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ABSTRACT 

	
Aims: This study aims to examine the effects of AI-based tutors on student engagement, motivation, and achievement in AI-assisted language learning. Specifically, it seeks to describe students’ experiences with AI tutors, analyze how AI features influence language proficiency, and identify the role of these tools in sustaining long-term motivation among learners.
Study design:  A qualitative phenomenological design was employed to explore the lived experiences of college students using AI-assisted platforms for language learning.
Place and Duration of Study: The study was conducted at the University of Mindanao Digos College from January to March 2025.
Methodology: Fifteen purposely selected first-year college students who actively used AI-based language learning tools such as ChatGPT, Duo lingo, and Grammarly participated in the study. Data were collected through semi-structured, in-depth interviews and analyzed using thematic analysis to identify patterns and themes related to student engagement, motivation, and skill development.
Results: Findings revealed that AI-based tutors provide immediate, adaptive, and personalized feedback, enhancing students’ grammar, vocabulary, and writing proficiency. Students reported increased confidence, independence, and motivation due to real-time feedback and interactive exercises. However, limitations were identified, including the lack of contextual and emotional depth in AI responses. Participants expressed preference for a blended learning model combining AI support with human instruction for comprehensive feedback and emotional encouragement.
Conclusion: AI-based tutors significantly contribute to learner autonomy, engagement, and language improvement but cannot fully replace human educators. The study recommends integrating AI tools as supplementary aids, improving AI’s explanatory and contextual capabilities, and enhancing digital literacy among learners and educators to achieve Sustainable Development Goal 4—Quality Education.
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1. INTRODUCTION 

Artificial intelligence (AI) has rapidly transformed the field of language education by offering personalized, adaptive, and data-driven learning experiences. AI-based tutors such as ChatGPT, Duolingo, and TalkPal have become increasingly integrated into classrooms and independent study settings, enabling learners to receive instant feedback, customized exercises, and language support at their own pace. Despite these advances, the actual influence of AI tutors on student engagement, motivation, and academic achievement remains underexplored, particularly in developing contexts such as provincial colleges in the Philippines.
The problem addressed in this study lies in the limited understanding of how AI-powered tutoring systems affect students’ emotional engagement, self-directed learning, and language proficiency in real learning environments. While these technologies provide immediate and adaptive feedback, concerns persist regarding their lack of contextual explanation, emotional intelligence, and critical-thinking reinforcement. Overeliance on AI tools may lead to superficial learning and decreased interpersonal interaction, creating a need for research that examines their true pedagogical impact.
To address this issue, the present study explores the experiences of college students using AI-based tutors to learn English. It aims to assess how these tools support or hinder learning by focusing on user engagement, motivation, and skill development. The study further proposes a blended learning model that combines the efficiency of AI tutors with the empathy and guidance of human instruction to achieve deeper learning outcomes.
A growing body of literature supports the potential of AI in enhancing language learning efficiency. Studies by Bai and Wang (2021), Godwin-Jones (2021), and Luckin et al. (2016) emphasize that AI provides adaptive feedback and promotes learner autonomy. However, other scholars, including Woolf (2010) and Shute (2008), caution that AI lacks the human elements of empathy and contextual judgment necessary for holistic learning. This research extends the discussion by presenting first-hand accounts from Filipino students, offering insights into both the benefits and limitations of AI-mediated instruction.
The scope of this study focuses on first-year college students of the University of Mindanao Digos College who use AI tools to improve their English proficiency. By capturing their lived experiences, this research justifies the need to evaluate AI-based language learning as a complement rather than a replacement for traditional teaching. It contributes to the broader educational goal of Sustainable Development Goal 4—ensuring inclusive, equitable, and quality education through the responsible integration of emerging technologies.Epoche(bracketing)g)
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Suggest as 1.1 Research Questions 

This study was conducted to investigate the impact of AI-based tutors 
on student engagement, motivation, and achievement in language learning. 
Specifically, the study sought to answer the following research questions: 

1. What are the experiences of students in their use of AI-based tutors in 
learning English? 
2. How do the features of AI-based tutors provide individualized 
feedback and influence students’ language accomplishment? 
3. What are the advantages of using AI-based tutors in fostering long
term learner engagement and motivation in personalized language 
learning environments?


