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This study explored the lived experiences of school leaders in implementing School-Based Management at Washington National High School. using Collaizi’s phenomenological approach with transcribed semi-structured face-to-face interviews among participants who were school leaders in the Schools Division of Northern Samar. Six school leaders were selected through purposive sampling and as to their direct involvement in SBM Planning and implementation. It focused on how leaders planned, decided, and supported teacher performance within the school context. The study sought to understand how daily leadership practices aligned with School-Based Management goals and policy expectations. Data were gathered through semi-structured, face-to-face interviews. This study was anchored as supporting legislative works on Republic Act 9155, the Governance of Basic Education Act of 2001, and DepEd Order No. 007, s. 2024, which outlines the revised School-Based Management system. Moreover, this study was also in line with Goal Setting Theory and Functionalism Theory guiding data analysis and interpretation by linking leadership actions to school goals and system functions. Six emergent themes were derived from the study: (1) Collaborative Leadership, (2) Governance and Accountability, (3) Performance and Resource Management, (4) Community Partnerships, (5) Professional Development and School Improvement and (6) Overcoming Challenges. The emergent themes underscore the insights of the participants’ thoughts about SBM, and achievements in collaboration with the internal and external stakeholders. Results showed assessment systems guided school planning and informed shared decision-making. To meet the study aim, It was crucial to propose meaningful programs to strengthen quality assurance in school based management across the division. moreover, these programs must empower internal and external partners to build strong communities and support effective SBM practice. The study recommends sustained capacity building, structured data review, and continuous monitoring to improve teaching practices and overall school performance.
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School systems continue to change due to policy reforms, community needs, and learning demands. These changes affect how school leaders manage instruction, people, and resources and dramatically may affect positive or opposite outcome. School-Based Management places decision-making at the school level to improve responsiveness and accountability and with this approach, school leaders rely on assessment systems to guide planning, monitor performance, and support improvement efforts. National policies highlight assessment as a key tool for strengthening leadership practice and school outcomes. Latorilla (2012) explained School-Based Management positions the school as the core unit of education delivery. This view highlights the role of school heads and stakeholders in driving actions that respond to school needs. Shared initiatives and joint efforts help improve school systems and address the concerns of the school community. Active participation supports motivation, ownership, and relevance in school programs. However, SBM implementation also faces persistent challenges. Sriram (2019) noted several concerns linked to SBM practice in DepEd schools and these include paper-based processes, online registration and enrollment, course management, teacher evaluation, communication and collaboration, classroom management, student monitoring, revenue handling, and academic performance forecasting. These issues affect efficiency and decision-making at the school level. Similar challenges were reported by Osea et al. (2023), who identified problems related to document availability, authenticity, and accuracy during SBM implementation. These findings align with earlier studies which noted that weak documentation systems and limited data reliability hinder effective SBM practice and accountability in schools (Caldwell, 2005; Leithwood & Menzies, 1998). Despite clear policy directions, schools face ongoing challenges in SBM implementation and school leaders deal with varied school contexts, limited resources, and uneven use of assessment data. Some schools struggle to translate assessment results into clear actions for teaching improvement and teacher support (Fiamor et al., 2025). These gaps affect shared decision-making, accountability, and professional growth. Understanding how school leaders experience and respond to these challenges remains important. The ongoing challenges in SBM implementation limit meaningful stakeholder involvement in many schools. Although stakeholders play key roles as contributors and beneficiaries, they are often given limited opportunities to fully engage in SBM processes and their participation is still unclear with regards to  awareness of their responsibility in preparing, organizing, and safeguarding required documents to ensure accuracy, authenticity, and readiness during monitoring and validation activities. Weak stakeholder engagement and poor documentation practices reduce the effectiveness of SBM implementation (Osea et al., 2023; Sriram, 2019). In the Department of Education, SBM is embedded as a core management approach that highlights the agency’s vision and mission for Filipino learners. Abulencia (2012) emphasized that SBM serves as a guiding framework for achieving quality, equitable, and responsive education. Its success depends on strong support from school personnel and community stakeholders who share responsibility for planning, implementation, and evaluation. SBM strengthens DepEd support systems through improved educational planning and management anchored on four key principles: leadership and governance, curriculum and learning, accountability and continuous improvement, and management of resources. When these principles are effectively implemented, schools are more likely to develop best practices, attract stakeholder participation, and strengthen community