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Abstract
This study investigated the role of pedagogical practices in shaping academic performance in Upper Basic Social Studies in Delta State. The study was guided by three research questions and three hypotheses and employed a descriptive survey research design. The population comprised 49,796 Upper Basic 2 students in public secondary schools across Delta State. A sample of 300 students was selected using stratified sampling techniques to ensure fair representation across the senatorial districts. Data were collected using a researcher-designed structured questionnaire titled Pedagogical Practices and Academic Performance Questionnaire (PPAPQ), which covered dimensions of teacher-centered, learner-centered, and innovative instructional strategies, along with perceived academic performance. The instrument was subjected to content and face validation by experts in Social Science Education and Measurement and Evaluation at Delta State University, Abraka. Based on their recommendations, revisions were made to enhance item clarity and relevance. A pilot study was conducted using a sample of 50 Upper Basic students outside the study area, and the instrument yielded a Cronbach’s Alpha reliability coefficient of 0.82, indicating high internal consistency. Data were analyzed using descriptive statistics (mean and standard deviation) and inferential statistics such as independent t-tests, Pearson Product Moment Correlation, and regression analysis at the 0.05 significance level. Findings revealed no significant difference in pedagogical practices between male and female Social Studies teachers. However, significant relationships were found between both teacher-centered and learner-centered pedagogical practices and students’ academic performance, as well as between the use of innovative teaching methods and academic performance. The study recommends that teachers adopt a balanced blend of traditional and innovative instructional strategies, and that stakeholders support the effective implementation of diverse pedagogical methods to enhance academic outcomes in Social Studies.
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Introduction
	Social Studies education occupies a strategic position in the Nigerian curriculum, particularly at the upper basic level, as it is instrumental in equipping learners with the knowledge, values, and attitudes necessary to function effectively in a democratic and interdependent society. At its core, Social Studies seeks to foster civic competence, critical thinking, and problem-solving abilities in students, thereby promoting their holistic development and preparing them for responsible citizenship in a complex world (Bishara & Gidado, 2024).
	Social Studies is inherently interdisciplinary, integrating elements from history, geography, economics, political science, sociology, and psychology. This integrative nature enables students to develop a comprehensive understanding of their society and the world around them (Muhammad, 2024). As such, it may not only involve the transmission of knowledge but could also serve as a platform for nurturing analytical skills, cultural understanding, civic responsibilities, and global awareness among learners. Consequently, the method or approach used in teaching the subject might play an important role in realizing its intended outcomes.
	Pedagogical approaches in Social Studies refer to the methods, strategies, and instructional practices used to deliver content and engage students meaningfully. According to Kim (2023)., Social Studies pedagogy involves designing instructional experiences that cultivate students’ ability to critically examine social issues, evaluate information, and participate constructively in civic life. Anobil (2023) similarly assert that Social Studies pedagogy must engage learners in exploring cultural, political, and economic phenomena with the aim of fostering informed decision-making and responsible action.
	The relevance of pedagogical effectiveness becomes even more pronounced in the context of student academic performance, particularly within the framework of Social Studies education. At the upper basic education level in Delta State, Nigeria, the effectiveness of instructional methods plays a pivotal role in shaping learners’ comprehension, retention, and practical application of Social Studies concepts. The discipline, which seeks to foster civic responsibility, cultural awareness, and socio-political consciousness, requires teaching strategies that go beyond rote learning and passive reception of information.
	Students' understanding of Social Studies content—and their ability to apply it meaningfully in real-life situations—depends significantly on the teaching methods employed in the classroom. Traditional teacher-centered methods, such as lecture and dictation may fall short in cultivating critical thinking, creativity, and participatory learning among students. Consequently, there has been a shift toward more dynamic and student-centered pedagogical approaches that are better aligned with 21st-century learning goals.