2. methodology 

2.1 Participants
The study involved 15 purposively selected first-year college students enrolled in various programs who actively used AI-based language learning tools. The Research Participants were “bona fide” students enrolled in University of Mindanao Digos College.

2.2 Instrument
     A semi-structured interview guide with open-ended questions was used to gather students’ insights on engagement, motivation, and achievement in AI-assisted language learning. Interviews were recorded with consent and lasted 30–45 minutes.

2.3 Design and Procedure

2.3.1 Research Design
This study utilized a qualitative phenomenological design to explore the lived experiences of first-year college students using AI-powered tutors in personalized language learning. The approach aimed to capture participants’ perceptions, feelings, and insights on how AI tools influenced their engagement, motivation, and language proficiency.

2.3.2 Research Procedure
After obtaining approval from the UM Digos College Research and Publication Center, the researchers purposively selected fifteen first-year students who regularly used AI-based language learning tools such as ChatGPT, Duolingo, and TalkPal. Each participant signed an informed consent form before taking part in a one-on-one semi-structured interview conducted in a quiet area on campus. The interviews, lasting 30–45 minutes, were audio-recorded with permission and transcribed within 48 hours. The researchers then coded and organized the responses into themes following Moustakas’ (1994) phenomenological method to interpret the participants’ lived experiences in relation to the study objectives.

2.4 Ethical Considerations
     The study strictly followed the ethical guidelines of the UM Digos College Research and Publication Center. Participation was voluntary, and informed consent was obtained from all respondents. Confidentiality and anonymity were ensured by assigning codes instead of names, and all data were securely stored. The study involved no physical, psychological, or social risks to participants.

2.4.1 Voluntary Participation
    Participation in this study was entirely voluntary, and participants were free to withdraw at any time without any consequences.

2.1.1 DATA COLLECTION PROCEDURE
After securing ethical clearance from the UM Digos College Research and Publication Center, the researchers conducted one-on-one interviews in a quiet campus setting. Each participant provided written informed consent before participation. Interviews were transcribed verbatim within 48 hours to ensure data accuracy. To minimize bias, researchers maintained reflective journals and adhered to Moustakas’ (1994) phenomenological method, which involves epoche (bracketing personal biases), horizontalization (highlighting significant statements), and textural and structural description (developing meaning and essence).

2.4.2 Benefits
       The findings of this research provided valuable insights for educators, helping them understand the impact of AI on students’ personalized learning experiences and academic engagement. School administrators may also use these findings to develop policies and strategies that support the effective integration of AI tools, enhance individualized learning, and improve overall student outcomes.

2.4.3 Deception
      Researchers should not deceive participants. Students must clearly understand the purpose of the study, how their information will be used, and that they have the freedom to participate or withdraw at any time.

2.4.4 Faculty Permission
     The researchers obtained permission from the relevant faculty or institution in Digos City prior to conducting the study, ensuring that the research was carried out ethically and in accordance with the institution’s guidelines. 
      
