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ABSTRACT 
	Organisational climate plays a crucial role in shaping institutional effectiveness, professional satisfaction, and academic functioning in higher education institutions. Autonomous colleges, granted academic and administrative flexibility, require a conducive organisational climate to realise their intended objectives. The present study examines teachers’ perceptions of organisational climate in autonomous colleges with specific reference to gender and locale (rural–urban). Employing a descriptive survey design, data were collected from 160 teachers working in 12 government and non-government autonomous colleges of Odisha, India. A five-point perception scale was used to measure organisational climate. Mean scores, standard deviations, and independent samples t-tests were employed to analyse differences in perceptions across gender and locale. The findings reveal statistically significant gender-based differences, with male teachers reporting more favourable perceptions of organisational climate than female teachers across both rural and urban contexts. While several cross-locale comparisons yielded significant differences, no significant difference was observed between rural and urban male teachers, indicating perceptual consistency among male teachers irrespective of location. The study concludes that gender exerts a stronger influence than locale in shaping teachers’ perceptions of organisational climate in autonomous colleges. The findings have important implications for institutional leadership, equity-oriented governance, and quality assurance in autonomous higher education institutions.
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1. INTRODUCTION 
Academic achievement remains a central indicator of institutional effectiveness in higher education, reflecting not only students’ learning outcomes but also the quality of teaching, assessment practices, and academic support systems (Jenkins, 2007; Ayuk & Jacobs 2018). While student performance is often measured through examination results, academic achievement is deeply embedded in the broader institutional and pedagogical environment shaped by teachers’ professional practices and beliefs (Melius, 2011). Teachers’ perceptions of academic achievement therefore offer critical insight into how academic standards, evaluation processes, and learning outcomes are understood and pursued within institutions (Alvidrez & Weinstein,1999).
In the Indian higher education context, autonomous colleges are entrusted with greater responsibility for maintaining and enhancing academic standards (Bania, 2021). Autonomy enables institutions to design curricula, adopt flexible assessment mechanisms, and implement innovative teaching–learning practices aimed at improving academic achievement (Sripirabaa & Maheswari, 2015).  However, the effectiveness of such autonomy depends largely on how teachers perceive and engage with academic processes (Mih & Mih, 2013).  Teachers play a pivotal role in shaping academic achievement through instructional strategies, formative assessment, feedback mechanisms, and academic mentoring (Li et al., 2025). Their perceptions influence not only classroom practices but also institutional commitment to academic quality (Ibrahim & Iqbal, 2015).
Teachers’ perceptions of academic achievement are not uniform and may vary across socio-professional contexts (Robinson, 2015). Gender and institutional location (rural–urban) are important contextual variables that can shape academic practices and expectations. Gendered roles and professional experiences may influence approaches to assessment, student support, and academic monitoring, while rural and urban institutional contexts differ in terms of resources, exposure, and academic culture. Understanding these variations is essential for assessing whether academic autonomy translates into equitable and effective academic outcomes across contexts.
Despite extensive research on student achievement, empirical studies focusing on teachers’ perceptions of academic achievement in autonomous colleges remain limited, particularly in the Indian context. Existing literature has largely emphasised structural reforms or student performance metrics, often overlooking the perceptions of teachers who directly implement academic policies and practices. Addressing this gap, the present study examines teachers’ perceptions of academic achievement in autonomous colleges, with specific reference to gender and rural–urban differences. By foregrounding teachers’ perspectives, the study contributes to a more nuanced understanding of academic achievement as an institutional and pedagogical construct within autonomous higher education.
2 	Objectives of the Study
The present study was undertaken with the following objectives:
i. To examine gender-based differences in teachers’ perceptions of academic achievement in autonomous colleges.
