





Attitude and Competence towards Folk Dancing of MAPEH Teachers in Northern Samar


	Comment by LENOVO: In the abstract, it is best to state the time the research was carried out.

ABSTRACT
Education plays a crucial role in preserving the continuity of culture by transmitting cultural experiences, values, traditions, and customs from one generation to the next. Thus, teaching folk dances necessitates that MAPEH teachers possess the knowledge and skills required to effectively convey and uphold this cultural heritage.
This study aimed to find out the level of attitude of the teacher-respondents towards folk dancing and their competence towards folk dancing. A descriptive research design was utilized, involving 210 JHS MAPEH teachers in the province of Northern Samar. Data were gathered through modified survey questionnaire were content was validated by experts in the field then analyzed using descriptive statistics, weighted mean and frequencies. 
Results revealed a generally favorable attitude of MAPEH teachers towards folk dancing while their competence in folk dancing was described as moderately competent. 
Findings highlight the necessity for ongoing training and workshops to elevate the competence level of the majority who are only moderately proficient. Further, teachers must continue reflecting an openness and appreciation for this cultural art form.
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I. INTRODUCTION
Globally, educators are mandated to promote cultural awareness and preservation. The school is considered as a learning environment where students are exposed to their own cultural roots and at the same time are taught how to understand cultural diversity and promote inclusivity. The United Nations  Educational, Scientific, and Cultural Organization (UNESCO), in particular, has been instrumental in encouraging countries to integrate cultural education into their policies, educate young people about cultural heritage and conservation, and promote inclusive and equitable education through the inclusion of cultural knowledge (Jagielska,-Burduk, A. 2021).
In the Philippines, cultural education efforts are primarily administered by the National Commission on Culture and the Arts (NCCA) through the Philippine Cultural Education Program (PCEP) as promulgated in Republic Act No. 7356 or the NCCA Act of 1992 and Republic Act No. 10066 or the National Cultural Heritage Act of 2009 (Bonnet, M.P.D., Melegrito, M.L.F, Songco, E., & Caranto, M.M. (2018).  The advancement of cultural identity and heritage has been a primary concern of cultural integration in the curriculum through incorporating Indigenous Peoples’ Education (IPEd) and culturally responsive teaching. 
From among the different traditional art forms, folk dances remain as living cultural artifacts that tell stories, reflect identities, and embody traditions and histories. For instance, (Villaruz, 2025) highlighted the significance of dance education in the Philippines as it involves the teaching of tradition, technique, style, and methodologies. He further stressed that Francisca Reyes Aquino introduced folk dances in the physical education courses and safe-guarded them through dance clinics and the establishment of the Philippine Folk Dance Society.
Currently, teaching folk dances is a core part of the MAPEH (Music, Arts, Physical Education, and Health) curriculum. Folk dance lessons are often incorporated into physical education classes, aiming to introduce students to their cultural heritage and promote an appreciation for traditional forms of expression (Debota-Palermo, H.D., 2024). To support this educational thrust, the Department of Education (DepEd) established ties with the NCCA, the Cultural Center of the Philippines (CCP), and the Philippine Folk Dance Society (PFDS) to conduct annual National Folkdance Workshops that generally envisions to enhance competencies of teachers in teaching traditional Philippine and Asian dances (Department of Education, Naga City. (2024). 
However, while opportunities like this are made available, studies show that effective teaching and preservation of Philippine folk dances are still hindered by lack of training and resources for MAPEH and PE teachers, both in the basic and the higher education levels (Garcia, M., 2020). These predicaments make teachers hesitant and/or struggle to effectively teach folk dances.
In Eastern Visayas, scholars and organizations like the Leyte-Samar Heritage Society (LSHS) push that schools should teach local folk dances like the “Kuratsa” (Espiña, M.L. 2019). In the context of Northern Samar, Espiña upheld that local dances like folk and festival dances do not only portray cultural traditions but also foster community social interaction and identity. These data necessitate the need for an effective folk dance pedagogy delivered by confident and competent teachers. However, this is being hindered by teachers’ low competency in teaching Philippine and Samar folkdances (Dacanay, R.A., et al. 2019). It is within this premise that this study was conducted to shed light to the level of attitude and competence towards folk dancing among MAPEH teachers in Northern Samar which is necessary in enriching their knowledge and skills to contextualize application in the classroom and other cultural presentations.	Comment by LENOVO: It would be best to include preliminary data in the form of limited interviews with several teachers regarding their attitudes and competencies toward traditional dance. This data serves as a baseline for the importance of conducting this research. More detailed data on teacher attitudes and competencies will be explored through a questionnaire.


