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abstract
	Aims: The research aims to determine the coaching behavior and sports competition anxiety among college athletes, and how these affect the athletes' perception.

Study design:  Quantitative, Descriptive-Correlational Design

Place and Duration of Study: University of Mindanao Digos College and Davao del Sur State College, Digos City, Davao del Sur, Philippines, between September 2024 and June 2025

Methodology: Data was collected from 100 college athletes who completed valid questionnaires in a cross-sectional study using quantitative descriptive-correlational design.
Results: The results state that there is a weak, positive correlation between coaching behaviour and sport competition anxiety, which means that when coaching behaviour increases, sport competition anxiety accelerates as well, but minimally.  Overall results also determined that coaching behaviour noticeably correlated with sports competition anxiety in a way where negative coaching manners heightened the level of anxiety. In contrast, specific positive coaching styles increased physical and mental conditioning.
Conclusion: The study highlights a significant link between coaching behaviors and athletes' anxiety levels in competition. It finds that negative coaching styles raise anxiety, whereas positive coaching methods improve both physical and mental conditioning. Coaches who demonstrate high organization, instruction, and emotional support are categorized as effective. College athletes exhibit moderate competition anxiety, indicating they manage anxiety levels well. Positive coaching helps build a healthy coach-athlete relationship that lowers somatic anxiety and enhances focus, while negative coaching can increase cognitive and physical anxiety, underscoring the importance of this relationship for psychological well-being and performance.
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1. INTRODUCTION 

Sports coaches play a crucial role in helping athletes reach their full potential in their respective sports (Nalepa, 2019). Coaching behavior may affect athletes' performance when there is less interaction during training or competition (Parington & Walton, 2019). Furthermore, young athletes experience stress and anxiety due to miscommunication between coaches that can lead to destruction during actual performance (Reynders et al., 2019). In addition, coaches exploit athletes' perspectives, while others create a hands-off environment that depends on coaching techniques (Iwandana et al., 2021). 

In China, athletes run into several pressures during actual competition, specifically when coaches expect too much from the athletes before and during competition (Wang et al., 2024), meaning, this pressure can manifest in various forms, including intense emotional stress, fear of failure, and an overwhelming need to meet the demands set by the coaches. Such expectations may impact not only the performance but also the mental well-being of athletes, highlighting the significant role coaches play in influencing the mental health and athletic achievement of athletes during sports competitions (Hassmén et al., 2020). According to Choi et al. (2020), coaching behaviors have a profound influence on an athlete's mental state and performance, particularly those involving effective communication strategies. A study conducted in Korea found that coaches' communication strategies have a significant impact on athletes' exercise, training, engagement, and performance in sports competitions, particularly when facing challenges in their respective sports. Poor communication can contribute to stress and anxiety, negatively affecting performance (Choi et al., 2020). Additionally, athletes in several factors, such as intense competition pressures, high expectations, and inherent challenges of their respective sports, are more likely to develop anxiety and any other conditions that can hinder their strength during performance (Swaim,2020).

In the local context, athletes at the University of Mindanao in Davao City experience trouble and anxiety due to a negative approach and miscommunication between coaches, which affects their actual performance in their respective sports (Potenciando et al., 2024). Consequently, a study conducted in DSSC, Digos City, stated that an athlete's performance decreases due to disruptions and other struggles that affect the athlete's willingness to discover their strength during sports performance (Juezan & Osorno, 2022).
Several similar studies have been conducted. However, a limited study examines the relationship between coaching behavior and sports competition anxiety. This research has provided information on the relationship between coaching behavior and sport competition anxiety. Additionally, this initiative aims to address the mental and emotional well-being of college athletes, particularly in relation to coaching behavior. Additionally, no study examines the coaching behavior and sports competition anxiety among college athletes, particularly in Digos City Colleges. This study will go deeper to emphasize factors of coaching behavior that will help future researchers determine the importance of coaching behavior.

