


A Correlational Study on Communicative Teaching Methods and Students' Oral Performance in Portuguese Language Classes in Timor-Leste Schools


Abstract

A communication teaching method in the Portuguese language class is vital for improving students' oral performance in Timor-Leste schools. This research aimed to understand the relationship between communicative methods and students' oral performance in Portuguese through interactive activities such as dialogue, debate, and other communicative tasks. This study used a quantitative research methodology with a correlational design. The collection of data was conducted using a questionnaire, and these data were analysed using the correlational analysis method. The population of this study consists of 490 students from 7th to 9th grade. Based on the random sampling technique used, Yusuf's formula, which was taking 170 students representing the Portuguese school and the junior High school of Tirilolo, Baucau. The results show that the communicative teaching methods that Portuguese teachers used in the class have a strong correlation with the students' oral performance. Therefore, the results of Pearson's correlation analysis showed a sufficient relationship (r = 0.593; p < 0.05) between teachers’ communicative teaching methods and students' oral performance. The hypothesis confirms that the communicative method has a sufficient level of relationship with students' oral performance in the Portuguese language learning process. This research contributes significantly to improving the quality of communicative methods and increasing confidence for the development of learning and the use of the Portuguese language in learning processes.
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1. Introduction
Communicative Language Teaching (CLT) has emerged as one of the dominant methods of promoting effective learning of the Portuguese language in Timor-Leste in the context of Portuguese language education. Portuguese serves as both an official and instructional language, making it crucial for students' academic and social integration (Ximenes, 2025). The 2014 National Primary Curriculum includes communicative competence as one of the goals. Teachers are expected to create dynamic and interactive classrooms where students can participate in group discussions, role-playing, storytelling, and other activities. These practices are in line with the overall education aim of the country, to create linguistic diversity and intercultural understanding (Ximenes, 2025b).
Nevertheless, studies indicate that CLT is still challenged in its implementation. Ximenes (2024) determines that there are numerous contextual factors that contribute to teacher effectiveness and professional achievement, among which are pedagogical preparedness, classroom environment, and instructional resources. Equally, Ximenes (2025a) notes that, although the 2014 curriculum facilitates communicative and student-centered learning, inadequate training and the insufficiency of institutional support tend to limit the teacher's ability to translate theory into practice. When Tetum and the local language are predominant in multilingual classes, the students often experience oral fluency problems and a lack of confidence in communication within the Portuguese language (Ximenes, 2025b; De Oliveira and Ximenes, 2025). In line with these results, De Fatima (2025) notes that communicative competence can be reinforced with the integration of literary texts and creative reading strategies through the contextualisation of vocabulary and greater expressive use of the language.
The present study is quantitative and aims to ascertain the relationship between communicative instructional practices and oral proficiency in Portuguese. The question it poses is to determine whether interactive classroom activities, such as dialogues, debates, and communicative activities, are significant in influencing oral fluency in students. The hypothesis was that (H1) the use of communicative teaching methods in the classroom is positively related to students' performance in Portuguese. The outcomes of this study will present empirical data to enhance the pedagogical practices, teacher education, and curriculum policy, thus promoting the quality of Portuguese language education in primary schools in Timor-Leste.

2. Literature Review

2.1. Principles of Communicative Teaching Methods
The communicative method began to be established in the 1980s and 1990s, with its theoretical foundation focused on strengthening linguistic incorporation and enriching students' basic concepts in dialect learning. Baxtiyarovna (2021) defines the communicative method as classroom work that helps students communicate with each other and centralizes the learning process in a meaningful and transparent way across all activities. Furthermore, Tiu et al. (2023) stated that the communicative method is a method that presents language forms to emphasise interaction between students and teachers in the teaching and learning process. In general, the communicative method addresses the practice of speaking a foreign language in depth and focuses on a specific group of students. The communicative method is often understood as a student-cantered method and presents techniques for student-cantered activities.

