cleaners. In Dibrugarh district, 12 (75%) Secondary schools faced a shortage of handwashing and cleaning facilities, while in Hai district, 8 (80%) Secondary schools had inadequate handwashing and cleaning facilities. This study aligns with UNESCO (2015) noted that the majority of schools have increased efforts in the construction of latrines, but water supply remained a great challenge.
3.9 The Accessibility of sport facilities available in the campus of Public Secondary Schools in Dibrugarh district, Assam, India, and Hai District, Kilimanjaro, Tanzania
The findings revealed that there were differences and similarities between the two districts in the accessibility of sports facilities. It was noted that, in both districts, the lack of a complete set of sports facilities, though football grounds are the most accessible and common facility in both districts, while Hai district holds 80%, and the Dibrugarh district has 75%. It was also discovered that, Hai district has a wider variety of outdoor courts, including handball, basketball, netball, and football fields, compared to the Dibrugarh district, which has some badminton and volleyball courts football field. Furthermore, the findings revealed that the condition of sports grounds is poor in both districts due to uneven grounds with holes, negatively affecting the accessibility and safety of the students and teachers. In Dibrugarh district, 14 (87.5%) sports grounds were not leveled, and had holes showing that all simple Secondary schools lacked washrooms/toilets and drinking water near the playgrounds, and 5 (31.25%) Secondary schools had a limited sports facility. In Hai district, 9 (90%)  Secondary school’s sports grounds were not leveled, had holes, and showed that all sampled Secondary schools lacked washrooms/toilets, drinking water near the playgrounds, and had a limited sports facility. This study aligns with Pamela and Mwila (2022), who revealed that the majority of disabled students in Tanzania are constrained by the lack of proper accessible infrastructures that meet their physical and psychological demands. This makes it difficult for them to access the school facilities, such as classrooms, washrooms, and playgrounds, easily compared to the non-disabled students.

4. CONCLUSION
Based on the findings, it was observed that there was poor and unequal access to essential school facilities in the public secondary schools of the Dibrugarh district of Assam (India) and Hai district of Kilimanjaro (Tanzania). Both districts have inadequate school facilities that affect student safety, learning processes, and the quality of education.  Each district has a shortage of school facilities, including administrative blocks, classrooms, libraries, laboratories, washrooms, sports facilities, and hygiene and health facilities. Both districts face grossly inadequate classrooms, libraries, and laboratories, and have poor access to furniture, books, seating, and ICT facilities. Both districts have no medical rooms and rely on first aid kits and nearby health centers. Dibrugarh district is at an advantage in terms of water infrastructure, with accessible and filtered infrastructure in place, but Hai has a seasonal water shortage and old water supply facilities. There were very few sports facilities available, while the most available in both districts were footballs. Dibrugarh district offers a larger number of football playgrounds, while Hai offers more different sports courts. 
In comparison of the two districts, the study will help the researchers to mark working criteria and the best school facility management strategy. Understanding good policy will help to reduce judgments and advance educational outcomes. Different approaches used in this study will help policymakers from different contexts to come up with ways of tailoring specific essential needs and solve the existing challenges. Standard routine comparative study permits the finding of the normal presentation of schools and educational systems. Therefore, this study will help shareholders to know how to allocate resources as needed, set objectives for better enhancement, and demonstrate proper innovation to bring the best resolutions and current practices that can be revised.
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