	Pedagogical approaches such as inquiry-based learning, project-based learning, the discussion method, and experiential strategies have been shown to significantly enhance students’ engagement, motivation, and academic outcomes. Inquiry-based learning encourages learners to explore and investigate social issues independently, fostering curiosity and problem-solving skills (Austin, 2025). Project-based learning may allow students to work collaboratively on real-world tasks, promoting collaboration, communication, and long-term knowledge retention. Through discussion methods, students are able to articulate their thoughts, listen to diverse viewpoints, and engage in reflective thinking, which enriches their understanding of complex societal issues (Brown & Patel, 2023).
	Moreover, experiential learning—such as field trips, role-playing, and simulations—offers students the opportunity to learn by doing, bridging the gap between theoretical knowledge and practical application. These strategies not only improve cognitive retention but also stimulate higher-order thinking skills that are crucial for real-world problem-solving and active citizenship. In the context of Social Studies, such skills are invaluable in preparing learners to analyze societal problems critically, propose solutions, and actively participate in democratic processes.
Another factor worth investigating is gender as it relates to pedagogical practice. Research has suggested that male and female teachers may adopt different instructional styles, classroom management techniques, or attitudes toward learner engagement (Scherer et al., 2023). Understanding whether gender differences exist in pedagogical practices, and whether such differences impact students’ academic outcomes, is crucial for promoting equity and instructional effectiveness in Social Studies education.
	Pedagogical effectiveness therefore is not merely a technical aspect of instruction but a foundational pillar that determines the extent to which students could acquire and internalize the knowledge, values, and skills necessary for personal development and societal progress. Ensuring that teachers are equipped with the knowledge and resources to implement these student-centered strategies may be essential for improving academic performance and achieving educational objectives in Social Studies in Delta State and beyond.
	However, in many Nigerian schools, especially in Delta State, there remains a concern regarding the mismatch between pedagogical theory and classroom practice. Traditional teacher-centered methods such as rote memorization and lecture-based teaching still dominate many Social Studies classrooms. These approaches often fail to stimulate critical inquiry and active learning, thereby limiting students’ academic growth and reducing the effectiveness of Social Studies as a transformative subject (Sam, 2024).
	Moreover, the role of Social Studies pedagogy extends beyond academic performance. It also contributes significantly to national development by fostering a generation of students who are culturally aware, socially responsible, and civically engaged. Social Studies pedagogy helps develop historical consciousness, geographical literacy, economic awareness, and political participation—all of which are vital for producing citizens who can contribute meaningfully to the nation’s growth (Okobia, 2020). These educational outcomes may be essential not only for personal development but also for addressing broader societal challenges such as poverty, inequality, corruption, and environmental degradation.
	Research further supports that when pedagogical strategies are aligned with students' interests, learning styles, and cultural backgrounds, there is a marked improvement in learning outcomes (Anobil, 2023). These findings seems to underscore the need for Social Studies educators at the upper basic level to embrace a variety of innovative teaching strategies that make learning both meaningful and transformative. Garba and Hussaini (2024) investigated how teachers’ pedagogical content knowledge (PCK) affects students’ reading comprehension performance in Gombe State, Nigeria. Findings showed most teachers had low PCK and most students performed at an average level. No significant difference was found in student performance based on teachers' PCK levels. Mudi (2018) investigated the link between teachers’ pedagogical content knowledge (PCK) and students’ academic performance in Upper Basic Social Studies in Delta State. The study, guided by pedagogical theory, found a positive correlation between PCK and student achievement, emphasizing the need for competent teachers. It recommended that educational stakeholders prioritize the recruitment of qualified Social Studies teachers with strong pedagogical skills, Egwu et al. (2022) investigated how instructional methods affect Social Studies students' academic performance in Upper Basic secondary schools in Delta State.  Results showed significant improvement in students' academic performance using these innovative strategies. The researchers recommend incorporating such methods to enhance learning outcomes in Social Studies.