2.2.  Communicative Teaching Methods

The communicative method is an approach that uses means to convey messages in the learning process to develop students' communication skills. Furthermore, according to Schneider (2010), the communicative method is an approach that helps develop students' listening, reading, speaking, and writing skills, encouraging them to interact with sociolinguistic knowledge, such as the use of language to interact with interlocutors in different situations, through the understanding and production of different texts, such as conversations, interviews, and reports. Based on Trentin (2001), the communicative method, also called the notional-functional approach or functional approach, is used in the learning process to integrate language into various activities, such as discussions and communication with students in grammatical activities. According to Valentin (2018), cited by Oliveira (2018), the communicative method comprises five approaches: natural approach, communicative approach, task-based learning, lexical approach, and intercultural approach. These five approaches share the same theoretical aspects to develop students' communicative competence, which also involves various knowledge areas, such as listening, reading, writing, and grammar comprehension. The teacher plays the role of facilitator to establish the autonomy of oral learning with students in the learning process.

2.3. Communicative Methods Technique

From an educational perspective, communication methods are an important pillar that allows individuals to develop skills such as linguistics, pragmatics, and sociolinguistics. Thus, the objective of applying communicative methods techniques is to assist and facilitate students' becoming the main agents of communication in the learning process (East, & Wang, 2024). On the other hand, according to Neto (2021), cited by Olive (2005), in the process of implementing communicative methods, teachers create phonetic activities to improve the pronunciation of word sounds clearly, to support the communication skills of international students. Neto (2021) further states that there are three important activities to be included in communicative methods activities: 1) communicative, which includes oral activities such as discussion, debate, and interaction with students, to deepen the potential of communicative learning; 2) tasks, which are activities that stimulate learning through various actions that teachers use in the classroom; and 3) meaning, which is language integrated into activities that stimulate student motivation for learning and the learning process. Mirzayev & Oripova (2022) affirm that CLT methods firstly emphasize student communication and interaction in the learning process. Secondly, introducing authentic texts into the learning situation. Thirdly, applying opportunities not only to language but also to the students' learning process. Then, interferes with students' personal experiences in classroom communication activities. Lastly, creating attempts to connect with language learning, both inside and outside the classroom.  Therefore, the important principle of this communicative method is to give priority to language learning through real communication and authentic interaction among students in the learning process.

2.4. The Importance of Learning Mechanics (LM) in Portuguese Language 

According to Valentin (2018), the importance of communicative teaching methods lies in helping teachers facilitate learning focused on speaking activities, to improve students' oral skills in language subjects. Therefore, the fundamental importance of this communicative method is that it becomes an important paradigm for improving student learning in the context of teaching and learning in the modern era. On the other hand, the importance of communicative methods is also the basis for demonstrating an individual's quality and participation in the transmission of ideas, expressing feelings, attitudes, and expectations in writing (Silva, 2001). The importance of the communicative method as a dynamic process that develops dialogue and the exchange of experiences between teachers and students in the learning process (Baxtiyarovna, 2021).  A communicative method also improves students' motor, musical, and dramatic skills, to strengthen and diversify the teaching and learning process. According to Pennington (2021), the fundamental basis of the communicative method is to ensure active oral and written communication between students and teachers, including the diversification of language use in teaching and learning. The importance of communicative methods, which focus on teacher-student interaction in the learning process and can develop students' critical thinking and social relationships (Da Costa and Ximenes, 2025).