II. METHODOLOGY	Comment by LENOVO: It would be good to be able to display the research flow in the form of a flow chart.
Locale of the Study
	This study was conducted in the province of Northern Samar, one of the provinces in the Eastern Visayas region, known as the land of the Waray people. Particularly, this study was conducted in the different public secondary schools in the province representing its three geographic areas as identified by the Department of Education Northern Samar Division – Balicuatro, Central, and Pacific areas. 

Research Design
	Quantitative research in descriptive design was utilized to examine the level of attitude and competence of JHS MAPEH teachers towards folk dancing.

The Variables
	There were two variables in the study: the independent variable and the dependent variable. The independent variable is the Level of Attitude towards folk dancing. The dependent variable is the Competence in folk dancing.

Sampling Technique and Respondents
Using the Krejcie and Morgan Table for Sample Size Determination, this study chose 210 JHS MAPEH teachers who took part in the data collection phase through proportional random sampling technique in each geographical area in Northern Samar. 

Instrument
This study utilized a research questionnaire divided into two parts: Part I centered on the teacher-respondents level of attitudes towards folk dancing which is patterned from the study of Buedron (2017) modified to suit the present study. Part II described the teacher-respondents’ competence towards folk dancing, a researcher-made 40-item test based on the learning competencies reflected in MAPEH curriculum guides. 

Validation of Instrument
	The research instrument underwent content validation by experts. Although the first part of the questionnaire was based on Buedron’s study, it was revised and revalidated to fit the current study's needs. The test also underwent expert validation to ensure it accurately measured the lessons and competencies outlined in the curriculum guide.

Scoring and Interpretation of Data
The variables used in the study were scored, measured, and interpreted for analysis. For the level of attitude towards folk dancing, the 5-point Likert Scale were used and was interpreted: (Strongly Agree) with a weighted mean between 4.20-5.00 interpreted as Highly Favorable, (Agree) with a weighted mean between 3.40-4.19 interpreted as Favorable, (Neutral) with a weighted mean between 2.60-3.39 interpreted as Moderately Favorable, (Disagree) with a weighted mean between 1.80-2.59 interpreted as Less Favorable, (Strongly Disagree) with a weighted mean between 1.00-1.79 interpreted as Not Favorable.
Data Gathering Procedure
The researcher observed a step-by-step procedure in gathering the data. A formal letter was written to seek approval from the DepEd Regional Office, Tacloban CIty and DepEd Division of Northern Samar to conduct the data collection. After approval, the questionnaire were distributed to the teacher-respondents. The researcher secured the privacy of the respondents and the confidentiality of their responses.
Statistical Treatment of Data
	The descriptive data were used in the analysis and interpretation of the data. The weighted mean was computed to describe and discuss the respondents’ level of attitude and competence towards folk dancing.

III. RESULTS AND DISCUSSION
Level of Attitude towards Folk Dancing

Table 1 discloses the data on the teacher-respondents’ attitude towards folk dancing. As highlighted in the table, most of the indicators generally offer “highly favorable” attitudes towards dancing as perceived by the teacher-respondents. From the statements to which the JHS MAPEH teachers are “highly favorable” of, it is evident that most of these centered on personal views about folk dancing including “folk dancing as exciting”, “interesting,” “ a good way of socializing,” and “an excellent form of exercise” with the means of 4.45, 4.46, 4.36, and 4.31, respectively. 	Comment by LENOVO: It would be good if each indicator discussed and found in this research were supported by theory and several relevant research results.
These favorable personal views of teachers toward folk dance may serve as a strong foundation for effective and enthusiastic instruction, potentially increasing student engagement. With this data, since the teachers already value the physical and social aspects of folk dance, training and curricular support should aim to deepen their understanding of its cultural and historical significance to provide a more holistic teaching approach. This is supported by the study of Orlic et al. who postulated that more positive attitudes towards folk dancing may strengthen the folk dance components in teaching MAPEH.	Comment by LENOVO: Citations should be complete with the year. It is recommended to use Mendeley or a similar program when writing scientific articles to avoid plagiarism and facilitate tracking of the original source for verification.