Objectives of the study
The study was guided by the following objectives: 
1. To identify the dominant pedagogical practices used by Social Studies teachers in upper basic schools in Delta State.
2. To examine the relationship between teacher-centered and learner-centered pedagogical practices and students’ academic performance in Social Studies.
3. To determine the extent to which innovative teaching methods influence academic performance in Social Studies among upper basic learners.
Research Questions:
The following research questions were raised to guide the study
1. What are the dominant pedagogical practices employed by Social Studies teachers in upper basic schools in Delta State?
2. What is the relationship between teacher-centered and learner-centered pedagogical practices and students’ academic performance in Social Studies?
3. To what extent do innovative teaching methods affect the academic outcomes of upper basic learners in Social Studies?
Hypotheses
The following research hypotheses were tested at 0.05 level of significance.
1. There is no significant difference in the identified pedagogical practices between male and female Social Studies teachers in upper basic schools in Delta State.
2. There is no significant relationship between teacher-centered and learner-centered pedagogical practices and students’ academic performance in Social Studies in upper basic schools in Delta State.
3. There is no significant relationship between the use of innovative teaching methods and academic performance of upper basic learners in Social Studies in Delta State.
Methodology
This study adopted a  descriptive survey research design with correlational elements. The study is descriptive as it identifies and outlines dominant pedagogical practices, and correlational because it examines the relationship between these practices and students’ academic performance. The population of the study comprised 49,796 Upper Basic 2 students. A total sample of 300 students was selected using stratified sampling techniques to ensure equitable representation across the three senatorial districts in Delta State. The primary instrument for data collection was a structured questionnaire developed by the researcher. The questionnaire was designed to elicit responses on the frequency and type of pedagogical practices used by Social Studies teachers (e.g., teacher-centered, learner-centered, and innovative methods), and the perceived academic performance outcomes of students. It included closed-ended items measured on a 4-point Likert scale: Very High Extent (4), High Extent (3), Low Extent (2), and Very Low Extent (1). To ensure the content and face validity of the instrument, the questionnaire was reviewed by experts in Social Science Education and Measurement and Evaluation from Delta State University (DELSU), Abraka. These experts assessed the items for clarity, relevance, and alignment with the research objectives. Their feedback and suggestions were incorporated to improve the quality and precision of the instrument. The reliability of the instrument was confirmed through a pilot study involving 50 Upper Basic students drawn from schools outside the main sample area. The internal consistency of the questionnaire was calculated using the Cronbach’s Alpha method, yielding a reliability coefficient of 0.82. This value indicated a high level of internal consistency, confirming that the items reliably measured the intended constructs.  Data collection was conducted through direct administration of the questionnaire to the sampled students. The researcher, with the assistance of trained research assistants, visited the selected schools to distribute and retrieve the completed questionnaires, ensuring completeness and a high response rate. Data collected were analyzed using both descriptive and inferential statistics. Descriptive statistics, including mean and standard deviation, were used to answer the research questions. Inferential statistics such as independent t-tests were used to examine differences in pedagogical practices by gender, while regression analysis and Pearson Product Moment Correlation were employed to test the stated hypotheses and determine the strength of relationships among the variables at the 0.05 level of significance.
Results
Research Question 1
What are the dominant pedagogical practices employed by Social Studies teachers in Upper Basic schools in Delta State?

