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Abstract
Global education reform has put more emphasis on including all learners in regular classrooms. Despite profound global pledges, disabled students continue to be beset by severe education issues, where exclusion is more pronounced at the secondary level because of increased dropout rates. Thus, inclusive education has not taken firm and lasting hold in most countries. It is not clear the high levels of school exclusion persist even though inclusion is advocated by moral, political, and legal traditions. Therefore, this study examined approaches towards effective progression of inclusive education, particularly for developing economies. It identified solutions to bridge existing gaps and make inclusive education a viable, sustainable choice for all learners. Systematic review of literature was utilized by the research in seeking inclusive education related literature and progression strategies. The findings emphasizes that inclusive education need to be implemented through a multi-level, systemic change rather than piecemeal approaches. Success hinges on concerted action through policy development, teacher preparation, access to technology, community involvement, and responsiveness to local contexts. Inclusion can be successful only through equity-driven reforms supported by curriculum change and elimination of socioeconomic impediments. Data-informed decision-making, international cooperation, and local relevance are essential. Lastly, inclusive education must move from theory into practice, founded on equity, justice, and respect for the lived experiences of all learners.
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Introduction
In recent years, global education reform has put more emphasis on including all learners in regular classrooms (Navas-Bonilla et al., 2025). This is a sign of schools recognizing the importance of catering to every learner's specific needs. Inclusion, as discussed in relation to social justice, involves putting students with special educational needs into regular environments (Karagianni & Drigas, 2023). It promises to engage them fully in scholarly activities and social life (Doe, & Khan, 2025. In this concept, inclusive education promotes the adjustment of teaching strategies and curriculum to meet the needs of different students, including persons with disabilities (Buenaño-Barreno, 2024). It is currently a global priority substantiated through global policies and accords (United World Schools, 2025). A case in point is the United Nations Sustainable Development Goals (SDGs) that target inclusive and equitable quality education. However, progress remains short of the mark, only 30% of SDG targets related to individuals with disabilities are now on track (UN DESA, 2024). The earliest emphasis on inclusion was first placed on children with disabilities (United Nations Children’s Fund [UNICE], 2025). Over time, the concept has broadened to address other forms of exclusion such as by gender, poverty, language, or ethnicity (Walton, 2023). Therefore, schools today are being asked to answer a variety of social, emotional, cultural, and academic differences (Açar & Demiralp, 2025).
Inclusive education promotes educational equity. It needs to be, however, grounded in deep structural and pedagogic change (Singh, 2024). This involves a shift in teacher education, policy change at school level, and more responsive assessment systems (Ozodova, 2025; Norwich, 2023). Academic attainment apart, inclusion promotes belonging, dignity, and hope for opportunity for all students (Han & Lei, 2025; Sultanmurodovna, 2025). Evidence suggests that inclusive education has the potential to enhance academic achievement as well as social development (Fitriyanti & Aslan, 2025). Effective inclusion depends on adaptable strategies, suitably adapted learning materials, and school cultures accepting diversity (Spandagou, 2025). Despite a general international endorsement, a majority of nations still encounter pragmatic issues with the application of inclusive education. Most of the times, there is a gap between classroom practice and policy (Taneja-Johansson & Singal, 2025). Even with financial investment and political will, most schools do not implement inclusive education well (Kalyanpur, 2020). Therefore, the present study assessed the strategies through which the propagation of inclusive education in developing economies can be maximized effectively. It sought to various systems of education could be embraced inclusive strategies to build supportive learning environments for students with varying needs in the presence of overcome structural and cultural barriers,. 
