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ABSTRACT 

This study examined Tanzanian academics’ emotional intelligence through both self‑reports and student evaluations, focusing on role of emotional management in creating safe learning environments. The study employed a quantitative approach and a cross-section design with online survey; convenience-sampling technique sampled 330 participants (30 academics and 300 students). Findings revealed that while a majority of academics (76.7%) reported strong self‑control, students perceived their emotional composure as inconsistent, with 56% signifying areas for improvement. Similarly, 70% of academics believed they maintained fairness, yet 45.4% of students reported emotionally influenced treatments. Respectful handling of students’ learning issues were 80% self- admitted by academics and 58% of students, however concerns about emotional management persisted. Academics’ self‑evaluations showed a balanced distribution between strengths (51%) and areas for improvement (49%) in creating safe learning environments, where students perceived need for improvement (61%). Generally, the difference between academics’ self‑perceptions and students’ evaluations of their academics emphasizes the pressing need for targeted EI training to enhance safe learning environments. The study recommends institutional policies to foster EI though practical interventions such as EI screening, trainings, workshops and mentoring, and further comparative studies across faculties and educational levels to explore the impact of EI on student academic performance.
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1. INTRODUCTION
Academia in Tanzania, as emphasized in the Education and Training Policy (2014, revised 2023), among others things plays an essential role in producing skilled human capital to drive national development and the development Vision 2050. The academia have mandate to ensure equitable access, uphold quality standards, and nurture graduates who can contribute to social unity and sustainable growth. Beyond academic knowledge, academia nurture values, competencies, and environments that promote safety, inclusivity, and effective learning (URT, 2023). This makes the Emotional intelligence (EI) of educators particularly their ability to manage emotions a foundation in supporting safe learning environments for quality in academia. 
Emotional intelligence (EI) is the ability to recognize, understand, and control one's emotions while considering their impact on oneself and others, facilitating strong relationships, effective instructional leadership, and high-performing teams, (Farmer et al., 2020). In addition, EI is the ability to recognize, understand, manage, and influence emotions in oneself and others, including self-awareness, self-regulation, motivation, empathy, and social skills, essential for personal and professional success (Singh, 2025). EI encompasses self-awareness, self-regulation, empathy, social skills, and intrinsic motivation, crucial for personal and professional success, rooted in psychology and neuroscience (Shafik, 2024).
Studies indicates that EI have important role in enhancing teaching and learning outcomes across various educational levels. Instructors with higher EI exhibit better pedagogical performance and student improved learning independence, and enhanced social interactions. This relationship underscores the importance of ensuring EI development into educational strategies. It promotes academic achievement through improved self-regulation, and interpersonal relationships, contributing to the student’s whole development in learning settings (Taşdelen, 2025). Students with high EI tend to achieve high academic grades and maintain positive learning attitudes, and facilitates better relationship with peers (Samsidar, 2025). Self-control have great influence on academic performance in higher education across diverse contexts (Cahyono, et al., 2024). 
It is clearly not understood how academics’ ability to manage emotions, as an important dimension of EI, plays a role in fostering a safe learning environment in Tanzania’s academia. While emotion management is essential in reducing conflict, and creating supportive classroom climates, empirical evidence on the role on enhancing fairness in students’ treatment, handling of students learning issues with respect and overall harmless learning environment remains limited. This gap leaves the HE institutions without clear guidance on nurturing educators’ EI especially emotional managing skills to strengthen policy and practice. Therefore, this study aimed to examine role of educators’ emotion management practices in creating safe learning environments in academia.
Furthermore, EI have impacts on the learning process of students, mostly emotional control. It helps to mitigate academic issues such as hostile academic climate and fostering satisfaction with the learning experience in the academia (Muñoz et al., 2025). Additionally, EI enhances social interactions, promotes constructive relationships for academics and eventually students. EI influences self-directed learning (Shafait & Huang, 2022). 




