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16	ABSTRACT
17
The purpose of this study was to investigate how well the management, motivating practices, and mentoring skills of school leaders (principal or teacher in charge) can forecast the degree of teacher support. It aimed to identify which of these competencies most significantly influence teachers' support inside the educational environment. By determining which predictors are most important, the goal of the study is to gain a deeper understanding of how leadership skills help to foster a positive teaching environment.
ABSTRACT:
Aims: This study aims to explore how school leaders’ mentoring skills, motivation practices, and management skills influence the support that teachers feel they receive at work. It focuses on identifying which of these leadership competencies— mentoring, motivation, or management—has the strongest impact on teacher support and how these practices contribute to fostering a supportive and effective school environment.
Study design: Quantitative predictive-correlational research design.

Place and Duration of Study: Teachers teaching in the selected public elementary schools in Mt. Apo District, Digos City, were included in the study. The data collection was conducted between June 2025 to December 2025.
Methodology: This study employed a quantitative predictive-correlational research design to examine the extent to which school leaders’ mentoring skills, motivation practices, and management skills predict teacher support. The study utilized simple random sampling, having 100 elementary teacher respondents from public schools


of Mt. Apo District, Digos City, with the sample size determined using Raosoft calculator. Data were collected using adapted questionnaires measuring school leaders’ mentoring skills (adapted from Ploj Virtič, Du Plessis, & Šorgo, 2023), motivation practices (adapted from Gokce, 2010), management skills (adapted from Naidoo, 2019), and teacher support (adapted from Karacabey, 2020). The questionnaire was pilot-tested, yielding a reliability coefficient of α = 0.88, and administered via Google Form, with responses automatically recorded. Data were analyzed using Jamovi software, where Pearson correlation analysis examined the relationships between leadership competencies and teacher support, and multiple regression analysis determined which competencies significantly predicted teacher support.

Results: Correlation analysis showed that school leaders’ mentoring skills, motivation practices, and management skills were significantly and positively associated with teacher support. Mentoring skills had a moderate correlation (r = 0.525, df = 98, P < .001), while motivation practices (r = 0.727, df = 98, P < .001) and management skills (r = 0.773, df = 98, P < .001) showed strong correlations. Multiple regression analysis indicated that the combined leadership competencies predicted 65.5% of the variance in teacher support (R = 0.816, R² = 0.655). Individually, management skills were the strongest predictor (b = 0.478, SE = 0.099, t = 4.831, P < .001), followed by motivation practices (b = 0.368, SE = 0.121, t = 3.045, P = .003) and mentoring skills (b = 0.204, SE = 0.074, t = 2.748, P = .007). The intercept was not statistically significant (b = -1.336, SE = 0.381, t = -0.882, P
= .380). These findings indicate that higher levels of school leaders’ mentoring, motivation, and management skills are associated with greater teacher support, with management skills exerting the most pronounced effect.
Conclusion: School leaders’ mentoring skills, motivation practices, and management skills play a key role in fostering teacher support, which in turn contributes to a more positive and effective school environment. Among these, management skills appear to have the greatest impact. However, further studies are needed to confirm the reliability of these findings across different schools and contexts.
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21
22	1. INTRODUCTION
23
24 Strong and effective school leadership is essential for creating an environment where teachers
25 feel supported and motivated to perform at their best. Ploj Virtič, Du Plessis, and Šorgo (2023)
26 emphasize the importance of colleges and other stakeholders strengthening professional
27 development programs that focus on teaching ICT-related skills. The fundamental issue is that
28 teacher assistance is hampered by shortcomings in school leaders' management skills,
29 intrinsic motivation to support staff, and mentoring skills. This leads to less efficacy, lower
30 retention, and less-than-ideal classroom practices. A study conducted in Philippine public
31 schools utilizing PPSSH Domains 4 and 7 revealed that school leaders provided support to
32 teachers	through	technical	assistance,	leadership	opportunities,	recognition,	and
33 encouragement (Simbre, Aquino, & Palad, 2023). Elementary schools' limited formal

