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SUPPORT SYSTEMS AND PERFORMANCE OF GRADE SIX PUPILS UNDER THE BLENDED DISTANCE LEARNING PLATFORMS
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ABSTRACT

	[bookmark: _Hlk215049984]Aims: To find out the outcomes of the distance learning platforms on Grade VI students through determining the level of interest among pupils to pursue education through distance learning platforms, level of teachers’ support to pupils, level of parents’ support to pupils, level of pupils’ compliance with the requirement; and find out the relationships between students’ interest and academic performance, teachers’ support and academic performance, and parents’ support and academic performance. 
Study design: Quantitative research design specifically descriptive and correlational designs that allow the researchers to measure variables and describe the relationship between them. 
Place and Duration of Study: Public Elementary Schools in Davao del Sur, between March to October 2022
Methodology: The study used the survey research design as the framework for the conduct of the study. Determined the respondents by establishing a sampling frame. Identified respondents of the study were the 215 students, 215 parents and 20 teachers. The sample size was determined by statistics through a sampling formula used that of Glenn D. Israel (1992) under the given population size and setting the margin of error (confidence interval) as +/-5%.
Results: The study yielded a strong positive correlation between (a) pupil’s performance with pupils’ interest (b) pupil’s performance with teacher’s support (c) pupil’s performance with parent’s support.  Statistical analysis which yielded strong positive correlations at a p-value 0.000 level provides a robust conclusion interpreted as only once in a thousand cases that a non-correlation may occur. 
Conclusion: Pupils showed a high-level interest in pursuing education, teachers received high rating in their support, parents or guardians were found to be very supportive, pupils demonstrated high compliance to academic requirements under the blended distance learning delivery mode. Concluded as well that a strong positive correlations were observed between various variables. These predictors, however, need further work to validate reliability.
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1. INTRODUCTION
Distance learning modalities have been resorted to by countries around the world including the Philippines since the onset of the Covid-19 pandemic.  Although predominantly used for adult learning, distance learning modalities have been used for childhood learning in the Philippines. However, its outcomes have not undergone assessment and documentation.
The Department of Education as it pursued vigorously to provide quality education, came up with the Basic Education Learning Continuity Plan in the Time of Covid-19 2020, which promotes distance learning modalities in addition to the existing ones like the alternative learning system and homeschooling programs.  The DepEd plan provides several modalities for different conditions.
           Distance Learning involves a learning delivery modality where the learner is given materials or access to resources and undertakes self-directed study at home or in another venue (DO 21, s. 2019 pp. 96). Learners engaged in independent learning at home or in any physical learning space applicable, use learning materials that are accessible either online, stored on e-CD/DVD/USB Flash drive, or in printed form, or by viewing TV lessons or listening to radio-based instruction while being geographically distant from the teacher. The teacher supervises and monitors the learner’s progress and provides remediation and enhancement when needed and possible. Assistance may be provided by a learning facilitator who may be a parent or any member of the family, or a community stakeholder. Parents/Guardians or any responsible adults who are in-charge of guiding and supporting the learner at home shall be encouraged to come to the community learning space to confer with the teachers about the learner’s progress. Distance learning comes in four types and they are as follows: (Teachers’ LDM LAC Modules Guidance: Course 1): Modular Distance Learning (MDL); Online Distance Learning (ODL); TV-Based Instruction/Radio-Based Instruction (TVBI/RBI); and the Blended Distance Learning (BDL).
          The distance learning delivery modalities adapted by the Bansalan East District were the following: Modular Distance Learning, Online Distance Learning, and the TV-Based Instruction/Radio-Based Instruction (TVBI/RBI).
Modular Distance Learning (MDL), this is the most used platform in 
Bansalan East District. In this platform, the learners were provided with the complete set of printed Self-Learning Modules (SLMs). Wherein the parents received and returned the modules on schedule dates to their respective class adviser. 
Online Distance Learning (ODL), This platform was partially utilized because most schools in the district lacked internet connectivity.  In using this ODL platform, the teacher utilized the asynchronous type of ODL on the assumption that technology is not readily available to learners.   In this platform, learning materials were posted online, and learners worked through them in their own time. The platform also provided access to the DepEd-Davao del Sur Classroom Facebook page. 
TV-Based Instruction/Radio-Based Instruction (TVBI/RBI), the TVBI/RBI platform as applied in Bansalan East District consisted of the following: (1) designated teachers called talents, discussed the modular topics thru video recording (2) the video recordings were uploaded to the DepEd-Davao del Sur Classroom website (3) the uploaded video recordings were aired in designated TV Satellite stations. The platform provided alternatives to learners as follows: learners with no access online nor television set, used the RBI with the designated radio stations in Davao del Sur. The platform also provided on-air discussion between the learners and 
the teacher-talents on a pre-scheduled basis. 
[bookmark: _Hlk65748946]          As the 21st century is being noted as the digital age, where all sectors, including education should strive to digitalize using communication technologies, as it plays the fundamental role (Henrisken et al., 2016; Sumardi et. al., 2017).   However digitalization needs human support: (1) the teacher, the determining factor in teaching and learning as they play central roles in the quality of the pedagogical process (Jan, 2017); (2) parents as they promote positive effects on children’s academic performance and development (Lara and Saracostti, 2019). The parent’s role in the child’s academic performance are reported by several authors, among them: Sánchez et al. (2013); Tárraga et al. (2017); Garbacz et al. (2017); Ross (2016).       
           Distance learning poses several challenges to the Philippine educational sector especially since the country is faced with numerous calamities annually aside from Covid-19 and other epidemics.  Distance learning outcomes have not been fully documented although (Sunstar, 2020) reported occurrences in Cebu, Region VII as follows: students’ domestic distraction from students learning; students with motivation performed well; it developed discipline in some.