This research is grounded in Drive Theory by Clark Hull, which emphasizes how a coach's behavior influences athletes' reactions and decisions (Anastasia, 2016). Additionally, a study explains that in sports applications, coaches may raise the level of their voices, hold off for quietness, use humor, and employ other techniques to gain the athlete's attention (Kim & Park, 2020). Additionally, Bandura suggests that individuals can take control of new behaviors by observing or mimicking others (McLeod, 2025).

The results of this study would be beneficial to the following stakeholders: school administrators, coaches, parents, and athletes. This study aims to gain details and information regarding the influence of coaching behavior on college athletes' sport competition anxiety. The given data would guide coaches on how their behavior affects the performance of college athletes, enabling them to better support the athletes. Like the coaches, the parents understand their children's needs for their sports achievement in their homes. The findings would also help the parents take some action for their children. The results provided the athlete with knowledge about coaching behavior and sports competition anxiety among college athletes. It will give the athletes the realization that coaching behavior could affect their performance, so they will know what to do next.

2. material and methods 

This study employs quantitative research, a method that involves the statistical or numerical analysis of data collected by researchers through surveys, questionnaires, and polls. Research involves collecting and analyzing numerical data (Bhandari, 2020). The study utilized a quantitative, descriptive-correlational research design. A descriptive research design investigates a naturally occurring event or a topic of interest (Sirisilla, 2023). It simply describes the distinctive characteristics or behavior of a target population. 
Furthermore, a correlational research design was used to investigate the relationship between two or more variables (Devi et al., 2022). Additionally, quantitative research employed a deductive approach. It was utilized to support the hypotheses made in analyzing the variables: Coaching behavior and sports competition anxiety among college athletes, and the data were recorded in numerical form (Barroga et al., 2022). Also, quantitative research used projectable, measurable results generated through the measures of the constructs used in the study (Munther et al., 2023).

In this study, purposive sampling was utilized to select the participants who were most likely to provide meaningful and relevant insights into the relationship between coaching behavior and sports competition anxiety. A purposive sampling technique, a deliberate and non-randomized approach, selects participants based on specific criteria (Nikolopoulou, 2022). Despite its limitations, this method allowed the researchers to carefully consider and explore the unique characteristics of the chosen sample (Bisht, 2024). Purposive sampling enables researchers to focus on student athletes who have experienced both coaching behaviors and sport competition anxiety, which are relevant to the study. The researchers intentionally selected certain student-athletes to participate in the study because they were suitable for this research topic. In addition, Pearson’s correlation coefficient (Pearson r) was used to measure the strength and direction of the relationship between coaching behavior and sports competition anxiety (Turney, 2022). Also, this statistical tool will help determine whether and how coaching behavior is associated with levels of sports competition anxiety among college athletes.

2.1 Participants of the Study
This study was conducted in two colleges in Digos City, specifically at UM Digos College and Davao del Sur State College, which enrolled students for the school year 2024-2025. The respondents were selected based on the following criteria: the college athletes were bona fide students in their respective schools, and their ages ranged from 18 to 25. These athletes were suitable respondents for any program or course. This study excluded college athletes not enrolled in UM Digos College and Davao del Sur State College, as well as unofficial members of their respective athletes' associations. Those student-athletes who choose not to participate in this study have the right to withdraw at any given time. The researchers surveyed only 100 respondents due to the limited number of bona fide college athletes at each institution. This research targeted at least 100 college athletes as respondents to ensure a sufficient sample size for analyzing the relationship between coaching behavior and sports competition anxiety (Schiesel, 2023). As confirmed by Bullen (2023), most statisticians agree that a sample size of 100 respondents is the minimum to obtain a significant result; however, if the population is less than 100, researchers must survey all targeted respondents.