partnerships. Camacho and Farrales (2020) noted that these four principles serve as the basis for assessing and validating a school’s level of SBM practice. Studies show SBM works best when leaders use assessment data for reflection and joint planning. Assessment systems help identify learning gaps, guide interventions, and support teacher development and shared decision-making based on data builds trust and strengthens school governance. Prior research also highlights the role of leadership in aligning assessment results with school goals and daily practices. However, most studies focus on outcomes rather than leaders’ lived experiences in using assessment systems within SBM Weak documentation systems and low stakeholder participation have been identified as barriers to effective SBM practice (Santos & De Guzman, 2018; Osea et al., 2023). Within the Department of Education, SBM is institutionalized as a core governance framework that reflects its vision and mission for Filipino learners. Research emphasizes that SBM is not merely a policy but a continuing management practice that promotes shared responsibility and accountability at the school level (Abulencia, 2012; Caldwell & Spinks, 2013). Its effectiveness depends largely on the collective support of school personnel and external stakeholders working toward common educational goals. Fundamentally, SBM aims to empower school heads to lead instructional and organizational reforms that enhance learner outcomes. Republic Act 9155 and DepEd Order No. 007, s. 2024 reinforce school authority, accountability, and evidence-based planning. The revised SBM framework centers on six key dimensions and uses self-assessment tools to focus on actual school practices. These policies expect school leaders to lead data-driven improvement while engaging teachers and stakeholders. Yet, how leaders experience this process at the school level needs deeper understanding. It promotes decentralization by transferring decision-making authority and resource control to schools, while encouraging collaboration with communities to support school improvement. It also integrates instructional leadership with school management to achieve overall school effectiveness. These objectives align with the principles of child-friendly and community-centered education systems, which uphold education as a shared responsibility and recognize communities as active partners in ensuring quality education for all learners (Abulencia, 2012; UNICEF, 2009). At Washington National High School, assessment tools guide planning, target setting, and progress monitoring. School leaders and teachers use data to address weak areas and improve instruction. Still, leaders observed limits in how assessment results were reviewed, shared, and sustained. These experiences point to a need for closer examination of SBM practice from the perspective of school leaders
Research Objectives
This study aimed to captured the lived experiences of school heads in SBM implementation in Washington National High School, Division of Northern Sama
Specifically, it aimed to explore the following:
1. What are the lived experiences of school leaders in implementing School-Based Management at Washington National High School?
2. What insights and meanings can be drawn from the experiences of school leaders in leading school governance and improvement initiatives under SBM?
3. What emergent themes arise from the lived experiences of school leaders in SBM implementation?
4. Based on the findings, what practical strategies or development plans can be proposed to enhance SBM implementation and strengthen school leadership practices?
Literature Review
Educational reforms in the Philippine public school system have consistently emphasized decentralization, accountability, and shared responsibility to improve school performance and learning outcomes. In response to persistent challenges in school governance and service delivery, the Department of Education (DepEd) adopted School-Based Management (SBM) as a major reform strategy to strengthen school autonomy while ensuring alignment with national goals. SBM was institutionalized to encourage participatory decision-making, enhance transparency, and promote collective ownership of school improvement efforts among school leaders, teachers, parents, and community stakeholders. School-Based Management is broadly defined as a governance approach that transfers significant decision-making authority from central offices to individual schools. Caldwell (2005) described SBM as the systematic decentralization of authority and responsibility to the school level, allowing school leaders to make informed decisions on key aspects of school operations within a centrally defined framework of standards, policies, and accountability. This approach recognizes schools as the most appropriate units for identifying contextual needs and responding to local challenges. By empowering school leaders and stakeholders, SBM aims to create more responsive, efficient, and learner-centered educational environments. Central to SBM implementation is the role of school leadership. The leadership and governance dimension of SBM highlights how school heads exercise authority, guide stakeholders, and ensure that DepEd programs and policies are effectively implemented at the school level. Pepito and Acibar (2019) emphasized that effective SBM leadership goes beyond compliance with directives and includes motivating teachers, fostering collaboration, and creating conditions that support quality teaching and learning. School leaders are expected to balance instructional leadership with managerial responsibilities while maintaining a clear vision for school improvement. Another key dimension of SBM is curriculum and learning, which emphasizes contextualized and learner-centered educational practices. Abulencia (2012) noted that curricula under SBM should reflect the needs, culture, and aspirations of learners and the community. Through collaborative planning and continuous improvement, schools are encouraged to design learning experiences