2. material and methods 

2.1. Research Design
	The study used the survey research design as the framework for the conduct of the study. With a reliable and valid measuring instrument, the survey research design attained the objectives of this study, as it had yielded good results in many correlative and explanatory studies in the social science domain.
2.1.1 Population and Sampling Procedure
       	The Grade VI teachers, pupils, and their parents composed the respondents of this study.  They shall be studied to establish a sampling frame.
This study covered the 13 elementary schools in Bansalan. But then, it used multistage sampling: (1) the first stage was the sampling of barangay schools; (2) the second stage was the sampling of respondents in the barangay schools selected at the first stage. 
         Purposive sampling was used to determine the number of respondents. There were 2 distance schools that were identified, 1 central school and another 1 was the second big school in the central school. Herewith are the criteria for determining the selection of the school:
A. Must be a distance school having the most numbers of enrollees in the School Year 2021-2022. 
B. Determined as the central school of the district. 
C. Ascertained as a big school next to the central school in the district.
 	The sampling of respondents in the barangays selected at stage 1 shall use the simple random method. Due to the limited number of teachers, all teachers in the barangay schools selected in stage 1 shall be respondents to this study.
The respondent of the study were the 215 students, 215 parents and 20 teachers of the distance and central schools in Bansalan, Davao del Sur.
The sample size was determined by statistics through a sampling formula used that of Glenn D. Israel (1992) under the given population size and setting the margin of error (confidence interval) as +/-5%. The following was used:
n =    N/1 +Ne2 
where:	n = sample size
N = population
e = error/desired level of precision 
Solution 
n= 463/{1+463(0.05)2)}
n= 463/{1+463(0.0025)}
n= 463/1+1.157
n= 463/2.157
n= 214.64 or 215



Table 1.	Distribution of Respondents in the Sampled Schools. School Year 2020-2021.

	Schools
	Pupils
	Sample
	Parents
	Sample
	Teachers

	Distance Schools
	91
	42
	91
	42
	6

	Medium/ Big Schools
	372
	173
	372
	173
	14

	Total 
	463
	215
	463
	215
	20



2.2. Research Instrument
          The researcher formulated questionnaires specific to the purpose of the study.  It was pre-tested prior to the administration for an interview in the field. Part I conveyed the level of interest among pupils, Part II conveyed the level of pupils’ compliance with the requirement, Part III conveyed the teachers’ support, Part IV dealt on parents’ support, and Part V dealt on the academic performance of pupils under blended distance learning platforms.
	Moreover, the 5-point Likert scale below was used to determine the level of students’ interest in learning under blended distance learning platforms, to wit:


TABLE 2. Verbal Interpretation Scale for Students’ Interest in Blended Distance Learning Platforms
	Description
	Scale 
	Verbal Description

	
	
	

	Strongly Disinterested
	1.00-1.79
	The student has no interest in using blended distance learning platforms and prefers traditional face-to-face learning methods.