34 mentorship fails to address teachers' feedback, conflict resolution, and career progression
35 needs, aggravating issues in diverse or large classrooms. Lack of time, mentorship, and
36 structure are common challenges. Mentorship workshops are less effective without major
37 aims, and hierarchy and workload limit support (Chui, 2025). This gap still exists even though
38 studies have shown that leaders who actively mentor can increase teaching skills by 82–91%,
39 (De Oro Philippines College Cagayan De Oro City Philippines et al., 2025c).
40
41 Teacher support is crucial to educational quality, teacher well-being, and student outcomes
42 conversations. International research suggests that school leadership support boosts teacher
43 job satisfaction and engagement, especially in complex or high-demand environments
44 (Eryilmaz, 2025; McTigue, 2024). Similarly, Murray and Christison (2023), peer mentorship
45 and coaching promote professional development and workplace positivity. Building supportive
46 professional environments through school leadership is now generally recognized. Current
47 reviews show that good leaders build school culture, encourage cooperation, and support
48 teacher development and well-being ( Norman et al.,2025). The need to understand leadership
49 competencies that enhance teacher support is heightened by curriculum revisions, digitization,
50 and post-crisis recovery. Effective school leaders create school structures, norms, and
51 connections that impact teachers' collaboration, innovation, and workload (Bardach et al.,
52 2021). Teacher support is increasingly shaped by instructional guidance, relational trust, and
53 ongoing professional learning support as school leaders move beyond administrative
54 compliance. Mentoring improves identity, confidence, and resilience in early-career teachers,
55 according to teacher education research (Flores, 2020).
56
57 School leaders strive to address school issues, acknowledge teachers, and foster professional
58 growth. Philippine studies like Lozada et al. (2025) found that teachers with high technostress
59 attributed part of their coping success to motivated and supportive leaders, emphasizing the
60 importance of leadership motivation in teacher morale and well-being. School leaders also
61 motivate teachers through professional development, resources, and positive communication
62 (Kiral, 2025).
63
64 A study conducted in rural South African highlighted that school leaders used resilient and
65 relational leadership to support teachers and communities in difficult settings. Leadership
66 methods, including coaching, monitoring, and collaborative learning structures, improve
67 teacher effectiveness and instruction, according to systematic reviews (Nhlumayo, 2025).
68 Effective management skills decrease administrative burden, stress, and promote fairness,
69 which teachers see as support. Studies on small non-sectarian high schools showed that
70 good resource allocation and organizational coordination improve teachers' stability,
71 collaboration, and institutional support (Alsado and Trinidad, 2025). Teacher burnout and
72 attrition are linked to insufficient support, increasing responsibility, and limited professional
73 growth (Bardach et al., 2022).
74
75 This study addresses these calls by investigating school leaders' mentoring, motivation, and
76 management skills as predictors of teacher support. It uses a predictive, correlational
77 methodology to identify which leadership competencies greatly influence teachers' support
78 perceptions and how these variables affect school environment. Moreover,	Alsado and
79 Trinidad, (2025) show that interrelated leadership approaches impact Philippine teachers'
80 support experiences. This supports ongoing attempts to better understand how leadership
81 influences teacher performance and well-being.
82
83 The study enriches educational leadership theories and empirical frameworks by analyzing
84 how leaders' mentoring, motivation, and management skills affect teachers' support.
85 Evidence-based perspectives can inform policy and leadership development, especially in

86 educational contexts where leaders have several duties. This study contributes to our
87 understanding of how good leadership creates encouraging learning environments that
88 improve teacher support.
89
90 Hence, this study aims to determine how school leaders’ mentoring skills, motivation practices,
91 and management skills serve as predictors of teacher support. Specifically, it seeks to answer
92 the following questions:
93
94 1. What is the level of school leaders’ mentoring skills, motivation practices, and management
95 skills as perceived by teachers?
96 2. Is there a significant relationship between school leaders’ mentoring skills, motivation
97 practices, and management skills and teacher support?
98 3. To what extent do school leaders’ mentoring skills, motivation practices, and management
99 skills predict teacher support?
100
101
102	2. MATERIAL AND METHODS
103
104 This study used a quantitative predictive-correlational design to explore how school leaders’
105 mentoring skills, motivation practices, and management skills influence the support teachers
106 receive in public schools of Mt. Apo District, Digos City. From the population of all teachers in
107 the selected schools, a sample of 100 teachers was randomly selected using the Raosoft
108 sample size calculator, ensuring that every teacher had an equal chance of being included.
109 Data were collected through adapted questionnaires distributed via Google Form. The
110 questionnaires measured school leaders’ mentoring skills (adapted from Ploj Virtič, Du
111 Plessis, & Šorgo, 2023), motivation practices (adapted from Gokce, 2010), management skills
112 (adapted from Naidoo, 2019), and teacher support (adapted from Karacabey, 2020). Before
113 the main study, the questionnaires were pilot-tested, showing a high reliability coefficient (α =
114 0.88), which ensured that the tools consistently captured the intended information.
115
116	The collected data were analyzed using Jamovi software. Pearson correlation analysis was
117	conducted to examine the relationships between the leadership competencies and teacher
118	support, while multiple regression analysis identified which competencies most strongly
119	predicted teacher support. The regression model showed a strong overall fit (R = 0.816, R² =
120	0.655), indicating that mentoring skills, motivation practices, and management skills together
121	explained about 65.5% of the variation in teacher support. All tables and figures included in
122	the text have clear captions and definitions of all symbols and abbreviations, making the
123	results easy to understand without additional explanation.
124
125	3. RESULTS AND DISCUSSION