2.2 Instruments
	This study used a standardized questionnaire, the Sport Anxiety Scale-2 (SAS) and Coaching Behavior Scale for Sport (CBS-S). The Coaching Behavior Scale for Sport (CBS-S) is a 47-item test that encompasses the various facets of coaches' jobs that can be measured. Intense training and competitive coaching situations encompass seven elements of the coach's constant engagement with the athletes. The scale assesses reactions to three different factors: physical training and conditioning/planning (7 items), technical skills (8 items), mental preparation (5 items), goal setting/personal rapport (6 items), competition strategies (7 items), and negative personal rapport (8 items) (Cote et al., 1999). SAS-2 is used to measure players' anxiety related to competitive traits either before or during competition. The athlete resolves the 21 concerns, with no time constraint on completion. This questionnaire assesses reactions to three different factors: somatic trait anxiety (9 items), worry (7 items), and concentration disruption (5 items) (Smith et al., 2006). 
2.3 Procedure
	The research study was conducted at the UM Digos College (UMDC) and Davao del Sur State College (DSSC) in Digos City, Davao del Sur. College athletes from these institutions served as the respondents for the study. Before starting the research, the institution's school director was notified and approved the study. This ensured that the study was aligned with the school's policies and that the director was aware of the research's purpose and potential impact.

	Each college athlete received a consent form explaining the study's objectives and signed it, granting permission for participation. The school-designated personnel supervised the consent process to ensure that all ethical guidelines were adhered to, and that respondents' rights were protected. A permission letter was signed by the researchers, adviser, program heads, research coordinators, deans of the colleges, and the director of each institution. The director ensured the letter was distributed correctly and acknowledged before data collection began.

	Everyone involved in this research was assured that the strategies used were rendered with respect and not subjected to harm. Athletes were informed that they could participate in or withdraw from the study voluntarily. The letter informed them that their answers and private data would be kept private and used only for the study. As stated by Bhandari (2021), respondents are free to choose to be in or out of the study, free to be informed about its purpose, benefits, risks, and other factors behind the conducted research, confidentiality is maintained, and all other types of harm, including physical, social, and psychological, are kept. The researchers ensured that the study's procedures, methodologies, and questionnaires respected the requirements and experiences of the athletes. The study's goal, the respondents were told, was to help them understand the causes and contributing variables of coaching behavior and attitudes about the sports competition anxiety among college athletes.

	After the data was collected, the research team analyzed the data using a statistical tool to examine the relationship between coaching behavior and sports competition anxiety. The results were documented and shared with the school principals, ensuring transparency and allowing them to understand the study's outcomes. The findings were used to inform future practices in coaching and athlete development. Lastly, the researchers emphasized the importance of anonymity and confidentiality, ensuring that all gathered information was securely stored and that only the research team had access to it. This methodology preserves the ethical norms necessary while working with human subjects in research, especially when those subjects were involved in competitive sports.

2.4 Statistical Treatment
	Descriptive statistics were used to determine the mean and standard deviation of both dependent and independent variables. Meanwhile, Spearman’s rank-order correlation was used to check the correlation of the two variables. Statistical software, specifically SPSS, was utilized to ensure the accuracy of the results. 
3. results and discussion

3.1 Level of Coaching Behavior 
	
	Table 1 presents the level of coaching behavior among college athletes, with the findings analyzed according to the CBS-S rating scale. In addition, the provided data was calculated based on specific indicators: physical training and conditioning, technical skill, mental preparation, goal setting, competition strategies, personal rapport, and negative personal rapport. The data analysis revealed a mean score of 3.97 (SD 0.660) for coaching behavior, categorizing it within the "High" descriptive level. This signifies that coaching frequently excels in organizing, instructing, and providing emotional and motivational support to athletes. The high score also indicates that athletes perceive coaches as consistently positive, effective in planning and executing training sessions, providing explicit instruction, and attentive to emotional needs. This favorable coaching climate improves athletes' performance (Yang et al., 2024).