	Disinterested 
	2.80-2.59
	The student has some reservations about using blended distance learning platforms and prefers a predominantly face-to-face learning experience.

	Neutral 
	2.60-3.39
	The student is neither interested nor disinterested in using blended distance learning platforms and is open to both traditional and online learning methods.

	Interested 
	3.40-4.19
	The student is somewhat interested in using blended distance learning platforms and recognizes the benefits they offer, but still values face-to-face interactions.

	Very Interested 
	4.20-5.00
	The student is highly interested in using blended distance learning platforms and recognizes the advantages they provide over traditional face-to-face learning methods.



	To measure pupils’ compliance on requirements, the following scale was used:

TABLE 3. Verbal Interpretation Scale for Students’ Compliance in Blended Distance Learning

	Description
	Scale 
	Verbal Description

	
	
	

	Very unsatisfactory 
	1.00-1.79
	The student consistently fails to comply with the requirements of the blended distance learning platform. They rarely complete assignments, participate in discussions, or engage with the online materials.

	Unsatisfactory
	2.80-2.59
	The student occasionally fails to comply with the requirements of the blended distance learning platform. They sometimes miss assignments or fail to actively participate in discussions, but they make an effort to engage with the online materials.

	Moderate 
	2.60-3.39
	The student is somewhat compliant with the requirements of the blended distance learning platform. They usually complete assignments, participate in discussions, and engage with the online materials, but their level of engagement may vary.

	Satisfactory 
	3.40-4.19
	The student is generally compliant with the requirements of the blended distance learning platform. They consistently complete assignments, actively participate in discussions, and engage with the online materials

	Very satisfactory 
	4.20-5.00
	The student is highly compliant with the requirements of the blended distance learning platform. They consistently complete assignments on time, actively participate in discussions, and go above and beyond in engaging with the online materials.



	To measure teachers and parents support, the following scale was used:


TABLE 4. Support Level Scale for Teachers’/Parents’ Involvement in Blended Distance Learning

	Description
	Scale 
	Verbal Description

	
	
	

	Not very supportive
	1.00-1.79
	Teachers/Parents provide minimal assistance and engagement in the blended distance learning platform. They rarely respond to student inquiries, offer limited guidance, and show little involvement in the learning process.

	Somewhat supportive
	2.80-2.59
	Teachers/Parents show sporadic support in the blended distance learning platform. They occasionally respond to student inquiries, provide some guidance, and demonstrate moderate involvement in the learning process, but their availability and assistance may be inconsistent.

	Neutral 
	2.60-3.39
	Teachers/Parents provide average support in the blended distance learning platform. They respond to student inquiries in a timely manner, offer reasonable guidance, and show a moderate level of involvement in the learning process, ensuring students' basic needs are met.

	Supportive 
	3.40-4.19
	Teachers/Parents demonstrate strong support in the blended distance learning platform. They promptly respond to student inquiries, offer clear guidance, and actively engage with students throughout the learning process. They provide additional resources and encouragement to enhance students' learning experience.

	Very supportive 
	4.20-5.00
	Teachers/Parents offer exceptional support in the blended distance learning platform. They proactively engage with students, provide personalized feedback, and go above and beyond to ensure students' success. They create a supportive and motivating learning environment, offering extensive assistance and resources to meet individual needs.



Furthermore, the academic performance of Grade 6 pupils was interpreted using the following scale as stipulated in the DepEd Order No. 8, s. 2015 of the Department of Education:


TABLE 5. Academic Performance Descriptive Rating Scale in Science
	Descriptor
	Grading Scale
	Percentage Score 
	Verbal Description

	
	
	
	

	Outstanding
	90 – 100
	84.00 – 100.00
	The academic performance
of the students in science is exemplary.

