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Exploring Early Childhood Education in Saudi Arabia and The International Views About Play-Based Learning



Abstract
[bookmark: _GoBack]The purpose of this meta-synthesis literature review was to investigate international early childhood teachers’ implementation and perception about play-based learning, in addition, explore Saudi Arabia’s early childhood educational system. The aim from this paper was to see how play-based learning implemented globally, and in what ways the Saudi early childhood can benefits from the international perspectives taking into a consideration our own culture and values. Play-based learning benefits children in all developmental domains and prepares them for the next level of education. In this literature review, several qualitative studies were collected to examine the area of play-based learning. The findings reported that play-based learning is a controversial topic and that teachers and other educators have different beliefs and opinions on the level of teachers’ involvement in children’s play. Also, teachers’ knowledge and professional abilities to address play-based curricula were critically required to facilitate learning. The positive implications about play-based learning included children’s academic and social growth, the enhancement of teachers’ practices, and the fulfillment children receive from learning in a joyful environment. 
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1. Introduction
The field of early childhood education is growing in the Kingdom of Saudi Arabia, and different perspectives on this field are growing around the world. Thousands of preserve’s teachers graduate from Saudi universities every year. The love of teaching and working with children, and the future of teachers’ education in Saudi Arabia in the field of early childhood is pushing the field to grow faster than ever. However, early childhood education is not an easy field that requires only love of teaching children. It also requires passion, sincerity, trustfulness, patience, caring, personal skills, and professional skills for teaching young children. These skills can include variation of teaching strategies, communication and interaction skills, adaptability and teamwork skills, creativity and motivation, and knowledge of how to be on the same level as children and facilitate learning.
In Saudi Arabia, early childhood refers to ages 0 - 8. According to the Saudi Ministry of Education of Early Childhood (2020), the aims of early childhood education settings are as follows: 
1. Build healthy children. 
2. Prepare children for entrance to the elementary school setting.
3. Meet the needs of children’s physical, mental, psychological, and motor growth.
All of these aims can be established easily through play. The Saudi early childhood curriculum focuses on teaching Arabic letters and numbers, English letters and numbers, some short-clips from the Holy Quran, some short-clips from the Hadiths (sayings from Prophet Mohammad and others), and life skills. The implementation of the curriculum in center time or play time varies from one teacher to another and need to be more reinforced. Early childhood teachers put too much effort into making children play and enjoy. However, the effort to connect academic learning to play needs to be developed to make the power of play more beneficial and educational in Saudi context. 
On one hand, teachers’ creativity can easily be seen in dramatic and art center, where children spend most of their time in. On the other hand, most children do not like to play or spend their time at the reading, math, explore, and writing centers. This makes center time become only more of free play in which causes less learning of academic skills. Center time can be educational and fun at the same time. Teachers need to rethink on their practices of center time and make it more like play-based-learning, where they become more actively involved. Decision-makers’ voices are necessary in this stage. The curriculum needs to be directly connected to the center time, and teachers must put more effort and considerable energy into teaching through play. 
Play-based learning is essential in this age. Children will be able to accept the learning and will be well-prepared for their future academic learning and the entrance of elementary school. The purpose of this investigation is to see how Saudi Arabia’s early childhood education program can benefit from international implementations about play-based learning in order to enhance teachers’ performances and children’s academic achievement. Play-based learning consider a new promising pedagogical approach, where both teachers and children are actively involved in a playful learning experience. 
1.1 Glance to Saudi Arabia Background 
In 1932, Ibn Saud (King Abdul-Aziz Bin Abdul-Rahman Bin Saud) established Saudi Arabia, where city of Riyadh is the capital of the kingdom, and the royal family of Al-Saud are ruling the kingdom (Aljabreen & Lash, 2016). Saudi Arabia is known for its strong economy in which helps with the fast growth of education (Aljabreen & Lash). 
A developing and wealthy country, such as Saudi Arabia needs to address changes in society while keeping the identity and culture of its people in this development. In addition, the Saudi Ministry of Education (2020) provides workshops for teachers to develop their teaching strategies and adapt their skills to the 21st century. However, developmental workshops on facilitating learning through play also need to be conducted to address the reflection of the curriculum in center or play time. Some teachers focus on developing children’s personality traits through play more than fulfilling their academic tasks duo to the idea of academic learning starts at first grade, not kindergarten.
