



Realities and challenges in Home Economics Education in Secondary schools in Zambia
Abstract
Home Economics has broadened its scope significantly, reflecting shifts in societal needs and educational priorities. This study aimed to investigate the teaching of Home Economics as a practical subject in secondary schools in Zambia, focusing on the frequency of practical lessons, the availability and adequacy of learning materials, and the challenges faced by educators in delivering effective practical instruction. Employing a descriptive research design, data were collected through structured classroom observations and unstructured interviews with Home Economics teachers across multiple provinces. Quantitative data from observations were analysed using descriptive statistics, while qualitative data from interviews underwent thematic analysis to extract key patterns and themes. The findings reveal that practical lessons, critical for equipping students with essential life skills such as cooking, sewing, budgeting, and household management, are infrequently conducted and often limited to school-based assessments rather than integrated consistently as per syllabus guidelines. Significant challenges include insufficient and outdated teaching materials, financial constraints, large class sizes, safety concerns in practical environments, and inadequate teacher preparation. These factors contribute to a prevailing emphasis on theoretical teaching at the expense of experiential learning, undermining the broader educational goals of Home Economics, which now encompass financial literacy, entrepreneurship, gender issues, health education, and environmental sustainability. The study concludes that there is a clear disconnect between curriculum expectations and classroom realities, limiting the subject’s potential to prepare students for responsible personal and community life. To address these gaps, the study recommends increased funding and resource allocation for practical facilities, ongoing professional development for teachers, stricter adherence to curriculum mandates regarding practical lessons, and enhanced maintenance of teaching equipment and laboratories. Implementing these recommendations is essential to realise the transformative potential of Home Economics education in Zambia, fostering students’ holistic development and empowering them to meet the complex challenges of contemporary society.
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1. INTRODUCTION
People worldwide are expected to change their lifestyles to live sustainably by 2030, and education ranks among the most effective means to enable them to become sustainable citizens equipped with 21st-century skills and competencies (Taar & Palojoki, 2022). Home Economics has evolved into a crucial educational subject globally, particularly within secondary school curricula, due to its role in equipping learners with essential life skills. Historically, Home Economics emerged in the late 19th century as a response to rapid industrialisation and urbanisation, which profoundly transformed societal roles and household structures (Kirwan, Maye, & Brunori, 2017). Originally termed “domestic science,” the subject primarily focused on imparting scientific knowledge related to cooking, nutrition, sanitation, and childcare, aimed at improving health, efficiency, and well-being within the home. This focus reflected the socio-economic conditions of the time, where women’s roles were centred on managing households and families in increasingly complex urban environments.
Over the decades, Home Economics has broadened its scope significantly, reflecting shifts in societal needs and educational priorities. It now encompasses a diverse range of topics, including financial literacy, personal development, relationships, mental health, gender issues, human rights, entrepreneurship, and environmental sustainability (Gao & Zhu, 2016). In a global context, research underscores both the benefits and constraints of community engagement in education and sustainable development (Masinadiong and Baguio, 2025). This multidisciplinary nature highlights its critical relevance not only to individual and family welfare but also to community and societal development.  In Zambia, the subject incorporates traditional components such as food and nutrition, home management, health education, needlework, and crafts, while also integrating contemporary challenges like HIV/AIDS, pollution, hospitality, and gender equality (CDC, 2011). Such an expanded curriculum encourages learners to develop practical, cognitive, and social competencies necessary for navigating the complexities of modern life.  Garay et al. (2021) observed that wellness and environmental initiatives were well-established, whereas programs focused on legal awareness and cultural history required further enhancement. 
Despite the acknowledged importance of Home Economics, effective delivery of the subject, particularly its practical components, faces significant challenges in many educational contexts. Practical lessons are indispensable for skill development, allowing students to apply theoretical knowledge through hands-on activities such as cooking, sewing, budgeting, and household management. However, several factors limit the frequency and quality of practical instruction. Many schools lack adequately equipped laboratories, kitchens, and sewing rooms, which compromises the ability to conduct meaningful practical sessions (Gamawa, 2015). Teachers often struggle with insufficient resources and limited professional development opportunities to create engaging and effective lesson plans tailored to practical learning (Wilson, 2018).