Table 1: Mean score of dominant pedagogical practices employed by Social Studies teachers in Upper Basic schools in Delta State.
	Item No.
	Questionnaire Item
	Mean Score
	Standard Deviation
	Decision

	1
	I frequently use group discussions to encourage student interaction and collaboration.
	3.22
	0.68
	High

	2
	I integrate real-life examples and case studies into my lessons.
	3.10
	0.71
	High

	3
	I use questioning techniques to stimulate critical thinking in learners.
	2.88
	0.75
	High

	4
	I apply project-based learning to enhance student engagement and inquiry.
	2.40
	0.80
	Low

	5
	I make use of instructional materials such as maps, charts, and videos in class.
	3.05
	0.70
	High

	6
	I employ role-play and dramatization to help students understand civic responsibilities.
	2.55
	0.77
	High


Cumulative Mean Score                                                         2.87                                   High 
Data in Table 1 revealed the dominant pedagogical practices employed by Social Studies teachers in upper basic schools in Delta State. The result shows that respondents rated high on the use of group discussions to encourage student interaction and collaboration with a mean score of 3.22, integration of real-life examples and case studies into lessons with a mean of 3.10, and the use of questioning techniques to stimulate critical thinking in learners with a mean of 2.88. Respondents also rated high on the use of instructional materials such as maps, charts, and videos with a mean of 3.05, and on the use of role-play and dramatization to help students understand civic responsibilities with a mean of 2.55. However, the application of project-based learning to enhance student engagement and inquiry had a low mean score of 2.40. With an average cumulative mean score of 2.87, it can be concluded that the level of pedagogical practices employed by Social Studies teachers in Delta State is generally high, although more innovative approaches like project-based learning are less frequently used.
Research Question 2
What is the relationship between teacher-centered and learner-centered pedagogical practices and students’ academic performance in Social Studies?


Table 2: Mean score of relationship between pedagogical practices and academic performance
	Item No.
	Questionnaire Item
	Mean Score
	Standard Deviation
	Decision

	1
	Teacher-centered methods help in content delivery but limit student engagement.
	3.12
	0.74
	High

	2
	Enhancement of students’ understanding and retention using learner-centered methods
	3.28
	0.66
	High

	3
	Level of teaching and learning involving collaborative learning strategies.
	3.05
	0.72
	High

	4
	Negative impact of overreliance on teacher-centered on students’ critical thinking development.
	2.80
	0.81
	High

	5
	Impact of active learning approaches on students’ academic performance.
	3.34
	0.70
	High

	6
	Academic outcomes of integrating both teacher- and learner-centered strategies.
	3.40
	0.69
	High


Cumulative Mean Score                                                            3.17                                 High 
Findings from Table 2 indicate a high relationship between pedagogical practices and students’ academic performance in Social Studies. Respondents agreed that while teacher-centered methods support effective content delivery, they limit student engagement (Mean = 3.12). Learner-centered methods were rated highly for enhancing students’ understanding and retention of concepts (Mean = 3.28), while collaborative learning strategies were also viewed as beneficial for teaching and learning (Mean = 3.05). The results further show that excessive reliance on teacher-centered approaches hinders the development of students’ critical thinking (Mean = 2.80). Active learning approaches were strongly associated with improved academic performance (Mean = 3.34), and the integration of both teacher- and learner-centered strategies was rated highest for enhancing students’ outcomes (Mean = 3.40). With a cumulative mean score of 3.17, the results suggest that pedagogical practices, particularly when combining teacher- and learner-centered methods, have a strong positive influence on students’ academic performance in Social Studies.
Research Question 3
To what extent do innovative teaching methods affect the academic outcomes of upper basic student in Social Studies?

Table 3: Mean score of Impact of Innovative Teaching Methods on Academic Outcomes
	Item No.
	Questionnaire Item
	Mean Score
	Standard Deviation
	Decision

	1
	The use of digital tools (e.g., videos, interactive slides) enhances student understanding of concepts.
	3.41
	0.69
	High

	2
	Game-based learning increases student engagement and improves retention in Social Studies.
	3.36
	0.73
	High

	3
	Project-based learning activities help students apply Social Studies knowledge to real-life situations.
	3.29
	0.76
	High