Problem Statement
Despite profound global pledges, disabled students continue to be beset by severe education issues (Oswal et al., 2025). There are approximately 258 million children and youth aged between 6 and 17 years who are currently out of school globally. They encompass the overrepresentation of girls and disabled children (UNESCO, 2019; 2018). Exclusion is more pronounced at the secondary level because of increased dropout rates. These gaps are most striking in sub-Saharan Africa where while 63% of students complete primary education, only 38% are able to attain lower secondary completion (UNESCO, 2019). This shows longstanding disparities and the educational systems' chronic failure in the region (Martin et al., 2025). Despite decades of reform and campaigning, inclusive education has not taken firm and lasting hold in most countries (Pather, 2019). The question has to be asked: Why does school exclusion persist even though inclusion is advocated by moral, political, and legal traditions? As Walton (2023) asserts, the chasm between inclusive aspiration and actual change has to be filled. Therefore, this study examined approaches towards effective progression of inclusive education, particularly for developing economies. It identified solutions to bridge existing gaps and make inclusive education a viable, sustainable choice for all learners
Objective of the study
Methodology
Systematic review of literature was utilized by the research in seeking inclusive education related literature and progression strategies. The research critically reviewed the identified constraints in literature being reviewed, and the overall quality of the empirical evidence on which relevant findings and conclusions regarding inclusive education. For purposes of providing uniformity and thoroughness, a systematic method was used for selecting relevant studies. Bibliographic search was conducted using databases such as Education Resources, Google Scholar, PubMed, Taylor & Francis, etc. The search was focused on articles from the years 2014 to 2025 in an attempt to discover recent trends in inclusive education. More systematic search approach was also employed by searching on corresponding query terms such as " inclusive education," "strategies," and "proliferation" The research was primarily reliant on peer-reviewed journal articles. Inclusion criteria employed involved choosing the relevant studies. Articles were shortlisted if they met the criteria: published from 2014 to 2025, English language articles, peer-reviewed articles, and empirical in nature and dedicated to inclusive education as a result of primary consideration, and employed primary data. Selection criteria assigned priority to studies on inclusive education, pathways and proliferations and not segregated special education scenarios. Empirical research with
Qualitative and/or quantitative data were scrutinized. Case studies outlining practical examples in different types of educational environments worldwide were particularly useful for the identification of strategies transferable. Data extraction involved copious note-taking on strategies utilized to assist inclusion, outcomes stated, and challenges encountered. Thematic coding was applied to organize findings into broad categories: instructional strategies, models of collaboration, individualized planning, social integration, and behavior support. In addition, the review examined policy documents to help understand institutional frameworks supporting inclusive education. This helped to understand strategies vital fir the success of inclusive education. The study did not introduce new primary data, but synthesized data from multiple sources to allow for a combined perspective. This was allowed so that evidence-based strategies and persistent challenges could be recognized across diverse contexts and settings, enabling the findings to be more relevant to educators and policymakers.
Results and Discussions
The literature illuminated the multi-faceted dimensions required for the global dissemination of inclusive education. These ranged from policy and governance structures (Martin et al., 2025; UNESCO, 2019; Pather, 2019) to teacher preparation (Oswal et al., 2025; Sultanmurodovna, 2025), technology (Navas-Bonilla et al., 2025; Karagianni & Drigas, 2023), curriculum change (Taneja-Johansson & Singal, 2025; Walton, 2023), community involvement (Spandagou, 2025; Kalyanpur, 2020), cooperative learning (Yang et al., 2025; UNESCO, 2019), data-driven practice (UNESCO, 2019; Martin et al., 2025), socioeconomic support (Fitriyanti & Aslan, 2025; Kalyanpur, 2020), infrastructure resources (Han & Lei, 2025; Ozodova, 2025), and contextual responsiveness (Kalyanpur, 2020; Pather, 2019), These papers underscore that a multifaceted, contextually responsive approach is critical to making inclusive education transform from ideal to sustainable, worldwide reality.
Policy and Governance
It was established that strong policy and governance structures are the cornerstone of scaling inclusive education. Governments that enact explicit, enforceable policies mandating inclusive practices and provide sufficient funding allow schools to open their doors and welcome all learners, including children with disabilities or from marginalized communities. In this case, Oswal et al. (2025) documented the case for entrenching inclusive education in national requisites, particularly in higher education. Barreno (2024) shows the way Latin American countries are increasingly including inclusive policies in education reforms, though often unevenly. This was supported by Martin et al. (2025) by showing the manner in which compulsory, free secondary education across Sub-Saharan Africa has measurably improved inclusion, particularly for economically disadvantaged groups.  Taneja-Johansson and Singal (2025) point out that policy is only worthwhile whenever it also takes into consideration equity and justice in contexts. Whereas UNESCO (2019, 2018a) provides global frameworks, namely SDG4, which nations work within to drive commitments towards universal education. Spandagou (2025) and Kalyanpur (2020) both caution that policy alone is not sufficient where it fails to address contextual realities, with a risk of marginalization of some groups, notably multilingual or impoverished students.
Teacher Preparation and Professional Development
Noticeably, teachers are the primary implementers of inclusive education in classrooms. Their knowledge, skills, and attitudes determine the success of inclusion in practice. Preparing teachers through pre-service training and ongoing professional development equips them with inclusive pedagogy, classroom management, and cultural sensitivity. Oswal et al. (2025) point out that continuous teacher development is a requirement for the sustenance of inclusive education. In education technologies, Navas-Bonilla et al. (2025) and Karagianni & Drigas (2023) point out the necessity of providing teachers with digital literacy to be able to implement assistive technologies. UNESCO (2018a) also suggests integrating inclusive pedagogies in teacher training programs across the globe.  Barreno (2024) portrays unfair teacher training as a major bottleneck in the inclusive education advancement of Latin America, and Taneja-Johansson and Singal (2025) confirm the value of ongoing support in facilitating teachers to acquire inclusive mindsets. Sultanmurodovna (2025) also portrays the value of pre-service training in facilitating the development of inclusive attitudes. Han and Lei (2025) speak of the manner in which resource centers in China are becoming more and more used to provide professional development for teachers to effectively teach in inclusive classrooms.