ii. To analyse differences in teachers’ perceptions of academic achievement across rural and urban institutional contexts.
iii. To assess the combined influence of gender and locale on teachers’ perceptions of academic achievement in autonomous colleges.
3. Hypotheses of the study
i. There is no significant difference between the perception of male and female teachers on academic achievement.
ii. There is no significant difference between the perception of rural male and rural female teachers on academic achievement.
iii. There is no significant difference between the perception of urban male and urban female teachers on academic achievement.
iv. There is no significant difference between the perception of rural male and urban female teachers on academic achievement.
v. There is no significant difference between the perception of rural female and urban male teachers on academic achievement.
vi. There is no significant difference between the perception of rural female and urban female teachers on academic achievement.
vii. There is no significant difference between the perception of rural male and urban male teachers on academic achievement.
4. Methodology
4.1 Research Design
The study adopted a descriptive survey research design to examine teachers’ perceptions of academic achievement in autonomous colleges. This design was considered appropriate as it enables systematic collection of perceptual data from a defined population and facilitates comparison of mean perception scores across selected demographic variables without manipulation of conditions.
4.2 Population and Sample
The population of the study comprised teachers working in government and non-government autonomous colleges in the state of Odisha, India. Autonomous colleges were selected due to their enhanced responsibility for maintaining academic standards through curriculum design, assessment practices, and instructional autonomy.
A sample of 160 teachers was drawn from 12 autonomous colleges located in both rural and urban regions of Odisha. The sample ensured balanced representation across gender and locale, comprising:
· Urban male teachers
· Urban female teachers
· Rural male teachers
· Rural female teachers
Teachers from different academic disciplines were included to capture diverse instructional perspectives. Random sampling techniques were employed to ensure representativeness and to minimise selection bias.
4.3 Instrumentation
Data were collected using a researcher-developed five-point perception scale designed to measure teachers’ perceptions of academic achievement in autonomous colleges. The scale focused on key academic dimensions such as teaching–learning processes, assessment and evaluation practices, feedback mechanisms, instructional support, and academic monitoring within institutions.
Responses were recorded on a five-point Likert-type scale ranging from Strongly Agree to Strongly Disagree. Both positively and negatively worded items were included to reduce response bias and enhance the reliability of responses.
4.4 Reliability and Validity of the Tool
The perception scale was developed and standardised as part of the doctoral research. Reliability of the instrument was established using the Spearman–Brown split-half method, (Eisinga et al., 2013) yielding a reliability coefficient of 0.73, which is considered acceptable for social science research. Content validity was ensured through expert judgement (Almanasreh et al, 2019). Subject experts and senior faculty members reviewed the items to assess their relevance, clarity, and adequacy in representing the construct of academic achievement in autonomous colleges. Necessary modifications were incorporated based on expert feedback prior to final administration.
4.5 Data Collection Procedure
Data were collected through personal visits to the selected autonomous colleges after obtaining prior permission from institutional authorities. Teachers were informed about the purpose of the study and assured that their responses would be used solely for academic purposes.The perception scale was administered directly to the respondents, and sufficient time was provided for completion. Completed questionnaires were collected personally by the researcher to ensure completeness and accuracy of the data.
4.6 Statistical Analysis
The collected data were coded and analysed using descriptive and inferential statistical techniques. Mean scores and standard deviations were computed to summarise teachers’ perceptions of academic achievement. To examine differences across gender and rural–urban contexts, independent samples t-tests were employed. The t-test was selected as it is appropriate for comparing mean differences between two independent groups. Statistical significance was tested at the 0.05 level.
4.7 Ethical Considerations
Ethical standards were maintained throughout the study. Participation was voluntary, and respondents were assured of anonymity and confidentiality. No identifying information was collected, and the data were used exclusively for research purposes.