1.2 History of Education in Saudi Arabia
Education in Saudi Arabia did not start in all regions of the kingdom at the same time (Haiate Altahrir, 1998). According to the authors, the first schools were established by Saudi and non-Saudi people in Mecca, Jeddah, and AlMedina AlMonawarah. In contrast, the heart of Saudi Arabia, which is called Najad is the middle region of the kingdom was living in an ignorance because education did not started there yet (Haiate Altahrir). However, after the coming of Sheikh Mohammad Bin AbdulWahaab and Prince Mohammad Bin Saud, peace and calmness spread in the area (Haiate Altahrir). King Abdul-Aziz Bin Saud came and ruled the kingdom, spreading more peace and calling for education for all people (Haiate Altahrir).
The first official educational system was established by King Fahad Bin Abdul-Aziz Bin Saud in 1953 (he was a prince at that time) and it was called the Ministry of Almaaref (Haiate Altahrir, 1998). Nine ministers have held the position of Minister of Education between the years 1953 and 2020. 
1.3 History of Early Childhood Education in Saudi Arabia
The beginning of the educational system in Saudi Arabia was not easy, thus, the history of early childhood education in the kingdom has had a similar journey as well. According to Abd Alhameed Hakeem (2012), early childhood education was called preprimary education and was not mandatory at that time and the preprimary education was following the private sector. In 1966, the first preprimary school was established in Riyadh by the Ministry of Almaaref (Hakeem, 2012). 
In 1975, the General Presidency for Girls’ Education opened the first public kindergarten in Mecca (Hakeem, 2012). In 1985, a project was launched to develop kindergarten education in Saudi Arabia with the UNISCO and Arab-Gulf Program for United Nations Development Organization (Ministry of Education, 2019). The project included comprehensive development of the early childhood education levels in Saudi Arabia as well as the development of curricula, buildings, and teachers’ education and training (Ministry of Education, 2019).
1.4 What is Early Childhood Education in Saudi Arabia
The main aim of early childhood education in Saudi Arabia is to prepare children for basic education, depending on their potentials and readiness (Ministry of Education, 2019). The philosophy of early childhood education in Saudi context consider: (a) learning is not limited to a specific age and environment; (b) it is built with a developmental perspective so that it is able to maintain caring and learning for children from birth to age 6; (c) it involves children’s learning through playing, exploring what is around them in the environment, and expanding their thinking; and (d) it builds their social, emotional, cognitive, physical, and language skills (Ministry of Education). According to the Ministry of Education (2019), children acquire social behaviors through their closeness with people who are family, peers, and teachers. Thus, parents and teachers must acquire essential skills and knowledge of children’s development.
1.5 Saudi Early Childhood Curriculum and Center Time Program
There are two approaches followed in Saudi Arabian early childhood education, which are educational activities representing by units and themes; and 2) educational center time (play time. (Ministry of Education, 2019). First, educational units, which are applied at the beginning and end of the day for 15–20 minutes (circle time), include short clips from the Holy Quran, short clips from Prophet Mohammad’s sayings (the Hadiths), Islamic arts, children’s songs, and naming objectives. Second, center time, which is applied once a day for 45 minutes, includes art, drama, blocks, puzzles, discovery, library, math, and writing centers.
Furthermore, for teaching the academic curricula, such as numbers and letters. In public schools, the classroom teachers teach children everything. In contrast, in private schools, some schools the classroom teacher teaches children the numbers and letters, and some other schools hire Arabic and English teachers to teach children these academic lessons. Nevertheless, early childhood teachers in both types of school, public and private, should connect academic curricula to center-play-time.
1.6 Saudi Education Vision 2030
For the development of the Kingdom of Saudi Arabia, Crown Prince Mohammed Bin Salman Bin Abdul-Aziz Al-Saud launched Vision 2030 in which the Ministry of Education has a major role. The Ministry of Education provides many workshops for teachers of all educational levels to develop their teaching skills and perceptions. 
According to the Ministry of Education (2019), for Vision 2030, an expansion of early childhood education and the accomplishment of better learning outcomes that can be seen and reflected in the next years are needed. Additionally, children’s attendance in preschool and kindergarten should rise from 17% to 30% by the year 2020, and to 72% by the year 2030 (Ministry of Education, 2020). 