2.5. Orality and Portuguese Language Learning

Oral learning is also an important characteristic of Portuguese language learning and is considered a valuable tool for developing students' speaking skills (Dias, 2021). In Timor-Leste, the teacher usually uses the first language, such as mother-tongue-based multilingual learning (MTB-MLE), to strengthen the communication skills in the Portuguese language as the second language (Ximenes, 2025).  Fernandes (2015) defines oral learning as the act of participating in colloquial (informal) learning, and it becomes an important form of communication to be used to strengthen the communication of learning in the classroom. Furthermore, Espíndola and Santos (2024) also explore the practice of oral communication as an important activity for developing students' ability to master complex acts related to social language issues, such as dialogue, discussion, and simulations. Oral practice can occur in various circumstances related to learning projects developed by a teacher, through activities such as group work, discussions, presentations based on the exploration and analysis of a theme, and oral production activities presented through planning and text research (Tiu et al., 2023). To develop students' Portuguese oral skills, it is also important to recognise the role of MTB-MLE in enhancing education and literacy for learners in multilingual contexts.
2.6. Communicative Teaching Method and Student Oral Performance 

Oral performance is an important part of developing research and oral language skills, focusing on students' verbal analysis and interaction in Portuguese. Therefore, two culminating points address oral competence: characteristics of speech and conversation that are spontaneously perceived by interlocutors in relation to the topic being discussed, and the observation of the interaction of participants' performance based on a topic (Elias, 2011). According to Mirzayev & Oripova (2022), communicative methods are also presented as a fundamental part of the learning process, helping students memorize phrases and patterns based on life experiences. Ríos (2014) discusses the relationship of communicative methods in the learning process and how they can also contribute to the development of the cognitive, social, and emotional aspects of students. In addition, these methods play a role in emphasizing the communication knowledge of a subject, especially in accessing public speeches during the learning process. Thus, in the context of learning, the relationship between teaching and learning methods and oral performance also contributes to the development of students' writing and speaking skills (De Oliveira and Ximenes, 2025). These include motivation for interpersonal interest, gestures and mimicry, inclusion, and active participation in communication activities in the learning process (Tiu et al., 2023).

3. Research Methodology

3.1. Research Design

The research method used in this study is quantitative, collecting related data.  Quantitative research is a means of proving theories by examining the relationship between variables (Creswell, 2014; Fischer et al., 2023). These variables will be measured with instruments so that the numerical data can be analysed through statistical procedures. The quantitative method is also defined as a research method based on the philosophy of positivism, used to study a specific population or sample, collect data through research instruments, and analyse statistical data, to describe and test defined hypotheses (Fischer et al., 2023). Thus, quantitative research methods also distinguish themselves as an appropriate investigative process and methodological framework. The central epistemological foundation of this approach is the assumption that social phenomena can be operationalized and understood through numerical representation. This perspective allows researchers to quantify variables and establish relationships between them, facilitating a clearer understanding of patterns and trends within the data. By employing rigorous statistical analysis, quantitative research can provide insights that are both reliable and valid, ultimately contributing to the body of knowledge in various fields. The objective of this research is to understand the data on the impact of communicative methods on students' oral performance. Another part of the data results aims to address improvements in the use of communicative methods and also assess speaking performance in elementary schools. The data will be used numerically and statistically to respond to the research instrument developed by the researchers.

3.2.  Sampling Method

In quantitative research, the sample plays the fundamental role of being a representative subgroup selected from a larger target population. A sample is a set of similarly selected population units to represent important characteristics of the population (Tin and Bui, 2024). The central function of using a sample is to enable efficient and manageable empirical research while also enabling statistical inference for the general population. In this article, a proportional random sample derived from a stratified sample was used. This method ensures that each subgroup has an equal opportunity to participate in the sample, but the number of participants in each group depends on the proportion of its members in the general population (Yusuf, 2016). Meanwhile, based on the theory presented, the researchers used the following formula to define the samples according to Yusuf's method.
Formula:  =

This research sample comprises students from two institutions: Tirilolo Central Elementary School No. 1 and CAFE Baucau. The 90 students from EBC. Tirilolo was selected as a sample from a total population of 365, utilizing the aforementioned Yusuf formula, to participate in the experimental testing of the research instrument. Additionally, the population from the Portuguese school of CAFE Baucau was included, with a total of 125 students, but 80 students were selected as the sample for the validity test. 