	4
	Flipped classroom approaches promote deeper learning and class participation.
	3.10
	0.81
	High

	5
	Blended learning (combining online and face-to-face instruction) improves student performance.
	3.35
	0.70
	High

	6
	Inquiry-based learning motivates students to think critically and independently.
	3.44
	0.68
	High


Cumulative Mean Score                                                            3.33                                High 
Data in Table 3 revealed the extent to which innovative teaching methods affect the academic outcomes of upper basic students in Social Studies. The result shows that respondents rated high on the use of digital tools (e.g., videos, interactive slides) enhancing student understanding of concepts with a mean score of 3.41; game-based learning increasing student engagement and improving retention with a mean of 3.36; and project-based learning activities helping students apply Social Studies knowledge to real-life situations with a mean score of 3.29. In the same vein, flipped classroom approaches were rated high in promoting deeper learning and class participation with a mean of 3.10; blended learning (combining online and face-to-face instruction) improving student performance with a mean of 3.35; and inquiry-based learning motivating students to think critically and independently with a mean score of 3.44. With a cumulative mean score of 3.33, it can be concluded that innovative teaching methods have a high and positive impact on the academic outcomes of upper basic students in Social Studies.
Hypothesis 1:
There is no significant difference in the identified pedagogical practices between male and female Social Studies teachers in upper basic schools in Delta State.

Table 4: Independent t-test Analysis of Pedagogical Practices by Gender of Social Studies Teachers
	Gender
	 N
	Mean
	 SD
	 df
	t-cal
	t-crit
	Remarks

	Male
	150
	43.52
	12.35
	198
	-1.82
	1.96
	Null hypothesis
 retained

	Female
	150
	58.43
	15.72
	
	
	
	


Table 4 presents the results of an independent t-test analysis comparing the identified pedagogical practices of male and female Social Studies teachers in upper basic schools in Delta State. The results reveal that male teachers (N = 300) had a mean score of 43.52 with a standard deviation of 12.35, while female teachers (N = 300) had a higher mean score of 58.43 with a standard deviation of 15.72. The calculated t-value (t-cal) is -1.82, which is less than the critical t-value (t-crit) of 1.96 at 198 degrees of freedom. Since the t-calculated does not exceed the critical value, the null hypothesis is retained. This indicates that there is no statistically significant difference in the identified pedagogical practices between male and female Social Studies teachers in upper basic schools in Delta State.

Hypothesis 2:
There is no significant relationship between teacher-centered and learner-centered pedagogical practices and students’ academic performance in Social Studies in upper basic schools in Delta State.
Table 5: Regression Analysis on Pedagogical Practices and Students’ Academic Performance
	Model
	Sum of Squares
	df
	Mean Square
	F
	Sig.

	1
	Regression
	1.034
	2
	.518
	1.636
	     .006

	
	Residual
	105.507
	319
	.416
	
	

	
	Total
	101.549
	325
	
	
	


Table 5 presents the results of a regression analysis examining the relationship between teacher-centered and learner-centered pedagogical practices and students’ academic performance in Social Studies in upper basic schools in Delta State. The regression model shows a calculated F-value of 1.636 with a significance level (Sig.) of 0.006. Since the p-value is less than the 0.05 level of significance, the result indicates a statistically significant relationship between the identified pedagogical practices and students’ academic performance. Therefore, the null hypothesis is rejected. This implies that teacher-centered and learner-centered pedagogical practices have a significant influence on students’ academic performance in Social Studies in upper basic schools in Delta State.
Hypothesis 3:
There is no significant relationship between the use of innovative teaching methods and academic performance of upper basic learners in Social Studies in Delta State.

Table 6: Correlation between Use of Innovative Teaching Methods and Academic Performance of Students in Social Studies		
                                                                                Use of Innovative             Academic
                                                                                 Teaching Methods         performance                                                       
 Innovative Teaching Methods   Pearson correlation                  1                               .470                                   			                    Sig.  (2 tailed)                                                        .000                                                        
                                                                N                               300                               300 

