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Exploring the Impact of the Matric Rewrite Program on Underperforming Learners in Public Schools: A Qualitative Study in Limpopo Province, South Africa
ABSTRACT 
The matric rewrite program in South Africa is a vital next step intervention that aims to tackle the academic performance of students who have failed the primary school leaving examination. A qualitative approach is used to investigate how the program serves as an instrument to support learners who have poor academic achievements in public schools located in the Capricorn South district of Limpopo Province. Social cognitive theory and Ubuntu philosophy were used to guide the study, which included a phenomenological research design to understand the learners' experiences and the views of educational stakeholders. 25 participants, including learners, teachers, and school administrators, were selected purposely, and they were engaged through semi structured interviews, focus group discussions, and document analysis. Thematic analysis showed that learners' participation in the program led to a rise in academic self-efficacy, the improvement of study skills, and the learner's toughness. On the contrary, results reveal that structural limitations, such as lack of resources, socio economic difficulties, and inadequate personalized academic support, still weaken the program's outcomes. Based on the study, the implementation of the program is dependent on the cognitive, instructional, and socio-cultural support components that the rewrite program has to offer. By emphasizing both individual and communal aspects of learning, this paper positions itself within the broader discourse on remedial education and offers evidence-based suggestions as to how policy and practice could be enhanced to lessen educational inequality in South African public schools. 
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1 INTRODUCTION
Education is a main driver of social change, upward economic movement, and fairness, especially in post-apartheid South Africa, as stated by Spaull (2013) and Van der Berg (2015). Students’ academic performance is the most important quality measure that depends on several factors such as demographics, personality traits, socio-economic, and other environmental factors. The knowledge about these factors and their effect on students’ performance can assist in managing their impact (Bilal et al., 2022). The South African education system is still facing serious problems such as a high dropout rate, poor learner performance, and the unequal distribution of resources, despite numerous policy interventions aimed at increasing access and quality (Fleisch, 2008; Taylor, 2018; Zenda & Ramatsetse, 2024). At the core of these problems is the National Senior Certificate (NSC) examination, also known as the matric examination, which is the critical gateway that opens access for learners to higher education, vocational training, and employment. Not passing matric means that the socio-economic situations experienced by the learners will continue to worsen, and as a result, those who come from historically disadvantaged communities, especially rural and semi-rural areas like Limpopo Province, will be the ones to suffer most (Taylor, 2018). 
To tackle these systemic problems, the matric rewrite program was invented as a strategic measure that offers underperforming learners a second chance to obtain their NSC successfully. This program aims at improving students' academic skills by providing them with carefully planned remedial instruction, revision sessions, and psychosocial support, and the main goal is to see both examination results and learner self-efficacy improving (Chisholm, 2004; Guskey, 2007). The program has been rolled out in public schools in Capricorn South district of Limpopo Province; thus, it is playing a pivotal role in the fight against underachievement and in supporting the academic growth of learners. Underachievement is a general term commonly used  for  individuals  whose  performance  are below their potential, whether in academic skills or social behaviour. Academic underachievement is a situation where students’  performance  in academic  subjects  falls  below  expected  level especially  when  indicated  by  their  measured abilities on intelligence aptitude tests (Demaro & Glory 2019).
While research to date has indicated the positive effects of remedial programs on learner performance, it has also been documented that these programs are faced with challenges such as lack of teaching resources, socio economic constraints, and insufficient individualized attention (Fleisch, 2008; Taylor, 2018). Besides, the larger socio-cultural environment, which includes parental involvement and peer support, also matters a lot in determining the effectiveness of such interventions (Letseka, 2012). Hence, the impact of the matric rewrite program can only be understood through a comprehensive study of the learner's experiences and the factors surrounding education that led to certain results. 
This research work is based on a qualitative phenomenological approach that helps to understand the impact of the matric rewrite program on underperforming learners in public schools within the Capricorn South district. By documenting the experiences of learners, teachers, and administrators, the study endeavours to respond to the main question: How does the matric rewrite program influence the academic performance, self-efficacy, and holistic development of underperforming learners in the Capricorn South district? 
Information derived from this research is expected to serve as a springboard for evidence-based intervention strategies aimed at improving remedial education, policy making, and the equity and quality discourse in the education sector of South Africa. 