Safety is another critical concern that affects the teaching of Home Economics practical lessons. The use of heat sources, sharp tools, and electrical appliances in cooking labs, as well as equipment in textiles and crafts, presents risks that require strict supervision and appropriate safety measures (Newcombe & Stumpers, 2013). In many cases, inadequate safety protocols and poorly maintained facilities discourage teachers from fully engaging students in practical work, limiting experiential learning opportunities that are fundamental to the subject’s objectives.

Financial constraints pose a persistent obstacle, impacting the availability of essential materials such as food ingredients, sewing fabrics, and other consumables necessary for practical exercises. Studies have shown that public funding for schools, especially in Zambia, is often insufficient and irregular, leading to sporadic provision of resources (Mobela, 2015). This financial shortfall restricts the variety and consistency of practical lessons, ultimately affecting students’ hands-on learning experience and skill acquisition.

Class size and student diversity further complicate the teaching of Home Economics. Large classes reduce opportunities for individualised attention and effective supervision during practical lessons, which require close monitoring to ensure safety and learning effectiveness (Huebler, 2008). Additionally, students enter classrooms with differing prior knowledge and skill levels in cooking, sewing, and other practical areas, challenging teachers to adopt flexible and differentiated instructional approaches (Taylor & Vlastos, 2009). Without adequate support, these disparities can hinder some learners’ progress and affect overall classroom dynamics.

Time allocation is another factor influencing the delivery of practical lessons. Practical activities such as cooking or sewing often demand extended periods that may exceed standard class durations, making it difficult to complete lessons effectively within limited time frames (Chakamba, Jumo, Edziwa, & Misozi, 2013). Balancing the time between theoretical instruction and practical application requires careful curriculum planning and scheduling, which is not always achieved in practice.

Curriculum integration poses additional challenges. Home Economics must harmonize practical and theoretical components while intersecting with other subjects and educational demands. Teachers often report finding it easier to focus on theory due to resource limitations, time constraints, and assessment pressures, thereby reducing the emphasis on hands-on learning (Sunday, 2012). This imbalance undermines the holistic nature of Home Economics, which aims to develop both knowledge and practical skills.

Furthermore, the physical condition and maintenance of practical facilities significantly impact student learning outcomes. Well-maintained, safe, and fully functional kitchens, sewing labs, and other practical spaces create an environment conducive to effective experiential learning (Parrish, 2013). Conversely, poorly maintained facilities can disrupt lessons, decrease student motivation, and raise safety concerns.

In Zambia, the Home Economics syllabus advocates for a learner-centred approach, recommending six teaching periods per week, with at least half dedicated to practical lessons (CDC, 2011). Pedagogical strategies emphasise a combination of demonstrations, individual and group practicals, audio-visual aids, discussions, assignments, and community projects. Despite these well-articulated guidelines, empirical evidence reveals that practical lessons are often limited or replaced by theory due to infrastructural and resource challenges (Chakamba et al., 2013). This disconnect between curriculum intent and classroom reality highlights a critical gap in the effective teaching of Home Economics.

Against this backdrop, this study seeks to investigate the current state of Home Economics teaching in Zambian secondary schools, focusing on three primary objectives: the frequency of practical lessons, the availability and adequacy of learning materials, and the challenges educators and learners face in delivering and engaging with practical Home Economics education. By addressing these areas, the research aims to provide insights that can inform policy, resource allocation, and pedagogical improvements, ensuring that Home Economics education fulfils its vital role in empowering students with the knowledge and skills necessary for responsible living and community participation.