1.7 International Views About Play-Based Learning
Kazu and Abdulgafur (2018) emphasized the importance of children’s education and development on their social, personal, and cultural skills. Kazu and Abdulgafur stressed that during preschool ages, children can form their personality, obtain knowledge, and build future skills. In addition, the authors emphasized the connection between children’s development and having highest quality of caregivers. Furthermore, Stagnitti et al. (2016) emphasized that the environment of play-based curriculum can reinforce the engagement of play and learning in which leads to positive adoption to future learning. Teachers would expand and facilitate children’s learning and development when integrating play into curriculum (Stagnitti et al., 2016).
Gaviria-Loaiza et al. (2017) said that, on one hand, teachers should not intervene when children are playing, but on the other hand, teachers should share children’s play and be part of their learning through play. In addition, Edwards and Cutter-Mackenzie (2013a) illustrated that the issue of integrating academic tasks with children’s play has always been a point of conflict for many educators and philosophers. They believe that academic tasks might destroy the fun of play and are against the nature of childhood (Edwards & Cutter-Mackenzie, 2013a). Gaviria-Loaiza et al. stated that through play, children develop their academic, self-esteem, cognitive, language, and social skills. According to the authors, play is an argumentative topic nowadays. Some believe that play is essential for children’s development and learning, and some believe schools are not place to play because play should be only done at home (Gaviria-Loaiza et al., 2017). Additionally, when teachers specify learning goals and prepare well-designed setting for learning, children can benefit from learning by playing. Teachers need to be professionally trained and know when they have to engage in children’s play (Gaviria-Loaiza et al.).
Hedges and Cooper (2018) said that a complicated relationship has been seen between curriculum, learning, play, and expected outcomes. To facilitate curriculum engagement within play, teachers need to have high quality interaction with children and build trust through children’s learning (Hedges & Cooper, 2018). In addition, the authors emphasized that teachers need to respect children’s knowledge and know how to respond to them and to their interests. Through back-and-forth communication, play can become productive and sufficient. Teachers need to know when to intervene with children’s play to develop their critical thinking, creativity, add challenges, and encourage learning (Hedges & Cooper). The authors emphasized the importance of teachers’ being knowledgeable and professional in addressing the role of play as a learning tool with children. Indeed, Hedges and Cooper argued that by being far from static learning and by addressing effective play based on the respect to children’s interests and learning notions, the outcomes of the learning based play would be shaped in an academic frame. Building children’s critical thinking and inquiry skills requires teachers’ support in making deep conversation and communicating with each other (Hedges & Cooper, 2018). Moreover, McInnes et al. (2013) indicated that educational play would be visible when adults take roles. The pedagogical language the teachers would use when they are involved with children’s play would illustrate the importance of their physical engagement (McInnes et al., 2013). 
Loaiza et al. (2017) indicated that many researchers have recommended teachers’ roles in facilitating children’s play. Some teachers do not know how to intervene properly in children’s play. It is critical for teachers to know how to intervene and what role they should take to support children’s learning through play. During childhood, children express themselves by playing. Therefore, many experts and researchers illustrated the benefits of play in children’s developmental domains, such as social-emotional, self-esteem, language, cognitive, and academic skills. The more the teacher engages in the children’s play, the more social and complex play would occur. To establish children’s independency by playing, high quality teacher–child interactions are required (Loaiza et al., 2017). Cutter-Mackenzie and Edwards (2013b) emphasized the importance of providing educational learning experiences that are connected to knowledge rather than just an experience without or with less knowledge. When the teacher and the child work together, they develop ideas, share thinking, and rebuild prior knowledge, hence, a successful play-based learning has occurred (Cutter-Mackenzie & Edwards, 2013b).
Mackenzie and Edwards (2013b) said that in creating educational play based on early childhood curricula, active play is required. To extend children’s past knowledge and build their skills, interactions with adults and peers are essential in play-based learning (Pyle & Danniels, 2016). Play-based pedagogy can be considered an approach of teaching in which the teacher provides directions and children follow at the same time (Pyle & Danniels). In addition, Pyle and Danniels (2016) provided an example of children’s development through play time. The authors indicated that in dramatic play, children take roles, negotiate, and practice and develop their language. As a result, positive play impacts children’s academic learning, self-regulation skills, and social-emotional development. 