that are relevant and meaningful. When local contexts are integrated into curriculum planning, schools are better positioned to promote effective learning and sustain student engagement, thereby strengthening overall school performance. Accountability and continuous improvement also form a critical pillar of SBM. DepEd’s Revised SBM Assessment Tool underscores the importance of transparent, inclusive, and responsive accountability mechanisms developed collaboratively by the school community. Ehren and Hatch (2013) argued that effective accountability systems encourage stakeholder participation in setting goals, monitoring performance, and addressing gaps. In this framework, accountability is viewed not merely as compliance but as a shared responsibility that supports trust, ethical leadership, and continuous school development. The management of resources is the fourth core dimension of SBM and focuses on the effective mobilization and utilization of financial, human, and material resources. Dones et al. (2023) highlighted that transparent and judicious resource management directly influences the achievement of school goals and stakeholder trust. School leaders play a critical role in ensuring that resources are aligned with school priorities and improvement plans. Ethical and efficient resource management strengthens stakeholder confidence and supports sustainable school operations. Stakeholder participation is a defining feature of SBM implementation. Schools are expected to establish governing councils composed of school heads, teachers, parents, students, and community representatives. These councils support needs assessment, planning, and decision-making processes aligned with school and DepEd priorities (Abulencia, 2012). Bustamante (2022) emphasized that shared leadership and collective decision-making enhance the relevance and effectiveness of school strategies. When stakeholders actively participate, schools benefit from diverse perspectives, stronger ownership of goals, and improved school-community relationships. Empirical studies further highlight the importance of examining the lived experiences of school leaders in SBM implementation. Sta. Ana (2024) found that school heads’ leadership practices, professional background, and years of experience significantly influence how SBM is enacted in schools. Cheng (2004) also noted that school leaders with higher academic qualifications and longer administrative experience tend to exhibit greater openness to quality management reforms. These findings suggest that understanding school leaders’ perspectives provides valuable insights into how SBM policies translate into practice. Overall, the literature underscores that SBM implementation is a complex process shaped by leadership practices, stakeholder engagement, governance structures, and contextual challenges. While SBM offers opportunities for school improvement, its success largely depends on how school leaders navigate their roles, address constraints, and develop strategies to sustain reform initiatives. These studies provide a strong foundation for the present research, which seeks to explore the lived experiences of school leaders at Washington National High School in implementing SBM, with particular attention to their practices, challenges, and strategies in leading school governance and improvement initiatives
II. MATERIALS AND METHODS
This study employed a descriptive phenomenological design guided by Colaizzi’s method. The phenomenological approach is appropriate for exploring and understanding the lived experiences of individuals, capturing the essential meanings of a phenomenon from the perspective of those directly involved (Colaizzi, 1978). This method allowed the researcher to examine school leaders’ experiences in implementing School-Based Management (SBM), focusing on their practices, challenges, and strategies in leading school governance and improvement initiatives. The research was conducted at Washington National High School, Catarman II District, Division of Northern Samar, during School Year 2025–2026. The school was purposively selected due to its active implementation of SBM, established governance practices, and engagement of stakeholders in school decision-making, making it an ideal site to explore school leaders’ lived experiences in managing school operations. Participants were six school leaders, including the School Head, Master Teachers, and Department Heads. Purposive sampling was used to select participants with direct involvement in SBM implementation and sufficient experience in school governance and management. This ensured that participants could provide rich, first-hand insights into the practices, challenges, and strategies associated with SBM in their school context. Data were collected through semi-structured, face-to-face interviews. This format allowed participants to share their experiences freely while enabling the researcher to explore specific areas related to SBM practices, stakeholder engagement, decision-making processes, and school improvement strategies. Interviews were audio-recorded with participants’ consent and transcribed verbatim to ensure accuracy and completeness. Data analysis followed Colaizzi’s seven-step process: familiarization with the data, identifying significant statements, formulating meanings, clustering themes, developing an exhaustive description, producing the fundamental structure, and validating findings with participants. This rigorous approach ensured that analysis remained grounded in participants’ experiences, resulting in a comprehensive understanding of SBM implementation at the school. Ethical considerations, including informed consent, voluntary participation, and confidentiality, were strictly observed throughout the study to protect participants and ensure the integrity of the research process.
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III. RESULTS
[bookmark: _Hlk216363932]Table 1. The Demographic Profile of the School Leaders
	Code
Name
	Job
Position
	Years in Service
	Highest Educational Attainment