2. Literature Review

The teaching of Home Economics as a practical subject has long been acknowledged as central to the development of essential life skills, particularly in areas related to food preparation, budgeting, personal care, and household management. Historically, Home Economics emerged from the need to professionalise domestic tasks and equip individuals—especially women—with the knowledge and competencies necessary for effective home management. As Adamson and Hamm (2007) note, food and domestic education formed part of a broader effort to instill civic and cultural values in students through the structure of schooling and community engagement.

However, as McGlone et al. (2014) assert, Home Economics today stands at a crossroads, grappling with questions of curricular relevance in a rapidly changing social and economic environment. The authors argue that while the subject continues to be taught in many schools, its identity and integration into the mainstream curriculum remain ambiguous and contested. Their findings resonate with Hobbs and Rice (2001), who emphasise that students’ perceptions of Family and Consumer Sciences (FCS)—an umbrella term often synonymous with Home Economics—are often shaped by outdated notions of the subject as narrowly focused on cooking and sewing.

In practice, many schools limit Home Economics to food preparation, often neglecting other critical components such as financial literacy, sustainable living, and nutrition science. Kirwan, Maye, and Brunori (2017) contend that the persistence of this narrow focus reflects lingering stereotypes about Home Economics as a discipline rooted in traditional gender roles. They advocate for a broader, more inclusive approach that incorporates critical food studies, social justice, and sustainability, especially in the face of modern challenges like food insecurity and environmental degradation.

The delivery of Home Economics education is also profoundly shaped by the availability of teaching resources. Gao and Zhu (2016) conducted a systematic analysis of teaching resources in Home Economics and concluded that inadequate infrastructure, poor funding, and outdated equipment significantly hinder practical instruction. These limitations were echoed by Beasley, Hill, and Hadwen (2018), who found that the absence of necessary tools and facilities results in a theory-heavy approach, depriving learners of the hands-on experience necessary to internalise key competencies.

Furthermore, class size and teacher preparedness have emerged as pivotal factors influencing the quality of Home Economics education. Rowe and Rowe (2013) highlight the need for continuous professional development for teachers, emphasising that well-prepared educators are more likely to engage students in experiential learning. This need is particularly acute in contexts where overcrowded classrooms and limited instructional time restrict the feasibility of conducting practical lessons. As Parrish (2013) points out in her historical study, the shift away from practical activities often reflects systemic constraints rather than pedagogical choice.

The issue of sustainability and the future of Home Economics education is a recurring theme in contemporary literature. Wilson (2018) underscores the importance of integrating urban agriculture, food policy, and local food systems into the Home Economics curriculum. By doing so, the subject can become a powerful platform for promoting health, sustainability, and economic empowerment among youth. This perspective aligns with Beasley et al. (2018), who argue for the repositioning of Home Economics as a critical site for teaching sustainable food practices, considering global ecological challenges.

Generally, the literature supports the argument that while Home Economics holds immense educational and social value, its impact is constrained by systemic limitations, including resource inadequacy, insufficient policy support, and outdated pedagogical models. These issues are particularly relevant in developing countries such as Zambia, where the demand for practical life skills is high but the institutional capacity to deliver practical education remains underdeveloped. Therefore, enhancing the teaching of Home Economics will require a coordinated effort to invest in infrastructure, retrain teachers, and redesign the curriculum to reflect contemporary needs.

3. METHODS
This study employed a descriptive research design aimed at systematically describing the characteristics and practices involved in the teaching of Home Economics in secondary schools across Zambia. The descriptive approach was chosen for its strength in providing an accurate, detailed snapshot of existing phenomena without manipulating variables, thus allowing for an in-depth understanding of the teaching environment, resources, and challenges within the natural school context.

3.1 Target Population and Sampling

The target population comprised secondary school teachers responsible for teaching Home Economics across various provinces in Zambia. These teachers are pivotal stakeholders, acting as custodians of the subject’s pedagogy and practical implementation. Their insights and instructional practices form the core of this study’s focus.