Pyle and Danniels (2016) demonstrated the different roles of teachers in facilitating play-based learning according to their beliefs and perspectives. Some believe that play should be child-directed and teacher should observe children’s play, and some believe that play should be teacher-directed and the teacher should provide complex activities (Pyle & Danniels, 2016). Another perspective is that teachers’ involvement with children’s play will lead children to develop their academic notions, explore knowledge, and engage with the learning process (Pyle & Danniels). Consequently, play-based learning leads to future positive academic outcomes. In addition, the amount of teachers’ involvement in play-based learning will differ from one teacher to another depending on the classroom’s materials, environment, contents, and teachers’ strategies and guidance (Pyle & Danniels). 
Early childhood teachers face several challenges when addressing their roles in facilitating children’s play. These challenges can be the expectations for integrating learning in play and the learning outcomes from the play must be connected to the long-term educational goals (Samuelsson & Johansson, 2006). Also, Samuelsson and Johansson (2006) said that as it is known traditionally, play is a free-space and time for children to express their feelings and thoughts, be creative, make their own learning and meanings, interact with their surroundings, and create their own business. Samuelsson and Johansson mentioned that early childhood teachers must be careful in facilitating children’s play. Teacher’s job is to support children’s play and not to over intervene, as a way to keep play clean and joyful (Samuelsson & Johansson). Play is considered an important tool of learning in early childhood education. Several studies illustrated that play is an essential process of learning, and teachers’ facilitating play is now considered a new approach. Moreover, because of the importance of play for children’s development, the pedagogy of early childhood education has emphasized it (Samuelsson & Johansson, 2006). Samuelsson and Johansson indicated that the protection of children’s play would ensure that children can practice their own culture of play, teachers cannot control all of the play, and the desire for children’s play would be set free. Social-cultural experiences are associated with children’s learning and play, and they should not be separated at any time (Samuelsson & Johansson). Children have their own lives in which they experience different things in their surroundings that they are influenced by due to development and learning cannot be separated. Furthermore, the authors mentioned that an increasingly popular view on learning and development has been raised regarding the association of human activities. As a result, children grow and play and as they grow they learn. Learning and play cannot be separated, and they are connected to children’s growth and understanding of the world.
To emphasize the importance of play on children’s different developmental domains, Samuelsson and Johansson (2006) shed the light on the power of children’s play. The authors described children as using their own power to express their needs and rights through play. Additionally, children perform their rights, and involvement through play. Play is an act and an object for children (Samuelsson & Johansson, 2006). Altogether, play is the expression of fantasy, thoughts, body moves, language, vocabulary, problem-solving, and more (Samuelsson & Johansson). 
Tsai (2015) illustrated that teachers’ involvement in children’s play has many benefits for children’s various developmental domains. Tsai pointed to these benefits by describing the positive relationships between teachers and children as enhancing children’s play, enriching children’s learning, stretching children’s cognitive thinking, developing children’s verbal interactions, and enhancing children’s social competence. To make play complex and stimulate children’s thinking, teachers need to participate effectively in children’s play and deliver thoughtful suggestions on the play and learning themes (Tsai, 2015). An important role the classroom teacher should take is to scaffold children’s learning in play then encourage them to share the play with a peer (Tsai). Thus, children’s social and emotional skills would be developed in this stage of learning, and teachers can adjust their role as a facilitator. 
In addition, based on the conception of Friedrich Frobel, the father of early childhood education, Thomas et al. (2011) illustrated that teachers should facilitate learning through play, children expose to learning during play, children develop during play, and teachers should imitate the context of the family. Play is essential in early childhood because it is connected to children’s social and cognitive development (Thomas et al., 2011). Moreover, the authors pointed to the scaffolding of teachers’ practices. Scaffolding can promote children learning through facilitation. 
2. Research Objectives
The objectives of this paper aim to clarify the following points:
1. How can early childhood education program in Saudi Arabia benefits from the international practices about play-based learning?
2. How is early childhood curriculum integrated into play time internationally, in Saudi Arabia early childhood classrooms?
