


INFLUENCE OF GENDER IN PARENTAL PARTICIPATION IN THE BOY CHILD EDUCATION. A CASE STUDY OF NYERI COUNTY, KENYA.

Abstract
[bookmark: _Hlk129180881]Parents are the significant others from whom children learn through observation, imitation and role modelling. Literature reviews that parent’s gender have different roles in child development and influence education performance especially when fathers are positively involved. However, most of the reviewed literature concerns mothers influence on child development but less on fathers. The study investigates the differential parental participation and the influence of such participation in the boy child’s education from Nyeri county-Kenya. Parental participation in this study focused on individual parents’ involvement strategies in their children’s education at home and at school and the influence of such participation in the boy child’s. Stratified, purposive and random sampling techniques were used to select 220 boys, 440 parents and 16 class three teachers from 22 public primary schools. Questionnaires, interview schedules and document analysis were utilized to collect data. Qualitative data collected through interviews were categorized into themes and discussed qualitatively. Statistical Package for Social Sciences (SPSS) was used to summarize and organize quantitative data for analysis. Quantitative data was analyzed using the Chi-square test and presented using frequency tables and charts which formed the basis for discussions. Findings revealed that fathers participated more in financial activities while mothers were active in all educational activities including financial activities.. Findings from teachers and boys in primary school concluded that boy’s academic achievement can be attributed to mothers while fathers mention in academic activities produced above average performance. The study recommended that parents should be sensitized on their roles in education of the boy child and encouraged to assist their children in achieving high academic standards. Schools should have policies that systematically and directly involve both parents in academic activities.
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Introduction
Parental participation has been positively associated with children’s performance in school (M Ðurisic · 2017). Children whose parents actively participate in their education have registered high academic achievement and positive attitude towards school (Gonzalez-DeHass, Willems & Holbein, 2005). Parents influence their children’s academic outcomes by engaging themselves in cognitively stimulating tasks like reading together, and managing children’s school-related behaviours such as task organization and time management (Rogers, 2002; Seginer, 2006).
As the first prime educators, parents exert a major influence on their children’s learning throughout school years and beyond (Peters, Seeds, Goldstein & Coleman, 2008). Supportive and encouraging styles of parenting which include rewards and praises provide children with a sense of initiative and confidence necessary for desirable learning outcomes (Simpkins, Weiss, McCartney, Kereider, & Dearing, 2006). On the other hand, demoralizing styles such as criticism, commands, punishment, or coercive interventions often characterize negative academic outcomes (Rogers, Theule, Ryan, Adams & Keating, 2009). Empirical evidence positively correlates shared activities between parents and their children with improved academic performance (Marsiglio, 2007). 
Studies conducted in Kenya indicate that in some Kenyan communities, fathers have no direct involvement with their children while in others, fathers’ involvement is confined to indirect support for childcare like providing financial support and that of an overseer (Maina, 2010; Koech, 2010; Mwoma, 2010). These studies examined parental participation (by gender) and its outcome on the education of the boy-child from the Kenyan context.
Kenyan educational sector has made a lot of achievements since independence. Recent surveys report a marginally grim statistics for boys in education. Reported enrolment and retention rate figures and emphasis has been tilting in favour of the girl child. By 2002, the national enrolment rate in primary and secondary schools were 79% and 69% for girls and boys respectively (EFA Global Monitoring, 2004). The 2002 national drop-out rate for girls and boys was 0.8% and 1.0% respectively (The National Conference on Education and Training, 2003). The dropout margin increased in 2007 at 1.6% and 2.2% for girls and boys respectively.
In the locale of this study- Nyeri county (formerly in Central Province), the dropout rate disparity in favour of girls was double in 2007 at 0.8% and 1.6% for girls and boys respectively (Uwezo Kenya, 2011). while the neighbouring Nairobi county had a dropout rate of (4.0% for girls and 4.2% for boys).  The Ministry of Education (MoE) reported a survival rate in Primary Five (5) at 88.9% and 79.6% respectively for girls and boys (MoE, Education Management Information System, 2007). These figures imply that it is the boy child, and not the girl child who is currently underprivileged in education as far as the study locale is concerned. This could be attributed to the gains for the girls from previous gender campaigns that have focused exclusively on the rights of the girl child.  
Boy-child education studies in Kenya have considered boys’ dropout rate in primary schools (Muthaa, M’muyuri, Bururia & Mwenda, 2012). Related studies have investigated the declining boys’ participation and performance in schools (Kaindi, 2013; Benjamin, 2014; Thomas, 2013; Gina et al, 2012; John, 2012). Parental participation studies have considered parental influences on the students’ academic performance in public mixed day secondary schools (Benjamin, 2014) and the impact of family size on parental involvement in pre-school education (Too, Thomas, Emily, Benjamin & Jonah, 2013). While all the studies looks into the child's education, it is important to consider individual parents participation (gender) on the boy child. This study therefore, sought to fill this research gap by focusing on differential gender participation in education and the influence of such participation in basic education (Lower school).
[bookmark: _Toc385246131][bookmark: _Toc412547050][bookmark: _Toc412882772][bookmark: _Toc412547551][bookmark: _Toc444260484]Parents’ Participation in Children’s Education
Parents’ educational involvement has been linked to children’s academic outcomes in a variety of ways including higher academic achievement (Peters, 2008) and more positive attitudes toward school (Gonzalez-DeHass, Willems & Holbein, 2005). One way that parents can influence children’s academic outcomes is through active participation in and management of learning in the home. This typically involves activities such as engaging in cognitively stimulating tasks like reading together (Rogers, 2002) and managing children’s school-related behaviours such as organizing and monitoring regarding school issues and children’s time (Seginer, 2006). A large body of research has explored the influence of parental participation in children’s homework (Cooper, Lindsay, & Nye, 2000) but with inconsistent results and not in consideration of the role of individual parents in enhancing education (Hoover-Dempsey et al., 2001). In this study, the researcher was interested in differential parental participation in the boy-child education both at home and school and the influence of such participation in academic achievement.