Table 1.	Level of Coaching Behavior, n=100
	Indicators
	x̄
	SD

	Physical Training and Conditioning
	4.18
	0.808

	Technical Skills
	4.27
	0.807

	Mental Preparation
	4.26
	0.833

	Goal Setting
	4.18
	0.795

	Competition Strategies
	4.17
	0.770

	Personal Rapport
	4.15
	0.836

	Negative Personal Rapport
	2.58
	1.247

	Overall
	3.97
	0.660



Furthermore, the table shows that college athletes perceived high levels of coaching behavior across all measured indicators, particularly in technical skill (x̄ = 4.27, SD = 0.807) and mental preparation (x̄ = 4.26, SD = 0.833), both of which were categorized as "Very High" and received the highest rating. These findings align with recent research highlighting the significance of these coaching dimensions in athlete development and performance enhancement. For instance, Martin's (2024) research highlights the importance of technical skills coaching, highlighting the effectiveness of feedback, visualization drills, and autonomy-supportive practices in enhancing athletes' performance and trust. Similarly, Mellano (2023) emphasizes the importance of mental preparation in athletes, highlighting strategies such as reflection, visualization, and pre-game routines to enhance focus, resilience, and readiness under pressure. 

A study by Cho et al. (2019) highlighted the significance of perceived coaching behavior in shaping athletes' psychological well-being and performance outcomes. Meanwhile, the slightly lower mean in personal rapport (x̄ = 4.15) suggests a potential area for improvement, particularly since relational quality has been linked to athletes’ motivation and emotional stability (Davis et al., 2023).

Physical Training and Conditioning. This indicator had an average score of 4.18 (SD = 0.808), which is classified as "High", suggesting that athletes see the coach as skilled in enhancing physical training and providing consistent and beneficial advice. This indicator represents coaches who provide self-confidence and challenges, offer elaborate, organized, and regular training sessions, certify facilities management, utilize tools and systematized sessions, and design training programs (Zain, 2025). According to research, college athletes' perception of physical literacy is important, as they recognize the various aspects of effectiveness in coaching and leadership behavior, which includes the avoidance of autocratic behavior (Li et al., 2019). A study by Hagerty and Felizzi (2023) highlighted that authoritarian coaching may lead people to feel anxious, guilty, ashamed, and fearful of failure, especially when corrections are public or based on fear. This implies that a forceful approach can damage athletes' self-esteem and mental health, even if it is well-intentional (Liu & Yue, 2019). The coaches who demonstrated empathy, including providing coaching instructions and positive feedback, resulted in increased athlete satisfaction, which suggests that coaching behavior impacts athletes' physical training and conditioning (Martin, 2024). In addition, an effective coaching style is associated with reduced burnout and enhances athletes' performance (Liu et al., 2025).  

Technical Skills. This indicator gained an average score of 4.27 (SD = 0.807), classified as "Very High", referring to coaches seen by athletes as experts in escalating technical skills through conveying direct, harmonious, and constructive criticism. This indicator represents coaches who provide counseling, comments, support, visual and verbal demonstrations, explanations of strategies, and instant feedback to facilitate progress (Denomme, 2019). This aligns with the current research that emphasizes the importance and impact of coaching behaviors on the performance and wellness of athletes. As stated by Anthony and Rosario (2023), technical skills enhance athletes' technical capabilities and fulfillment through the use of positive coaching methods. A study also reported that the athletes' awareness of their coaches' behaviors impacts their execution and mental health (Cho et al., 2019). At the same time, Fernandez (2022) highlighted that the view of athletes on coaching behaviors, specifically in technical skills, is significant in enhancing individual and team performances. However, Lui et al. (2025) found that athletes receiving strong technical guidance but poor psychological support experienced increased psychological fatigue, which affected their performance despite receiving technically sound guidance.