3.3. Validity, Reliability and Normality

In quantitative research methodology, validity is a rigorous evaluation process whose main objective is to determine the degree of precision of a research instrument to be used to measure the concepts or variables its methodological intent aims to assess. There are two methods for determining the validity of a research instrument: one is comparing the significance value with 0.05, and the other is comparing the r-score with the r-table. Tin and Bui (2024) emphasise that reliability in quantitative research is crucial to ensure that the research instrument functions consistently and produces reliable results, which are essential for the validity and generalizability of research findings. Siregar (2013) states that this reliability test is performed using the Cronbach's Alpha method in SPSS 21, with a Cronbach's Alpha > 0.60 indicating that the research instrument is reliable, while a Cronbach's Alpha < 0.60 indicates that the instrument is unreliable. The normality test refers to the distribution of the data. This distribution is used in SPSS 21 with the Kolmogorov-Smirnov test. Pramono, L'ga Tama, and Waluyo (2021) explained that, according to the Kolmogorov-Smirnov test criteria with asymmetric comparison in SPSS 21, if the significance (Sig) or probability (p) value is greater than α (0.05), the data can be considered normally distributed. In contrast, if the significance (Sig) or probability (p) value is less than or equal to 0.05, the data are deemed not normally distributed. The purpose of the normality test is to determine whether the sample data likely originate from a population with a normal distribution.

3.4. Data Collection Technique

Data collection in quantitative research involves using standardized instruments to gather numerical data, facilitating the explanation and general interpretation of social phenomena. This approach emphasizes objective measurement through variables and indicators represented by numerical symbols. The collected numerical data can be analysed using statistical techniques to draw general conclusions applicable to the population. This methodology employs a sample as a representation of the population to make estimates and predictions about reality. The primary techniques used are questionnaires and Likert scales, with respondents indicating their views based on the options provided. The Likert scale options utilized include "strongly agree," "agree," "disagree," and "strongly disagree."

3.5. Data Analysis Techniques

The data analysis method used in this research begins with the design of the research instrument. Next, inferential statistics and statistical tests are employed to identify significant relationships or differences in the numerical data. The quantitative data analysis process typically relies on computerized applications, particularly SPSS Statistics version 21. This research exclusively utilizes inferential statistical analysis techniques, focusing specifically on correlational analysis and individual correlation techniques. Field (2018) and Siregar (2017) describe Pearson's correlation as a measure of linear relationships between continuous variables, providing a correlation value (r) ranging from -1 to +1 to interpret the strength of the relationship. It is also important to emphasize that the analysis process includes a rigorous assessment of the confidence level or correlation coefficient to determine the representativeness of the sample in relation to the general population.

Table 1: Correlation level
	No.
	Correlation Value
	Relationship Level

	1. 
	0,00-0,199 
	Relatively Weak

	1. 
	0,20-0,399
	Weak

	1. 
	0,40-0,599
	Sufficient

	1. 
	0,60-0799
	Strong

	1. 
	0,80-1,00 
	Very Strong

	Correlation Level and Relationship Strength



3.6. Ethical considerations
Research ethical considerations are crucial, especially as they relate to human rights and human well-being. Before conducting this research, the research acknowledgment letter was delivered to the director of the school. Researchers informed the responsible teacher in the class about the students’ participation voluntarily in this research. Ethical principles must be respected in quantitative research, including protecting the identity and privacy of participants. Participants also provide informed consent to ensure that their information is treated confidentially and anonymously. Ethical considerations are crucial in research to minimise risk and prevent negative impacts on the research participants (Åkerfeldt & Boistrup, 2021).
4.  Research Results

4.1. Validity Testing Results

The empirical validity test results are presented in the following table.