3. How play-based learning benefit children’s learning and development? 
3. Methodology
3.1 Qualitative Meta-Synthesis Research
This meta-synthesis review was conducted in October 2024. All of the articles that I used in this literature review were primary and peer-reviewed articles. The authors of the articles used qualitative methods such as interviews, documents, and observations. Moreover, Arabic books and websites were included in this literature review. My aim in using these books and websites was to write about early childhood education in Saudi Arabia’s past and present. Otherwise, the rest of the articles were primary English articles in which the authors explored the perceptions and views of various educational contexts about play-based learning. I used Google Scholar and Eric in gathering the English articles. In addition, the Arabic books were provided from King Fahad Library and King Abdul-Aziz City for Science and Technology Library. Lastly, the websites were from the Saudi Ministry of Education and Saudi Early Childhood Education (MOH).
3.2 Inclusion Criteria
The publication time frame for the articles used in this review were from the year 2006 to 2024 for the English articles. However, because of the lack of Arabic resources, the Arabic books were published in 1998 and 2012. In the articles, the researchers described teachers’ responses and their roles in facilitating play-based learning with children aged 3–5, the importance of play-based learning, and children’s responses. The search keywords were as the follow: early childhood education in Saudi Arabia, teachers’ roles in play, play-based-learning, play-based-curriculum, teaching and learning, and early childhood curriculum. To choose the suitable articles for the review, I skimmed, scanned, and read the following: title, abstract, method, data collection, data analysis, and findings. All of the articles were in the field of early childhood education. For this paper, I used 15 primary English articles, two Arabic books about Saudi education, and five websites from the Saudi Ministry of Education and Early Childhood. 

3.3 Exclusion Criteria 
I excluded studies that did not meet the following criteria:
· Did not focus on early childhood.
· Did not focus on a specific age.
· Non-primary articles. 
· Did not have a Method section. 
· Not published in a journal. 
· Not peer-reviewed articles.
· Did not focus on teachers’ involvement.
· Did not support play-based learning or curriculum.
· Arabic articles that were not relevant to the main topic and goal. 
· English Articles that were over 15 years old. 
· Thesis, proposals, or dissertation studies. 
4. Results and Discussions 
The aim in the present meta-synthesis literature review was to shed light on the benefits of play-based learning in early childhood education. I used Arabic books to describe the history of Saudi Arabia’s educational journey and the beginning of early childhood education in the kingdom. In addition, I used Arabic websites to symbolize recent practices and policies and future plans of early childhood education in Saudi Arabia. I used English articles to support the main objective of this paper, which focused on play-based learning in the domain of teachers’ practices and children’s development. All of the articles were published and based on qualitative studies (observations, interviews, etc.). 
Describing the history of education in Saudi Arabia has represented the unique journey of this Islamic country’s entry into education. Before early childhood education started, general education started first then, years later, early childhood education started in some cities before spreading throughout the kingdom. The Saudi Ministry of Education encourages teachers to be creative in their teaching methods and be facilitator for delivering knowledge and high-quality play to children. The approach of play-based curriculum would help the Saudi early childhood education program further to develop its implementation of teaching and learning because Saudi program is based on preparing children for the next academic level.
For some, connecting effective learning to children’s play might be easy when reading about it. However, knowing how to connect and apply knowledge through complex play to develop and build children’s learning might be not that easy to do. The authors examined and emphasized the effectiveness of play-based curricula on children’s learning and development, and teachers’ roles and attitudes need to be study more. According to Kazu and Abdulgafur (2018), early childhood teachers need to be skilled to ensure children’s healthy development. In this stage of development, efforts need to be considered to meet children’s learning abilities. Teachers need to be skilled at using play-based curricula and must know when and how to intervene with children’s learning. As well as, teachers need to facilitate children’s learning, be like a shadow for children, make children lead their learning, provide complex activities and questions, and encourage children to investigate more. Pyle and Danniels (2016) argued that guided activities can be child-directed play. When a child has the freedom to direct the learning in his/her own way, the teacher can facilitate and scaffold the learning and withdraw slowly.
Play-based learning benefits children’s growth, prepares them to enter the world, and prepares them for the next level of their education. Children can be creative in play; they learn by doing and practicing. Hands-on activities are ideal method for children’s learning and development, and they can be used in play-based curriculum. Gaviria-Loaiza et al. (2017) stated that children’s language, behavior, and social development can be developed through play. Furthermore, children respond differently to the teacher’s role in their play depending on how the teacher stimulates their curiosity for learning.