	
	
	
	

	Very Satisfactory
	85 – 89
	76.00 – 83.99
	The academic performance of the students in science is very satisfactory.


	Satisfactory
	80 – 84
	68.00 – 75.99
	The academic performance of the students in science is satisfactory.

	
	
	
	

	Fairly Satisfactory
	75 – 79
	60.00 – 67.99
	The academic performance of the students in science is fairly satisfactory.



2.3. Data Collection and Gathering Procedure 
The data gathered in this study was the support system and performance of Grade 6 pupils under the blended learning platforms in Bansalan East District. Specifically, it gathered data on the level of interest of pupils, the level of parents’ support to pupils, level of teachers’ support to pupils, the level of pupils’ compliance, the academic performance of pupils, and attributes influence pupil’s academic performance.
Moreover, the researcher used the following steps to collect data:
To begin, obtained authorization from the Superintendent of Schools Division to conduct the study.
Second, provided a copy of the Superintendent's endorsement and a cover letter on the study's subject to the Public School District Supervisors and School Principals to elicit their support.
Third, worked up a schedule with the School Heads to personally perform and supervise the study to ensure the results’ accuracy. Respondents were assured of the confidentiality of their responses. Questionnaires  were  immediately  retrieved  right  after administering  the research.
Finally, data will be encoded and tabulated for statistical analysis, as well as images for documentation.
2.3.1. Statistical Tools
The data will be treated using the following statistical tools:
1. Arithmetic mean was used to determine the level of interest of pupils, parents’ support to pupils, teachers’ support to pupils, and pupils’ compliance.
2. Standard Deviation was used to determine the extent of the variability of responses.
3. Correlation Analysis was used to determine whether there is a significant relationship between interest, teacher support, parents support, and compliance towards the academic performance of pupils in the distance learning platforms.

2.4. Ethical Considerations
When carrying out a research, it is crucial to give priority to ethical issues in order to safeguard the welfare and rights of all respondents:
First  and  foremost,  obtaining  informed  permission  is  of  utmost importance. The Researcher obtained unequivocal consent from both the teachers and parents of the pupils, elucidating the objective, methods, possible hazards, and advantages of the research. Respondents were notified that their participation is optional and they have the freedom to quit at any point without facing any adverse consequences. This guarantees the preservation of the autonomy and rights of the respondents.
Furthermore, it is essential to provide stringent protection of the privacy and confidentiality of the participants. The researcher used strategies to de-identify data, guaranteeing that no personally identifiable information is revealed without explicit agreement. This entails ensuring the protection of any digital data acquired using blended learning platforms, which must be securely maintained and accessed only by authorized persons. Preserving confidentiality fosters trust with respondents and safeguards them against any possible damage or exploitation of their personal data.
Finally, the possible influence of the study on the students' academic and emotional well-being has been thoroughly evaluated. The research was structured to minimize any interference with the students' learning experiences and prevent any manifestation of psychological distress or tension. Furthermore, it was imperative to use the results to bolster educational support systems in a constructive manner, guaranteeing that the study conclusions assist to the advancement of educational practices without causing any disadvantage to any set of pupils. By giving priority to these ethical issues, the study successfully fulfilled its aims while maintaining the utmost standards of ethical research techniques.


3. results and discussion

Discussion of findings is presented in accordance with the statements of the research problem as the parameter of the study. They are contained in the following subheadings: (1) pupils’ interest to pursue an education under the blended distance learning platforms (2) teachers’ support to pupils under the blended distance learning platforms (3) parents’ support to pupils under the blended distance learning platforms (4) pupils’ compliance to academic requirements under the blended distance learning platforms (5) pupils’ academic performance  (6) relationship between pupils’ academic performance with (a) pupils’ interest (b) teacher support (c) parents support.