[bookmark: _Toc444260497][bookmark: _Toc385246144][bookmark: _Toc412547564][bookmark: _Toc412882787][bookmark: _Toc412547063]Differential Parental Participation in Children’s Education
Grossman’s (2002) view that parental influences on children’s development are dependent upon differentiated parental roles which are distinct and non-interchangeable. This has occasioned the need for investigating their educational implications. The magnitude, nature and learning outcomes for paternal and maternal participation in children’s education should be established. Studies in United States suggest that fathers’ involvement has increased since the 1970s, particularly with children under the age of 5 (O’Brien & Shemilt, 2003). However, there is evidence of great variation in levels of fathers’ involvement. Though levels have increased on average, a substantial proportion of fathers recorded no daily direct interaction time with their children aged 8 years (Frieman & Berkeley, 2002). 
This is likely to reflect, in part, the changing family structures. A survey conducted in the United States in 2007 reviewed mothers as more likely than fathers to say that they felt ‘very involved’ in their children’s education with 53% of mothers compared to 45% of fathers (Peters, Seeds, Goldstein & Coleman, 2008). It found that nearly 70% of fathers want to be more involved in their Childs’ education and even higher proportions of non-resident parents (81%), who are predominantly male, are also keen for greater involvement. It also found that fathers help less often with homework than mothers. The research suggests that fathers are involved more often than mothers in specific types of activities in their children’s out of school learning: such as building and repairing, hobbies, IT, math’s and physical play. Among parents working full time, there was no gender difference (Sammons, 2007). But are parents aware of this fact and the effects of quality time with children? Traditional African fathers had all the time besides their sons in teaching life skills and modeling in all aspects of child development. Today, job demands are forcing parents to work away from home and for long periods of time (Bernett& Hyde, 2001).
Chowa, Ansong and Osoi-Akoto (2012) conducted a study on parental involvement and academic performance in Ghana. The study involved 2,371 female parents/guardians and 2,205 male parents/guardians. It found that gender distribution of guardians and parents was higher for females (25% and 45%) than for males (10% and 20%) respectively. The Ghanaian study found that parents were more involved at home than at school with female children. For the male children, the parents were more involved at school than at home.   This gender difference may be as a consequence of social norms that long favored active participation in school for boys and at-home schooling for girls. This disparity is changing as Ghana attempts to eliminate the gender gap in education (ICF Macro, 2010). The research found higher involvement at home among mothers (72.66%) than fathers (71.6%). More fathers talk about their expectations (90.3%) than discuss school work, assist with homework, or ensure homework is done. Reflecting a contrary trend, 67.18% of fathers who engage in school in contrast with 64.56% of mothers. Echaune, Ndiku and Sang (2015) examined the effect of parental involvement in homework on academic performance in public primary schools in Teso North Sub County, Busia- Kenya. The results indicated that female parents were more willing to assist children in homework than their male counterparts. The current study, therefore, went further to examine differential parental participation on the academic performance of individual gender on the boy-child. 
[bookmark: _Toc444260498]Paternal Participation
Despite the increasing central role of fathers in families with young children, the substantial majority of parental involvement studies have examined mothers alone. This trend does not take into account the observation on fathers role in mentoring and encouraging their children to explore and take challenges. Fathers are more likely to critically influence their children’s development outside the home (Grossman et al., 2002). The limited existing research does suggest, however, that fathers can have an influence on child outcomes, above and beyond maternal involvement (Greif & Greif, 2004). Indeed, fathers’ educational involvement has been linked to increased levels of academic achievement (McBride et al., 2005). 
Evidence suggests that the quality and content of fathers’ involvement matters more for children’s achievements than the quantity of time fathers spend with their children (Goldman, 2010). Osei Akoto et.al (2012) investigated the extent of parental involvement in academic performance in Ghana using randomized cluster sampling of 100 schools from eight out of ten regions. The study found that gender distribution of guardians and parents was higher for females (25% and 45%) than for males (10% and 20%).  The results indicated that majority of the parents, both fathers and mothers (83%) hardly assisted children in homework. The study failed to establish the effect of parental gender  involvement on academic performance.
Mugo (1982) found that the Kikuyu, like any other African community in Kenya, did not have any formal system of education. Boys depended on folklore stories from the father, grandfather, elder brothers or uncles, and verbal instructions for all the learning that he required as he grew up. Social behaviour was from time to time inculcated in the boy child by the father. Though the child belonged to the community, the immediate responsibility for upbringing and disciplining boys was bestowed on fathers’. The current study was aimed at explaining the current paternal role in the domain of boys’ education away from the informal education.
[bookmark: _Toc412547058][bookmark: _Toc412882781][bookmark: _Toc412547559][bookmark: _Toc444260499]Paternal Participation and Education Outcomes
Fathers have a critical role to play in ensuring positive education outcomes in children. There is consistent evidence that fathers’ interest and involvement in their children’s learning which was measured in terms of interest in education, outings and reading to the child is statistically associated with better educational outcomes (controlling for a wide variety of other influencing factors). These outcomes included: better exam results, higher level of educational qualifications, greater progress at school, higher educational expectations, more positive attitudes and better behaviour, for example, reduced risk of suspension or expulsion at school (Goldman, 2010).
These positive associations exist across different family types, including two-parent families, single parent families and children with non-resident fathers. However, the specific outcomes and strength of effect can vary across family types. Goldman, (2010) indicates that fathers’ involvement is important not only when a child is in primary school but also when they are in secondary school and regardless of the Child's gender. 