Table 2: Validity Test results 
	No. Item
	[bookmark: _GoBack]Corrected Item-Total Correlation
	Information

	X1.
	0,129
	invalid

	X2.
	0,336
	valid

	X3.
	0,107
	invalid

	X4.
	0,411
	valid

	X5.
	0,106
	invalid

	X6.
	0,251
	valid

	X7.
	0,233
	valid

	X8.
	0,515
	valid

	X9.
	0,103
	invalid

	X10.
	0,174
	invalid

	X11.
	0,347
	valid

	X12.
	0,481
	valid

	X13.
	0,251
	valid

	X14.
	0,426
	valid

	X15.
	0,401
	valid

	Y1.
	0,465
	valid

	Y2.
	0,170
	invalid

	Y3.
	0,462
	valid

	Y4.
	0,445
	valid

	Y5.
	0,630
	valid

	Y6.
	0,579
	valid

	Y7.
	0,470
	valid

	Y8.
	0,601
	valid

	Y9.
	0,507
	valid

	Y10.
	0,527
	valid

	Y11.
	0,575
	valid

	Y12.
	0,362
	valid

	Y13.
	0,629
	valid

	Y14.
	0,565
	valid

	Y15.
	0,313
	valid



Based on the results of the empirical validity test of the experimental questionnaire in this table, which has a total of 30 items, the item for variable X consists of 15 items, and the item Y consists of 15 items. An r-count greater than r-table means the item is valid, and an r-count less than r-table means the item is invalid. From this test, it was possible to determine that 6 items are invalid, such as X1 = 0.129, X3 = 0.107, X5 = 0.106, X9 = 0.103, X10 = 0.174, and Y2 = 0.170. Their correlation value is lower than the r-table value of 0.207 and df = N-2. Of the items mentioned, 24 items are valid and have a total correlation value greater than the R-value. The 24 items presented were considered valid instruments for use in the research. 

4.2. Reliability Test

Reliability test results using the Cronbach’s Alpha method are presented in the table as follows.

Table 3: Reliability test result
	Variable
	Cronbach’s Alpha
	Information

	X
	0,720
	Reliable

	Y
	0,720
	Reliable



The results of the reliability test using Cronbach's alpha in SPSS 21 showed a Cronbach's alpha value of 0.720 > 0.60, based on the criteria established by Siregar (2017). A Cronbach's alpha > 0.60 is reliable, but if the Cronbach's alpha value is < 0.60, the instrument is considered unreliable. Therefore, the reliability test results for variables X and Y are all reliable.




4.3. Normality Test

The results of the normality test using the one-sample Kolmogorov-Smirnov test is presented in the table below.

Table 4. Normality test results 
	One-Sample Kolmogorov-Smirnov Test

	
	Communicative teaching methods
	Students' oral performance

	Kolmogorov-Smirnov Z
	0,746
	0,746

	Asymp. Sig (2-tailed)
	0,633
	0,633

	Results 
	Normal 
	Normal 



The results of the normality test using the one-sample Kolmogorov-Smirnov test with two-tailed significance in SPSS 21 in the table showed that the value of Asymp. Sig (two-tailed) is greater than the significance value of 0.633 > 0.05; therefore, the data distribution is normal. Based on the results presented, the value of variable X (Communicative Method) and variable Y (Oral Performance) is greater than the significance value, while the result indicates that the data distribution is normal.

4.4. Correlation Analysis Results

The results of the correlation analysis between variables communicative method and students’ oral performance, conducted using SPSS 21 with the bivariate correlation technique, are presented in the table below:

Tabela 5: Correlation Analysis result

	
	Oral Performance


	Communicative Method
	Pearson Correlation
	0,593

	
	Sig. (2-tailed)
	0.00

	
	N
	80



The results presented in the correlation table indicate a relationship between the two variables. A significance value greater than 0.05 suggests no relationship, while Pearson correlation analysis results with a significance value less than 0.05 point to a relationship between variables X and Y. To assess the strength of this relationship, we will refer to the Correlation Strength Table. The Pearson Correlation value of 0.593 categorizes the relationship as sufficient, indicating a strong correlation between the two variables.