2. Theoretical Framework 
The study's theoretical framework is based on Bandura's Social Cognitive Theory (SCT) and the Ubuntu philosophy, which collectively provide psychological and socio-cultural perspectives for comprehending the effectiveness of the matric rewrite program. By incorporating these models, one can thoroughly recognize the influence of learner characteristics, social interactions, and community support on academic achievements. 
2.1 Social Cognitive Theory 
Social Cognitive Theory (Bandura, 1986; 1997) explains that human learning and behaviour are significantly influenced by the interaction of cognitive, behavioural, and environmental factors. The concept of self-efficacy, which is one of the major ideas in SCT, denotes the belief of a person in their ability to carry out the necessary actions to achieve certain goals. The effect of one high self-efficacy is that it impacts the motivation, persistence, and resiliency, specifically in situations where the learners are confronted with academic difficulties (Zimmerman, 2000). 
SCT in the context of the matric rewrite program is a reference point to comprehend how different planned activities could boost the learners’ beliefs of their academic capabilities. Through repeated success in tasks, participation in guided instruction and peer observation, learners get more confidence in their exam success. The theory also acknowledges the importance of vicarious learning, where seeing the success of peers and characters' encouragement via teachers can elevate the learner’s motivation and active participation to the task (Bandura, 1997). In addition to that, SCT pinpoints the importance of self-regulatory processes like setting goals, planning, and even reflective thinking which are the main features of a well-organized tutorial program. 
2.2 Ubuntu Philosophy 
Whereas the cognitive aspect of SCT is dealt with by the psychological theory, Ubuntu philosophy provides a socio-cultural perspective, primarily focusing on the relationality, interconnectedness, and communal responsibility aspects (Letseka, 2012). One of the major characteristics of Ubuntu which is the expression "I am because we are" basically means that any individual can only be happy if the community is also happy. In the context of education, Ubuntu stresses the importance of teamwork, guidance, and support among learners as a way to achieving their growth. 
The utilization of the Ubuntu perspective to the matric rewrite program emphasizes the significance of social relationships and especially the ones that are formed around teachers, peers, families, and the community. For example, learner motivation and persistence are not only supported by the individual effort but are also promoted through encouragement from the teacher, learning and support between peers, and participation in family matters. Through the incorporation of Ubuntu, this study positions academic success as a collective effort with the outcomes of the learners being the result of the synergies within the school community. 
2.3 Integrative Theoretical Perspective 
By integrating SCT with Ubuntu philosophy, the study considers a multidimensional theoretical viewpoint. While SCT emphasizes the psychological and behavioural aspects through which learners gain self-efficacy, motivation, and resilience, Ubuntu puts these aspects into a social, cultural, and relational context. Together, they depict a detailed picture of how the matric rewrite program functions as a means of support for underperforming learners. 
This combined view of the program effectiveness proposition reveals that it depends on individual learner factors such as self-belief, persistence, and being goal oriented, on the one hand, and communal support structures that create possibilities for collaboration, guidance, and encouragement, on the other. Thus, on one hand, the matric rewrite program is thought of as a socio educational system that promotes not only cognitive, but also emotional and social development needs of students, rather than simply teaching intervention.  
3. LITERATURE REVIEW 
3.1 Academic Underperformance in South Africa 
The underperformance of learners in South African public schools has been a long standing and complex problem that has worsened in the provinces of Limpopo, Eastern Cape, and KwaZulu Natal, which are the areas that were most affected by apartheid (Spaull, 2013; Van der Berg, 2015). After several policy interventions aimed at improving access to education and learner achievement, the gap is still very wide, and the main reasons for that are poverty, poor condition of schools, and lack of teachers' preparation (Fleisch, 2008; Taylor, 2018). Studies show that children in rural and semi-rural areas, such as the Capricorn South district, become educationally disadvantaged due to the lack of textbooks, the Internet, and qualified teachers, and that these factors hinder their ability to get good matric results (Howie et al., 2017). The association of underperformance with learners' psychological and motivational attributes is beyond the structural factors. Bandura (1997) argues that a low level of self-efficacy learners' perception of their inability to master academic tasks is a negative factor in the learners' persistence, involvement, and strategic learning, and as a result, the failure rates get higher. Studies, conducted in South African settings, provide evidence to this effect by revealing that learners doubtful in their academic capacities, will hardly benefit from intervention programs provided for them and will be unlikely to use effective study methods (Pretorius & Mampuru, 2013). These are the reasons why the authors of these publications emphasize the necessity of providing a support system that enhances not only learners' mental, but also their academic capabilities. 