Studies on involvement of fathers in children’s life conducted in Europe and North America show that when fathers are a significant part of the Childs’ life from birth, children score higher on intelligence tests than children whose fathers are less involved (Roggman, Fitzgerald, Bradley & Raikes, 2002). Most studies on father’s involvement in children’s education has established that children who had good ongoing relationship with their fathers appeared more likely to do better at school and to have fewer behavioural problems (Nord, West & National Center for Education Statistics, 2001). Studies further reveal that apart from good performance at school, boys without fathers have problems balancing between masculinity, assertiveness and self-restraint, self-control and friendship, academic success and career goals (Bolté, Devault, St.Denis & Gaudet, 2001. For girls, fathers have a positive factor in their academic and career achievement (Peters et al., 2008).
Positive consequences are evident when both parents agree and wish to be involved in child care responsibilities. Paternal roles have an important impact on their children from infancy through adulthood but fathers who are more involved in infants care have infants with greater cognitive development at one year than fathers who are less involved. Fathers who were very involved with their pre-school children helped foster their verbal ability and a sense of being in charge of his/her fate (Pleck & Masciadrelli, 2004).
Fathers are one link to the outside world for their children. Millard and Hunter (2001) note that available fathers have the opportunity to spend quality time with their children that may contribute happy memories to last a lifetime They attend to their children’s school events and activities and involve their children in their lives and the adult world.   Good fathers expect a great deal from children but also accept and support each Childs’ uniqueness. Good fathers set limits and are firm.  They let their children know their beliefs and expectations but rely on explanations and reasoning rather than force as a way of discipline. Good fathers spend time with their children.  They realize that their time with children is really an investment in them. Flouri, Buchanan and Bream (2002) point out that though fathers are busy persons, rather than saying “I do not have time”, they should consider asking “How much time will it take?”  Taking time with the child when the child needs that time will be much more important than taking time for the child when it is convenient for the father. 
[bookmark: _Toc412882782]Despite the increasingly central role of fathers in families of young children, the substantial majority of parental involvement studies have examined mothers alone. This is in spite of Grossman et al. (2002) proposition that because fathers play a major role in mentoring and encouraging their children to explore and take challenges, fathers are likely to play a critical role in supporting their children’s development outside the home. The limited existing research on paternal participation suggests that fathers can have an influence on children outcomes above and beyond maternal involvement (Greif &Greif, 2004). Indeed, fathers’ educational involvement has been linked to increased levels of academic achievement and literacy development (MacBride et al., 2005).
Chowa, Ansong and Osoi-akoto (2012) found that fathers in Ghana talked more about their expectations (90.3%) than they discussed school work, assisted with homework, or ensured that homework was done. Reflecting a contrary trend, 67.18% of fathers engaged at school contrasted with 64.56% of mothers. Mugo (1982) observed that fathers in Kenya seemed to have been more authoritative and strict in discipline, in cultures where men were accorded special respect and privileges. 
Other studies carried out in Kenya have considered fathers influence on early literacy, performance of children and reading without reference to any gender. Fathers were found to have indirect involvement in early literacy (Maina, 2010) or missing out in stimulation of emergent literacy (Wambiri, 2007).  Studies in community participation in early childhood observed mothers as being more involved in community services related to early childhood than fathers (Ndani, 2007).  Parental partnership and fathers’ involvement in childhood education showed that fathers were not after gender but performance (Koech, 2010; Mwoma, 2010). These studies have not specifically considered the roles and impacts of fathers’ involvement in the education of the boy-child but children, which are the concerns of the current study. 
[bookmark: _Toc444260500]Maternal participation
It is noteworthy that the majority of the published studies on parental involvement have concentrated on mother-child rearing and interaction with children. Mari (2010)   theorized that women may have a biological disposition or a social inclination to be more nurturing than men. Furthermore, women’s socialization enables them to be communicators, show warmth and affection, and meet the expressive needs of children while men are socialized to be breadwinners, disciplinarians and enforcers of rules. This perspective suggests that fathers and mothers perform differential functions in the family. 
Walker (2010), states that mother-daughter relationship acts as the transmission mechanism for social mobility in daughters. Fathers have been known to be the breadwinners who dictate household education decisions. However, Walker’s research conducted among UK households, found that for every year a woman stayed in full-time education, the likelihood of her daughter also staying for an extra year increased by 20 per cent. The influence of mothers’ education levels on their sons’ retention in school increased by only 10 per cent. There was no consistent effect to be found regarding fathers who stayed on in education and their boys’ educational achievement. 
Experts argue that the change was due to greater gender equality in education and financial contributions, with mothers becoming stronger academic role models for their children, particularly their daughters (Henderson & Mapp, 2002). Literature emphasizes on parents as the first teachers of the child, and mother’s contribution to emotional development. It was important for this study to examine the role played by mothers’ characteristics like their educational levels on the boy Childs’ academic achievement.
[bookmark: _Toc444260501]Maternal Participation and Education Outcomes
Some of mothers parenting roles have bearing on the education of their children. They are strong role models for children's education. In a study of parents, Pomerantz and Eaton (2001) found that mothers have a greater impact on their children's educational achievements than fathers. Most mothers help their daughters with their homework and they are becoming stronger academic role models for their children, particularly their daughters. In the same study, maternal influence was found to be the leading factor as to whether children stayed on in school and went on to study at university and to social mobility within the family. The link was strongest between mothers and daughters although there was still a distinct link between mothers and sons. By contrast, the educational achievements of fathers made no significant impact on their offspring's academic accomplishments even though they may have higher income than their partner (Laura, 2010). 