2. METHODOLOGY 
This study employed a quantitative approach and a cross-section design (Wang, & Cheng, 2020). The population covered both public and private HE institutions offering teacher education. The online-administered surveys gathered perceptions on the role of academics’ self-awareness of EI on favorable classroom environments. Academics’ self‑report and students’ evaluation of their academics based on lived experience. The study adopted validated Brief Emotional Intelligence Scale by Davies, Lane, Devonport and Scott (2010) to ensure validity and reliability. Internal consistency and clarity of items further ensured through expert review prior to full data collection. Participants rated the items on a four-point scale: a combined rarely and sometimes indicating pressing need for professional training in self-management and often and always for strengths. 
A stratified random sampling technique was employed, with government-owned and privately HE institutions serving as strata to ensure diversity in the findings (Hayes, 2021). Within each stratum, convenience sampling to get participants was possible based on their willingness to participate, a method frequently used in educational research despite its limitations in representativeness (Golzar et al., 2022). This combined approach enhanced sample heterogeneity and strengthened the generalizability of the results. 
The required sample size was determined using Cochran’s formula (1963), which is particularly suitable for large or infinite populations (Cochran, 1977). The formula is expressed as n₀ = (Z2 x p x (1-p)/e2 where n₀ denotes the required sample size, Z is the Z-score corresponding to the desired confidence level (e.g., 1.96 for 95%), p is the estimated population proportion (commonly set at 0.5 when unknown), and e is the margin of error (e.g., 0.05 for 5%). Assuming a 95% confidence level (Z=1.96), p = 0.5%, and e = 0.05, the calculation yields: n₀ = (1.96² × 0.5 × (1 - 0.5)/0.05² = (3.8416 × 0.25)/0.0025 = 384.16, approximately to 385 participants.
While Cochran’s formula (1963) recommended a minimum of 385 respondents, the study involved 330 participants due to practical constraints such as lower response rates, and time resources. Despite being below the ideal threshold, a sample of 330, including 300 students and 30 academics, remains statistically robust, exceeding the commonly accepted minimum of 300 for generalizable quantitative analysis (Sathyanarayana, Mohanasundaram & Pushpa, 2024). Moreover, the use of stratified random sampling across government and private institutions ensured diversity, thus increasing representativeness and compensation of the reduced size.  
Data analysis were conducted using SPSS version 7 and Microsoft Excel. Descriptive statistics, including frequency tables and percentages were used for data analysis and interpretation results. The study was limited to teacher education programs in Tanzanian HE institutions, covering both public and private providers.  Research ethics upheld throughout the study: such as ensuring informed consent, and confidentiality and anonymity. Data were exclusively for academic purposes in complying with institutional research procedures.
THEORETICAL FRAMEWORK
The ability-based model of emotional intelligence (EI) by Salovey and Mayer guided this study. This model defines EI as a set of mental abilities that involves in perceiving, using, understanding, and managing emotions. The model equates EI to cognitive intelligence (Salovey and Mayer, 1997). This framework provides a strong theoretical rationale for examining self-management, since the effective regulation of one’s emotional responses is central to managing emotions, the model’s highest-level ability. In educational settings, the model implies that strengthening academics’ self-management skills can reduce harmful emotional behaviors, promote constructive responses to interpersonal challenges, and contribute to a safer and supportive learning environment. These implications position self-management as a vital emotional ability with direct relevance in fostering harmless classroom.
3. RESULTS AND DISCUSSION
3.1 Academics’ Self-Evaluation of their Emotional Management 
For interpretation of findings, a four‑points rating scale were employed in which rarely true (1) and sometimes true (2) were combined to represent the need for professional development in enhancing emotional management , while often true (3) and always true (4) were combined to represent strengths. These categories of rating helped instructor’s self‑assessments, emphasizing the prevalence of consistency or inconsistency in maintaining harmless learning environment in the academia. Parallel analysis of results provides insights of how academics’ emotional management have implications on safe learning environments.  
Table 1: Academics’ Self Perceptions of their Emotional Management N=30       
	                                 Statement
	Rating 
	N
	%

	I have control over my emotions
	1
	2
	6.7%

	
	2
	5
	16.7%

	
	3
	15
	50.0%

	
	4
	8
	26.7%

	Academics’ emotional state may impair fairness in students’ treatment
	1
	1
	3.3%

	
	2
	8
	26.7%

	
	3
	9
	30.0%

	
	4
	12
	40.0%

	I always understand and attend to students’ learning issues respectfully
	1
	2
	5%