3.2 Matric Rewrite Programs as Remedial Interventions
 Programs for a matric rewrite represent planned corrective steps for learners who failed the National Senior Certificate exams to get a new chance to prove their knowledge and skills and get a certificate. Typically, such programs consist of intensive remedial lesson, exam preparation, time with a mentor, and some help with dealing with emotions (Chisholm, 2004; Guskey, 2007). The studies done abroad show that such initiatives become successful only when they involve a well-organized teaching plan, a learner centred approach, and the general focus on the communication between a student and a teacher (Schoer & Modise, 2019). These programs in South Africa are essential to the young people who can prevent the effects of academic failure on their socio-economic future by raising their chances to get a university place or a job (Taylor, 2018). Nonetheless, the research findings in the field indicate that there is a significant difference in the effectiveness of these programs; moreover, the success depends mainly on the design of the program, the teachers' skills, and the learners' involvement. Fleisch (2008) argues that remedial programs run into difficulties in various aspects of their implementation, the latter being, among others, insufficient the provision of resources for instruction, irregular teacher support, and high learner to teacher ratio, which all lead to the scarcely seen individual attention. In addition, socio economic obstacles like the learners' taking care of their families and lacking study materials, hinder participation and continuity and, in turn, the success of these programs (Taylor, 2018). 
3.3 Social Cognitive Perspectives on Remedial Education 
Bandura’s Social Cognitive Theory is a good Social Cognitive Theory is a good perspective to analyse the changes in learner outcomes brought about by matric rewrite programs. The theory maintains that the acquisition of skills occurs through the changes to interactions between one’s mind, behaviour models, and surroundings; also, the theory names “self-efficacy” the main source of motivation, perseverance, and good academic results (Bandura, 1986; 1997). The student’s conviction of his/her own power to achieve success in the task at hand is the main reason for a deep and renewed engagement in the remedial intervention, as well as for the implementation of the self-regulatory strategies, including setting the goals, time use and self-evaluation (Zimmerman, 2000). An essential part of interventions are structured mastery, continuous feedback and mutual encouragement, which have pronounced positive effects on academic self-efficacy and, consequently, higher academic achievement (Schunk & DiBenedetto, 2020). SCT explains how a combination of factors, such as targeted instructional strategies, supportive teacher engagement, and structured learning environments, can lead to an increase in the learners’ sense of competence and motivation in the case of matric rewrite programs. Additionally, SCT points to the vicarious learning as one aspect when, for example, a student seeing a classmate succeed and hearing the teacher encouraging them can make the student believe that he can also use the same method to reach his academic goals (Bandura, 1997). 
3.4 Ubuntu Philosophy and Socio-Cultural Dimensions 
While Bandura’s Social Cognitive Theory (SCT) largely focuses on cognitive aspects of learning, the Ubuntu philosophy, which is grounded in interconnectedness, shared responsibility, and social harmony, advocates that the growth of a person cannot be separated from the wellbeing and support of the community (Letseka, 2012). In the education sector, Ubuntu identifies the role of collaboration, mentorship, and peer support as the main factors that lead to learner success. Research conducted in South African schools have shown that learners involved in intervention programs implemented based on Ubuntu concepts demonstrate higher involvement, motivation, as well as mental toughness, since the support, which stems from the community, helps them cope with the psychological and socio economic pressures that are usually the causes of underperformance (Mncube & Harber, 2013). In matric rewrite programs, teacher mentorship, peer assisted learning, and parental involvement are some of the ways through which Ubuntu, as a relational network, facilitates learners' confidence and persistence. This socio-cultural view of learning not only supports SCT by showing that individual learning happens in a social context, but also emphasizes that academic recovery is both a personal and collective work. 

3.5 Challenges and Critical Considerations 
Literature on the issue abounds with references to socio economic constraints, lack of resources, and low motivation of learners as the key factors that influence the efficiency of matric rewrite programs. The studies have found that children from families living below the poverty line are likely to be burdened with conflicting duties such as employment and taking care of other family members, which eventually hold back their regular presence and active participation in the remedial sessions (Taylor, 2018). Moreover, the shortage of education resources such as textbooks, teaching aids, and digital tools, acts as a barrier to the production of quality, personalized instruction especially in schools that are under resourced (Fleisch, 2008). Taken together, these challenges underscore the need for interventions tailored to the context, which combine cognitive skills’ development with the provision of social support to maximize learning outcomes.  