3.1. Pupils’ Interest to Pursue Education under the Blended Distance Learning Platforms
Table 6 shows the levels of interest among pupils to pursue education thru the blended distance learning platforms. As presented in the table, the pupils obtained an overall mean of 4.88, or very interested in the rating scale. The overall mean was the product of three measures which have means ranging from 4.87 to 4.92. The three measures were as follows: interest to pursue elementary studies using blended distance learning amid the pandemic (2) interest to pursue elementary education as a foundation for high school and college education (3) interest to pursue education as a foundation for attaining a better quality of life.
Table 6.	Interest among Pupils to Pursue Education through the Blended Distance Learning Platforms. SY 2021-2022. 
	Statement 
	Mean
	SD
	Description

	Pursue elementary studies using distance learning amid any pandemic.
	4.92
	0.30
	Very interested

	
	
	
	

	Pursue elementary education as a foundation for high school and college education.
	4.87
	0.36
	Very interested

	
	
	
	

	Pursue elementary education as a foundation to attain a better quality of life.
	4.87
	0.36
	Very interested

	Overall
	4.88
	0.17
	Very Interested



 The pupils attributed the compounded effect of the three measures to establishing the foundation for higher education and finally attaining a better quality of life. This finding corroborates the motivational theory of Aizen I (1988) wherein selected behavior is motivated by the desirability of the outcomes.   
The high interest among the pupils in this study has close parallelism 
with that of Ricardo and Meilani (2017), who postulated that interest in learning arises from within students themselves and their desired outcomes. Similarly, Nugroho (2020) explained that there are two factors that influence students' interest in learning, namely internal factors and external factors. 

3.2. Teachers’ Support to Pupils under the Blended Distance Learning Platforms 
Teachers’ support was rated on five measures namely: (1) distributing and retrieving modules on time (2) sustaining the teacher-learner relationship (3) providing immediate intervention to confusing and difficult topics (4) providing guidance to parents/guardians (5) extending appropriate intervention to support students who learn and think differently. 
As shown in Table 7, the overall mean support by the teachers was 4.64 or very supportive in the rating scale while the means of the five measures ranged from 4.62 to 4.67 validating the overall mean. The teachers’ very supportive response may be due to the teacher's desire to pursue vigorous teaching-learning under the distance learning platform during the pandemic.
Table 7.	Teachers’ Support to Pupils under the Blended Distance   Learning Platforms. SY 2021-2022.
	Statement
	Mean
	SD
	Description

	Teacher in distributing and retrieving of the modules on the specified day given.
	4.62
	0.52
	Very Supportive

	
	
	
	

	Teacher in sustaining the teacher-learner relationship through constant communication to promote positive relationship with students and their parents/guardians.
	4.62
	0.53
	Very Supportive

	
	
	
	

	Teacher in providing student with immediate interventions to confusing and difficult topics and initiate new ways to meet students’ needs through messenger, emails, call, text, notes or letters.  
	4.64
	0.50
	Very Supportive

	
	
	
	

	Teacher in providing guidance to the parents/guardians in developing new routine and strategies for learning.
	4.64
	0.50
	Very Supportive

	
	
	
	

	Teacher in extending appropriate intervention to support students who learn and think differently.
	4.67
	0.50
	Very Supportive

	Overall
	4.64
	0.42
	Very Supportive



	The result further suggests that teachers have a crucial role in upholding the teacher-learner relationship and promoting student achievement. This is achieved by consistently distributing and collecting learning modules, maintaining regular communication with students and parents to cultivate positive relationships, and promptly intervening in difficult topics through different communication methods. In addition, teachers provide guidance to parents in the development of efficient routines and techniques for learning, and they give personalized assistance to pupils with varying learning requirements.
	The research highlights the crucial importance of teachers in establishing robust teacher-student connections and improving student achievement via regular communication and prompt intervention. Vattøy and Gamlem (2020) provide support for the idea that teacher-student interactions play a crucial role in student accomplishment. They emphasize that high-quality feed-back and unambiguous direction have a major influence on students' academic performance. Similarly, Jiang et al. (2022) emphasize that enduring and favorable teacher-student connections have a significant role in students' academic and socio-emotional growth. Through the consistent dissemination and retrieval of educational modules, instructors establish a well-organized learning atmosphere that fosters ongoing student involvement and advancement.
	Moreover, teachers have a broader responsibility that goes beyond direct engagement with students, including crucial assistance for parents and guardians. Hill et al. (2018) examines the importance of family engagement in education, promoting the idea that instructors should assist parents in establishing productive learning habits and techniques. This collaboration improves the educational atmosphere at home, hence promoting student achievement. In addition, Bondie et al. (2019) emphasizes the need of instructors offering individualized assistance that is specifically designed to meet the distinct requirements of students, especially those with learning disabilities. Teachers may provide timely interventions and individualized help to all students by using a range of communication means, including emails, calls, texts, and letters. This ensures that kids get the necessary support to excel academically.

