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ABSTRACT 
	Aims: This study addresses the need to understand how the newly implemented MATATAG Curriculum unfolds in real classroom settings, particularly in Physical Education, where gaps persist between intended curriculum goals and lived teaching realities. With little research examining PE in the foundational years especially after its integration into the MAKABANSA subject, this investigation sought to identify the challenges teachers encounter, the contextual factors shaping their instructional decisions, and the strategies they employ to meaningfully deliver physical activity experiences for young learners. Specifically, the study explored the lived experiences of Grades 1–2 teachers implementing the MATATAG Physical Education curriculum, identified the challenges they faced in practice, and described the contextual factors and adaptive strategies influencing curriculum enactment across varied school environments.

Study Design: A qualitative multiple case study design was used to investigate how five Grades 1–2 teachers implemented the MATATAG Physical Education curriculum. Each teacher represented a distinct school context, enabling the identification of shared challenges, contextual influences, and adaptive strategies across cases.

Place and Duration of the Study: The study was conducted in five elementary schools; two private (sectarian and non-sectarian) and three public (small, medium, and large) in Malita, Davao Occidental, Philippines. Data collection through interviews and observations occurred from July to November 2025.

Methodology: Data were collected through semi-structured interviews and classroom observations with purposively selected teachers implementing the MATATAG PE curriculum. All interviews were recorded, transcribed, and analyzed using Creswell’s iterative coding and cross-case comparison procedures. Credibility was ensured through triangulation, member checking, and reflexive documentation. Ethical clearance was secured, and all participants provided informed consent.

Conclusion: Findings showed recurring challenges, including limited facilities, insufficient equipment, restricted instructional time, and inadequate training. Contextual factors such as school size, leadership support, and resource availability influenced implementation quality. Despite teachers’ creativity and collaboration, significant gaps remained between curriculum intentions and classroom realities.
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1. INTRODUCTION 

Physical Education (PE) is recognized as a core subject due to its unique contribution to children’s physical and holistic development (Long et al., 2023). However, global assessments indicate that curriculum presence alone does not ensure effectiveness; factors such as teacher competence, cultural expectations, and facility availability significantly shape PE delivery (Martins et al., 2025). When these conditions are inadequate, PE risks becoming perfunctory and failing to meaningfully support student well-being. This has been observed in various countries where insufficient resources, inconsistent implementation, and unclear prioritization weaken the intended outcomes of PE.

International contexts further illustrate these challenges. Zimbabwe struggles with uneven application of PE standards due to limited funding and facilities, restricting teachers’ ability to support holistic development (Kugara, 2025). In Austria, although physical activity is included in school programs, PE is not compulsory during regular hours, potentially limiting students’ daily active engagement (European Education and Culture Executive Agency, 2023). Vietnam faces similar barriers, where a shortage of full-time PE teachers results in generalist teachers delivering simplified lessons that may overlook essential developmental concepts (Huy & Yen, 2024). These varied experiences highlight the global concern regarding the implementation gap between policy intentions and classroom realities.

The Philippines mirrors these issues, particularly with the rollout of the MATATAG Curriculum. While the curriculum aims to lighten academic load and strengthen foundational competencies, it offers limited guidance on integrating physical activities, especially in Grades 1–3 (Kilag et al., 2024). The reduction of standalone subjects in early grades may further constrain PE time (Aquino, 2024), and there is currently no evidence that recent reforms have strengthened PE delivery (Abaiz et al., 2025). Local observations in Davao Occidental emphasize additional barriers, such as unsafe learning environments and insufficient facilities, which hinder meaningful PE integration and reinforce misalignment between curriculum intentions and actual implementation (Barilizo & Osorno, 2022). These concerns reveal a significant research gap, particularly regarding how PE is delivered in the foundational years under the newly reframed MAKABANSA subject.

Given these conditions, the present study addresses a crucial need to examine how funding limitations, infrastructure gaps, teacher preparedness, and curriculum integration collectively shape PE implementation in resource-constrained areas such as Malita and Davao Occidental. Understanding these interconnected factors supports educational leadership, teacher development, and alignment with global priorities, including SDG 3 (Good Health and Well-Being), SDG 4 (Quality Education), and SDG 10 (Reduced Inequalities). By exploring these challenges within their local and cultural context, this research contributes timely insights into improving equitable access to quality physical education and supporting the holistic development of Filipino learners.