5. Result
Perception on Academic Achievement
Table.1 reflected that obtained t-value is 3.81 which is more than the standard t-value (1.97 at 0.05 level and 2.59 at 0.01 level) at df (158) and it is significant at both the levels. It shows that hypothesis-1, “There is no significant difference between the perception of male and female teachers on academic achievement” where it is proved to be significant. In this context Hypothesis-1 is not retained hence it is rejected. Thus there is significant variation in overall opinion of both the male and female teachers on academic achievement
Table No. 1 Test of significance between the perception of male teachers and female teachers on Academic Achievement (N=160)
	Sl.No.
	Category
	Number (N)
	Mean 
(M)
	Standard deviation (SD)
	t-value

	1
	Male
	80
	27.63
	6.89
	3.81**

	2
	Female
	80
	22.94
	8.67
	


Df =158   at		.05 level = 1.97,  .01 level = 2.59
			** significant at .01 level 
	This has been graphically depicted in the bar chart. 

Fig.1. Mean values of male teachers and female teachers on academic achievement 
It is concluded that the male teacher are taking more initiative through time to time formative evaluation better academic progress whereas the female teachers are not so conscious about it.
Table No.2 Test of significance between the perception of rural male teachers and rural female teachers on Academic Achievement (N=160)
	Sl.No.
	Category
	Number (N)
	Mean 
(M)
	Standard deviation (SD)
	t-value

	1
	Rural Male
	40
	26.13
	7.74
	2.14*

	2
	Rural Female
	40
	22.25
	8.52
	


Df =78   at		.05 level = 1.97,  .01 level = 2.59
			* significant at .05 level 
This has been depicted here through bar chart.

Fig. 2. Perception on academic achievement of rural male and female teachers.
Table no. 2 shows that obtained t-value is 2.14 which is lower than the standard t-value (2.64 at 0.01 level) but more than the standard t-value (1.99 at 0.05 level) at df (78) and it is significant at 0.05 levels. It shows that Hypothesis-2 that “There is no significant difference between the perception of rural male and rural female teachers on academic achievement” where it is proved to be significant. In this context Hypothesis-15 is not retained and it is rejected.
Therefore, it is concluded that there is significant variation in overall opinion of both rural male and female teachers in respect of academic achievement. They are not utilizing the teaching methods in the classroom teaching-learning process.
Table No. 3
Test of significance between the perception of urban male teachers and urban female teachers on Academic Achievement (N=160)
	Sl.No.
	Category
	Number (N)
	Mean 
(M)
	Standard deviation (SD)
	t-value

	1
	Urban Male
	40
	29.13
	6.89
	3.13**

	2
	Urban Female
	40
	23.63
	8.76
	


Df =78   at		.05 level = 1.99,  .01 level = 2.64
			** significant at .05 level 
This has been depicted here through bar chart.

Fig. 3. Perception of rural male teachers and female teachers on academic achievement.
The table no 3 shows that obtained t-value is 3.13 which is more than the standard t-value(1.99 at 0.05 level and 2.64 at 0.01 level) at df (78) and it is significant at both the levels. It shows that the Hypothesis-3 that “There is no significant difference between the perception of urban male and urban female teachers on academic achievement” where it is proved to be significant. In this context Hypothesis-3 is not retained. Hence, it is rejected.
Therefore, it is concluded that there is significant difference between the perception of both urban male and female teachers on academic achievement. Because urban male teachers in autonomous colleges take personal strain for the improvement of the students’ academic progress whereas the urban female teachers are not giving so much importance on it.
Table No. 4 Test of significance between the perception of rural male teachers and urban female teachers on Academic Achievement (N=160) 
	Sl.No.
	Category
	Number (N)
	Mean 
(M)
	Standard deviation (SD)
	t-value

	1
	Rural Male
	40
	26.13
	7.74
	1.34NS

	2
	Urban Female
	40
	23.63
	8.76
	


Df =78   at		.05 level = 1.99,  .01 level = 2.64
			NS = Not significant at .05 level 
The above table indicates that obtained t-value is 1.34 which is lower than the standard t-value (1.99 at 0.05 level and 2.64 at 0.01 level) at df (78) and it is not significant at both the levels. It shows that the Hypothesis-4 that “There is no significant difference between the perception of rural male and urban female teachers on academic achievement” where it is proved to be not significant. In this context Hypothesis-4 is retained So, it is concluded that in both rural male and urban female teacher opine similar on academic achievement.
It refers that the activities like innovative teaching method, reading facilities, better examination system, and transparency in evaluation system, good teacher-taught relationship and moral discussion are promoted by the autonomous colleges in Odisha, because both the teachers have performed their activities for the academic progress of the students thereby elevating the name of the autonomous colleges.
Table No. 5 Test of significance between the perception of rural female teachers and urban male teachers on Academic Achievement (N=160)
	Sl.No.
	Category
	Number (N)
	Mean 
(M)
	Standard deviation (SD)
	t-value

	1
	Rural Female
	40
	22.25
	8.52
	4.00**

	2
	Urban Male
	40
	29.13
	6.89
	


Df =78   at		.05 level = 1.99  ;   01 level = 2.64
			** significant at .01 level 
The table no. 5 reflected that obtained t-value is 4.00 which is more than the standard t-value (1.99 at 0.05 level and 2.64 at 0.01 level) at df (78) and it is significant at both the levels. It shows that the Hypothesis-5 that “There is no significant difference between the perception of rural female and urban male teachers on academic achievement where it is proved to be significant. In this context Hypothesis-5 is not retained. Thus it is concluded that there is significant difference between the perception of rural female and urban male on academic achievement. It infers that the activities like congenial atmosphere, teaching facilities, reference book, curricular activities, reading facilities are not promoted in autonomous colleges of Odisha due to non-availability of facilities in the colleges.
Table No. 6 Test of significance between the perception of rural female teachers and urban female teachers on Academic Achievement (N=160)
	Sl.No.
	Category
	Number (N)
	Mean 
(M)
	Standard deviation (SD)
	t-value