A multistage sampling technique was utilised to ensure both geographical representation and methodological rigour. In the first stage, eight provinces—Northern, Luapula, Western, Southern, Eastern, Copperbelt, Central, and Lusaka—were purposively selected. These provinces were chosen because they served as placement sites for student teachers undertaking school experience, thus ensuring accessibility and logistical feasibility for data collection. The second stage involved random selection of classes from grades 10, 11, and 12, ensuring representation across senior secondary levels where Home Economics is commonly taught. Specifically, one class from each grade per school was randomly selected, totalling three classes per school. In the third stage, a systematic random sampling method was employed to select three lessons per class for observation. This resulted in nine lessons observed per school (3 lessons × 3 classes), and with a total of 41 schools participating, the study observed 369 Home Economics lessons (9 lessons × 41 schools). This extensive observation scope allowed for a robust dataset reflecting varied teaching contexts and practices.

3.2 Data Collection Instruments and Procedures

Data collection combined structured classroom observations and unstructured interviews to capture both quantitative and qualitative dimensions of Home Economics teaching. Observations were conducted by student teachers engaged in their school experience placements, trained to systematically record specific variables including the availability and condition of teaching and learning materials, frequency and nature of practical lessons, pedagogical approaches, and classroom dynamics. The observation checklist incorporated items on resource utilisation, teacher-student interactions, practical skill instruction, and challenges encountered during lessons. This direct observation method was crucial for capturing real-time classroom realities beyond self-reported data, thereby increasing the validity of findings. In addition to observations, unstructured interviews were conducted with Home Economics teachers to elicit deeper insights into the challenges, perceptions, and contextual factors influencing the teaching of the subject. The flexible nature of unstructured interviews enabled respondents to freely express their experiences, concerns, and suggestions, providing rich qualitative data that complemented the observational findings.

3.3 Data Analysis

Data collected through structured observations were entered and analysed using the Statistical Package for Social Sciences (SPSS) software. Descriptive statistical techniques such as frequencies, percentages, means, and standard deviations were used to summarise data on practical lesson frequency, resource availability, and other quantifiable variables. This facilitated the clear identification of prevailing patterns and trends in the teaching practices of Home Economics. Responses from unstructured interviews were transcribed verbatim and analysed through thematic analysis. This involved multiple phases, including familiarisation with the data, coding, identification of recurring patterns, and the development of themes that captured key challenges, pedagogical approaches, and contextual influences on teaching. The thematic analysis allowed for a nuanced interpretation of teacher experiences, revealing underlying issues not readily observable through quantitative methods alone.

3.4 Ethical Considerations and Validity

To ensure ethical compliance, informed consent was obtained from all participants prior to data collection. Anonymity and confidentiality of the schools and teachers were maintained throughout the study. Furthermore, triangulation of data sources—observations and interviews—enhanced the credibility and reliability of the findings by cross-validating evidence from multiple perspectives.

4. RESULTS
The first objective of the study was to establish the frequency of labs in home economics lessons in secondary schools, and the results are presented in Figure 1 below.
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Figure 1: Frequency of labs in secondary schools
According to figure 1, 8 (2%) schools rarely had labs, 15 (4%) once a week, 6 (2%) twice a week, 36 (10%) three times a week, 55 (15%) once a fortnight, 65 (18%), and 184 (49%).  The results suggest that most of the schools had labs during School Based Assessment (SBA).
The second objective was to establish the availability of home economics practical in secondary schools. The findings of the study are presented in Figure 2 below. 
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Figure 2 shows the availability of materials for home economics practical lessons.

The data revealed 136 (37%) schools had cooking labs 29 (8% ), 58 (16%)sewing labs, 43 (12%) budget labs, 57 (13%) home management labs, 23 (6%) childcare labs, and 23 (6%) personal care labs. The results indicate that several schools had cooking labs.   
The third objective was to identify the challenges faced by home economics teachers in teaching practical lessons in home economics. The findings of the thematic analysis on the challenges experienced by teachers in the teaching of home economics are presented in table 1 below.