Nord, West & National Center for Education Statistics (2001) cite research on differences in fathers’ and mothers’ participation in school that found that in families with two parents, a father is less likely to get involved than a mother. Fathers and mothers, thus, appear to specialize in distinct activities, with mothers more likely to be engaged in school functions. Scanty literature provides useful insight into maternal roles and effect on the boy-child education. 
In relation to the boy-child education, findings on the effect of differential parental involvement on the academic performance of children by gender are inconclusive. Rogers et al (2009) reported that parental participation predicted achievement for the boys, but not girls. By contrast, Bauer and Shea (2003) found no significant difference in individual parental involvement influence on the learners’ achievement across gender. Gorman (2006) reported a significant difference in academic outcomes in favour of the male students. In a study of Nigerian secondary school children, no significant difference in academic performance could be linked to parental involvement (Olatoye, 2009). These studies considered the relationship between parental involvements with the difference in performance of children according to their gender. The current study deliberately investigates the role of mothers in influencing the boys-child academic performance. 
Parental participation deals with a wide range of developmental aspects but this research considered one component namely, the cognitive development. The parental participation characteristics was derived from the Grolnick’s (2002, 2009). The theory provide the theoretical and practical expression of educational activities which parents can participate in as described below.
Social Role Theory: 
This theory suggests that traditional gender roles position men as breadwinners and women as caregivers, influence how individual parents get involved in education. Traditionally, fathers may be seen as less involved in daily childcare and homework, while mothers are expected to take on more of a nurturing roles including education activities as part of nurturing, especially in the level of basic education. The theory outlines parents influence in cognitive development from each gender, forms of social interaction from where they learn expected behaviours such as reading habits and culture and modeling.
Research Methodology
The study used descriptive survey research design. The study design was appropriate for the study because it sought to gain insights into parent’s participation in the education of the boy-child as a means of providing information in this area of study (Glasow, 2005). The study was conducted in Nyeri County. The County is in the central region of Kenya. Simple random sampling was used to select 22 schools and 16 teachers. Purposive sampling was used to select 220 Class Three boys with both parents. Four hundred and forty parents of the boys who had been earlier purposively selected to form part of the study sample. Both structured and non structured Self-report questionnaires were designed for parents and teachers. Questions were designed to capture both descriptive and qualitative data.
A structured interview schedule was used to ensure that uniform information was captured from all the boys. Class three teachers’ progress records for three district exams were scrutinized and utilized to capture the boy child’s performance in education, based on the teacher’s ratings. Expert evaluation and judgment of the content of the instruments was utilized to validate the tools. Their input was used to enrich the research instruments. To ensure content validity, items used covered all the study variables in the intended study. Internal validity was maintained by answering to the respondents’ questions and clarifying any unclear statement if any. Other strategies used to ensure validity included conducting fieldwork in a natural setting. Teachers, parents and pupils were met in the school settings to ensure participants’ experiences were real. Triangulation, which involves using multiple data collection procedures (McMillan & Schumacher, 2006) was realized by seeking the same data through interviews, questionnaires, tests and checking school records. 
Data was summarized using descriptive statistics and analyzed using Chi-Square test. Correlation analysis was used in establishing the correlation between the scores in the exam marks and parental participation in educational activities. Quantitative data was cleaned, coded and entered into SPSS programme. The boy-child’s performance was summarized using percentages and frequencies while Pearson’s correlation was computed to establish the relationship. Chi-square test was applied to test the significance of the association between the independent variable (level of parental involvement) and the dependent variable (boy child’s academic achievement). 
[bookmark: _Toc437282964][bookmark: _Toc444260530]Ethical considerations
Primary research like the one undertaken in this study required rigorous ethical considerations. Of greater ethical concern was that minors (children) were involved in the study hence several measures were put in place to address ethical issues of general and specific nature. Kenyatta University gave a letter of introduction of the researcher to the ministry of education. Authority to conduct the study was granted by the ministry of education. District education office granted permission using the letter from the ministry. Permission from public primary school head teachers was sought. Consent was obtained from all the participants through dialogue and prescribed forms. Children gave their consent verbally but their parents signed on behalf of the minors. The researcher informed participants that the purpose of the research was primarily academic and assured them of the confidentiality of their responses and anonymity of their identity as suggested by Research Methods Participant Observations (RMPO, 2003).
Upon obtaining their consent, the researcher requested the participants (parents and teachers) to sign consent forms and told all the participants that they were free to withdraw from the study, if they so wished at any stage or not to answer questions they might not be comfortable with. This made the participants to make voluntary and informed contributions to the study. 
The researcher conducted the study in a competent manner. The researcher remained sensitive to the participants’ needs, maintaining objectivity, and avoiding making value judgments of participants even if they sharply contrasted with his/her values.  McMillan and Schumacher (2006) observe that the researcher is supposed to empathize and identify with the participants with a view of understanding them as per their own frames of reference. Glasow (2005) advocates for objectivity on the part of the researcher.
Results and discussions of findings
Demographic Information
[bookmark: _Toc443039343]Parents with boys in class three, their parents and class three teachers in public primary schools were the main respondents in the study. Table 1 below represents the distribution of respondents.