	
	2
	5
	15%

	
	3
	11
	36.7%

	
	4
	12
	43.3%

	Students say, the learning environment I provide is consistently harmless 
	1
	5
	16%

	
	2
	10
	33%

	
	3
	7
	23%

	
	4
	8
	28%


Source: Field Data, 2025
3.1.1 Emotional composure
Results of instructor self‑ratings on the statement “I have control over my emotions “, indicate variability in academics’ ability to remain calm, think logically, and adapt to emotional changes. A combined nearly 77%, with half of the academics (50%) admitted this statement as often true, and 26.7% always true, suggesting that a majority of academics can maintain composure in emotional situations. However, 23.4% reported that it is 6.7% rarely” or 16.7% sometimes true, indicating that some academics struggle to manage their emotions. This difficulty in maintaining emotional composure could negatively harm classroom environments. This insight suggests the potential requirement for targeted emotional management training among academics. 
The above insights is in-line with Singh (2025) who reveal that emotional self-regulation is critical for effective communication and successful relationships. The authors emphasize that EI is not in-born character but it improved through practice, self-reflection, and feedback. In addition, nurturing management leads to greater success in both personal and professional lives. Therefore, in this context favorable classroom setting is the product of good relationship between academics and students. Additionally, educators with higher EI scores are significantly associated with better classroom behavior management and increased student engagement (Qazi et al., 2024). Therefore, maintaining composure as one of the emotional management indicator is essential in promoting inclusive learning environments for student engagement and achievement. 
3.1.2 Fairness in students treatment
Results of instructor self‑ratings on the statement “academics’ emotional state may impair fairness in students’ treatment in instructions” revealed that academics perceive themselves as fair in students’ treatment. Forty percent (40%) of academics reported that this statement is always true and 30% reported it is often true, proposing that a combined 70% majority maintain fairness in their instructional practices independent of their emotional state. However, a combined 30% students admitted that it is 3.3% rarely or 26.7% sometimes, demonstrating that academics emotions influence treatment of their students. This variation in perceptions indicates challenge in maintaining consistent justice in learning environment as emotions may accidentally affect classroom dynamics. 
These findings align with by Díaz & Caballero (2024) who states that emotional management supports educators create a respectful and collaborative classroom climate. The collaborative teaching- learning is practically essential for effective student learning as well as achieving institutional goals. Based on the present study and previous literature, educators’ emotional management fosters psychological safety in the classroom.
3.1.3 Handling of students’ learning issues
Results of instructor self‑ratings on the statement “I always understand and attend to students’ learning issues respectfully”, indicate that the majority of academics attend to students learning issues with respect. Specifically, 43.3% of academics reported that this statement is always true, and 36.7% indicated it is often true, meaning that 80% supports attend to students learning issues respectful. However, the remaining 20% of academics admitted that this is rarely 5% or sometimes 15%, signifying that some may unintentionally attend to students in ways that could discourage them. This indicates strength in instructional practice and an opportunity for improvement to promote favorable classroom environment. 
Emotional management of educators foster supportive classroom environments. In support for the present study, previous empirical evidence shows that educators who regulate their emotions effectively enhance student engagement and reduce learning-related stress eventually increased student academic performance and well-being (Ansari, 2018; Sarkar & Mamun, 2023). Moreover, emotional management address students’ academic challenges (Todmal, Rao, & Gagare, 2023). 
3.1.4 Harmless learning environment
Results on instructor self‑ratings with the statement “learning environment I provide is consistently harmless” revealed a balanced distribution. Combined 49% academics, with 16% rated the statement rarely and 33% sometimes, admitted weakness in sustaining a safe learning environment. In contrast, 23% selected often and 28% always, counting 51% who perceived themselves as consistently creating safe learning environments. This indicates close‑balance of strengths and weaknesses in emotional management. While a slight majority report reliable struggles in maintaining non‑harmful environments, the substantial proportion succeed, underlining the need for EI professional development focused on emotional management among the strategies to promote consistent safe learning climate. 
The EI models and literature supports the importance of EI in promoting safe classrooms. The ability-based model of EI, which emphasizes the abilities to perceive, use, understand, and particularly manage emotions as the highest level of EI (Mayer & Salovey, 1997).  Based on this model, the present results carries key implications for professional development in the academia. Academics with lower ratings may benefit from training that develops their emotional dynamics in academia. The need for targeted strengthen emotion management strategies is emphasized (Brackett & Rivers, 2014). Furthermore, EI training can improve emotional management, modeling safe learning environments. Therefore, the current findings support with evidence that EI professional development is necessary for educators.
3.2 Students Perceptions in Assessment of their Academics’ Emotional Management
To interpret the findings, a four‑point rating scale were employed in which rarely true (1) and sometimes true (2) were combined to represent area for improvement through professional development in emotional management , while often true (3) and always true (4) were combined to represent strengths. These categories of rating helped students to evaluate their academics’ consistency or inconsistency in maintaining harmless learning climates in the academia. Parallel analysis of results provides insights of how academics’ emotional management contributes on safe learning environments. 
Table 2: Students perceptions of their Academics Emotional Management N=300
	                  Statement
	Rating 
	N
	%