3.6 Gaps in the Literature 
While the existing research has illuminated the outcomes of remedial and matric rewrite programs to some extent, there is still a significant gap in qualitative research that delves into the lived experiences of learners in specific districts such as Capricorn South. Most of the research has been of a quantitative nature in which aspects such as pass rates and statistical trends have been given prominence, thereby leaving out the psychosocial and relational factors that have an impact on learner engagement and success. Moreover, very few studies have gone as far as to combine theoretical frameworks, such as SCT and Ubuntu, to investigate the interaction of self-efficacy, motivation, and communal support that eventually results in academic performance. By bridging these gaps, this research imparts a detailed comprehension of the operation of the matric rewrite program within socio cultural and educational realities, thus implying the presence of both cognitive and communal mechanisms that aid underperforming learners. 
4. METHODOLOGY 
4.1 Research Design 
The research employed a qualitative phenomenological research design to uncover the lived experiences of learners, teachers, and administrators involved in the matric rewrite program in public schools within the Capricorn South district of Limpopo Province. The use of phenomenology was justified as it facilitates getting a deep understanding of the participants' subjective experiences, perceptions, and the meanings they ascribe to their participation in the program (Creswell & Poth, 2018). By concentrating on how learners go through the matric rewrite process, the study intended to record the complex interaction between the individual, social, and institutional factors that influence academic performance and learner development. 
4.2 Population and Sampling 
The study population included learners who had undergone the matric rewrite program, teachers who are responsible for the program delivery, and school administrators who are overseeing the implementation. Purposive sampling was utilized to pick 25 participants who can give rich, detailed, and relevant information about the program’s impact. The sample consisted of fifteen learners, seven teachers, and three administrators. Purposive sampling was a perfect match for this research as it made possible the inclusion of the people who were directly engaged in the program and had the ability to express their deep understanding of the program's achievements and challenges in a nuanced manner (Patton, 2015). 
4.3 Data Collection 
The methods employed for data collection were semi structured interviews, focus group discussions, and document analysis. Semi structured interviews gave learners, teachers, and administrators the opportunity to express their experiences in their own language, and the interviewer had the liberty to probe for further clarification. Focus group discussions with learners allowed the sharing of collective experiences and perspectives, thus, making it easy to identify both common themes and differences in points of view. Document analysis such as the review of program records, learner performance data, and examination results were used as a method of triangulation to confirm the accuracy and reliability of the qualitative findings. Together, these methods helped to uncover the procedural as well as the psychosocial aspects of the matric rewrite program in a comprehensive way. 
4.4 DATA ANALYSIS 
The data analysis was based on Braun and Clarke’s six step thematic analysis process (2006). The first step involved transcription and familiarization through repeated reading. Next, the researchers generated codes to highlight significant data segments, followed by the creation of themes that reflected the patterns and ideas of the data. These themes were scrutinized and adjusted to ensuring they were in line with the research objectives and theoretical frameworks of Social Cognitive Theory and Ubuntu philosophy. The last stage involved the integration of the research results into a consistent text that not only combined the learners lived experiences but also the wider socio educational contexts. 
4.5 Trustworthiness of the Study 
It is very important to provide for the trustworthiness of qualitative research to show the credibility, dependability, confirmability, and transferability of the results (Lincoln & Guba, 1985). This research took various measures to achieve these goals and hence improve the rigor as well as the validity of the findings. 
One of the ways used to ensure credibility was data triangulation. This consisted of semi structured interviews, focus group discussions, and document analysis. By employing this method, the researchers were able to find the point of agreement between the evidence from various sources, thus, providing a more comprehensive understanding of the program's impact. Furthermore, member checks involved the exchange of the preliminary results with the participants to get their feedback on the correctness of the researchers' interpretations and the truthful representation of their experiences. The process of going back to participants for explanation was thus a continuous one which contributed greatly to the study findings and at the same time, the researcher bias was reduced. 