Table 1: Distribution of respondents
	Sub-counties
	Number  of schools per Sub-county
	Fathers
	Mothers
	Boys
	Teachers

	Mukurweini
	13
	59
	166
	125
	8

	Mathira East
	8
	41
	116
	85
	8

	TOTAL
	21
	100
	282
	210
	16



The table represents the study population. This included parents, boys and teachers sampled for the study. The expected sample size for the study was 440 parents, 220 class three boys and 16 class three teachers. The actual number of participants in the study was 382 parents, 210 boys and 16 teachers. Information required from the parents included their demographic information; fathers’ level of education, amount of income, fathers’ occupation, age and their participation in the boy child education. Presentation of findings on demographic information and participation in education activities has been presented using tables. Data on parents’ reported frequencies on participation shows their total number of responses in education activities rather than the number of parents.’ 
The Boy Child Education and Performance
Data analysis of dependent variable involved the data on the boy child academic performance. Marks on three district exams previously done before the research were used. Analysis indicated that on average the lowest mark was 153 and the highest mark was 482 for the three exams. The common statistical measures like mean, mode, median and standard deviation for the three exams were obtained and used to check whether the performance in the exams were similar. The table below presents the analysis.
[bookmark: _Toc444238933]Table 2. Data analysis of the three exams
	
	
	Exam1
	Exam2
	Exam3

	N
	Valid
	210
	210
	210

	
	Missing
	10
	10
	10

	Mean
	233.44
	268.11
	241.08

	Median
	218.50
	268.00
	240.61

	Mode
	233.00
	268.00
	240.55

	Std. Deviation
	85.9750
	83.1663
	66.9323



Results show that on average the boys scored 268 out of the possible 500 marks, which is slightly above average performance. From the analysis, exam one was the worst done. The mean, median and mode calculations were below average but exam 2 was fairly done as indicated by the mean, median and mode, all above average. Another conclusion that can be drawn is that both exam 2 and exam 3 are normally distributed. This is shown by the three averages (mean, mode and median) that are approximately the same. Lastly it is worth noting that in exam 3, the standard deviation is lower, which indicates that the performance of the boys in that examination was closer than in the other two examinations. From this analysis one can conclusively conclude that class three boys performance was below average in two out of three district exams.
 The examination results were then correlated to check whether the performance in the boys were consistent throughout the three exams so that this would help in making empirically accurate conclusions about their education performance. The table below represents the correlation of the three exams.
[bookmark: _Toc444238934]Table 3: The correlation coefficients of the three exams
	
	
	Exam1
	Exam2
	Exam3

	Exam1
Exam2
Exam3
	Pearson Correlation
	1
	0.806
	0.736

	
	Pearson Correlation
	0.806
	1
	0.693

	
	Pearson Correlation
	0.736
	0.693
	1



Results indicate that there is a strong positive correlation between exam1 and exam 2 and exam 1 and exam 3 because the Pearson correlation coefficient is greater than 0.7. On the other hand there is fair correlation between exam 2 and exam 3 which is 0.693. Conclusively the researcher found out that performance in the three examinations is similar because the correlation measures are significant.
The average performance of class three boys in the three exams was also categorized into two groups, namely; the ones who performed above average and the ones who performed below average. This was necessary in testing of the hypothesis on whether there was significant influence on differential parental participation in the boy-child’s academic performance. Table 4 represents performance in the two categories.
[bookmark: _Toc444238935]Table 4: Frequency table on performance category
	
	Frequency
	Valid Percent
	Cumulative Percent

	Valid
	Below average 
	149
	71.0
	71.0

	
	Above average 
	61
	29.0
	100.0

	
	Total
	210
	100.0
	

	Total
	211



Table 4 shows the frequency table on performance category. Analysis shows that only 61 out of 210 boys under the study managed to perform above average in the three exams. This constitutes about a quarter of the sample. Generalizing this to the whole population under study would imply that only 28.9% of the boys in Nyeri County perform above average. This is an alarming occurrence that needs to be addressed through the analysis of education stake holders. Literature review has emphasized on the role of parents in children’s performance and hence the examination of parental participation in the boy child education. 
Parents’ Participation in their Boy Childs’ Education at Home and in School
[bookmark: _Toc443039351]The objective of this study sought to know whether parents participate in their boy child’s education related activities. In the analysis boys were presented with various parental participation factors (variables) which could be having some influence on the boy child academic performance both at home and in school. The following results represent analysis of parental participation in various education activities as was reported by the boys. The results are indicated in table below.
Table 5: Relative parental participation in boy child education
	The participation factors considered
	Relative participation frequency (%)