3.3. Parents’ Support to Pupils under the Blended Distance Learning Platforms
The parents were very supportive of their children under the blended distance learning platform as shown by the overall mean support of 4.64 in Table 8. Their overall mean was compounded from five measures namely: (1) Parents/guardians ensure that children follow the weekly home learning plan and monitor progress (2) provide feedback and keep in touch with teachers about learning progress (3) encourage physical activity and other exercises for mental and physical improvement (4) providing assistance towards stress management (5) attend quarterly homeroom meetings and other school activities. 
Table 8.	Parents’ Support to Pupils under the Blended Distance Learning Platforms. SY 2021-2022.
	Statement
	Mean
	SD
	Description

	Parents/Guardians in ensuring that the children follow the given Weekly Home Learning Plan and monitor his/her child, facilitate, and end the day by checking outputs.

	4.67
	0.50
	Very Supportive

	Parents/Guardians in providing feedback and stay in touch with the teacher about the improvement of his/her child.

	4.65
	0.53
	Very Supportive

	Parents/Guardians in encouraging his/her child in physical activity and other exercises for their mental and physical development.

	4.64
	0.50
	Very Supportive

	Parents/Guardians in providing assistance towards stress management and making the most of an unusual situation with their children.

	4.63
	0.51
	Very Supportive

	Parents/Guardians in attending quarterly homeroom meetings and other school activities pertaining to the development of their children.
	4.61
	0.52
	Very Supportive

	Overall
	4.64
	0.41
	Very Supportive



The very supportive parents towards their children under the blended distance learning platform are consistent with the Filipino high values on education. In this vein, (Burns, 2020) posited the positive correlation among variables on parents, teachers, and students with academic success.

3.4. Pupils’ Compliance on Academic Requirements under the Blended Distance Learning Platforms
          Table  9  shows  the  overall  mean  compliance  of   4.56  or  very satisfactory in the rating scale. The overall mean was taken from five measures on pupils’ compliance to academic requirements under the distance learning platform, as follows: (1) answering their self-learning modules (2) submitting requirements, answering modules and assignments on time (3) attending online classes (4) executing performance tasks well (5) answering and complying summative tests. 
The high compliance with academic requirements by pupils runs parallel to their level of interest to pursue education under the blended distance learning platform. It also shows congruence to high support from the teachers and parents.  Similar reports by Dayagbil et al. (2021), claimed that although instructional continuity was made feasible through blended distance learning and other  home-based chores, students  still struggled to 
meet their academic requirements. 
Table 9.	Pupils’ Compliance with the Requirement of the Blended Distance Learning Platforms. SY 2021-2022.
	                    Statement
	Mean
	SD
	Description

	Pupils in answering their self-learning modules as to their completeness and on their own.
	4.47
	0.58
	Very Satisfactory

	Pupils in submitting their requirements and answered modules and assignments on time.
	4.50
	0.55
	Very Satisfactory

	Pupils attending online classes and Staying in touch with the teacher through sending SMS, Messenger, e-mail, letter, or, notes for further clarifications.
	4.53
	0.54
	Very Satisfactory

	Pupils in executing his/her performance tasks are given very well.
	4.62
	0.56
	Very Satisfactory

	Pupils in answering and complying with their summative tests. 
	4.69
	0.48
	Very Satisfactory

	Overall
	4.56
	0.45
	Very Satisfactory



3.5. Academic Performance of Pupils under the Blended Distance Learning Platform
The academic performance of pupils was based on the quarterly average scores for the school year 2021-2022.  Table 10 posted the overall mean scores of 4.69 or outstanding in the rating scale. This means that the academic performance of the students in science is exemplary under the grading scale of 90-100. This implies that the academic performance of the students in the first to fourth quarter of school year 2021-2022 were exemplary, suggesting some positive impact from the blended distance learning platform wherein pupils being confined in their homes were concentrated in their studies. 
Table 10.	Academic Performance of Pupils under the Blended Distance Learning Platform. SY 2021-2022.
	Quarter
	Mean
	SD
	Description