Dependability was taken care of through the creation of an exhaustive audit trail that documented all methodological decisions, data collection procedures, and analytic processes. This openness is conducive to the work of external reviewers or other researchers who follow the process of decision making and hence, they are able to verify whether the current study can be reproduced in similar contexts. Moreover, the research design was used uniformly for all the participant groups hence there was methodological consistency and systematic data handling. 
Confirmability was supported by reflexivity that allowed the researcher to examine personal assumptions, potential biases, and their impact on data interpretation in a critical way. Throughout the study, the researcher kept a reflexive journal to record insights, analytic decisions, and emergent interpretations, thus, ensuring that the final conclusions were drawn from participants' narratives rather than from the researcher's preconceived ideas. 
Transferability was made possible by providing detailed and contextualized descriptions of the participants, program implementation, and socio educational settings. Giving comprehensive accounts of the Capricorn South district schools and the operational context of the matric rewrite program allows other researchers and practitioners to make a judgment on the applicability of the findings in similar educational environments. 
All in all, these measures put in place to ensure the trustworthiness of the study help to guarantee that the findings are credible, dependable, confirmable, and transferable. By strictly observing methodological integrity, the research becomes a robust and reliable investigation of the matric rewrite program as a source of the academic, psychological, and social experiences of underperforming learners.  
5. Results and Discussion 
This part of the paper outlines and interprets the qualitative analysis findings derived from participant interviews about the mandatory credit program in public schools in the Capricorn South district. The discussion unfolds thematically and is seen through the lens of Social Cognitive Theory, Ubuntu philosophy, and up to date literature on remedial education and educational inequality. 
5.1 Enhanced Academic Self Efficacy and Learner Motivation 
As a matter of fact, learners have constantly described the matric rewrite program to be a significant second chance, which was the major cause of the restoration of academic confidence among them. They express a new motivation that is a product of revision work and repeated contact with the examination content. One learner said, 
"Matrimonial failure made me feel like there was no hope, but the rewiring program made me to still believe I could achieve success." 
This argument is in line with Social Cognitive Theory, which points to the significant role of the mastery experience in the increase of self-efficacy and determination from the same theoretician (Bandura, 1997; Zimmerman, 2000). Nevertheless, the recorded data suggest that the influence on motivation would only have reached their peak if consistent instructional support was provided since self-efficacy on its own without pedagogical scaffolding is still not enough (Guskey, 2007). 
5.2 Instructional Support and Pedagogical Constraints 
Some of the points raised by the participants highlighted their appreciation for the work done in inter focused revision and examination preparation. However, the effectiveness of such support was limited by issues like large classes, short of time, and shortage of resources. Educators voiced out challenges in giving one on one attention, stating that the rewrite program mostly follows the same teaching methods of the mainstream. To illustrate, a teacher said, 
"We do what we can to assist learners, but the environment makes it impossible to address each learner's weaknesses individually." 
Worldwide research warns that unless remedial programs implement differentiated pedagogies, they might end up reproducing the same trends of underachievement that existed before (OECD, 2022; UNESCO, 2020). The conclusions made point to the fact that rewrite initiatives' performances depend not only on the amount of content covered but also greatly on the teaching responsiveness and support from the institution. 
5.3 Socio Economic Challenges and Structural Inequality 
The socio-economic problems of the students featured most prominently and consistently among the obstacles that prevented them from making a successful matric rewrite program. The stories of the learners depict how the challenges, which are caused by poverty, have become the major reasons for their non-attendance, concentration and continuous academic involvement. One student said that even though he was strongly motivated to participate, there were some days when logistics completely prevented him from doing so, by stating that: 
"There were times when I could not come to the classes due to the lack of money for transport even though I was really willing to come and learn" (Learner 4). 
Another learner emphasized the struggle between academic and household responsibilities, saying:
 "I had to look after my younger siblings at home and help with the chores, so I could not study all the time" (Learner 9). 
These are testimonies that reflect the general structural realities that determine educational access in the areas that lack adequate resources. Teachers also confirm that such socio economic issues are common among the learners who want to rewrite, and, moreover, that these problems have an impact on the engagement and emotional well-being of the students. As a teacher expressed it, 
"most of these kids are experiencing all sorts of problems at home, and you can see that it causes them not to concentrate and attend classes regularly" (Teacher 2). 