Table 1: Challenges teachers face in teaching Home Economics in Zambia
	Challenge
	Overarching Theme
	Sub-theme.

	1. Labs 
	1.1 Kitchen lab. 
	1.1.1 Lack of equipment

	 
	 
	1.1.2 Lack of ingredients 

	 
	 
	1.1.3 Lack of Maintenance of Facilities

	 
	 
	 

	 
	1.2 Sewing Lab
	1.2.1 Sewing Machine 

	 
	 
	1.2.2 Lack of fabric

	 
	 
	 

	 
	1.3 Budgeting Lab
	1.3.1 Budgeting worksheets

	 
	 
	1.3.2 Mock Shopping Lists

	 
	 
	 

	 
	1.4 Nutrition Lab
	1.4.1 Food models and visuals

	 
	 
	1.4.2 Charts or posters

	2. Classroom
	2.1 class size
	2.1.1 pupil-teacher ratio

	 
	2.2 Skills level
	2.2.1 Inclusive class

	 
	 
	 

	3. Administration 
	3.1 Budget constraints
	3.1.1 Funding


Table 1 shows qualitative data collected through unstructured interviews.  
The table shows that the challenges experienced in the teaching of home economics were in three categories: namely, labs, classroom and administration. The details of these findings are presented below.
Kitchen labs

On this overarching theme, the study showed three sub-themes that included lack of equipment, lack of ingredients, and lack of maintenance of facilities. This was reported by some participants in the study. “We do not have all we need to use in the kitchen, so we sometimes ask the children themselves to come the utensils”, they shared. (Personal Interview, June 2023).

Sewing labs

On this overarching theme, the data showed two sub-themes; notably, lack of sewing machines and fabric. It was reported that sewing machines were not available for the pupils; even in schools that had them, there were not enough for all the pupils. Other schools did not even allow pupils to use them for fear of destroying them. “We have the machines, but they are not enough for everybody; pupils have to exchange every few seconds for them just to touch the machine,” a participant complained. (Personal Interview, June 2023).   

Budgeting Labs

On this mother theme, the study showed two themes, namely, lack of budgeting worksheets and mock shopping lists. Some participants reported that, “We are supposed also to teach learners how to make a budget, but we do not have materials to do so. As a result, we teach them theoretically.”(Personal Interview, June 2023)
Nutrition Labs

On this theme, two subthemes were reported, that is lack of food models and visuals and charts. “In the past, we used to ask learners to come with their own models of food, but now we have stopped, so we just teach the lessons theoretically”, reported one participant.  Another one added that, “We do improvise our own charts and posters by asking students to prepare them as part of the exercise, but we lack materials to do it.” (personal Interview, June 2023).  
Classroom

On this mother theme, the study revealed one sub theme, particularly, pupil-teacher ratio. The number of pupils per class and the adequacy of equipment for all the pupils is a challenge for practical lessons in home economics. It was reported by one of the participants that, “The classes are too big for practical lessons to be effective; when there is not enough space for movements in class, it becomes difficult to uphold safety measures, so we try to avoid some experiments.” (Personal Interviews, June 2023). 
Administration

On this overarching theme, the study pointed to funding as a major challenge relating to teaching practical lessons in home economics. There is not enough funding allocated to home economics practicals because of budgetary constraints.  In particular, it was reported that “the administration is ready to spend when it is time for school-based assessment rather than normal practical lessons” (Personal Interview, June 2023).  
5. DISCUSSION This study sought to explore critical dimensions of the teaching of Home Economics practical lessons in Zambian secondary schools, specifically focusing on the frequency of practical labs, availability of resources, and the multifaceted challenges faced by educators. The findings offer valuable insights into the systemic and contextual factors shaping Home Economics education and highlight persistent gaps between curriculum expectations and actual classroom realities.