5. Implementations
To achieve the best outcomes from play-based learning, teachers can perform many practices. The following are some recommendations, reflecting from my readings on addressing play-based learning in the early childhood education:
· Set up the classroom environment.
· Provide proper educational materials.
· Stimulate children’s play by asking complex questions.
· Encourage and challenge children to investigate.
· Engage in children’s play for a short time.
· Plan educational lessons in advance. 
· Make and encourage children to lead learning.
· Provide feedback to the children.
· Plan activities that enhance children’s developmental domains. 
· Take advantage of community resources. 
· Attend teachers’ developmental workshops. 
6. Implications
The implementation of play-based learning would benefit children’s academic learning, social-emotional growth, language and vocabulary skills, independency, communication and negotiation skills, and fulfill children’s curiosity of learning and investigations. In addition, teachers’ involvement with children’s learning and development would be more effective and profession. 
7. Limitations
Based on the inclusion and exclusion criteria, I have faced number of limitations of the study:
· lack of Arabic resources, and no directly articles describe Saudi play-based curricula and teachers’ roles and perspectives in early childhood education. Only some theses and dissertation papers were available; however, they were excluded. 
· Articles that were not published in journals and peer-reviewed were excluded. 
· Articles that were not in the field of early childhood education were eliminated. 
8. Conclusion 
The purpose of this meta-synthesis literature review was to examine the early childhood education program in Saudi Arabia and the implementations of play-based learning around the world. The term play-based learning/pedagogy/curriculum is too wide and crucial in early years for children’s learning and development. Several studies have investigated early childhood teachers’ perspectives and implementation about play-based curricula. Additionally, many researchers investigated and emphasized the role of early childhood teachers as a facilitator who should make children lead the learning though scaffolding them at first then withdrawing slowly without disturbing children’s enjoyment of learning and playing. Fleer (2015) emphasized the importance of early childhood teacher on facilitating children’s play as an adult-partner. Development, learning, and play are established when teachers are involved with children in playful contexts (Fleer).
Moreover, play-based learning would never become an old tool in teaching children. Thus, development of the implementation about play-based curricula is highly needed. Early childhood teachers need to know how to stimulate children to seek learning, when to withdraw slowly, and how to enhance children’s critical thinking and problem-solving during play. Fesseha and Pyle (2016) indicated that children and play are a pair that cannot be separated. Play and learning would develop children’s personality and adoption academic learning. An acknowledgment was made around the world regarding children’s different developmental domains and learning benefiting from the approach of play-based learning (Barblett et al.,2016). 
To conclude, throughout the research, some scholars did not believe in the importance of play-based learning and believed that play should be kept at home. In contrast, many studies supported the need for and the importance of play-based learning in the early years. Children learn the most when they explore, investigate, think critically, and communicate with peers and adults. A healthy covering of children’s developmental domains, such as social, emotional, cognitive, and physical would be established through play-based learning. Early childhood teachers own the ability to facilitate learning through playing with children and be intentional. 
9. Future Research
Revising several studies would present many questions. Studies are needed to examine teachers’ implementation of and beliefs about play-based learning under the lens of the social-culture and how these implementations could positively and negatively affect children’s learning and development. In addition, in Saudi Arabia, reconsidering the term play and curriculum in early childhood educational settings and rebuilding the classroom routine of center-time would accommodate the concept of play-based curriculum. Play is necessary in this age, and it is connected to children’s growth and learning abilities. Studies need to be conducted to illustrate the relationship between children’s play and different developmental domains. Moreover, studies can be conducted to examine Saudi early childhood teachers’ perception and implementation about play-based pedagogy with the connection to the Saudi developmentally appropriate practices.


References

Aljabreen, H. H., & Lash, M. (2016). Preschool education in Saudi Arabia: Past, present, and 
	future. Childhood Education, 92(4), 311-319.
Barblett, L., Knaus, M., & Barratt-Pugh, C. (2016). The pushes and pulls of pedagogy in the 
	early years: Competing knowledges and the erosion of play-based learning. Australasian 
	Journal of Early Childhood, 41(4), 36-43.