	P1
	School Head/ SBM Coordinator
	24 years
	PhD

	P2
	SHS-Department Head /Master Teacher
	33 years
	Master’s Degree

	P3
	JHS-Department Head / Master Teacher
	23 years
	PhD-12 UNITS

	P4
	JHS-Department Head / Master Teacher
	11 years
	PhD-12 UNITS

	P5
	Teacher III/ Department Head
	14 years
	Master’s Degree

	P6
	Teacher III/ Department Head
	15 years
	PhD-CAR


[bookmark: _Hlk216448633]
Table 1 presents the profile of the school leaders who participated in the study. The participants occupy key leadership and instructional roles, including the School Head/SBM Coordinator, Senior High School and Junior High School Department Heads, and Master Teachers. Their years of experience range from 11 to 33, reflecting substantial expertise in school operations, leadership, and instructional management. Leaders with longer tenure, such as P2 with 33 years of service, demonstrate deep knowledge of managing school processes and guiding teachers effectively. In terms of academic qualifications, three participants have completed doctoral studies or hold a PhD, while the other three possess master’s degrees. This high level of educational attainment equips the participants with advanced understanding of educational leadership and management. The combination of administrative and instructional responsibilities enables participants to provide unique insights into SBM implementation. They are directly involved in leading school governance, managing processes, and supporting teacher development. Their extensive experience and qualifications allowed them to share rich, meaningful perspectives on the challenges, strategies, and practices associated with implementing School-Based Management at Washington National High School.


Table 2. Clustered themes and emergent themes
	[bookmark: _Hlk216471754]Clustered themes
	Emergent themes

	Regular stakeholder meetings
	




[bookmark: _Hlk217120222]Collaborative Leadership

	Coordination among school departments
	

	Engagement of parents and community
	

	Encouragement of teamwork
	

	Shared responsibility in planning
	

	Support from School Governing Council
	

	Compliance with DepEd policies and guidelines
	


[bookmark: _Hlk217120235]Governance and Accountability

	Clear decision-making processes
	

	Documentation of school activities
	

	Problem-solving in administrative and instructional issues
	

	Transparency in communication
	

	Balancing administrative and instructional duties
	

[bookmark: _Hlk217120246]Performance and Resource Management

	Meeting curriculum targets
	

	Monitoring teacher performance
	

	Managing limited resources
	

	Handling workload and deadlines
	

	Proper recording of assessment results
	

[bookmark: _Hlk217120256]Community Partnerships

	Collaboration with local leaders and organizations
	

	Outreach programs for students and families
	

	Strengthening school-community linkages
	

	Mobilizing support from parents and stakeholders
	

	Continuous leadership skill enhancement
	


[bookmark: _Hlk217120268]Professional Development and School Improvement

	Teacher training and mentoring
	

	Adoption of best practices from other schools
	

	Reflection on school management strategies
	

	Enhancing school improvement initiatives
	

	Adjusting to new policies and reforms
	

[bookmark: _Hlk217120283]Overcoming Challenges

	Addressing gaps in teacher skills
	

	Coping with time and resource constraints
	

	Developing strategies to sustain SBM implementation
	




Table 2 summarizes the general themes drawn from the participants’ responses. 

Collaborative Leadership
P1 implies in the statement “With regards to the needed documents per data, We cannot make it, without the collaboration of all teachers and Strong teamwork and clear systems help meet school needs.”, The study revealed that effective SBM implementation relies on strong collaborative leadership. School leaders emphasized the importance of regular meetings, coordinated planning across departments, and active participation of parents and stakeholders. Support from the School Governing Council and encouragement of teamwork enabled leaders to distribute responsibilities and foster collective ownership of school initiatives. These practices allowed leaders to sustain SBM processes while involving stakeholders meaningfully.