2. METHODOLOGY

2.1 Research Design

This study employed a qualitative multiple case study design, which enabled an in-depth exploration of the lived experiences of elementary teachers implementing the MATATAG Physical Education curriculum. Consistent with Creswell (2013; 2018), this approach allowed the researcher to examine each case as a bounded system while making cross-case comparisons to identify convergent and divergent patterns. Data were generated through in-depth interviews, classroom observations, and document review, ensuring a holistic understanding of how the intended curriculum was adapted within real classroom environments.
2.2 Study Site

The study was conducted in Malita, Davao Occidental, a municipality characterized by diverse geographic and socio-economic conditions. The locality contains both resource-rich and resource-limited schools, making it a suitable setting for examining contextual influences on curriculum implementation. Five elementary schools; two private and three public; were purposively selected to reflect variations in size, governance, and access to instructional resources.
2.3 Case Units 

Five teachers handling Grades 1–2 under the MATATAG Curriculum served as primary participants. All were non-vulnerable adults aged 24–60 with at least two years of teaching experience. Each teacher constituted one case unit. To strengthen triangulation, two supplementary informants were interviewed per case, such as co-teachers, coordinators, ICT heads, year-level leaders, or administrators. This ensured that teacher narratives were corroborated from peer, supervisory, and institutional perspectives.
2.4 Data Sources

Primary data consisted of:
2.4.1.1 Transcribed in-depth interviews with the five teachers and their supporting informants;
2.4.1.2 Classroom observations focusing on instructional delivery, learning environment, and PE integration;
2.4.1.3 Supplementary documents, including lesson plans and school memos relevant to curriculum enactment.

2.5 Data Collection 

Before data gathering, the researcher secured approval from the Research Ethics Committee, the Graduate School Dean, and the Schools Division Superintendent, followed by formal permission from participating school principals. Each participant received an Informed Consent Form, which was explained thoroughly prior to signing. Voluntariness, confidentiality, the right to skip questions, and the right to withdraw at any time were emphasized.
Data collection involved 30–45-minute one-on-one interviews, scheduled at convenient times for participants. When clarification was needed, follow-up communication was initiated upon the participant’s consent. Classroom observations were conducted on pre-agreed schedules and documented through field notes. All procedures complied with the Data Privacy Act of 2012, including anonymization and secure data handling.
2. 6 Data Analysis

Analysis followed Creswell’s (2013) multi-level approach. First, each case underwent within-case analysis, where interview transcripts, observation notes, and documents were read repeatedly and coded inductively. Initial descriptive codes were clustered into emerging themes that represented each case’s contextual realities.
Next, a cross-case analysis was conducted to compare themes across all cases, identifying shared challenges, unique experiences, and structural or contextual influences. Constant comparison, thematic mapping, and analytic memoing supported iterative refinement of themes. Member checking, triangulation of data sources, and an audit trail were used to ensure accuracy and analytic transparency.
2.7 Trustworthiness
Rigor was established through four criteria:
2.7.1 Credibility – prolonged engagement, triangulation, and member checking ensured that interpretations accurately reflected participant realities.
2.7.2 Transferability – rich, thick descriptions of context and participant experiences allow readers to determine applicability to their settings.
2.7.3 Dependability – systematic documentation of procedures enabled replication and demonstrated methodological consistency.
2.7.4 Confirmability – reflexive journaling, an audit trail, and strict data-based interpretation minimized researcher bias.
2.8 Role of the Researcher
As the primary instrument of data collection and analysis, the researcher facilitated interviews, conducted observations, and maintained reflexive notes to monitor personal assumptions. Prior experience as a physical education teacher in Malita provided contextual familiarity, which was managed through reflexivity to avoid undue influence on interpretation.
Ethical Consideration:
The study adhered to institutional and national ethical standards. Approval from the University of the Immaculate Conception Research Ethics Committee confirmed compliance with protocols for studies involving human participants. Informed consent, confidentiality, voluntary participation, secure data storage, and the right to withdraw were strictly observed. Pseudonyms were used in all reports to safeguard participant identity.
3. results and discussion

3.1 Profile of the Participants

Profile of respondents are presents in table 1 and 2
	Table 1: Case Units Profile