Cutter-Mackenzie, A., & Edwards, S. (2013). Toward a Model for Early Childhood 
	Environmental Education: Foregrounding, Developing, and Connecting Knowledge 
	Through Play-Based Learning. The Journal of Environmental Education, 44(3), 195-213. 
	doi:10.1080/00958964.2012.751892
Edwards, S., & Cutter-Mackenzie, A. (2013). Pedagogical play types: What do they suggest for 
	learning about sustainability in early childhood education?. International Journal of 
	Early Childhood, 45(3), 327-346.
Fleer, M. (2015). Pedagogical positioning in play–teachers being inside and outside of 
	children's imaginary play. Early child development and care, 185(11-12), 1801-1814.
Fesseha, E., & Pyle, A. (2016). Conceptualising play-based learning from kindergarten 
	teachers’ perspectives. International Journal of Early Years Education, 24(3), 361-377.
Gaviria-Loaiza, J., Han, M., Vu, J. A., & Hustedt, J. (2017). Children’s Responses to Different 
	Types of Teacher Involvement During Free Play. Journal of Childhood Studies, 42(3), 4-
	19.
Haiate A. (1998). The State of Education Since The Founding of The Kingdom Until 1969 – 1970	
[حال التعليم قبل العهد السعودي التعليم منذ تأسيس المملكة حتى عام ١٣٨٩-١٣٩٠هـ]            : Ministry of  	Education, Statistics and Educational Document Unit Publications.
Hakeem (2012). Educational System and Policy [نظام التعليم و سياسته]: ITRAK for Printing, 
Publishing, and Distribution Publications.
Hedges, H., & Cooper, M. (2018). Relational play-based pedagogy: Theorising a core practice 
	in early childhood education. Teachers and Teaching, 24(4), 369-383. 
	doi:10.1080/13540602.2018.1430564
Https://departments.moe.gov.sa/EducationAgency/RelatedDepartments/Kindergarten/Documents 	/Organizational Guide 2nd 1439.pdf [Web log post]. (n.d.).
Kazu, I. Y., & Iş, A. (2018). An Investigation About Actualization Levels of Learning Outcomes
 in Early Childhood Curriculum. Journal of Education and Training Studies, 6(3), 66. 
doi:10.11114/jets.v6i3.2928.
McInnes, K., Howard, J., Crowley, K., & Miles, G. (2013). The nature of adult–child interaction 
	in the early years classroom: Implications for children's perceptions of play and 
	subsequent learning behaviour. European Early Childhood Education Research 
	Journal, 21(2), 268-282.
Ministry of Education. (n.d.). المملكة العربية السعودية - وزارة التعليم. Retrieved from:
 https://www.moe.gov.sa/ar/news/Pages/e-k-2019.aspx
(n.d.). Retrieved from: 
	https://departments.moe.gov.sa/EducationAgency/RelatedDepartments/Kindergarten/ 	Pages/default.aspx
(n.d.). Retrieved from 
	https://departments.moe.gov.sa/EducationAgency/RelatedDepartments/Kindergarten/ 	Pages/MainObjective.aspx
(n.d.). Retrieved from 
	https://edu.moe.gov.sa/Riyadh/Departments/FemaleAffairsEducationalAssistant/child_ 	g/Pages/default.aspx
Pyle, A., & Danniels, E. (2016). A Continuum of Play-Based Learning: The Role of the Teacher 
	in Play-Based Pedagogy and the Fear of Hijacking Play. Early Education and 
	Development, 28(3), 274-289. doi:10.1080/10409289.2016.1220771.
Samuelsson, I. P., & Johansson, E. (2006). Play and Learning--Inseparable Dimensions in 
	Preschool Practice. Early Child Development and Care, 176(1), 47–65.
Stagnitti, K., Bailey, A., Hudspeth Stevenson, E., Reynolds, E., & Kidd, E. (2016). An 
	investigation into the effect of play-based instruction on the development of play skills 
	and oral language. Journal of Early Childhood Research, 14(4), 389-406.
Thomas, L., Warren, E., & deVries, E. (2011). Play-based learning and intentional teaching in 
	early childhood contexts. Australasian Journal of Early Childhood, 36(4), 69-75.
Tsai, C. Y. (2015). Am I interfering? Preschool teacher participation in children play. Universal 
	Journal of Educational Research, 3(12), 1028-1033.