Mental Preparation. This indicator had a mean score of 4.26 (SD = 0.83), which is referred to as "High" and suggests that the coaches were perceived by the athletes as skilled in mental preparation, particularly in providing consistent and productive emotional support. This indicator speaks to coaches who provide guidance and support in centering and maintaining focus, fortitude, self-trust, self-image, and concentration (Duggan, 2019). According to Kelemen et al. (2024), mental preparation significantly enhances mental health and performance, especially among sports psychology students. Moreover, athletes with low engagement in the coaching profile exhibited inferior coping mechanisms. They experienced a negative emotional state during competition, reinforcing the critical role of coaching behavior in mental preparation (Cosh et al., 2024). Moreover, Wu et al. (2024) highlight the importance of failure-coping strategies in mental prep programs, highlighting the potential emotional strain athletes may experience due to high-pressure situations. Consequently, Jeong et al.'s (2022) study revealed that coaching behaviors that promote self-reliance have a positive impact on the mental conditioning and overall performance of athletes. Furthermore, controlling coaching behaviors can impact athletes' satisfaction with their well-being and performance, highlighting the criticality of coaching behavior in mental preparation (Jeong et al., 2022).

Goal Setting. Results showed that this indicator has an average score of 4.18 (SD = 0.795), which is classified as "High", suggesting that athletes view the coaches as proficient in establishing goals and providing consistent and valuable assistance. This indicator signifies that coaches who guide in recognizing techniques, track progress, establish short-term and long-term goals, and offer guidance to support goal achievement (Grant, 2020). According to Martinez et al. (2021), the approach coaches take to goal setting significantly impacts athletes' satisfaction. Meanwhile, athletes who view their coaches as experts in goal setting are more likely to report high levels of gratification (Martinez et al., 2021). Moreover, Jin et al. (2022) found that coaches who utilized an autonomy-supportive coaching style could improve the athletes' stimulus and contentment. A successful accomplishment accompanies this coaching approach (Jin et al., 2022). A study on goal-setting interventions in sport found inconsistencies and methodological variability, suggesting that goal-setting theory is not universally practical, despite its emphasis on outcome goals (Costa et al., 2022). Additionally, a study found that coaches' achievement goals and motivation were linked to cultivating a positive coaching environment, including the use of a functional goal-setting strategy (Kiamouri et al., 2024).

Competition Strategies. This indicator had an average score of 4.17 (SD = 0.770), which is classified as "High", suggesting that the athlete views their coach as capable of competitive strategies, and providing consistent and helpful tactical assistance. This indicator represents coaches who support the development of performance, preparation for competition events, maintaining attention and concentration on routines, resolving malfunctions, instilling confidence in athletes' capacities, and structuring competition events and tools (Mottaghi et al., 2024). A study by Rong (2024) illustrated that coaches play a crucial role in forming and applying strategies that enhance performance in competitive environments. Pestano (2021) also identified competition strategy competency as a significant predictor of student-athlete success, emphasizing the essential role of strategic planning and execution by coaches in improving athletic performance. Additionally, a study found a correlation between athletes' perceptions of their coaches' strategies used in competition and their unselfish behavior and commitment to sports, explaining that successful coaching behavior can promote an optimistic attitude among athletes (Potenciado et al., 2024).  

Personal Rapport. This indicator got a total mean score of 4.15 (SD = 0.836), which is determined as "High", and this suggests that athletes have a strong feeling, embody a sense of trust in their coach, which indicates that they received mutual respect, open communication, and provided emotional support from their coaches. This indicator refers to coaches who pay attention, are approachable, demonstrate empathy beyond sports, can be trusted, and promote confidentiality regarding athletes' problems (Keiling, 2023). According to Longsakit et al. (2025), a strong relationship between a coach and an athlete is characterized by commitment, closeness, and reciprocation, which strengthens the athlete's passion for sports, subsequently developing their motivation. Another study found that coach-athlete relationships positively affected the behavior through the athletes' psychological needs, pinpointing the importance of the bond in reaching good outcomes (Zhang & Rhim, 2024). Lastly, a study highlighted that understanding coach support and the genuine support received, embedded in a strong personal rapport, plays an important role in increasing the self-confidence and mental state of athletes (Coussens et al., 2024).