Academic performance             Pearson Correlation               .470**                             1 
                                                         Sig. (2 tailed)                   .000
                                                                    N                            300                               300
Table 6 presents the results of a Pearson correlation analysis examining the relationship between the use of innovative teaching methods and the academic performance of upper basic learners in Social Studies in Delta State. The Pearson correlation coefficient (r) is .470, indicating a moderate positive relationship between the use of innovative teaching methods and students’ academic performance. The significance value (Sig. 2-tailed) is .000, which is less than the 0.05 level of significance. This result suggests that the relationship is statistically significant. Therefore, the null hypothesis is rejected. This implies that the use of innovative teaching methods significantly enhances the academic performance of upper basic learners in Social Studies in Delta State.
Discussion of Findings 
The findings of the study showed that there is no statistically significant difference in the pedagogical practices adopted by male and female Social Studies teachers in upper basic schools in Delta State. This suggests that both genders employed similar teaching methods in their classrooms regardless of any gender-related predispositions or biases. This finding aligns with the view of Tambak et al. (2023) who argued that effective pedagogy depends more on professional training and experience than on gender, stating that both male and female teachers can deliver high-quality instruction when equipped with the right teaching skills. Similarly, Scherer et al. (2023) asserted that gender is not a determining factor in the use of interactive or engaging teaching strategies, emphasizing that competence in pedagogy is shaped by teacher preparation, not sex. Thus, the absence of a significant difference supports the notion that gender neutrality exists in pedagogical application when teachers operate under similar professional conditions and curricular demands.

The study found a significant relationship between teacher-centered and learner-centered pedagogical practices and students’ academic performance in Social Studies. This suggests that the method of instruction directly impacts how well students perform, with a balanced or integrated approach likely yielding better academic outcomes. This is consistent with the assertion of Mir (2025), who emphasized the importance of social interaction and learner involvement in the learning process, advocating for learner-centered methods that foster deeper understanding and cognitive development. In the same vein, Ko et al. (2021) emphasized the effectiveness of combining teacher-led instruction with student-centered activities, noting that such blended pedagogical models enhance comprehension and long-term retention among learners. The implication is that instructional strategies that encourage participation, inquiry, and scaffolding are more likely to improve academic outcomes in Social Studies.

The study also revealed a significant positive relationship between the use of innovative teaching methods and the academic performance of upper basic learners in Social Studies. This means that employing techniques such as game-based learning, project-based instruction, digital tools, and blended learning significantly contributes to improved student outcomes. This finding corroborates the view of Kerimbayev et al. (2023), who highlighted the transformative impact of technology-integrated and innovative pedagogy on student learning, stressing that modern methods engage students actively and cater to diverse learning styles. Kumar et al. (2024) emphasized that active learning strategies—which are central to innovative teaching—positively influence academic achievement by enhancing critical thinking, motivation, and engagement. Thus, incorporating innovation in pedagogy is essential for fostering improved academic performance, especially in subjects like Social Studies where practical understanding and contextual application are crucial.

Conclusion:

This study has demonstrated that gender does not play a significant role in determining the pedagogical practices of Social Studies teachers in upper basic schools in Delta State, indicating that both male and female teachers adopt similar instructional strategies. This neutrality in teaching approach reflects a shared professional competence shaped by training and curriculum standards rather than gender differences. Furthermore, the research highlights a significant relationship between the use of both teacher-centered and learner-centered methods and students' academic performance. It underscores the importance of adopting a balanced approach to pedagogy that fosters both guided instruction and student participation. Additionally, the study reveals that innovative teaching methods significantly enhance students' academic outcomes, reinforcing the need for dynamic, engaging, and technology-driven strategies in Social Studies classrooms. Overall, these findings advocate for a shift toward more student-focused and innovative educational practices that can improve learning experiences and outcomes.
Recommendations
In light of the findings of this study, the following recommendations were made:
1. Teacher development programs should emphasize professional competence and continuous training in pedagogical innovation rather than focusing on gender-specific interventions, since both male and female teachers employ similar practices.
2. Teachers should adopt blended approaches that integrate teacher-centered and learner-centered strategies to enhance student participation, critical thinking, and academic performance in Social Studies.
3. School administrators and education stakeholders should provide regular professional development opportunities and design instructional materials that promote innovative, learner-centered, and technology-driven teaching methods.
4. Government, policymakers, and teacher education institutions should invest in digital infrastructure and revise training curricula to equip both in-service and pre-service teachers with 21st-century pedagogical skills for improved student outcomes.
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