Additionally, some indicators to which the respondents were “highly favorable” which deal with developing physical wellness and dance skills. This includes indicators stating that folk dancing “leads to mastery of fundamental dance skills” and “contributes to good health and posture” garnering the means of 4.34 and 4.68, respectively. This reflects a strong consensus among respondents that folk dancing is not only culturally enriching, but also functionally valuable in developing essential motor skills and promoting physical well-being. This is backed up by Ulstad who affirmed that positive attitudes towards folk dancing are influenced by its effects to the physical wellbeing of teachers.
[bookmark: _GoBack]Moreover, some indicators to which the JHS teachers were “highly favorable” of centered on value formation. This includes folk dancing as a means to “train the youth for good character,” “cultural education for the youth,” and “foster patriotism” with the means of 4.37, 4.63, and 4.39, respectively. This suggests that educators recognize folk dance not only as a physical or artistic activity, but as a meaningful tool for instilling moral and civic values. This corroborates with the findings of Arias and Daing that folk dances enrich cultural insights and teach important values. 
On the other hand, the respondents claimed that they were “moderately favorable” in considering folk dancing as “old fashioned,” “not appreciated at home,” “a means to get a job,” and “complicated” with the means of 3.30, 3.11, 3.17, and 3.32, respectively. This indicates a degree of contradiction among teachers, suggesting that while they value folk dance for cultural and educational reasons, some still perceive limitations in its relevance, practicality, or support within their personal and social environments. This gains resemblance in the study of Marttinen suggesting that some teachers have less favorable stances about folkdance because they generally lack competence due to several factors.
In a nutshell, the grand mean of 4.07 suggests a generally favorable attitudes of MAPEH teachers towards folk dancing. This overall positive perception reflects their recognition of its cultural, physical, social, and educational value, even if some reservations exist regarding its practicality or modern relevance.
Table 1
Respondents’ Attitude towards Folk Dancing
	Statements
	Mean
	Interpretation

	Folk dancing contributes to good health and posture. 
	4.68
	Highly Favorable

	Folk dancing can be a means for cultural education among the youth.
	4.63
	Highly Favorable

	Folk dancing can improve fitness. 
	4.52
	Highly Favorable

	Folk dancing is only performed by foreigners. 
	4.52
	Highly Favorable

	Folk dancing is a waste of time. 
	4.47
	Highly Favorable

	Folk dancing is interesting. 
	4.46
	Highly Favorable

	I find folk dancing exciting. 
	4.45
	Highly Favorable

	Folk dancing performance is a shameful experience. 
	4.44
	Highly Favorable

	Folk dancing is a good form of entertainment. 
	4.40
	Highly Favorable

	Folk dancing is not patriotic.
	4.39
	Highly Favorable

	Folk dancing is a means of training the youth for good character. 
	4.37
	Highly Favorable

	Folk dancing is a good way of socializing. 
	4.36
	Highly Favorable

	Folk dancing will lead to mastery of fundamental dance skills. 
	4.34
	Highly Favorable

	Folk dancing is an excellent form of exercise. 
	4.31
	Highly Favorable

	I am not willing to learn folk dancing. 
	4.30
	Highly Favorable

	Folk dance is an important aspect of life. 
	4.29
	Highly Favorable

	Folk dancing is boring. 
	3.85
	Favorable

	Folk dancing is easily forgotten. 
	3.62
	Favorable

	Folk dancing is not inviting. 
	3.59
	Favorable

	Folk dancing is too difficult to learn. 
	3.55
	Favorable

	Folk dancing is better than any other dance genre or form. 
	3.41
	Favorable

	Folk dancing is complicated. 
	3.32
	Moderately Favorable

	Folk dancing is old-fashioned. 
	3.30
	Moderately Favorable

	Folk dancing will help me get a job. 
	3.17
	Moderately Favorable

	Folk dancing is not appreciated at home. 
	3.11
	Moderately Favorable

	GRAND MEAN
	4.07
	Favorable




Teacher’s Competence towards Folk Dancing

Table 2 presents the data on the teacher-respondents’ competence towards folk dancing. As gleaned from the table, the majority of respondents (110 or 52.38%) were moderately competent in folk dancing, with scores ranging from 15 to 24. A smaller proportion (72 or 34.29%) demonstrated competence with scores between 25 and 34, while 28 or 13.33% were categorized as less competent, scoring between 6 and 14. These results indicate that while a significant number of teachers possessed moderate competence, only a third have reached a higher level of proficiency in folk dancing.

The results highlight the necessity for ongoing training and workshops to elevate the competence level of a majority who were only moderately proficient. The 13.33% who were less competent would benefit from remedial support or mentorship to improve their foundational skills in folk dance instruction. The 34.29% who were already competent can be tapped as resource persons, peer trainers, or role models in professional development initiatives. 