Assistive Devices and Technology
Technology incorporation is the catalyst for the dissemination of inclusive education. Accessible digital resources and assistive technology enable learners with disabilities to participate fully and independently. Studies by both Oswal et al. (2025) and Navas-Bonilla et al. (2025) illustrate how educational technology in its various manifestations—from communication tools, screen readers, and learning apps, enables inclusion when done correctly. Karagianni & Drigas (2023) go one step further, exploring AI and IoT-based technologies that personalize learning, while Ozodova (2025) highlights how incorporating assistive tools within regular classrooms enables students with disabilities to thrive. But these researchers also note that effective use of technology relies on both equitable access and teacher development, without which, technology can wind up widening existing inequalities. 
Curriculum and Pedagogical Innovation
Curriculum and instructional reform is necessary to make inclusion meaningful. Inclusive education is more than just opening the doors for all students; it is about actively engaging and supporting them through responsive, culturally relevant content and differentiated instruction. Walton (2023) uses Bernsteinian theory to analyze how curriculum arrangements can intensify exclusion if they are standardized and fixed. Taneja-Johansson and Singal (2025) demand culturally responsive pedagogy and curricular reform that significantly reflects learner diversity. Yang et al. (2025) suggest a UDL-based framework that promotes inclusivity through flexibility and responsiveness. Meanwhile, Pather (2019) and Barreno (2024) illustrate that in African and Latin American contexts, conventional pedagogical models fail to serve students from low-income or minority backgrounds. Kalyanpur (2020) rebukes the universalist tendencies in India, arguing that curriculum transformation must recognize and address students' socioeconomic and linguistic diversity. Ozodova (2025) also contributes by proposing curriculum adjustments that support students with special needs in inclusive classrooms.
Community Participation and Advocacy
Proliferation also depends heavily on the social context of schools. Family, community, and civil society mobilization creates acceptance and support for inclusive education. Taneja-Johansson and Singal (2025) note how inclusive systems are consolidated when communities are jointly responsible for learning outcomes. Pather (2019) illustrates how community resistance or ignorance can slow down inclusion—advocacy is required. Spandagou (2025) also argues that local resistance to inclusion must be met with discussion and coalition-building. Barreno (2024) goes on that in Latin America, grassroots organizations and parent associations have played a key role in pushing for inclusive policies and monitoring follow-through at the local level.
Cross-context and Collaborative Learning
Inclusive education is strengthened by the transfer of experiences and innovations across contexts and countries. Oswal et al. (2025) advocate for knowledge sharing in higher education as a key mechanism for upscaling inclusive practice. This is supported by Taneja-Johansson and Singal (2025), who call for south-south and international collaboration for learning from each other. Yang et al. (2025) feature collaboration within their proposed framework for inclusive systems, and UNESCO (2019) emphasizes the importance of international data sharing and dissemination of good practices to accelerate inclusive reforms.
Data and Evidence-Based Practices
Successful spread requires reliable information to track who is covered, who slips through the cracks, and why. UNESCO (2019) stresses the need for more monitoring tools and data collection on learning outcomes, especially for students with disabilities or from marginalized groups. Yang et al. (2025) propose data-informed frameworks for supporting inclusive education at policy and practice levels. These studies all validate that without accurate data, exclusion remains invisible, and inclusion efforts remain mistargeted or superficial.
Breaking Socioeconomic Barriers
Economic inequality is one of the great obstacles to education for many marginalized learners. To disseminate inclusive education, systems must remove economic barriers through scholarships, free education policies, and social welfare. Martin et al. (2025) offer empirical evidence that the implementation of free and compulsory secondary education has substantially increased access to and results of education in Sub-Saharan Africa. Fitriyanti & Aslan (2025) argue that inclusive education is fundamental in addressing gaps among students from different economic backgrounds. Pather (2019) highlights the double marginalization of poor students in African contexts. Kalyanpur (2020) discusses how systemic biases in India operate against poor, multilingual students, further demonstrating the intersection of exclusion and poverty. 
Resource Infrastructure
Available and well-equipped learning spaces are a necessity. Schools need physical infrastructure, ramps and accessible toilets, for example, and learning materials adapted to various needs. Han and Lei (2025) provide an insight into China's shift towards expansion of inclusive education through resource centers and rooms that supply assistive resources and teacher assistance. Walton (2023) cautions that even well-planned inclusive curricula may fall apart without material support to implement them, nudging us towards the need for investment in infrastructure.