The data reveal a troubling trend whereby practical Home Economics labs are predominantly conducted only during school-based examinations, rather than as a consistent, integral part of the teaching process. This episodic approach undermines the very essence of Home Economics as a subject grounded in experiential and applied learning. This finding corroborates Mobela’s (2015) assertion that practical lessons require substantial and sustained financial investment, a requirement that many secondary schools struggle to meet consistently. The sporadic nature of practical labs reflects an entrenched systemic issue wherein resource allocation prioritises theoretical instruction over hands-on skill development, often due to competing budgetary demands within already constrained education funding frameworks.

While recent increases in government funding signal positive intentions, these allocations remain grossly inadequate relative to the comprehensive needs of practical subjects, including Home Economics. This shortfall highlights a critical policy-implementation gap: the rhetoric of supporting practical education is not matched by commensurate resourcing on the ground. Consequently, schools adopt a rationing strategy, concentrating on practical lessons around examination periods to conserve scarce resources. This approach, while pragmatic, ultimately compromises the continuous skill acquisition and reinforcement that practical subjects require to be meaningful and effective.

Class size further compounds these challenges. Large, overcrowded classrooms present significant logistical barriers to effective supervision and safety management during practical sessions. As Parrish (2013) discusses, the pressure of managing large groups often coerces teachers to revert to theoretical teaching methods, which are less resource-intensive and easier to administer in crowded conditions. This not only diminishes student engagement but also erodes the development of critical practical competencies essential for personal and community wellbeing.

Teacher preparedness emerges as a pivotal yet underexplored determinant of practical lesson delivery. The rigorous planning, organisation, and pedagogical skills required to conduct effective practical lessons demand ongoing professional development and support. Rowe and Rowe (2013) emphasise that inadequate teacher preparation directly impairs the quality of practical teaching, often driving educators to default to theory-based instruction due to a lack of confidence or resources. This finding underscores the necessity of targeted capacity-building interventions that empower teachers to confidently and competently deliver practical Home Economics curricula.

The study’s findings on resource availability paint a stark picture of infrastructural inadequacies. While cooking labs are relatively common across schools, other essential practical facilities—such as sewing labs, budgeting units, home management centres, childcare labs, and personal care spaces—remain scarce. This limited infrastructural scope echoes Kirwan, Maye, and Brunori’s (2017) observation that many Home Economics programs still reflect an outdated, domestic science-oriented paradigm. The limited diversification of practical facilities suggests that the curriculum’s expanded scope to include entrepreneurship, financial literacy, and hospitality has yet to translate into tangible resource investments.

The resource deficit is inextricably linked to inadequate and inconsistent funding. Budgetary constraints force school administrators to prioritise essential and more visible facilities, primarily cooking labs, while sidelining other equally important but less immediately tangible areas. Huebler (2008) highlights that insufficient maintenance and delayed repairs exacerbate equipment obsolescence, further constraining practical teaching capacity. This cycle of neglect not only depletes existing assets but also erodes teacher and student morale, thereby perpetuating a downward spiral of declining practical engagement and skill acquisition.

A comprehensive examination of the challenges faced by teachers reveals a complex interplay of material, institutional, and pedagogical factors. Despite the prevalence of cooking labs, the availability of consumable materials—such as ingredients—remains inconsistent, undermining the feasibility of regular practical lessons. This dichotomy between equipment presence and material availability aligns with Gamawa’s (2015) assertion that insufficient practical resources constitute a major impediment to effective teaching.

Sewing labs face particularly acute challenges. Limited access to sewing machines—due to their scarcity and protective restrictions—translates into reduced student interaction with essential equipment, relegating many lessons to theoretical exposition rather than active skill development. Wilson (2018) notes that the protective stance toward equipment, while understandable, inadvertently hampers experiential learning, highlighting the need for innovative strategies to balance equipment preservation with student engagement.

The scarcity of budgeting labs is similarly problematic. Given the increasing importance of financial literacy in Home Economics curricula, the lack of practical facilities for this domain constrains students’ ability to internalise and apply critical financial skills. This limitation is consistent with Wilson’s (2018) findings that educators often resort to theoretical teaching for practical subjects due to insufficient instructional materials, which ultimately impair learner preparedness for real-world financial challenges.