	
	Father
	Mother
	None
	Total

	Helping in school homework
	24
	72
	4
	100

	Buying reading books
	47
	46
	7
	100

	Telling stories
	17
	80
	3
	100

	Explaining things at home
	34
	63
	3
	100

	Punishing the boy when the boy does wrong
	32
	63
	5
	100

	Reading books with the boy at home
	27
	68
	5
	100

	Buying the boy  presents when he does well
	50
	30
	20
	100

	Encouraging the boy when he does well in school
	41
	50
	9
	100

	Talking to the boy about school
	35
	61
	4
	100

	Reminding the boy to do homework
	10
	84
	6
	100

	Coming for school meetings
	18
	73
	9
	100

	Buying the boy  reading books
	
	
	6
	100

	Factor
	2
	3
	None
	Total



                      Stands for less than or equal to two books 
          Stands for at least three books. 
Table 5  indicates that generally parents participate in the boy child education activities both at home and in school. Among the activities that they participated in are: helping the boy child in doing homework, reading with and telling stories, buying and reading books, encouraging the boy to do well in school and buying presents when he does well in school. Parents were also active in supporting the boy child in education activities like; reminder of homework, attending school meetings, the number of books that the parents had bought for the boy child and sitting with the boy child to talk about his education. However, although participation was observed, it was relatively low especially in some activities such as motivating children through presentation of presents when they perform or in encouraging boys to do well in school. Overall analysis show that fathers participation was low compared to that of mothers.
It is realized that some of the ways that parents can influence children’s education outcomes is through active participation in and management of learning at home. This typically involves activities such as engaging in cognitively stimulating tasks, like reading together and managing children’s school-related behaviours, such as organizing and monitoring school activities and children’s time management in education related activities (Seginer, 2006). Evidence suggests that the quality time and extent of fathers’ involvement is very important for children’s outcomes. Studies on father’s involvement in children’s education have established that children who had good ongoing relationship with their fathers appear to do better at school. Studies on father’s involvement in children’s education indicated that fathers were less involved in children’s education activities (Wambiri 2007; Maina, 2010). This argument could be applied to explain their level of participation and children’s education outcomes within this area of study. 
Results show that mothers had a greater input in parental participation in the boy child’s education than fathers. This was the case in each of the factors analyzed apart from, who buys many books (62%) and the one who buys presents when they do well (50%). It is worth noting that both activities are indirect participation and involve finances. The two activities are not adequate in influencing academic performance. The rest of the researched factors were predominantly participated by the mothers. It is worth noting that among the factors that were earlier rated as influencing factors to academic performance like helps you in doing homework, telling stories, reminder of homework and attending school meetings take more than three quarters on average of the activities dominated by the mothers. All these activities are direct interaction in education activities with the child, activities that require time and all influencing academic performance.
Father’s perceptions on participation towards children’s education can be positive or negative depending on whether they feel they have a role to play or it is not their responsibility at all. Fathers with less traditional beliefs and who view fatherhood as critical for their children’s development are more involved in the day-to-day life of their children than those who hold traditions  strongly. Women’s attitude towards their husbands as potential caregivers influences the degree to which husbands value the nurturing roles and their responsibilities of the family (McBride et al., 2005). This could be a factor contributing to the level of fathers’ participation in education. 
The research findings from this study are therefore in agreement with previous studies on the influence of the parents’ participation on the academic performance of the child. Peters, (2008) revealed that parents are the first prime educators before the child joins formal education and they remain a major influence on their children’s learning throughout school life and beyond. Gonzalez-De Hass, Williems and Holbein, (2005) emphasize on the importance of the parent’s participation to children’s education outcomes in a variety of ways including positive attitude towards school. Other activities include active participation in and management of learning at home. These were some of the factors considered in this study. The study factors analyzed in this study were engaging the child in cognitive stimulating tasks like reading together, organizing and monitoring children school issues and time management as highlighted by Seginer, (2006). Fathers are more likely to be involved with their sons than their daughters as they grow up. 
The nurturance of fathers is related to boys cognitive abilities but less so for girls. This holds for African traditional settings where men are trainers of boys in development and life skills. Goldman (2010) study indicates that father’s participation is important not only when the child is in primary school but in all levels of education. However, current study indicates the dominance of mothers on boy child’s education activities. 
4.2.1:	Parents’ Participation in the Boy Child Education Activities
The frequency at which parents participate in various activities in the boy child education was analyzed to ascertain their level of involvement. Table 4.10 presents the frequency of fathers and mothers participation in various school related activities. The rating of 1-5 refers to the number of times individual parents participated in any one of the education activities within the course of the term.
Table 6: Frequency of parental participation in education related activities.
	