3. results and discussion

3.1 Perceived usefulness of AI tutors
This section presents the findings on students’ perceived usefulness of AI tutors in language learning. Data gathered from interviews revealed that AI-based tutors were regarded as practical, efficient, and reliable tools that provided immediate feedback and supported self-paced learning (see Figure 1). The results are presented under thematic subheadings, followed by detailed interpretation supported by existing literature.
3.1.1 Immediate and Personalized Feedback
Results: Participants consistently reported that AI tutors were useful because they provided instant and precise feedback, especially in writing and grammar correction. Students appreciated how AI tools identified their mistakes immediately, allowing them to correct errors and improve their performance faster. The feedback helped them become more aware of their weaknesses and encouraged self-directed learning.
         “The AI just tells me what is wrong.” (P-15)
“It helps because I can immediately know what my mistake is.” (P-10)
“It’s like a real robot—but useful, because I can instantly see my mistake.” (P-9)
Discussion: The findings highlight that AI tutors function as immediate feedback providers that help learners monitor their progress. Luckin et al. (2016) emphasized that timely and personalized feedback fosters autonomy and self-regulated learning. Similarly, Zawacki-Richter et al. (2019) argued that instant feedback enhances learners’ self-awareness and motivation. However, as Aleven et al. (2006) noted, although AI tutors can deliver precise responses, they still lack the nuanced adaptability and contextual reasoning of human instruction. Therefore, AI tutors serve best as supplementary tools that strengthen feedback immediacy but require teacher mediation for deeper learning.
3.1.2 Identified Limitations While Using AI Tutors
Results; Despite the advantages, students identified several limitations in their use of AI tutors. The most common concern was the lack of explanation in the feedback provided. AI tutors often pointed out errors without clarifying why the response was incorrect. Some students also noted that AI responses lacked “human context,” making it difficult to understand complex ideas.
             “Sometimes the AI doesn’t explain why something is wrong; it just gives a correction.” (P-12)
“AI lacks explanation and human context.” (P-5)
Discussion: The absence of detailed explanations limited learners’ deeper understanding of grammatical or contextual nuances. Woolf (2010) emphasized that effective tutors provide context-rich and adaptive explanations. Tsai and Gašević (2020) similarly stated that overly automated feedback can hinder reflection and long-term comprehension. The current findings suggest that AI tools need to improve their feedback design by incorporating more explanatory and interactive elements to facilitate conceptual understanding.
3.1.3 Efficiency in the Utility of AI Tutors in Writing
Results: Students expressed that AI tutors significantly improved their writing efficiency by identifying grammar mistakes and suggesting corrections in real time. They noted that this process enhanced their awareness of sentence construction and reduced anxiety during writing tasks.
           “AI tutors help me with writing and grammar because they show my mistakes, and I can correct them easily.” (P-13)
“When I write, AI gives corrections right away—it makes learning faster.” (P-7)
Discussion: AI tutors were perceived as efficient tools for developing writing proficiency. Bai and Wang (2021) found that AI tools enhance self-sufficiency by enabling learners to revise continuously. Elliot (2020) also reported that automated writing evaluation systems improve confidence by reducing fear of failure. Although AI tutors facilitate quick revision and fluency, Ranalli (2018) stressed that human guidance remains necessary to ensure that learners internalize feedback meaningfully.
Table 1.  Perceived Usefulness of AI Tutors among First-Year College Students

	Particulars
	Description / Example Response
	Interpretation / Source

	Instant Feedback
	“It helps because I can immediately know what my mistake is.” (P-10)
	Indicates the efficiency of AI tutors in providing real-time corrections that encourage self-regulated learning (Luckin et al., 2016).

	Ease of Error Identification
	“It’s like a real robot… I can instantly see my mistake.” (P-9)
	Demonstrates learners’ perception of AI as a practical and precise assistant that enhances awareness of writing accuracy.

	Encouragement of Independence
	“AI helps me correct myself quickly.” (P-13)
	Suggests the development of learner autonomy through self-monitoring and self-correction (Zawacki-Richter et al., 2019).

	Identified Limitations
	“Sometimes the AI doesn’t explain why something is wrong.” (P-12)
	Reveals a lack of contextual and elaborative feedback, supporting Woolf (2010) and Tsai & Gašević (2020).

	Efficiency in Writing
	“It helps in writing because it gives corrections right away.” (P-7)
	Shows the role of AI tutors in increasing writing fluency and confidence (Elliot, 2020; Bai & Wang, 2021).