	1
	Rural Female
	40
	22.25
	8.52
	0.72NS

	2
	Urban female
	40
	23.63
	8.76
	


Df =78   at		.05 level = 1.99  ;   01 level = 2.64
			NS = Not significant at .05 level 
The table no. 6 shows that obtained t-value is 0.72 which is lower than the standard t-value (1.99 at 0.05 level and 2.64 at 0.01 level) at df (78) and it is not significant at both the levels. It shows that the Hypothesis-6 that “There is no significant difference between the perception of rural female and urban female teachers on academic achievement”, where it is proved to be no significant. In this context Hypothesis-6 is retained. Therefore, it is concluded that in both rural and urban female teachers opine similar on academic achievement.
It infers that the activities like better teaching learning process, better teacher-taught relationship, better curricular, extra-curricular activities, examination procedure and transparency in evaluation system are promoted in autonomous colleges of Odisha. It is because of various facilities in relation to academic aspect of the college like conducting time to time formative evaluation, providing proper feedback and guidance.
Table No. 7 Test of significance between the perception of urban male teachers and rural male teachers on Academic Achievement (N=80)
	Sl.No.
	Category
	Number (N)
	Mean 
(M)
	Standard deviation (SD)
	t-value

	1
	Urban Male
	40
	29.13
	6.89
	1.84NS

	2
	Rural Male
	40
	26.13
	7.74
	


Df =78   at		.05 level = 1.99  ;   01 level = 2.64
			NS = Not significant at .05 level 
The above table depicts that obtained t-value is 1.84 which is lower than the standard t-value (1.99 at 0.05 level and 2.64 at 0.01 level) at df (78) and it is not significant at both the levels. It shows that Hypothesis-7 that “There is no significant difference between the perception of urban male and rural male teachers on academic achievement” where it is proved to be not significant. In this context Hypothesis-7 retained. Therefore, it is concluded that in both urban and rural male opine similar on academic achievement.
It infers that the activities like better teaching facilities, availability of text books, study materials, library facilities, reading room facilities and innovative teaching procedure are promoted their student from better academic achievement in autonomous colleges of Odisha. 
6. Discussion
The findings of the study reveal that teachers’ perceptions of academic achievement in autonomous colleges are strongly shaped by gender, while rural–urban differences alone exert a comparatively weaker influence. Male teachers reported significantly more favourable perceptions of academic achievement than female teachers at the overall level, as well as within both rural and urban contexts. This pattern suggests that academic achievement, as understood and enacted within autonomous colleges, is experienced in gendered ways. Male teachers’ higher perception scores may reflect greater engagement with assessment practices, academic monitoring, or institutional decision-making related to student performance. The consistency of these gender differences across contexts indicates that autonomy does not automatically neutralise differential professional experiences within academic institutions.
At the same time, the largely non-significant differences observed in several rural–urban comparisons—particularly among male teachers and among female teachers—point towards a degree of contextual stability in perceptions of academic achievement. This suggests that institutional mechanisms related to teaching–learning processes, evaluation systems, and academic standards may function similarly across rural and urban autonomous colleges. However, significant differences in selected cross-gender and cross-locale comparisons indicate that academic achievement is shaped by the interaction of gender and institutional context rather than by location alone. These findings highlight the need to view academic achievement not merely as a student outcome but as an organisational and pedagogical construct influenced by teachers’ roles, expectations, and institutional positioning within autonomous higher education.
7. Educational Implications
The findings of the study indicate that enhancing academic achievement in autonomous colleges requires greater attention to teachers’ perceptions and professional engagement, particularly across gender. Since male teachers reported more favourable perceptions of academic achievement than female teachers, institutional leaders should adopt inclusive academic governance practices that ensure equitable participation of all teachers in assessment planning, academic monitoring, and decision-making processes. Structured opportunities for professional collaboration, mentoring, and shared responsibility for student achievement can help strengthen collective academic accountability.
The relative consistency of perceptions across rural and urban contexts suggests that institutional policies and leadership practices play a more decisive role than location in shaping academic achievement. Autonomous colleges should therefore focus on strengthening internal academic systems such as formative assessment, feedback mechanisms, and transparent evaluation practices. For policymakers and quality assurance agencies, the findings underscore the importance of incorporating teachers’ perceptions of academic achievement into institutional evaluation frameworks. Recognising academic achievement as a shared institutional responsibility can support sustained quality improvement and effective utilisation of autonomy in higher education.
8. Conclusion
The present study examined teachers’ perceptions of academic achievement in autonomous colleges with reference to gender and rural–urban context. The findings demonstrate that gender emerges as a more influential factor than institutional location in shaping teachers’ perceptions of academic achievement. Male teachers consistently reported more favourable perceptions than female teachers across contexts, while rural–urban differences alone were comparatively limited. These results indicate that academic achievement within autonomous colleges is perceived through differentiated professional experiences rather than as a uniform institutional phenomenon.
The study underscores that institutional autonomy alone is insufficient to ensure enhanced academic achievement. While autonomy provides structural flexibility in curriculum design and assessment practices, its effectiveness depends on inclusive academic cultures and equitable professional participation. By foregrounding teachers’ perspectives, the study contributes to a deeper understanding of academic achievement as an organisational and pedagogical construct. Addressing gendered differences in academic engagement is therefore essential for translating autonomy into sustained academic quality and institutional effectiveness in higher education.