Localization and Context Sensitivity
Inclusive education programs must be contextualized to fit local social, linguistic, and cultural realities. Proliferation is most successful where methodologies are tailored to specific community needs. Pather (2019) shows how top-down and imported models of inclusion have a tendency to ignore on-the-ground realities in African countries. Kalyanpur (2020) makes a similar argument in her assertion that Western approaches to inclusion do not consider the socio-cultural context of Indian learners and thus work to perpetuate exclusion in the name of inclusion.
Most fundamentally, these authors change the discussion from access to meaningful participation. Inclusion is not where it is said but where it is lived, through adaptive pedagogy, equitable resources, and responsive governance. This assembly of evidence confirms that inclusive education can be scaled up effectively, but only when strategies are contextualized, sustained, and grounded in justice, equity, and collaboration. These strategies, when implemented in conjunction with one another, represent a comprehensive, systemic path to the dissemination of inclusive education. The researchers cited offer grounded, context-specific insight that affirms the need for policy alignment, teacher development, technology infusion, and community engagement. In addition, they push the field ahead of theory, presenting an argument that inclusion is not simply a matter of access, but of engagement, equity, and sustainability in education systems around the globe.
Conclusions
The reviewed literature strongly supports the idea that inclusive education must be approached systemically. It is not enough to focus on individual strategies in isolation. Instead, a coordinated, multi-level framework is necessary, one that integrates policy development, teacher empowerment, technological equity, community engagement, and local adaptability. The findings reveal that the expansion of inclusive education cannot be achieved through isolated reforms but through a complementary, context-specific, and equity-based approach. Policy and governance are the foundation, but these rely on parallel investment in teacher professional development, technological availability, and curriculum overhaul. Inclusive education flourishes as community engagement is supported, socioeconomic barriers are eliminated, and networks of resources are established. Above all, the value of data-informed decision-making, international collaboration, and local contextualization cannot be overstated. Education for inclusion must shift from abstractions to realities that can be acted upon. Ultimately, it becomes most authoritative when it reflects the lived lives of all learners and is anchored by policies, pedagogy, and partnerships that prioritize equity, justice, and human dignity.
Managerial Recommendations
· Education managers need to ensure coordination among curriculum design, teacher development, infrastructure planning, and technology implementation to facilitate inclusive environments system-wide.
· School leaders have to be developed in inclusive leadership to implement inclusive policies into practice and move forward a culture of care for diversity and equity.
· Managers should institutionalize structures to track progress, monitor inclusive practices, and use data to improve resource allocation and instructional strategies.
· Adequate budgeting should be allocated for assistive technologies, infrastructure, and continuous professional development to operationalize inclusion effectively.
Policy Recommendations
· Countries need to pass and enforce laws mandating inclusive education at all levels, with specific attention to marginalized groups, including students with disabilities, linguistic minorities, and impoverished students.
· Inclusion needs to be explicitly incorporated within national education sector plans and linked with Sustainable Development Goal 4 to ensure long-term commitment and Policy should promote funding formulas that invest more in disadvantaged schools or locations to create equal opportunities for learning.
· Policy needs to be contextualized to local circumstances in order to address the specific cultural, linguistic, and socioeconomic needs of communities.
Practical implications
This review synthesizes best practices and challenges, offering educators, practitioners, and policymakers a consistent framework to evaluate and advance inclusive education systems. The review emphasizes the integration of inclusive principles into teacher education, curriculum, and school design, underlying actual improvements in classroom practice.
The findings offer a roadmap for institutions wishing to upscale inclusive practices without diluting quality and equity.
Social implications
Promoting inclusive education supports the broad aims of social justice, equity, and cohesion by ensuring that all children, regardless of ability, background, or socioeconomic status, can make a positive contribution to education.
It removes stigma and creates a culture of respect and understanding, resulting in more inclusive societies overall.
Inclusive education raises the human capital of marginalized groups, promoting long-term development and poverty reduction.
Limitations of the Study
· The study is based on literature review only and therefore lacks empirical data based on field research, case studies, or statistical surveys.
· Although the review encompasses broad global contexts, it may not capture the full richness of regional or local experiences and sensitivities.
· The findings are a function of the quality, scope, and depth of the literature reviewed, which may have inherent biases or gaps in coverage.
Suggestions for Future Research
· Future research must involve field-based studies of successful models of inclusive education in different places to provide insights into implementation from a practical perspective.
· Research that provides the voices of students, parents, and teachers can provide a better understanding of how inclusion is understood at the grassroots level.
· Investigating the long-term impact of inclusive education initiatives on academic achievement, social inclusion, and economic mobility would yield policy guidance that is informed. 
· Comparative cross-country or cross-region studies could uncover transferable solutions and determine the influence of cultural or system variation on inclusion outcomes.
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