In addition, the study on communicative methods demonstrates a sufficient level of correlation with students' oral performance in the Portuguese language learning process. The hypothesis testing results show that H1 is accepted, with a significance value of 0.000, which is less than 0.05, confirming the probability of a relationship between the variables.

5. Discussion

The data results indicate that the communicative method serves as an effective means of transmitting messages within the learning process, specifically enhancing students' oral communication performance. However, its efficacy is contingent upon the teacher's ability to emphasize and delve deeply into the practice of Portuguese orality during instruction. Ríos (2024) asserts that the integration of communicative methods in the learning environment can significantly contribute to the cognitive, social, and emotional development of students. Accordingly, the findings suggest that the communicative method is a powerful tool for knowledge transmission and for improving students' oral performance, reliant on the teacher's commitment and proficiency in employing this approach in the Portuguese classroom.

Valentin (2018) highlights the significance of communicative teaching methods in aiding educators to facilitate a learning process centered on oral activities. This involves utilizing diverse strategies to enhance students' oral competence in linguistic disciplines. Techniques such as promoting communication and interaction among students in Portuguese, incorporating authentic texts into learning contexts, providing opportunities for students to engage actively in the learning process, and integrating their experiences into communication activities all serve to generate ideas and expressions in the classroom (Mirzayev & Oripova, 2022). Thus, the communicative method fosters the development of canonicity, allowing students to utilize natural language and encouraging them to express ideas freely in both classroom and real-world communicative activities.

The results of this research indicate that the communicative method, while currently operating at a satisfactory level, plays a crucial role in developing students' communicative skills. It is also a dynamic process that encourages dialogue and the exchange of experiences between teachers and students throughout the learning journey (Baxtiyarovna, 2021). Consequently, communication is a vital component of the teaching and learning process, facilitating effective interactions between educators and learners. Espíndola & Santos (2023) further emphasize the need to deepen the practice of orality, which is essential for equipping students with the skills necessary to navigate complex social language tasks such as dialogue, discussion, and simulations. Oral learning is integral to mastering Portuguese and contributes significantly to the development of relevant speaking skills (Dias, 2021). Therefore, the communicative method not only prioritizes oral learning but also aids in the development of students' cognitive, social, and emotional dimensions. Its fundamental role lies in valuing students' life experiences as a foundation for learning while simultaneously enhancing their communicative knowledge to facilitate access to public communication.

6. Conclusion
This study examines the relationship between communication methods and students' oral performance in Portuguese language lessons during the third cycle of basic education. This research highlights important aspects such as engaging in discussions and other oral activities that involve both teachers and students to enhance their oral skills in using the Portuguese language. Conversely, the data indicate that while the communicative method and its relationship with oral performance are adequate, it significantly contributes to developing students' communicative skills because this method emphasises interaction between students and teachers during the teaching process, particularly in enhancing foreign language orality in learning Portuguese. In addition, the research results also stress that students who learn to use communicative methods make substantial progress in pronunciation and self-confidence when speaking Portuguese in the classroom. Therefore, the adoption of communicative methodology by Portuguese teachers is beneficial for students' learning of the language. This method allows teachers to motivate and prepare activities such as discussions, presentations, and simulations that help improve students' oral skills during the Portuguese learning process. This study can be a source for the teachers in Timor-Leste to implement communicative methods in their Portuguese classes.
Recommendations

Based on the research findings, the researchers recommend the following actions:
1. Portuguese language teachers should implement communicative methods in the learning process, prioritizing oral practice to enhance students' confidence and speaking ability in Portuguese.
1. Elementary school authorities should ensure that teachers receive ongoing training in communicative strategies, such as facilitating discussions and promoting group interaction, to support the development of students' oral skills.
1. Educational authorities should monitor and promote policies and programs that emphasize the communicative approach in education, aiming to integrate it into the national basic education curriculum.
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