	My academics constantly exhibits emotional composure, adapting to emotional changes
	1
	62
	21.0%

	
	2
	100
	33.0%

	
	3
	44
	15.0%

	
	4
	94
	31.0%

	My academics’ treat students fairly without being influenced by their emotional state 
	1
	71
	23.7%

	
	2
	65
	21.7%

	
	3
	41
	13.7%

	
	4
	123
	40.9%

	My academics perceive and handle students' learning issues respectfully 
	1
	63
	21%

	
	2
	63
	21%

	
	3
	54
	18%

	
	4
	120
	40%

	Academics constantly model harmless learning environment
	1
	18
	6%

	
	2
	164
	55%

	
	3
	66
	22%

	
	4
	52
	17%


Source: Field Data, 2025
3.2.1 Emotional composure 
Results discovered many students perceives lack of emotional composure of their academics. The survey show divided perceptions in which a combined 46% of students rated their academics often (15%) or always (31%) calm under pressure, while a larger remaining group 54% rated emotional composure, sometimes (33%) or rarely true (21%). The frequent response, sometimes 33%, suggests that for a majority of students, their academics' emotional composure is unpredictable. These divided perceptions suggest that many academics are role models of emotional composure and the others closely equal in number are not. This situation could obstruct the safe learning environment. 
Managing emotions, the highest level of EI assist in regulating one's own emotions and others, indicating an openness to diverse emotional situations and their integration in decision-making (Mayer, Salovey, Caruso, 2004). Empirical study shows that educators with emotional management significantly enhance students’ mental health that facilitate stress regulation and emotional well-being, and ultimately safe learning environments essential for academic achievement. Moreover, educators who effectively managing their emotions, provide exemplary of emotional management that promotes resilience and alleviates mental health challenges among students (Kumaramangalam & Chinnappan, 2025). 
3.2.2 Fairness in students treatment 
Results revealed that a combined majority 54.6% of students, whereby 40.9% rated always true and 13.7% often true, feel their academics demonstrating fair students’ treatment independently of their emotions. However, the results reveal differed perceptions; a combined 45.4% of students rated their academics rarely 23.7% or sometimes 21.7%. This suggests that while many academics are good role model of unbiased behavior, a nearly equal number of students’ experience emotionally influenced fairness in student treatment. This difference in students perceptions indicate that while many academics succeed in EI, the larger number of the students have a different experience from their academics, which could have negative implications for safe learning environment.
Emotional management guarantees fair treatment of students in academic settings as it supports educators to regulate their emotions and respond to diverse learning needs. For example, recent studies confirm above present finding in that educators’ emotional management are positively linked to unbiased interactions and improved student outcomes (Wang, 2022). Furthermore, while EI particularly emotion management enhances reducing inequality practices, it ensure fairness in learning opportunities (Aldrup, Carstensen, & Klusmann, 2024). 
3.2.3 Handling of students' learning issues
Results revealed majority of students a combined 58% with 40% rated always and 18% rated often true that their academics respectfully handling of students learning issues. However, the remaining responses distributed evenly among the other categories. A combined 42% of respondents rated rarely (21%) or sometimes (21%). This distribution suggests that although many educators demonstrate emotional management in addressing students’ learning issues, a substantial proportion of students experience less supportive interactions. 
Educators’ emotional management fosters fairness and inclusivity in the classroom. Latest study supports this interpretation, showing that teachers’ emotion regulation directly influences the quality of classroom interactions and students’ perceptions of fairness and support (Aldrup, Carstensen, & Klusmann, 2024). Thus, the present study agrees with the literature, indicating that while emotional management contributes positively to respectful handling of student learning issues, disparity in its application remains a challenge in academia. 
3.2.4 Harmless learning environment