               Result
126
127	3.1. School Leaders Mentoring, Motivation Practices and Management Skills
128
129 3.1.1 Level of School Leaders' Mentoring Skills, Motivation Practices and Management
130 Skills
131
132 Table 1. shows the descriptive statistics indicated that school leaders demonstrated generally
133 high levels of mentoring skills, motivation practices, and management skills. Mentoring skills
134 had a mean score of M = 4.51 (SD = 0.63), motivation practices had a mean of M = 4.50 (SD
135	= 0.54), and management skills had a mean of M = 4.48 (SD = 0.67), based on responses
136 from 100 participants. The relatively small standard deviations suggest that teachers’
137 perceptions across the three leadership skill competencies were consistent.

138 Table 1. Level of School Leaders’ mentoring, motivation and management skills  with
139 Teacher Support
	
	N
	mean
	sd
	Descriptive Equivalent

	mentoring skills
	98
	4.51
	0.628
	Very High

	motivation practices
	98
	4.50
	0.541
	Very High

	management skills
	98
	4.48
	0.674
	Very High



140 * Note: M = mean; SD = standard deviation; N = number of respondents.
141
142 3.1.2 Relationship between School Leaders’ Mentoring skills, Motivation Practices, and
143 Management Skills and the Level of Teacher Support
144
145 Table 2. presents the relationships between school leaders’ mentoring skills, motivation
146 practices, and management skills, and teacher support. Pearson product–moment correlation
147 analysis revealed strong, positive correlations for all three leadership competencies.
148 Mentoring skills were positively correlated with teacher support, r(98) = .525, P = .001,
149 indicating that higher mentoring skills are associated with higher perceived teacher support..
150 Motivation practices also showed a strong positive correlation with teacher support, r(98) =
151 .727, P < .001, suggesting that teachers who perceive greater motivational practices from their
152 leaders also perceive higher levels of support. Management skills demonstrated a strong
153 positive correlation with teacher support, r(98) = .773, P < .001, showing that effective
154 management practices are closely linked to increased teacher support. All correlations were
155 statistically significant, highlighting that each leadership competency meaningfully contributes
156 to the support perceived by teachers.
157
158 Table 2. Correlation of School Leaders’ Leadership Competencies with Teacher
159 Support

Independent Variables	r-value	df	p value	Level of Significant

mentoring skills	0.525	98	<.001	strong positive
motivation practices	0.727	98	<.001	strong positive

management skills	0.773	98	<.001	strong positive

160
161	*All symbols used in the figure (r = Pearson correlation coefficient; df = degrees of freedom; p
162	= significance level) are clearly defined.
163
164 3.2 Regression Model Examining the predictive relationship of school leaders’
165 mentoring skills, motivation practices, and management skills on teacher support.
166
167 Table 3. presents the overall fit of the regression model examining the predictive relationship
168 of school leaders’ mentoring skills, motivation practices, and management skills on teacher
169 support. The multiple correlation coefficient was R = .816, indicating a strong overall
170 correlation between the set of predictors and teacher support. The coefficient of determination
171 was R² = .655, suggesting that approximately 65.5% of the variance in teacher support can