Nutrition labs also suffer from material inadequacies, particularly the paucity of food models and other teaching aids critical for experiential learning. Parrish’s (2013) documentation of students being required to bring their own materials underscores the inequities and impracticalities imposed by resource limitations, which disproportionately affect learners from less advantaged backgrounds.

Spatial constraints and overcrowding further diminish the quality and safety of practical lessons. The rising enrollment driven by Free Education initiatives exacerbate pupil-teacher ratios, straining supervision capacities and heightening safety risks during practical activities. Hyukuk, Paul, and Melissa (2012) similarly report that large class sizes deter educators from conducting practical lessons due to the challenges of ensuring adequate monitoring and safe learning environments.

Finally, administrative support—or the lack thereof—emerges as a critical systemic challenge. Despite their crucial role in facilitating resource allocation and policy implementation, school administrators often prioritise budgetary prudence over the investment needed for practical lesson delivery. This cautious fiscal management, while understandable within broader financial constraints, results in practical lessons being sidelined or conducted theoretically, detracting from curriculum fidelity and learner outcomes. This finding calls for heightened advocacy and accountability at the leadership level to ensure that practical education receives due prioritisation in school budgeting and strategic planning.

Collectively, these findings illuminate a multi-layered crisis in the teaching of Home Economics practical lessons in Zambia, characterised by systemic underfunding, infrastructural inadequacies, large class sizes, and limited teacher preparedness. Addressing these entrenched challenges requires concerted efforts spanning policy reform, resource mobilisation, professional teaching development, and enhanced school leadership. Only through a holistic and sustained approach can Home Economics fulfil its transformative potential as a subject that empowers learners with vital life skills for personal, familial, and community resilience in an increasingly complex world.

6. CONCLUSION  
The study set out to examine the teaching of Home Economics as a practical subject in secondary schools across Zambia, with a focus on the frequency and quality of practical sessions, the availability of teaching and learning resources, and the challenges encountered by educators. The findings revealed a significant deviation from the prescribed curriculum, as practical sessions are largely confined to school-based assessments rather than being integrated throughout the term as mandated by the syllabus, which recommends three practical periods per week. This irregular implementation undermines the pedagogical integrity and vocational intent of the subject, limiting learners’ acquisition of hands-on skills in areas such as nutrition, budgeting, sewing, and home management. The results further indicate a chronic shortage of functional labs and resources, particularly in domains beyond cooking, including sewing labs, budgeting spaces, and child care labs. Contributing factors include limited government funding, poor infrastructure, oversized classes, insufficient administrative support, and inadequate teacher preparation for delivering practical lessons. In view of these findings, it is recommended that the Ministry of Education and curriculum developers enforce strict adherence to syllabus requirements, increase targeted funding for practical subjects, and establish specialised grants to ensure availability of materials and timely maintenance of equipment. Teacher training institutions should also revise their programs to emphasise practical pedagogy, while practising teachers should receive ongoing in-service training to strengthen their confidence and skills in conducting hands-on instruction. Public-private partnerships should be explored to support resource mobilisation, and local industries or NGOs could be engaged to supply materials and equipment. Additionally, school infrastructure should be upgraded to include multi-purpose Home Economics labs that support all curriculum components, not just cooking. Class size should be managed through scheduling strategies that allow for smaller groups during practicals to enhance safety and learning outcomes. Finally, robust monitoring and evaluation mechanisms should be implemented to track curriculum compliance, assess resource utilisation, and provide support to underperforming schools. In conclusion, it is evident that the teaching of Home Economics in Zambian secondary schools is presently imbalanced, with theory taking precedence over practice. If Home Economics is to fulfil its role in equipping learners with essential life skills and vocational competencies, then immediate, coordinated, and well-funded interventions are needed to restore the balance between theory and practical learning and ensure that the subject contributes effectively to the nation’s educational and socio-economic development goals. 
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