Parental  participation factor
	Fathers rate (%)
	Mothers (%)

	
	Frequency of Engagement in Education Activities Per Term 
	Frequency of Engagement in Education Activities Per Term 

	
	1
	2
	3
	4
	5
	1
	2
	3
	4
	5

	1
	Helping the boy child in his school assignment 
	41
	30
	18
	7
	4
	20
	25
	35
	20
	5

	2
	Helping the boy child in reading and writing 
	36
	35
	19
	7
	3
	24
	20
	30
	18
	8

	3
	Visiting the school to check on performance
	45
	33
	8
	3
	1
	22
	19
	40
	15
	4

	4
	Reminding the boy child of his school assignment
	31
	31
	25
	10
	3
	18
	24
	35
	17
	6

	5
	Checking the boy child’s exercise books 
	28
	29
	20
	15
	8
	15
	30
	26
	24
	5

	6
	Encouraging the boy child on education
	37
	34
	15
	10
	4
	17
	23
	30
	22
	8



Results from Table 6 above indicate the level of participation for both fathers and mothers in education activities. Findings indicated that for fathers who participate in the boy child education activities, the relative frequency decreases across the row. This indicates that even though some fathers participate in the boy child’s education activities, a smaller percentage participates on a frequency of at-least 3 times in a term. These could be the fathers who were involved in indirect participation activities (factors 3, 4, and 6).  The smaller percentage of those who had more frequency among fathers could be the fathers who believe that their role was to pay school fees or they were busy people and mothers are less busy and should be more involved (Henderson, 2007).  On the other hand, for mothers who participate in the boy child’s education activities, the relative frequency is even across the row. On the contrary, for the mothers who participate in the boy child education activities, a greater percentage participates at a frequency of at-least 3 times per week. An indication of mothers’ high level of participation in the boy child’s education. 
Parental involvement with children from an early age has been found to equate with better outcomes particularly in cognitive development. What parents do is more important than who they are for children in early development (Sammons, 2007). This argument concurs with the argument in which home learning activities undertaken by parents are more important for children’s intellectual and social development than parental occupation, education or income as reviewed by the Effective Provision of Pre-School Education (EPPE 2007 project). On the other hand, parental attitude and behaviour towards education influences children’s education positively or negatively. Parents’ positive attitude towards education makes them to be more involved and interested in school activities which in turn influence the child to reciprocate by willingness to work hard and improve their achievement in school. Children’s outcomes resulting from parental interest and involvement in children’s learning includes; better exam results, improved education qualifications, greater progress in school, higher education expectations, positive attitude and better behavior (Goldman, 2010). Low participation in education activities could result in the performance experienced in the area of study
[bookmark: _Toc444260547]4.5.0	Differential Parental Participation in Boy Childs’ Academic Performance
The objective of the study sought to establish whether there was any significant relationship between differential parental participation in influencing the boy-child’s academic performance. This involved analyzing data of individual parent’s participation in education related activities. The analysis was investigating who between mothers’ and fathers’ participation was more influential in boasting better academic performance for the boy child. The analysis used Chi-square test to test whether there was any significant influence on differential parental participation on boy child academic performance. The chi-square statistic and its respective p-value were of great importance in testing the hypothesis concerning the research objective. The odds ratio estimate was used to relatively quantify the influence of differential parental participation on boy child’s academic performance. 
The null hypothesis tested was; there is no significant independence between differential parental participation in the boy child education activities and their academic performance. The hypothesis was tested at a 95% confidence level and significance level of 0.05. The results of the hypothesis test on various education activities that parents have differential levels of participation in, against the boy child education performance level are presented in table 7 below.
[bookmark: _Toc444238940]Table 7: Results of Chi-square tests and odds ratio estimate
	Parental participation activity investigated 

	Chi-square test results on influence of parental participation in (listed factor) on boy child academic performance
	Odds ratio value

	
	Chi-square value
	Degrees of freedom
	P-value
	Results of hypothesis test
	

	Helping the boy child in school homework
	2.960
	1
	0.085
	No significant independence
	1.905

	Reading the boy child stories at home
	2.663
	1
	0.103
	No significant independence
	1.743

	Buying reading books
	7.624
	1
	0.006
	Significance independence
	

	Telling boy child stories
	1.245
	1
	0.265
	No significant independence
	1.580

	Explaining things to boy child at home
	1.442
	1
	0.230
	No significant independence
	1.480

	Punishing boy child when he does wrong
	8.632
	1
	0.003
	Significance independence
	

	Reading books with the boy child at home
	1.217
	1
	0.242
	No significant independence
	0.859

	Buying the boy child presents when he does well
	6.111
	2
	0.000
	Significance independence
	

	Encouraging the boy to do well in school
	1.237
	1
	0.626
	No significant independence
	1.161

	Talking to the boy about school
	2.410
	1
	0.121
	No significant independence
	1.656

	Reminding the boy to do homework
	2.931
	1
	0.087
	No significant independence
	0.507