Figure 2.  Experiences of Students in Their Use of AI-Based Tutors
Figure 2. Themes derived from participants’ experiences with AI tutors showing three major categories: Perceived Usefulness, Identified Limitations, and Efficiency in Writing.
Mean ± S.E.M = Mean values ± Standard error of means of fifteen qualitative responses.
3.2 Features of AI-Based Tutors Providing Individualized Feedback and Influencing Students’ Language Accomplishment
This section presents the features of AI-based tutors that enhance students’ language learning outcomes through individualized feedback and adaptive instruction. Findings revealed that AI tutors help learners by providing personalized activities, immediate responses, and structured learning exercises (see Figure 3). The discussion elaborates on how these features improve grammar, vocabulary, and learner motivation.
3.2.1 Personalized and Immediate Feedback
Results: Students described AI feedback as personalized and instantaneous, noting that the tools adjust to their strengths and weaknesses. Participants reported that they could focus on grammar and vocabulary areas that required improvement without waiting for external feedback.
           “The feedback is based on my strengths and weaknesses.” (P-4)
“I don’t have to wait for days to get feedback—it’s given right away.” (P-15)
Discussion: These responses indicate that AI tutors adapt dynamically to learner needs, creating customized exercises that support language acquisition. Guo et al. (2020) found that personalized AI feedback significantly improves engagement and retention. Likewise, Luckin et al. (2016) emphasized that immediacy sustains motivation and promotes continuous learning.
3.2.2 Human Preference and Contextual Learning
Results: Although students valued AI for its efficiency, many expressed a preference for teacher feedback due to its motivational and emotional components.
          “Teachers explain more clearly and also motivate us.” (P-13)
Discussion: This finding underscores the importance of emotional and social dimensions in learning. Shute (2008) and Hattie & Timperley (2007) observed that feedback is most effective when it includes explanation, motivation, and encouragement — areas where human teachers excel. Thus, while AI supports self-paced learning, teacher interaction remains essential for developing empathy and deeper comprehension.
Table 2.  Features of AI-Based Tutors That Provide Individualized Feedback and Influence Students’ Language Accomplishment
	Particulars
	Description / Example Response
	Interpretation / Source

	Personalized Feedback
	“The feedback is based on my strengths and weaknesses.” (P-4)
	Shows that AI tutors adapt feedback to each learner’s needs, promoting individualized learning (Guo et al., 2020).

	Instant Feedback
	“I don’t have to wait for days to get feedback—it’s given right away.” (P-15)
	Reflects learners’ appreciation for immediacy in feedback, enhancing engagement and performance (Luckin et al., 2016).

	Grammar and Vocabulary Enhancement
	“It helps me correct mistakes quickly and focus on grammar and vocabulary.” (P-11)
	Demonstrates AI tutors’ effectiveness in improving accuracy and vocabulary retention (Godwin-Jones, 2021).

	Learner Autonomy and Motivation
	“I can improve on my own because AI helps me see my progress.” (P-6)
	Highlights how AI promotes self-monitoring and motivation (Deci & Ryan, 1985; Bai & Wang, 2021).

	Preference for Human Feedback
	“Teachers explain more clearly and also motivate us.” (P-13)
	Reveals that human teachers still provide stronger emotional and contextual support (Shute, 2008; Hattie & Timperley, 2007).