	
	ITEM
	AGE
	SEX
	POSITION
	TYPE OF SCHOOL AFFILLIATED
	NO. OF YEARS IN SERVICE

	Case 1
	24
	Female
	Grade 1 Adviser
	Private Sectarian
	3 years

	Case 2
	26
	Female
	Grade 2 Adviser
	Private Non-sectarian
	4 years

	Case 3
	27
	Female
	Grade 2 Adviser
	Public Small-sized
	2.5 years

	Case 4
	38
	Female
	Grade 1 Adviser
	Public Medium-sized
	15 years

	Case 5
	32
	Female
	Grade 2 Adviser
	Public Large-class
	8 years


	

	












Table 2: Supporting Informants Profile

	
	ITEM
	AGE
	SEX
	POSITION
	TYPE OF SCHOOL AFFILIATED
	NO. OF YEARS IN SERVICE
	NO. OF YEARS INFORMANTS WORK WITH CASE ASSIGNED

	Teacher 1
	23
	Male
	Co-teacher
	Private Sectarian
	1.5 years
	1.5 years

	Teacher 2
	28
	Female
	Grade Level Coordinator
	Private Sectarian
	5 years
	3 years

	Teacher 3
	
61
	
Male
	School Principal
	Private Non-sectarian
	27 years
	4 years

	Teacher 4
	23
	Female
	Assistant Teacher
	Private Non-sectarian
	1.5 years
	1.5 years

	Teacher 5
	52
	Female
	Araling Panlipunan Coordinator
	Public Small-sized
	29 years
	2.5 years

	Teacher 6
	47
	Female
	MAPEH Teacher / Adopt-a-school Coordinator
	Public Small-sized
	23 years
	2.5 years

	Teacher 7
	32
	Female
	ICT Coordinator
	Public Medium-sized
	10 years
	7 years

	Teacher 8
	44
	Female
	Designated Rater
	Public Medium-sized
	21 years
	14 years

	Teacher 9
	40
	Female
	Year Level Head
	Public Large-sized
	15 years
	6 years

	Teacher 10
	37
	Female
	Digital Learning Coordinator
	Public Large-sized
	15 years
	6 years




3.2 CROSS-CASE ANALYSIS

Underscored in this Table are the similarities and differences among the five cases in the context of the challenges in implementing MATATAG Physical Education in actual school setting, contextual factors contributing to the implementation of physical education curriculum, and strategies teachers employ to navigate curriculum gaps and deliver meaningful physical education instructions. 

	Table 3: Similarities and Differences of the Challenges, Contextual factors, and Strategies in implementing the MATATAG Physical Education curriculum in the actual school setting

	

	Themes on Challenges, Contextual Factors, and Teaching Strategies
	Case Unit
	

Remarks

	
	
Similar
	
Different
	

	Challenges

	Managing Classroom Behavior and Student Engagement
	3, and 4
	1, 2, and 5
	Cases 3 and 4 faced engagement challenges due to limited space and large classes, adapting through ICT tools, music, and outdoor areas. Meanwhile, Cases 1, 2, and 5 managed behavior differently, Case 1 handled frequent distractions, Case 2 benefited from a small and flexible class setup, and Case 5 addressed restlessness with constant safety reminders.

	Learner Diversity and Inclusivity
	3, and 5
	1, 2, and 4
	Cases 3 and 5 highlighted differentiated instruction to support diverse learners. Meanwhile, Cases 1, 2, and 4 approached inclusivity differently. Case 1 navigated language barriers in teaching MAKABANSA, Case 2 supported a student with autism while ensuring fairness, and Case 4 adjusted expectations for a Muslim student with limited participation in dance activities.

	Parental and Administrative Involvement
	2, 3, and 5
	1, and  4
	Cases 2, 3, and 5 emphasized strong parental and administrative support, which fosters successful PE activities and a positive learning environment. Cases 1 and 4 also noted support but with conditions—Case 1 experienced inconsistent school backing and often turned to parents, while Case 4 received support accompanied by questions about curriculum changes, which were accepted as long as core subjects stayed prioritized.

	Curriculum Shifts and Adjustments
	
	1, 2, 3, 4, and 5
	All cases experienced different challenges and approaches regarding curriculum shifts and adjustments in Physical Education. 