Results from 300 student ratings of academics’ ability to sustain a harmless learning environment show that 18 students (6%) selected rarely true, 164 (55%) sometimes true, 66 (22%) often true, and 52 (17%) always true. The majority, 61% of students perceived academics as only rarely or sometimes successful in maintaining a consistently safe classroom climate, while 39% rated them as often or always effective. This distribution indicates that although some academics exhibit strong emotional management, the prevailing perception is one of inconsistency, emphasizing the need for professional development to enhance EI and ensure learning environment safety.
Viewed in the lens of empirical literature, recent scholarship underlines the implication of emotion regulation in education. Aldrup, Carstensen, and Klusmann (2023) emphasize that educators’ ability to manage emotions is central to sustaining positive educator–student interactions and ensuring ensure learning environment safety. Their systematic review demonstrates that effective emotion regulation reduces educator stress and enhances students’ perceptions of classroom safety. The current findings support with this evidence, as students’ perceptions disclose that inconsistent emotion management compromises the stability of learning environment safety.
Practically, the results underline the pressing need for professional development initiatives that strengthen academics’ EI, particularly in the emotional management. Training that emotional management are crucial for reducing the inconsistency perceived by students. Furthermore, integrating EI in educator preparation and continuing professional development, would enhance safety in the learning environment.
CONCLUSION
The current study draws five conclusions based on the findings as follows: Firstly, the study concludes that 76.7% of HE academics in Tanzania report strong self‑control based on their self-evaluation, though a minority struggle with maintaining emotional composure. However, students’ opinions, academics’ emotional composure appears unpredictable, as 46% perceive strengths, while 56% identify areas needing improvement in self‑management.
Secondly, based on academics’ self‑perceptions the study conclude that emotional management is questionable because, 70% only believe they maintain fairness in treating students. Likewise, students’ views shows division as only 54.6% see academics as role models of unbiased behavior, while 45.4% report emotionally influenced fairness.
Fourthly, majority (80% of academics) admit that they attend to students’ learning issues with respectful. Students generally agree, with 58% confirming respectful engagement, however concerns remain about emotional management. 
Fifthly, academics’ self‑evaluations reveal a balanced distribution (51% strength vs. 49% potential areas for improvement) in creating safe learning environments resulting from emotional management. Students, however, report larger opinions for improvement (61%) compared to perceived strengths (39%).
Finally, this discrepancy amid academics’ self‑perceptions and students’ evaluations about EI specifically emotional management, suggests threats on safety in learning environment, fairness, and supportive students learning concerns. The level of academics’ emotional self- management emphasizes the need for targeted emotional intelligence (EI) training.
RECOMMENDATIONS
This study provides three recommendations including; policy, practical and further research recommendations as elaborated below:
The HE institutions should develop policies that embed emotional intelligence training into professional development programs, with a focus on emotional management to foster general harmless learning environments.
Establish monitoring and evaluation frameworks to assess academics’ EI growth and ensure accountability in maintaining safe and supportive learning environments.
Academics need to attend EI workshops to strengthen their ability to manage emotions consistently and fairly. Likewise, faculties should encourage peer mentorship practices among academics would help them share strategies for maintaining emotional composure.
It is important to integrate EI in the academics’ preparation curricula alongside technical expertise to ensure future academics are equipped with emotional management skills. 
Future comparative studies across faculties and educational levels to examine emotional management of EI on both academics and students and their impact on student learning outcomes are unavoidable, it was a limitation for this study. Likewise, empirical studies to explore the relationship between students and academics’ emotional management on students’ academic performance. Finally, mixed‑methods studies to capture both qualitative experience and quantitative trends of instructor–student would make difference in the Tanzania’s academia.
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