Negative Personal Rapport. The seventh and last indicator of coaching behavior had a mean score of 2.58 (SD = 1.247), which is considered "Low" and suggests that athletes are experiencing a slight negative feeling towards their coach, such as an unbalanced emotional and motivational support. The mean score suggests that a conducive environment is essential in sustaining the development of athletes. This indicator represents coaches who display negative behavior toward their athletes, such as disrespecting opinions, intimidating, using fear and power, being manipulative, and showing favoritism (Kancherla, 2023). According to Gerber et al. (2024), the relationship between the coach and athlete was connected to subordinate symptoms of burnout; on the other hand, destructive interactions, including disputes and miscommunication, lead to burnout.

3.2 Levels of Sports Competition Anxiety of Collegiate Athletes

	The second table shows the three anxiety levels in sports competitions, with their mean scores and standard deviations. This variable encompasses worry, anxiety, concentration disruption, and somatic anxiety. The overall mean score for college athletes in sports competition anxiety was 3.02 (SD = 0.877), which is "Moderate" at the descriptive level. This suggests that the college athletes can manage their anxiety in sports, sustaining a stable level that encourages them to prepare for competitions. Although there is a moderate mental distraction, successful tactics can overcome this (Moltz, 2022). Light anxiety manifestations, such as muscle tension and sweating, can boost attentiveness and preparedness without interruption (Beca, 2025).

Table 2. Level of Sports Competition Anxiety, n=100
	Indicators
	x̄
	SD

	Worry Anxiety
	3.30
	0.937

	Concentration Disruption Anxiety
	2.94
	0.986

	Somatic Anxiety
	2.81
	1.032

	Overall
	3.02
	0.877



Worry Anxiety. This indicator had a mean score of 3.30 (SD = 0.937), classified as "Moderate", indicating that athletes maintain a stabilized level of worry and anxiety. In other words, when athletes feel distressed about performing, they are encouraged to do more to prepare. Moreover, this means that the anxiety they felt was manageable. Consequently, this indicator suggests that athletes may experience self-distrust and a fear of failure, which can affect their focus and deteriorate performance, ultimately resulting in disappointment for others (Gabrys & Wontorczyk, 2023). According to a study, worry anxiety has nothing to do with ability and independence; instead, worry anxiety is not correlated to burnout, which means that a moderate level of worry could not ruin their well-being (Yang et. al, 2024). Comparably, a study by Mehrsafar et al. (2021) recommends that although increased worry and anxiety can detrimentally impair performance, having a moderate level might not result in a downfall in execution. Furthermore, research also noted that worry anxiety was disapprovingly related to self-reliance and competency; however, it did not crucially impact their happiness, validating the proposition that a moderate worry anxiety cannot detrimentally affect their well-being (Zhang et al., 2024).

Concentration Disruption Anxiety. This indicator had a mean score of 2.94 (SD = 0.986), indicating a level of "Moderate". This indicator refers to athletes becoming distracted due to anxiety and worrying about losing control (Bhat & Mir, 2025). However, the score suggests that athletes had a moderate level of mental distraction during the competition, which means that anxiety sometimes interferes with concentration. However, successful tactics made this provocation attainable (Ernstmeyer & Christman, 2022).   Moreover, according to research, anxiety in college athletes conveys a delay in response before and after the competitions, which indicates a harmful effect on mental processing and performance (Tomczyk et al., 2019). Similarly, a study explained that concentration disruption affects how athletes make decisions, specifically when relying on others' suggestions (Korkutata et al., 2024). Another study reported that athletes, non-gender specific, mainly run into bad moods and anxiety in competitions, with a rise in anxiety level that correlates to negative emotional states that affect their performance (Rio et al., 2024).