	Contextual Factors

	Pedagogical Flexibility amid Physical Facility Constraints
	
	1, 2, 3, 4, and 5
	All cases faced unique challenges and developed different approaches to pedagogical flexibility amid physical facility constraints in Physical Education.

	Administrative Guidance and Support
	1,2, and 3
	4, and 5
	Cases 1, 2, and 3 emphasized that strong administrative guidance is vital for effective teaching and manageable workloads. Cases 4 and 5 also recognized the value of support but noted different experiences—Case 4 received help limited by resource constraints, while Case 5 benefited from the MOOE fund, though the school’s large population sometimes caused shortages for certain activities.

	Community Recognition Influencing PE Prioritization
	4, and 5
	1, 2, and 3
	Cases 4 and 5 emphasized strong parental support that helps prioritize PE in their schools. Cases 1, 2, and 3 also acknowledged community involvement but with varied experiences—Case 1 noted parents’ focus on academics and safety, Case 2 shared that PE activities are still developing in their new elementary department, and Case 3 observed that parents support school events to encourage physical play as children become more engaged with digital games.

	Student-centered Approaches in Physical Education
	1, and 2
	3, 4, and 5
	Cases 1 and 2 emphasized creating supportive, student-centered environments where learners participate at their own comfort level. Cases 3, 4, and 5 also used student-centered approaches—Case 3 respected religious considerations in dance activities, Case 4 adapted to varied abilities, and Case 5 prioritized student enjoyment while navigating MATATAG-related challenges.

	Teaching Strategies

	Creativity and Innovation in Resource-Constrained Environments
	1, and 2
	3, 4, and 5
	All five cases demonstrated creativity and innovation despite limited resources. Cases 1 and 2 relied on hands-on adjustments to engage learners, while Cases 3, 4, and 5 used varied strategies—Case 3 filled budget gaps with personal funds, Case 4 tailored lessons to available materials, and Case 5 revised plans to match classroom realities, highlighting flexibility and resourcefulness.

	Instructional Flexibility
	2, 4, and 5
	1, and 3
	Cases 2, 4, and 5 showed instructional flexibility by adjusting lessons to student needs and available resources. Cases 1 and 3 also adapted creatively—Case 1 used ChatGPT to update outdated materials and align lessons with competencies, while Case 3 provided supplies for learners who couldn’t afford them, promoting equity and inclusion.

	Interest-driven in PE Classes
	2, and 3
	1, 4, and 5
	Cases 2 and 3 emphasized interest-driven activities to keep students engaged in PE. Cases 1, 4, and 5 also promoted engagement through different approaches—Case 1 encouraged talent-showcasing to build confidence, Case 4 used varied materials to keep lessons interactive, and Case 5 maintained high energy and a strong voice to keep young learners active.

	Collaborative Practices to Bridge Gaps
	3, 4, 5
	1, 2
	Cases 3, 4, and 5 emphasized collaboration through idea-sharing, brainstorming, and modifying activities to improve lesson delivery. Cases 1 and 2 also practiced collaboration but more minimally—Case 1 joined colleagues in organizing school events without peer-teaching, while Case 2 found peer-teaching unnecessary due to small classes and relied on assistant support instead.