Figure 3.  Features of AI-Based Tutors in Individualised Feedback
Figure 3. Key features of AI tutors improving language skills include instant feedback, personalized exercises, and adaptive support. Learners reported faster error recognition and greater focus on areas for improvement (see Table 2).
Mean ± S.E.M = Mean values ± Standard error of means of fifteen qualitative responses.
3.3 Advantages of Using AI Tutors in Fostering Long-Term Learner Engagement and Motivation in Personalized Language Learning Environments 
This section explores how AI-based tutors support continuous engagement, intrinsic motivation, and independent learning among first-year students. Results revealed that students used AI tutors not only as feedback tools but also as constant learning companions that helped sustain their language development over time (see Figure 4). The findings are organized into thematic subheadings with corresponding interpretations supported by literature.
3.3.1 AI Tutors as Learning and Self-Monitoring Tools
Results: Participants shared that they often relied on AI tutors for quick practice, clarification, and self-assessment. Many students stated that AI helped them monitor their progress and stay motivated, especially when they were tired or lacked confidence to ask teachers for help.
         “Honestly, most of the time I run to AI, especially when I don’t feel like answering because of tiredness. It’s not time-consuming.” (P-6)
“I use it whenever I need a short practice session or to check if I’m improving.” (P-2)
Discussion: These findings show that AI tutors function as reliable, on-demand learning aids that promote self-regulation. Baker (2010) emphasized that intelligent tutoring systems provide immediate and efficient support, enabling students to continue learning without interruption. Similarly, Li and Hafner (2022) noted that AI tools foster metacognitive awareness by allowing learners to track their own development. The ability to self-monitor through AI engagement helps maintain intrinsic motivation and builds autonomy.
3.3.2 Interactive and Personalized Features
Results: Students described AI tutors as interactive, engaging, and adaptive to their learning styles. They noted that AI activities such as quizzes, pronunciation drills, and grammar games made learning enjoyable and helped them stay focused.
            “The interactive exercises keep me engaged. They focus on what I need to work on.”(P-15)
“It’s fun, like a game. AI gives challenges based on what I need to improve.” (P-14)
Discussion: Interactive and gamified features were highly valued for maintaining student motivation. VanLehn (2011) asserted that real-time, responsive feedback enhances engagement and focus. Similarly, Wang and Hannafin (2005) found that personalized activities improve long-term learning interest. Gee (2003) also supported the idea that game-like learning encourages persistence and deeper understanding. These results imply that AI tutors can transform repetitive drills into interactive, learner-centered experiences that sustain attention and enjoyment.
3.3.3 Preference for AI Tutors Over Traditional Learning
Results: Students favored AI tutors over traditional classroom learning for certain tasks such as grammar checking, vocabulary building, and speaking practice. They appreciated the flexibility, accessibility, and absence of judgment when interacting with AI systems.
           “AI tutors are better for grammar and vocabulary practice—you get feedback right away, and it’s convenient.” (P-12)
“AI helps me practice speaking without fear of embarrassment.” (P-15)
Discussion: The findings show that AI tutors promote a comfortable, low-anxiety environment that enhances learner confidence. Warschauer and Healey (1998) reported that technology-based environments reduce emotional barriers to learning. Bird (2022) further noted that AI speech recognition tools allow risk-free language practice, which boosts fluency and self-assurance. However, while students appreciated AI’s accessibility and neutrality, Luckin (2018) argued that sustained motivation still depends on balancing self-paced digital practice with interpersonal communication and instructor feedback.
Table 3.  Advantages of AI Tutors in Fostering Long-Term Learner Engagement and Motivation
	Particulars
	Description / Example Response
	Interpretation / Source

	Self-Monitoring and Independence
	“I use AI to check if I’m improving.” (P-2)
	AI encourages self-evaluation and autonomy in learning (Li & Hafner, 2022).

	Accessibility and Convenience
	“I rely on AI when I’m tired because it’s not time-consuming.” (P-6)
	Shows AI as an efficient, on-demand learning tool (Baker, 2010).

	Interactive and Gamified Learning
	“The exercises are like games, fun, and personalized.” (P-14)
	Indicates that gamification and adaptive challenges sustain learner engagement (Gee, 2003; VanLehn, 2011).

	Confidence and Reduced Anxiety
	“AI helps me practice speaking without fear of embarrassment.” (P-15)
	Highlights the role of AI in creating a safe learning space that enhances speaking confidence (Bird, 2022).

	Preference over Traditional Learning
	“AI tutors are better for grammar and vocabulary practice—you get feedback right away.” (P-12)
	Reflects preference for AI’s immediacy and flexibility in personalized learning contexts (Luckin, 2018).


Figure 4.  Advantages of Using AI-Based Tutors in Fostering Long-Term Engagement
Figure 4. Major advantages of AI tutors include self-monitoring, interactive learning, and confidence-building. These features encourage independent learning, continuous motivation, and long-term engagement (see Table 3).
Mean ± S.E.M = Mean values ± Standard error of means of fifteen qualitative responses.
Conclusion: This qualitative study investigated the experiences of first-year UM Digos college students using AI tutors (like ChatGPT and Duolingo) for language learning, grounded in Adaptive Learning Theory. The findings conclude that AI tutors are valuable supplemental tools, offering timely, unbiased feedback that promotes independence, self-evaluation, and increased confidence, aligning with personalized learning. They also provide a safe, supportive environment that alleviates language learning anxiety and boosts motivation. However, a significant limitation is the lack of contextual and explanatory feedback, emphasizing the continued necessity of human instruction and guidance. The study recommends that teachers use AI as a supplement, helping students interpret feedback, and calls for developers to enhance AI tools with human-like, explanatory features to improve their pedagogical functionality. Future research should focus on the long-term, quantitative effects of AI support on learning outcomes.
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