Governance and Accountability
School leaders highlighted governance and accountability as central to SBM implementation. Compliance with DepEd policies, clear decision-making structures, proper documentation, and transparency in communication were considered critical.  “I check which classes fall below the target score and talk to teachers about what went wrong.” Quoted by P3, Leaders reported that maintaining accountability within their teams strengthened trust among teachers and stakeholders and facilitated smoother execution of school-based initiatives.

Performance and Resource Management
“Assessment made me more aware of how every small result affects the bigger picture” P2 Quoted. Participants described the constant performance demands and resource challenges in implementing SBM. They balanced administrative duties with instructional leadership, monitored teacher performance, met curriculum targets, and managed limited resources. Deadlines, reporting requirements, and workload pressures intensified their responsibilities, requiring careful planning and prioritization to ensure school objectives were met. 

Community Partnerships
Engaging with local leaders, organizations, and parents emerged as a key strategy for sustaining SBM. Leaders reported that outreach programs, parent-teacher associations, and open communication of school achievements strengthened school-community linkages. These partnerships provided additional resources and support for school improvement initiatives, highlighting the role of community engagement in effective SBM practice as P4 expressed, “Assessment helps us explain our plans to stakeholders. It also supports our budget requests.”

Professional Development and School Improvement
Participants recognized professional growth as a crucial component of effective school leadership under SBM. Continuous training, mentoring, collaboration with peers, adoption of best practices, and reflective leadership helped school leaders improve both their personal skills and overall school management strategies. P5 expressed and quoted “We use the data to shape our AIP targets. SBM becomes more organized when decisions come from solid data.”. These practices contributed to sustained school improvement and enhanced the implementation of SBM principles.

Overcoming Challenges
School leaders faced multiple challenges, including adjusting to new DepEd policies, coping with limited resources, addressing teacher skill gaps, and managing time constraints. They developed strategies such as prioritizing tasks, applying problem-solving approaches, and leveraging community support to navigate these obstacles. These experiences highlight how leaders adapt and sustain SBM implementation despite contextual challenges and this is clearly expressed  with P6 statement “ •	“We worked together through department meetings, LACs, and informal coaching sessions and regular meetings really help, to provide quick feedback and  fix the things fast.”

Overall, the findings show that school leaders’ lived experiences in implementing SBM revolve around collaborative leadership, effective governance, performance management, community engagement, professional development, and overcoming operational challenges. Their practices, strategies, and problem-solving approaches provide insights into how SBM can be implemented successfully in a real school setting, supporting governance and school improvement initiatives.
[bookmark: _Hlk216364063]
IV. DISCUSSION

[bookmark: _Hlk216526596]The primary goal of School-Based Management (SBM) is to improve school governance, instructional quality, and overall student outcomes. The findings of this study highlight how the lived experiences of school leaders at Washington National High School reveal the practices, challenges, and strategies involved in implementing SBM effectively. Findings and Results

The lived experiences of school leaders at Washington National High School show that School-Based Management (SBM) implementation is an ongoing and dynamic leadership process. School leaders described SBM as embedded in their daily responsibilities, involving planning, coordination, decision-making, and monitoring of school programs. They emphasized practices such as regular stakeholder meetings, coordination among departments, and shared responsibility in school planning. SBM was experienced not merely as a compliance requirement but as a governance framework that guided school improvement initiatives. At the same time, leaders encountered challenges in balancing instructional leadership with administrative duties, particularly in meeting documentation requirements, managing workloads, and responding to policy reforms. Despite these demands, school leaders expressed strong commitment to sustaining SBM through collaboration, teamwork, and clear communication.

From these experiences, school leaders derived important insights and meanings about leadership and governance under SBM. They viewed effective SBM as grounded in shared leadership, trust, and collective accountability. Rather than exercising authority individually, leaders saw themselves as facilitators who engage teachers, parents, and community members in decision-making processes. Transparency, inclusive participation, and open communication were identified as essential elements in building trust and sustaining stakeholder support. For school leaders, SBM gained meaning when governance practices promoted fairness, clarity of roles, and a sense of ownership among all members of the school community.