COMPETING INTERESTS DISCLAIMER:
Authors have declared that they have no known competing financial interests OR non-financial interests OR personal relationships that could have appeared to influence the work reported in this paper.
9. References

1) Almanasreh, E., Moles, R., & Chen, T. F. (2019). Evaluation of methods used for estimating content validity. Research in social and administrative pharmacy, 15(2), 214-221.
2) Alvidrez, J., & Weinstein, R. S. (1999). Early teacher perceptions and later student academic achievement. Journal of educational psychology, 91(4), 731.
3) Ayuk, P. T., & Jacobs, G. J. (2018). Developing a measure for student perspectives on institutional effectiveness in higher education. SA Journal of Industrial Psychology, 44(1), 1-12.
4) Bania, S. (2021). National Education Policy-2020 & Institutional Autonomy in Indian Higher Education System: Issues and Challenges in Implementation. East African Scholars Journal of Education, Humanities and Literature, 4(6), 260-264.
5) Eisinga, R., Grotenhuis, M. T., & Pelzer, B. (2013). The reliability of a two-item scale: Pearson, Cronbach, or Spearman-Brown?. International journal of public health, 58(4), 637-642.
6) Ibrahim, M., & Iqbal, M. (2015). Teachers’ perceptions of professional commitment (affective, continuance and normative commitment) to teaching profession. European Journal of Business and Management, 7(10), 64-80.
7) Jenkins, D. (2007). Institutional effectiveness and student success: A study of high-and low-impact community colleges. Community College Journal of Research and Practice, 31(12), 945-962.
8) Li, H., Xu, J., Luo, Y., & Wang, C. (2025). The role of teachers’ direct and emotional mentoring in shaping undergraduates’ research aspirations: a social cognitive career theory perspective. International Journal of Mentoring and Coaching in Education, 14(2), 123-142.
9) Melius, J. (2011). The influence of undergraduate students' engagement practices and their institutional environment on academic achievement. Journal of Human Behavior in the Social Environment, 21(6), 606-624.
10) Mih, V., & Mih, C. (2013). Perceived autonomy-supportive teaching, academic self-perceptions and engagement in learning: Toward a process model of academic achievement. Brain & Behavior. An Interdisciplinary Journal, 4, 289-313.
11) Robinson, L. N. (2015). The effects of teacher perceptions of administrative support, school climate, and academic success in urban schools. Union University.
12) Sripirabaa, B., & Maheswari, S. T. (2015). Individual creativity: Influence of job autonomy and willingness to take risk. SCMS Journal of Indian Management, 12(4), 110.







Male	Female	27.630000000000031	22.939999999999987	



Rural Male	Rural Female	26.130000000000031	22.25	



Urban Male	Urban Female	29.130000000000031	23.630000000000031	