	Going for school meetings
	2.296
	1
	0.081
	No significant independence
	1.220



Table 7 shows the hypothesis tests on various education activities that parents participate in, in relation to education of the boy child. Hypothesis test indicate that there is no significant independence between parental participation in nine out of twelve activities investigated and boy child academic performance. The nine activities that were found not to be significantly independent with the boy child education performance are: helping the boy child in school homework, reading with the boy child stories at home, telling boy child stories, explaining things to boy child at home, reading books with the boy child at home, encouraging the boy to do well in school, talking to the boy about school, reminding the boy to do homework and going for school meetings.
In the nine activities considered in parental participation, the p-value is greater than 0.05, therefore, the null hypothesis was accepted. Implying that, there is no significance independence between each of the nine activities in differential parental participation and the boy child academic performance. These results indicate that there is significant influence of differential parental participation in the nine activities on the boy child academic performance.
From the activities mentioned above the odds ratio estimate indicated that mothers’ participation was better than the father s’ participation in seven out of the nine activities in making the boy child perform above average in education. The seven activities that mothers were better than fathers in making the boy child perform above average were; helping in school homework, mothers were approximately 1.905 times better than the fathers in making the boy child perform above average in education. Secondly, the odds ratio analysis indicated that mother’s participation in reading books with the boy child at home is approximately 1.743 times better than the father’s participation in giving the boy child an above average academic performance. Thirdly, mothers’ participation in telling the boy child stories was approximately 1.580 times better than the fathers’ participation in giving the boy child an above average academic performance.
The fourth activity was mothers’ participation in explaining things to the boy child. Mothers were approximately 1.480 times more likely to yield above average performance than fathers’. Fifth, the odds ratio estimate indicate that mother’s participation in encouraging the boy child to do well in school was approximately 1.161 times more likely to produce above average in academic performance than the fathers’ participation in the same activity in relation to academic performance. However, it was noted that the difference between mothers input and fathers input in this factor was small.
The other activity was talking to the boy child about school in which mothers’ participation was approximately 1.656 times better than the father’s participation in making the boy child obtain an above average academic performance. Lastly the odds ratio analysis indicated that mother’s participation in attending to the boy child’s school meetings is approximately 1.220 times better than the father’s participation in relation to helping the boy child with an above average education performance. Under this factor it was realized that mother’s participation in attending the boy Childs’ school meetings is more likely to yield an above average performance in academics.
The odds ratio estimates indicated that parental participation in reading books with the boy child at home and reminding the boy child to do his homework were better performed by fathers than mothers in relation to producing above average in academic performance. In these two activities, the odds ratio was less than one (odds ratio estimates; 0.859 and 0.507 respectively). Under these activities the researcher found that mothers’ participation was less likely to yield an above average performance and the vice versa applies. There was significant association between parental participation and real engagement, collaboration, cognitive and behaviour activities related to education and boy-child’s academic performance. Activities analyzed included buying presents for performance, reading books with the child, talking to the boy about school, reminding the boy about home work. All these factors gave results indicating above average academic performance when either of the parents participated. However, under these factors, fathers mention was found to be more significant in producing above average performance. This show the impact fathers would have if they were fully engaged in education activities of the boy child.
It is worth noting from the chi-square analysis that the null hypothesis that there is no significant independence between the boy child academic performance and differential parental participation in three activities and should be rejected.  The three parental participation activities are: buying the boy child reading books, punishing the boy child when he does wrong and buying the boy child presents when he does well. Therefore, the results suggests that there was no significant influence of differential parental participation in buying the boy child reading books, punishing the boy child when he does wrong and buying the boy child presents when he does well in relation to his academic performance. Unlike the earlier nine activities analyzed, parental participation by either father or mother in these three activities does not significantly influence above average or below average academic performance of boy child.
Conclusions
The study sought differential parental participation in boy child education and their influence on academic performance. Overall, mother’s high participation in education activities was associated with the boy’s academic performance. However, the performance was low.  Father’s level of participation was low and indirect but their mention in participation was significant in influencing above average performance. This means their presence or absence in the academic life of the boy child could determine their academic performance and their attainment of full potential in education. This is an indication that if they could fully participate in all education related activities, other factors held constant; performance in the area of study could improve. This is prove on the impact differential parental participation could have when parents co-parent in education activities.  
Recommendations for Parents.
Mothers were more active than fathers in all education activities yet fathers mention in a few activities were significant in producing above average academic performance of the boy child. Mothers should encourage fathers to participate more and take up their responsibilities in education activities as co-parents if academic performance of the boy child will improve.  Parents and fathers in particular should create time from their busy schedule to participate more in boys’ education activities if they expect improved academic performance. Parents should be guided by the rule ‘that children need you when they need you and not when you have time for them’.

Recommendations for School Administrators
There is need for school managers and administrators to find ways of introducing programmes that will involve parents and fathers in particular to ensure that they fully participate in school activities. Such programmes could include among other school activities parents monitoring and participating fully in direct education related activities that influence academic performance. Schools can introduce open days where both parents visit the school once in a term to discuss their boy’s academic performance.
School management can hold frequent sensitization meetings to create awareness on parental roles and the influence they hold in boy’s academic performance. Emphasis should be made on individual parental responsibilities in enhancing academic performance. There should be a policies on family involvement that include the following attributes: (1) focuses on the relationship between individual parents and school; 2) creates a vehicle to construct the bigger picture about children’s school performance and development; 3) shares information and resources; and 4) establish meaningful co-roles for the parents.”
[bookmark: _Toc444260555]5.3.3 Recommendation for Other School Agencies
 There is need for nongovernmental organizations, the ministry of education, community based organizations and all stake holders in education to sensitize parents on the importance of individual parental participation in influencing academic achievement. This could improve education performance for all.  
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