This result is backed up by the study Dacanay (2019) who found out that MAPEH teachers had low competency in teaching Samar Folkdances. This serves as an evidence that there is a need to enrich knowledge and skills to contextualize application in the classroom and other cultural presentation. Revisiting and retraining on Samar Folkdance literature, costumes, and props must be required to at least enhance the little knowledge that they had. Further, the need for advance trainings is also supported by the study of Cardina and DeNysschen (2018) who highlighted the need for public school MAPEH teachers to develop their skills and knowledge in dance through professional development courses and trainings.

Table 2
Teacher’s Competence towards Folk Dancing

	Category
	f
	%

	6-14 (Less Competent)
	28
	13.33

	15-24 (Moderately Competent)
	110
	52.38

	25-34 (Competent)
	72
	34.29

	Total
	210
	100%




Table 3 specifically demonstrates the respondents’ competence towards folk dancing based on the learning contents covered by the instrument. This analysis is significant in ascertaining the particular competencies and skills embedded in each learning content that may need attention.
The findings reveal that nearly half (47.62%) of the respondents demonstrated moderate competence, and 37.14% showed competence in understanding the nature and background of folk dancing. Only 2.86% were highly competent, while a smaller percentage (12.38%) were less competent. Notably, no teacher was classified under the least competent category.
Highlighting the specific competencies and skills embedded in the instrument, this result suggests that most teachers have a basic to adequate grasp of key learning competencies such as the historical and cultural origins of folk dances, the classification and types of dances, regional variations, and the role of folk dance in Filipino identity and heritage. However, the relatively low number of highly competent respondents indicates a gap in deeper mastery, including the ability to contextualize dances within their cultural frameworks, accurately interpret traditional movements and meanings, and effectively integrate this knowledge into classroom instruction. This finding aligns with the study conducted by Notre Dame of Dadiangas University (2022), which revealed that MAPEH teachers generally exhibited good knowledge-based competencies; only few exhibited fair skills-based competencies in teaching Philippine and International Folk Dance.
Further, as regards the execution of skills in folk dancing, the data reveal that a significant portion of MAPEH teachers exhibited only moderate to low competence. Specifically, 39.52% demonstrated moderate competence, 32.38% were less competent, 22.38% were competent, 4.29% were least competent, and a mere 1.43% were highly competent. This distribution suggests that while some teachers possess foundational skills in folk dance, a substantial number may lack the proficiency required for effective instruction.
This finding aligns with the study by Culajara (2021) which assessed the competency levels of MAPEH teachers in teaching performing arts based on the K to 12 Curriculum. The study revealed that while many teachers had potential in folk dance, challenges such as lack of facilities, equipment, and limited attendance in seminars and workshops impeded their teaching effectiveness. Similarly, research conducted at Notre Dame of Dadiangas University found that MAPEH teachers generally exhibited good knowledge-based competencies but only fair skills-based competencies in teaching Philippine and International Folk Dance. 
Table 3
Respondents’ Competence Towards Folk Dancing per Learning Content
	Category
	Learning Content

	
	Nature and Background of Folk Dance
	Execution of Skills in Folk Dance

	
	f
	%
	f
	%

	0-4 (least competent)
	None
	9
	4.29

	4-8 (less competent)
	26
	12.38
	68
	32.38

	9-12 (moderately competent)
	100
	47.62
	83
	39.52

	13-16 (competent)
	78
	37.14
	47
	22.38

	17-20 (highly competent)
	6
	2.86
	3
	1.43

	Total
	210
	100%
	210
	100%




IV. CONCLUSION

This study highlights that MAPEH teacher-respondents generally demonstrate a positive attitude toward folk dancing, reflecting an openness and appreciation for this cultural art form. This generally positive attitude implies the presence of a strong foundation for integrating folk dance more effectively into the curriculum.

Further, the moderate competence of the teachers serves as an evidence that there is a need to enrich knowledge and skills to contextualize application in the classroom and other cultural presentation. Moreover, the need for advance trainings is also highlighted for public school MAPEH teachers to develop their skills and knowledge in dance through professional development courses and trainings.
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Definitions, Acronyms, Abbreviations

MAPEH:  Music, Arts, Physical Education, and Health
DepEd:     Department of Education
UNESCO: United Nations  Educational, Scientific, and Cultural Organization
NCCA: National Commission on Culture and the Arts 
IPEd:    Indigenous Peoples’ Education 
CCP:    Cultural Center of the Philippines
PFDS:  Philippine Folk Dance Society 
LSHS:  Leyte-Samar Heritage Society
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