The findings of this multiple-case study reveal that teachers implementing the MATATAG Physical Education (PE) curriculum face persistent challenges primarily shaped by physical and environmental constraints, learner diversity, limited stakeholder involvement, and ongoing curriculum transitions. Consistent with international research, inadequate facilities, insufficient equipment, and limited instructional spaces hindered teachers’ ability to deliver meaningful PE, echoing global trends identified by Martins et al. (2023), Moyo and van der Merwe (2021), and Slade (2020), who emphasized that environmental conditions continue to shape inequities in PE access. Teachers’ experiences also reaffirm the claims of Opstoel et al. (2022) and Ahmed and Konukman (2022), who argue that inclusive and socially responsive pedagogy is crucial for accommodating diverse learner needs. Collectively, these findings confirm that structural constraints and heterogeneous classrooms significantly influence how teachers interpret and enact the intended PE curriculum, particularly when PE is integrated rather than taught as a standalone subject, highlighting the tension between curricular fidelity and adaptive teaching practices.
Beyond physical barriers, contextual factors such as administrative leadership, parental engagement, community recognition, and institutional culture played a decisive role in shaping curriculum implementation. Schools with strong leadership and collaborative cultures demonstrated smoother curriculum alignment, validating Petrie et al. (2024), Lundvall et al. (2024), who found that leadership vision and professional support significantly enhance PE delivery. Meanwhile, consistent with Bronfenbrenner’s Ecological Systems Theory (1979), community expectations and cultural norms influenced how PE was prioritized within each school. Parental undervaluing of PE often led to reduced time allocations and weaker student motivation, mirroring trends noted by Howard and Akhund (2024) and Greenberg et al. (2024). These findings illuminate the interconnectedness of systems surrounding the child like school, family, and community demonstrating how PE implementation results from multilayered interactions rather than classroom-level decisions alone.
Despite these constraints, teachers demonstrated pedagogical resilience and adaptability through strategies such as contextualizing lessons, modifying instructional approaches, leveraging student interests, and building collaborative networks. These practices are supported by literature highlighting adaptive and reflective teaching as essential in resource-limited contexts (Cothran & Ennis, 2020; Trabelsi et al., 2021). Teachers’ use of cultural games and local materials aligned with principles of culturally responsive pedagogy (Jess et al., 2024), while interest-driven instruction reinforced Self-Determination Theory’s emphasis on autonomy and engagement (Ryan & Deci, 2020; Adank et al., 2024). Collaborative practices documented in the cases further echoed Kumar and Naidoo’s (2021) claims that professional learning communities facilitate curriculum coherence and shared problem-solving. Taken together, these findings illustrate how teachers bridge the gap between policy intentions and lived classroom realities, enacting the MATATAG Curriculum through creativity, inclusivity, and context-responsive innovation showing both resilience in overcoming systemic constraints and strategic adaptation to maintain curricular fidelity where possible.
Limitations of this study include the small number of case units and the focus on a limited geographic area, which may affect the generalizability of findings. Additionally, this study relied on teacher self-reports, which may be influenced by personal perceptions and social desirability. Future research could expand the sample, incorporate student perspectives, and employ longitudinal designs to better understand the evolving dynamics of PE curriculum implementation.

4. Conclusion
This study revealed that teachers implementing the MATATAG Physical Education (PE) curriculum face challenges such as limited facilities, diverse learner readiness, and time constraints due to curriculum integration. Despite these barriers, teachers demonstrated adaptability, creativity, and learner-centered strategies to sustain student engagement and achieve curriculum goals. Collaboration among teachers, support from administrators, and community involvement were identified as key factors in bridging the gap between the intended curriculum and classroom realities. These findings underscore the importance of contextualized, inclusive, and supported approaches to Physical Education in promoting holistic child development, highlighting that effective curriculum implementation depends not only on policy design but also on the interplay of school, teacher, and community factors.
Building on these insights, future research could expand to other regions, socio-economic settings, and school types to determine whether the challenges and adaptive strategies observed are consistent across broader contexts. Further studies may also explore additional variables such as administrative leadership, resource allocation, student engagement, and the long-term effects of curriculum integration on physical literacy and academic performance, using comparative, mixed-methods, or longitudinal designs. Incorporating learners’ perspectives and examining school-community partnerships or inter-agency collaborations could provide a deeper understanding of how PE initiatives are experienced, sustained, and scaled. Such inquiries would strengthen the evidence base for developing responsive, inclusive, and sustainable approaches to Physical Education under the MATATAG Curriculum.
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Definitions, Acronyms, Abbreviations

MATATAG Curriculum. To enhance learning and growth in public schools, the Philippine Department of Education (DepEd) introduced the MATATAG curriculum, a complete educational framework. With an emphasis on values education, fundamental skills, and reducing content overload, it promotes inclusive, culturally relevant, and holistic teaching techniques (Balansag, 2024). This study highlights the importance of looking at the real-world experiences and execution of these proposed curriculum design improvements in physical education classrooms. It also reveals potential gaps between policy and practice.

MAKABANSA subject. This term is a transdisciplinary subject introduced in the Philippine MATATAG Curriculum for Grades 1-3, integrating concepts from Araling Panlipunan (Social Studies) and MAPEH (Music, Arts, Physical Education, and Health) to foster holistic development. Unlike the former Makabayan subject, which combined multiple areas into one grade, MAKABANSA uses a unified approach to build students' self-awareness, cultural identity, physical health, creativity, and community engagement without lumping separate subjects.