172 be explained collectively by the three leadership competencies. These results indicate that the
173 model provides a good fit to the data and that mentoring skills, motivation practices, and
174 management skills together account for a substantial proportion of the variance in teacher
175 support.
176
177 Table 3. Model Fit Measures
178  	
Model	R	R2

179
1

* All symbols used in t
0.816

he figure (R = mu


ltiple correlation
0.655

coefficient; R² =


coefficient of
180
determination) are
181
clearly defined.
182

183
3.3 Regression Coefficients for Leadership Competencies Predicting Teacher Support
185
Table 4 shows the individual contributions of each leadership competency. The intercept was
186
not statistically significant (b = –1.336, SE = 0.381, t = –0.882, P = .380). Mentoring skills
187
positively predicted teacher support (b = 0.204, SE = 0.074, t = 2.748, P = .007), motivation
188
practices were also significant predictors (b = 0.368, SE = 0.121, t = 3.045, P = .003), and
189
management skills had the strongest effect (b = 0.478, SE = 0.099, t = 4.831, P < .001).
190
Overall, all three leadership competencies significantly and positively influenced teacher
191
192
193
194
support, with management skills showing the largest predictive effect.

Table 4. Regression Coefficients for Leadership Competencies Predicting Teacher Support

Predictor
Estimates
SE
t
p

Intercept
-1.336
0.3806
-0.882
0.380

mentoring skills
0.204
0.0743
2.748
0.007

motivation practices
0.368
0.1207
3.045
0.003

management skills
0.478
0.0989
4.831
<0.001
195





196 *All symbols used in the figure (b = unstandardized regression coefficient; SE = standard error;
197 t = t-	value; P = significance level) are clearly defined.
198
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200 DISCUSSION: 
201 
202 Management skills scored lowest, but they are still “high” descriptive. This shows that school
203 leaders are good at planning, organizing, and managing school operations, but mentoring and
204 motivational practices are more prominent. Shofwa (2022) highlights the need for planning
205 and supervisory training, which are associated with lower administrative effectiveness. School
206 leaders demonstrated management skills in communication, human relations, and technical
207 areas support teachers’ effectiveness (Aluan, 2025).
208 According to Wulaningrum et al. (2025) noted that school leaders' classroom observations,
209 feedback, and approach modification boost teacher support confidence and practices. Tablate

210 (2025) also found that inspirational motivation leadership methods improved teacher
211 professional development support. Leadership characteristics, including motivation and
212 management are linked to teacher support, suggesting they create a supportive school
213 atmosphere.
213
214 Mentoring skills have a moderate correlation that is relevant but may be affected by contextual
215 factors like school atmosphere or teacher experience, making it less constant than the other
216 skills. This supports Kou (2024) that school leaders caring behaviors boost intrinsic job
217 satisfaction above external rewards by encouraging teacher support. This matches the study
218 of Brittain et al. (2025) that school leaders' mentoring particularly in fostering strong
219 relationships and enhancing teacher efficacy—are crucial strategies that promotes overall
220 teacher support. Mentoring boosts teachers' instructional confidence and emotional resilience,
221 especially in challenging classrooms, according to Kutsyuruba and Godden (2020). Effective
222 mentors give feedback, model instruction, and establish trust to improve school culture (Tan
223 and Lim, 2021) discovered that empathic and communicative mentors increase teacher loyalty
224 and innovation. This supports Demirdag's (2021) findings that school leaders' instructional
225 behaviors—like goal-setting and support—motivate teachers. School leaders who mentor
226 teachers improve their leadership skills and get teacher support. (Grande et al., 2024).
227 According to Geletu (2023) mentoring improves teacher professional growth, instructional
228 methods, and confidence.
229
230 The model fit measures indicate findings consistent with existing literature, emphasize the
231 significance competent management, and motivational practices to improve teacher support
232 in class performance as noted by (Sariakin et al., 2025). Moreover, Leithwood, Harris, and
233 Hopkins (2020) also discovered that effective school leadership approaches, such as
234 mentorship and motivating strategies, directly enhance teacher results and foster supportive
235 organizational climates.
236
237 The findings indicate that leadership competencies significantly influence teacher support,
238 supporting existing leadership theories. Dreer-Goethe (2025) believe that strong social
239 support within the school—beyond the conventional mentor-mentee relationship—is crucial
240 for creating a safe and engaging environment that promotes teacher support for professional
241 growth and development. (Leithwood, Harris, & Hopkins, 2020). Management skills emerged
242 as the strongest predictor, highlighting the importance of effective planning, coordination, and
243 decision-making in creating stable and supportive environments (Riswandi et al., 2024).
244 Moreover, Teacher support is strengthened by cultivating excellence" policy to bridge gaps,
245 enhancing systematic management skills will sustained teacher support (Esguerra & Quinito,
246 2025)
247
248 Overall, this study shows that teachers' perceptions of support are greatly influenced by
249 leaders' management skills, motivation practices, and mentoring skills, offering evidence-
250 based guidance for leadership and policy development. It illustrates how successful leadership
251 generates supportive learning environments, boosting teacher effectiveness and overall
252 school achievement.
253
254	4. CONCLUSION
255
256 The present study revealed that teachers perceived a strong level of support in relation to the
257 mentoring, motivation, and management practices of their school leaders. The results also
258 indicated that school leaders’ mentoring skills, motivation practices, and management skills
259 significantly predicted teacher support. Among the three competencies, management skills
260 exhibited the strongest influence, followed by motivation practices and mentoring skills.