The discoveries in this study are consistent with the residential research that locates poor learner performance at the intersection of socio economic and institutional inequalities instead of solely attributing it to personal deficits (Spaull, 2013; Van der Berg et al., 2016). 
Notably, students who mentioned receiving encouragement from their families or support from their friends seemed to be in a better position to endure difficulties and keep going. This discovery is in line with the Ubuntu concept, which puts the focus on the relational interdependence and the collective responsibility for the success of one individual (Letseka, 2012). The data are thus indicative of the fact that the matric rewrite program is not only an important academic opportunity but also its impact is determined by broader social and economic conditions that need community based and welfare interventions alongside it. 
5.4 Psychosocial Support and Learner Resilience 
Participants, beyond academic and material challenges, spoke loudly about the psychosocial problems that came with failing matric and the re-entry into the education system through the rewrite programme. Learners talked about feeling shame, anxiety, and having less self-worth, which feelings most of the time continued even in the rewrite phase and thus had an impact on their confidence and motivation. One learner shared feeling the emotional impact of failure, and mentioned that 
“after failing matric, I felt embarrassed and did not want people to know I was rewriting” (Learner 7). 
Similarly, another learner pointed out that “it was difficult to stay motivated because I was always thinking about failing again” (Learner 11). 
Even though they were confronted with these difficulties, the data show that the availability of psychosocial support was vital in the promotion of learner resilience. In particular, the encouraging bonds with teachers were a major factor in learners receiving academic support and not giving up. As one learner shared, 
“knowing that the teachers still believed in me made it easier to continue and not give up” (Learner 3). 
Teachers also became aware of the anxiety of candidates who had to rewrite and the crucial aspect of giving them support and encouragement along with the teaching of subjects. A teacher remarked that 
“these learners need emotional support just as much as academic support, because many of them have lost confidence” (Teacher 6). 
These findings corroborate the study which points to the emotional and academic side of each other and the dependency of this relationship especially in assessments that are of great importance (Schunk & DiBenedetto, 2020; UNESCO, 2021). The article confirms that the matric rewrite scheme's success depends upon the incorporation of the psychological assistance gear into their design, not as a peripheral concern. By generating a feeling of support and being valued, such help makes it possible for students to get back to learning and solidify their emotional toughness in the face of a prior failed situation. 
5.5 Policy Intentions and Implementation Gaps 
Even though the national policy presents the matric rewrite as a program that aims to promote equity by supporting learners who have performed poorly initially (Department of Basic Education, 2021), the experiences of the participants disclosed a clear discrepancy between the intentions of the policy and the realities of its implementation. School leaders and teachers were consistently of the opinion that they had little direction regarding how the program should be enacted at the level of the school. One headmaster explained his/her concern by saying, 
“the policy sounds good on paper, but there is very little guidance on how the program should actually be implemented at school level” (Principal 1). 
Teachers also brought to light the resourcing and workload allocation issues that were not only inconsistent but also made it difficult for the program to be effectively delivered. A teacher gave the following explanation, 
“we are expected to support rewrite learners, but we are not given additional materials or time to do it properly” (Teacher 5). 
The mentioned statements imply that the program is mainly carried out as an extension of the existing activities of the educators instead of being a special intervention with the necessary institutional support. 
Moreover, the management staff of the schools voiced their worries regarding the lack of proper and systematic monitoring and evaluation mechanisms. A deputy principal said, 
“there is no proper follow up to see whether the program is working or not, so schools are left to manage on their own” (Deputy Principal 1). 
This absence of control stops authorities from having a full view of the issue which in turn allows for program enhancement and accountability. Besides that, it resonates with the comprehensive criticisms of policy practice disjunctures in South African education reform (Chisholm, 2004; Taylor, 2018). 
Together, these participants’ opinions stress that if the rewrite of matric program is to achieve its goal of becoming a tool for educational redress rather than a mere symbolic response to the policy, then it requires implementation frameworks that are clearer, targeted resourcing, and monitoring that is sustained. 
Conclusion
Generally, the results from the study reveal that the matric rewrite program is capable of positively affecting student motivation, self-efficacy, and resilience. That said, the program's effectiveness is patchy and is limited by instructional issues, socio economic inequalities, and systemic hurdles to implementation. The research calls for the necessity of integrated remedial strategies that not only elevate the quality of instruction but also provide psychosocial support and introduce structural changes to adequately assist underperforming learners.  
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