Somatic Anxiety. This indicator had a mean score of 2.81 (SD = 1.032), which is classified as "Moderate," indicating that athletes experience light anxiety manifestations before and during competition, such as muscle tension, increased heart rate, or sweating. Specifically, somatic anxiety describes athletes who were experiencing nervousness during competition that led to lapses in concentration, trembling, tightness, stomach upset, and a racing heart, causing tenseness in the body (Geeta & Muthya, 2019). Nevertheless, the results indicate that somatic anxiety can be managed and may enhance athletes' attentiveness and preparedness without compromising their performance (Jun et al., 2023). Research noted that a moderate level of somatic anxiety can escalate the athletes' performance through upgrading the attention and concentration (Aliberti et al., 2024). Additionally, a study explained that self-observation practices can effectively lessen somatic anxiety, stating that athletes find satisfaction in adaptive coping mechanisms (Sanchez-Sanchez et al., 2023). Likewise, a reciprocity exists between somatic anxiety and exhaustion in athletes, which suggests that coaches demand skillful administration techniques to avoid mental and physical fatigue (Mercader-Rubio et al., 2023)

3.3 Correlation Between Coaching Behavior and Sports Competition Anxiety

A weak, positive correlation was found between coaching behavior and sport competition anxiety, which was statistically significant (r0 (98) = -.029, p = 0.005). This means that when coaching behavior increases, sport competition anxiety accelerates as well, but minimally. This finding is consistent with Drive Theory by Clark Hull, which posits that a coach’s behavior directly influences athletes’ reactions and decision-making processes; therefore, an increase in external stimuli, such as vocal commands, feedback, or heightened emotional expression by the coach, can elevate an athlete’s arousal level (Eldridge, 2020). When this arousal crosses a certain threshold, it may impair rather than enhance performance for less-skilled athletes (Eldridge, 2020).

Table 3. Correlation between variables
	
Coaching Behavior
	Sports Competition Anxiety

	
	Worry
	Concentration Disruption
	Somatic
	Overall

	Physical Training
	0.032
	-0.098
	-.258**
	-0.129

	Technical Skill
	0.023
	-0.131
	-.245*
	-0.143

	Mental Preparation
	0.08
	-0.071
	-0.132
	-0.061

	Goal Setting
	0.015
	-0.045
	-0.176
	-0.09

	Competition Strategies
	0.077
	-0.085
	-.222*
	-0.104

	Personal Rapport
	0.081
	-0.029
	-0.163
	-0.038

	Negative Personal Rapport
	0.076
	.304**
	.360**
	.273**

	Overall
	0.07
	-0.003
	-0.117
	-0.029


*p<.05,** p<.005

	Furthermore, according to Mahmoodreza et al. (2024), a strong positive link between how coaches act and how anxious athletes are about competing, which supports the hypothesis that coaching style might amplify anxiety. Similarly, Wang et al. (2024) also revealed that regulating coaching behaviors is a good predictor of competitive anxiety. However, Kamis' (2022) study found that in particular sports, assessments of coach effectiveness and athlete anxiety occasionally have a weak negative association, indicating that better coaching may lower worry and anxiety.

	Table 3 reveals complex interactions between coaching behaviors, six indicators, and anxiety dimensions. Specifically, physical training and conditioning, technical skill, mental preparation, goal setting, competition strategies, and personal rapport were found to have statistically significant negative correlations with somatic anxiety (rs(98) = -.258, -.245, -0.132, -0.176, -.222, -0.163; p < .05), as well as concentration disruption anxiety (rs(98) = -0.098, -0.131, -0.071, -0.045, -0.085, -0.029; p < .05). In other words, the result indicates that as coaching behaviors become more frequent and quality, athletes experience reduced somatic anxiety, including physical symptoms like muscle tension and fatigue. This highlights the importance of effective coaching practices in reducing physical and mental strain during competition (Yang et al., 2024). Moreover, this also suggests that comprehensive training, including physical training and psychological support, can enhance performance, promote emotional stability, and reduce anxiety in athletes, aligning with sport psychology literature (Martin-Rodriguez, 2024).