261 Furthermore, the findings showed that all three leadership competencies are positively
262 correlated with teacher support, demonstrating that effective leadership practices are integral
263 to fostering a supportive school environment. Overall, the study concludes that school leaders’
264 mentoring, motivation, and management skills collectively play a critical role in enhancing
265 teacher support. Therefore, it is recommended that school leaders (principal or teacher in
266 charge) and policymakers prioritize leadership training programs aimed at strengthening
267 school leaders’ abilities to mentor, motivate, and manage teachers effectively, thereby
268 promoting higher levels of teacher support and engagement in schools.
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435	APPENDIX
436	SURVEY QUESTIONNAIRES
437
438	SCHOOL LEADERS’ MENTORING, MOTIVATION AND MANAGEMENT SKILLS AS
439	PREDICTORS OF TEACHER SUPPORT
440
441	Dear Respondents:
442
443	I would like to express my heartfelt “thank you” for taking time to participate in my
444	research  study  entitled	“SCHOOL  LEADERS’	MENTORING,  MOTIVATION  AND
445	MANAGEMENT SKILLS AS PREDICTORS OF TEACHER SUPPORT”
446	.
447	This survey questionnaire is designed to determine the extent to which school
448	leaders’ mentoring, motivation, and management skills predict teacher support in selected
449	schools in Mt. Apo District, Digos City.
450
451	Rest assured that all responses provided will be treated with the highest level of
452	confidentiality and in compliance with the Data Privacy Act of 2012. Your participation and
453	honest answers are highly appreciated and will contribute significantly to this study. Thank you
454	very much for your time and support.
455
456 The Researchers:
457 MJT
458 SC
459 MC
460 AT
461  	

462

463	INFORMED CONSENT
464	I have read and understood the information provided. Thus, I voluntarily agree to participate

465	in this study.

466	YES	NO

467		

468	Name of Teacher:	(optional)
469
470	School: 	
471
472	Past I. Independent Variables
473
474	Direction: Please answer the questions by ticking on the box that corresponds to your answer.
475	The following scales are provided for your reference:	5–Strongly Agree 4–Agree
476	3–Somewhat Agree 2 Disagree 1–Strongly Disagree.
477

479	Part1A. Mentoring Skills of School Leaders (principal or Teacher in charge)
	
	
	5
	4
	3
	2
	1

	1
	The mentor appears to be comfortable discussing teaching.
	
	
	
	
	

	2
	The mentor instill positive attitudes towards teaching your subject(s).
	
	
	
	
	

	3
	The mentor show support in teaching my subject(s).
	
	
	
	
	

	4
	The mentor makes me feel more confident as a teacher.
	
	
	
	
	

	5
	The mentor attentively listens to me on teaching matters.
	
	
	
	
	

	6
	The mentor assists me in reflecting on how to improve my teaching practice.
	
	
	
	
	

	7
	The mentor discusses with me the content knowledge I need for teaching my subject(s).
	
	
	
	
	

	8
	The mentor assists me in implementing different teaching strategies.
	
	
	
	
	

	9
	The mentor inspires me to teach.
	
	
	
	
	

	10
	The mentor discusses the school policies used for teaching.
	
	
	