Several emergent themes arose from the lived experiences of school leaders in SBM implementation. Collaborative leadership emerged as a central theme, highlighting teamwork, shared planning, and support from the School Governing Council. Governance and accountability reflected leaders’ emphasis on transparent decision-making, proper documentation, and balancing administrative and instructional responsibilities. Performance and resource management captured leaders’ efforts to meet curriculum targets, monitor teacher performance, manage limited resources, and comply with reporting deadlines. Community partnerships emphasized collaboration with parents, local leaders, and organizations to support school programs. Professional development and school improvement reflected leaders’ focus on mentoring, reflective practice, and adapting to new policies, while overcoming challenges highlighted strategies used to address time constraints, skill gaps, and sustainability concerns in SBM implementation.

Based on these findings, school leaders identified practical strategies and development plans to strengthen SBM implementation and leadership practices. These include institutionalizing regular collaborative planning sessions, improving documentation and reporting systems, and providing continuous leadership development through mentoring and peer collaboration. Strengthening school-community partnerships was also viewed as essential for mobilizing resources and sustaining shared accountability. Finally, leaders emphasized the importance of continuous monitoring and reflective practice to ensure that SBM implementation remains responsive, inclusive, and aligned with school governance and improvement goals. The study underscores that school leaders’ practices, strategies, and problem-solving approaches are essential for sustaining SBM and driving school improvement at Washington National High School.



V. CONCLUSION
The findings of this study lead to the conclusion that the implementation of School-Based Management at Washington National High School is shaped by the daily leadership practices, shared responsibilities, and collaborative efforts of school leaders. The lived experiences of the participants show that SBM is not treated merely as a policy requirement but as a continuous governance process that guides planning, decision-making, and school improvement initiatives. School leaders actively engage teachers, parents, and community stakeholders in managing school programs, while also navigating challenges related to administrative demands, limited resources, and evolving policies. The meanings and insights drawn from the experiences of school leaders highlight SBM as a framework that promotes shared leadership, transparency, and collective accountability. Effective SBM implementation is achieved when leaders foster trust, encourage participation, and maintain open communication among stakeholders. These experiences reveal that leadership under SBM involves facilitating collaboration rather than exercising authority alone, allowing school governance and improvement efforts to reflect the needs and context of the school community. The emergent themes further confirm that collaborative leadership, governance and accountability, performance and resource management, community partnerships, professional development, and overcoming challenges are central to successful SBM implementation. These themes demonstrate how school leaders balance instructional and administrative roles while sustaining improvement initiatives through teamwork, reflective practice, and adaptive strategies. Overall, the study concludes that strengthening SBM implementation requires sustained leadership support, inclusive governance structures, and continuous capacity-building to ensure that school improvement efforts are responsive, effective, and sustainable.

VI. RECOMMENDATIONS
Based on the findings and conclusions of the study, it is recommended that School-Based Management implementation at Washington National High School be strengthened through sustained collaborative leadership practices. School leaders should continue to promote shared decision-making by holding regular and inclusive meetings with teachers, parents, and community representatives. Clear role definition and shared responsibility in planning and implementation will help deepen stakeholder ownership and improve school governance outcomes. To address governance and accountability concerns, schools are encouraged to institutionalize transparent decision-making and documentation processes. School leaders should ensure that policies, plans, and school activities are clearly communicated and properly recorded. Streamlining reporting procedures and aligning administrative tasks with instructional priorities will help leaders manage workload while maintaining accountability under SBM. In terms of performance and resource management, school leaders should develop structured monitoring systems that support curriculum implementation, teacher performance, and effective use of resources. Prioritizing needs-based planning and equitable resource allocation will help schools respond more effectively to operational demands. Establishing clear timelines and shared responsibilities may also reduce pressure related to deadlines and administrative requirements. Strengthening community partnerships is likewise recommended. School leaders should actively engage local leaders, parent organizations, and external stakeholders in school programs and improvement initiatives. Regular communication of school goals and accomplishments can enhance trust and encourage sustained community support, contributing to a more responsive and inclusive SBM environment. Finally, continuous professional development should be prioritized to sustain school improvement efforts. School leaders and teachers should be provided with opportunities for leadership training, mentoring, and peer collaboration. Encouraging reflective practice and adaptation to new policies will help leaders develop strategies to address emerging challenges. Overall, these recommendations aim to enhance SBM implementation by reinforcing collaborative governance, accountability, leadership capacity, and community engagement.
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