	Further analysis reveals that somatic anxiety shows a negative correlation with the three indicators of coaching behavior, which are the physical training and conditioning (rs(98) = -2.58, p<.05), technical skills (rs(98) = -.245, p<.05), and competition strategies (rs(98) = -.222, p<.05). This means that athletes receive higher levels of support and structure in these areas from their coaches makes coaching behaviors correspond with somatic anxiety in low level. Coaches focused on capacity building and preparation may assist college athletes in remaining calm or keeping their composure during competition (Larkin et al., 2022).

	Unexpectedly, the concentration disruption anxiety has been correlated with negative personal rapport (rs(98) = .304, p < .05). This suggests that negative personal rapport can increase high-pressure in meeting expectations, potentially disrupting an athlete's ability to concentrate (Otting et al., 2020). However, a complex coping mechanism complicates cognitive focus in competitive environments (Hennekam et al., 2020). In worry anxiety, the scores show that all indicators scored positively, but with a correlation coefficient close to zero (rs(98) = 0.070, p < .05). This suggests that worry anxiety is not directly related to coaching behaviors, where coaching methods are not evident in athletes' worry. Instead, this might be influenced by discrete characteristics or external factors (Beenen et al., 2025). Out of the blue, negative personal rapport appeared positively correlated with all of the sports competition anxiety indicators (rs(98) =.273, p<.05). This symbolizes that athletes are experiencing negative interplay with an increase in mental focus, which can be viewed as unhealthy if prolonged (Glandorf et al., 2023).

	Table 3 also displayed a moderate, positive correlation between negative personal rapport and concentration disruption anxiety (rs(98) = .304, p,.05) also in negative personal rapport and somatic anxiety (rs(98) = .360, p<.05). Likewise, a positive correlation was identified between negative personal rapport and overall sport competition anxiety (rs(98) = .273, p<.05), suggesting that unfavorable coaching behaviors correlate with amplified anxiety symptoms in athletes. These results imply that athletes who view their coaches as competent in these aspects tend to experience fewer somatic anxiety symptoms in competitive situations. Spearman's rank-order correlation was used to get the means and standard deviations of each variable's indicators and correlations.

	Research underlines reasonable samples relating to coaching behaviors and sports competition anxiety, specifically in somatic anxiety, physical symptoms such as increased heart rate, and muscle rigidity. A high inverse relationship remains between essential coaching style, comprising physical training and conditioning, technical skills, and competition strategies, where somatic anxiety implies that skilled coaching might escalate preparation and dependence in athletes, and would lessen stress during competition (Choi et al., 2019). In contrast, the negative personal rapport, distinguished with ineffective communication and emotional disinterest was determined as positively correlated with sports competition anxiety's indicators, distinctly in somatic anxiety and concentration disruption anxiety, which explains that college athletes with complex connections to their coaches were more expected to come up against anxiety that impact their attentiveness and physical condition (Wang et al., 2024).

4. CONCLUSION
The findings show that certain coaching behaviors were markedly connected with athletes’ anxiety levels during the competition. The overall results determined that coaching behavior noticeably correlated with sports competition anxiety in a way that negative coaching manners heightened the level of anxiety. In contrast, specific positive coaching styles have been shown to increase physical and mental conditioning.

According to the results, the coaching behavior was categorized as high, indicating that coaches consistently excel in organizing, instructing, and providing emotional and motivational support to athletes. Meanwhile, sports competition anxiety was recognized as moderate. This means that college athletes can manage their anxiety levels in sports, sustaining a stable level that encourages them to prepare for competitions, a moderate mental distraction that can be overcome, and manageable physical symptoms of anxiety manifestations, such as muscle tension and sweating, that enhance attentiveness and preparedness without deterioration.

The study presented the significance of precise coaching behaviors influencing college athletes' sports competition anxiety. Coaches who emphasize physical discipline, a desirable approach, and encouragement can help decrease college athletes' somatic anxiety and improve their alertness and focus. Conversely, athletes who view their coaches as emotionally distant or hostile experience heightened cognitive and physical anxiety. This indicates that the quality of the coach-athlete connection is crucial for both the psychological well-being and performance of athletes, in addition to technical coaching.
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