	
	


480
481	Adapted Ploj Virtič, M., Du Plessis, A., & Šorgo, A. (2023). In the search for the ideal
482	mentor	by	applying	the	‘Mentoring	for	effective	teaching	practice
483	instrument’. European	Journal	of	Teacher	Education, 46(4),	688-706.
484	10.1080/02619768.2021.1957828
485
486	Part 1B. Motivational Practices as Perceived by Teachers
	
	
	5
	4
	3
	2
	1

	1
	The institution where I work is not exposed to any danger that may cause health problems
	
	
	
	
	

	2
	The institution where I work provides me with sufficient resources to do my job better.
	
	
	
	
	

	3
	The school leaders support my growth and encourage my advancement.
	
	
	
	
	

	4
	The peers respect my work and contribute to my professional growth.
	
	
	
	
	

	5
	The institution where I work contributes to my recognition.
	
	
	
	
	

	6
	The peers help each other in the workplace.
	
	
	
	
	

	7
	The people in my institution know me as a successful worker.
	
	
	
	
	

	8
	The people respect me because I am a teacher.
	
	
	
	
	

	9
	The institution adopts a democratic and participatory approach towards management and supervision.
	
	
	
	
	

	10
	The institution gives a quality education based on learning.
	
	
	
	
	


487

488	Adapted from Gokce, F. (2010). Assessment of teacher motivation. School
489	Leadership and Management, 30(5), 487-499. doi.10.1080/13632434.2010.525228.
490
491	Part 1C. Management Skills of School Leaders (principal or Teacher In Charge)
	
	
	5
	4
	3
	2
	1

	1
	The school leader ensures that all staff members are responsible for creating a positive learning climate in
the school.
	
	
	
	
	

	2
	The school leader ensures that my staff executes their
duties within the parameters of the Employment of Educator Act
	
	
	
	
	

	3
	The school leader develops organizational structures to facilitate the management of school funds
	
	
	
	
	

	4
	The school leader ensures that teaching staff familiarize themselves with the relevant prescribed
curriculum.
	
	
	
	
	

	5
	The school leader implements measures to ensure the safety of learners.
	
	
	
	
	

	6
	The school leader mentors teachers to achieve better teaching and learning results.
	
	
	
	
	

	7
	The school leader ensures that the school finance
committee is familiar with the legal framework required to formulate the financial school policies.
	
	
	
	
	

	8
	The school leader applies knowledge of the various laws which govern the education system.
	
	
	
	
	

	9
	The school leader ensures that the school timetable provides for an equitable workload for all educators.
	
	
	
	
	

	10
	The school leader involves all stakeholders in managing the financial objectives of the school (Finance Committee/School Governing
Body/Teaching and Administrative Staff)
	
	
	
	
	


492
493	Adapted from Naidoo, P. (2019). Perceptions of teachers and school management
494	teams of the leadership roles of public school principals. South African Journal of
495	Education, 39(2). 10.15700/saje.v39n2a1534.
496
497	Part2. Teacher Support of School Leaders (principal or teacher -incharge)
	
	
	5
	4
	3
	2
	1

	1
	The school leader follows the relevant resources and informs us about innovations in education and
training.
	
	
	
	
	

	2
	The school leader encourages us to participate in national congresses, courses and competitions.
	
	
	
	
	

	3
	The school leader meets with us one-on-one to discuss our strengths and weaknesses.
	
	
	
	
	

	4
	The school leader creates environments where we
can share what we have learned.
	
	
	
	
	



	5
	The school leader gives us individual reading and research tasks.
	
	
	
	
	

	6
	The school leader receives assistance from local experts for professional development.
	
	
	
	
	

	7
	The school leader organizes training activities outside
the seminar period for our professional development.
	
	
	
	
	

	8
	The school leader organizes a professional development monitoring form for each of us.
	
	
	
	
	

	9
	The school leader determines individual and group development programs.
	
	
	
	
	

	10
	The school leader performs a sample lesson to improve us.
	
	
	
	
	


498
499	Adapted from Karacabey, M. F. (2020). School principal support in teacher
500	professional development. International Journal of Educational Leadership and
501	Management, 9(1), 54–75. https://doi.org/10.17583/ijelm.2020.5158
502
503
504
505
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509
510
511
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513
514
515
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