	First
	4.47
	0.58
	Outstanding 

	Second
	4.50
	0.55
	Outstanding

	Third
	4.53
	0.54
	Outstanding

	Fourth
	4.62
	0.56
	Outstanding

	Overall
	4.69
	0.48
	Outstanding



Similar findings were reported by Gossenheimer et al. (2017) wherein distance education yielded positive impact, where off-campus students performed better than on-campus students. Likewise, Cavanaugh and Jacquemin (2015) confirmed that students obtained higher grades in online learning platform compared to those in face-to-face instruction. 

3.6. Relationship between Pupils’ Interest, Teachers’ Support, Parents’ Support and Academic Performance of Grade Six Pupils under the Blended Distance Learning Platforms 
This part of the study assessed the association of input variables with pupils’ academic performance under the distance learning platform, possibly to attain insights into the current body of knowledge or for practical application.  Specifically, it determined the strength of relations between pupils’ performance with (a) pupils’ interest (b) teacher’s support (c) parent’s support using the Pearson r product moment statistic. 
Table 11. posted a strong positive correlation between (a) pupil’s performance with pupils’ interest (b) pupil’s performance with teacher’s support (c) pupil’s performance with parent’s support.  Statistical analysis which yielded strong positive correlations at a p-value 0.000 level provides a robust conclusion interpreted as only once in a thousand cases that a non-correlation may occur.
Multiple studies have repeatedly shown that the level of interest that students have in a subject has a major impact on their academic achievement. Research conducted by Kpolovie et al. (2014) revealed that students who possess true interest in the subject matter are more inclined to actively and profoundly interact with the topic, resulting in enhanced academic performance. This engagement based on personal interests promotes a cycle of positive reinforcement, where enhanced comprehension and achievement further enhance interest and motivation. The strong positive relationship between student interest and performance underscores the crucial significance of cultivating interest in the learning process.
Table 11.	Relationship between Pupils’ Interest, Teachers’ Support, Parents’ Support and Academic Performance of Grade Six Pupils under the Blended Distance Learning Platforms. SY 2021-2022.
	Correlated Variables
	R-value
	P-value
	Decision

	Students’ Academic Interest vs. Students’ Academic Performance

	0.231
	0.001
	Reject Ho

	Teachers’ Support vs. Students’ Academic Performance

	0.273
	0.000
	Reject Ho

	Parents’ Support vs. Students’ Academic Performance
	0.201
	0.000
	Reject Ho



Teacher support is a vital element that has a high correlation with student performance. In a meta-analysis done by Aldrup et al. (2022), it was shown that good teacher-student connections, which are defined by support, empathy, and encouragement, are linked to improved academic results. Teachers who consistently aid establish a learning atmosphere that caters to students' emotional and intellectual requirements, therefore improving their capacity to achieve success. The substantial beneficial association between supportive teacher-student interactions and student achievement has been consistently shown in the study.
Parental   support   is   crucial   in   improving   students'   academic achievement. Gan and Bilige (2019) found a significant correlation between parental participation in a child's schooling and increased academic success. This engagement may manifest in several ways, including providing assistance with academic assignments, participating in school activities, and cultivating a household atmosphere that prioritizes the importance of education.
The strong positive correlation between pupil performance and student interest was also reported by Sabornido (2019) while teacher support and parents support were reported in the foregoing discussions.


4. Conclusion

These conclusions, as insights from  the findings of the  study,  are presented as follows:
1. Pupils have a high level of interest in pursuing education through blended distance learning platforms, suggesting that students are very interested in using this learning approach, particularly due to factors such as pursuing elementary studies during the pandemic, using education as a foundation for future academic pursuits, and aiming for a better quality of life. 
2. Teachers received a high rating for their support in the blended distance learning environment, which shows that teachers are rated positively across measures such as timely distribution and retrieval of modules, maintaining a strong teacher-learner relationship, providing immediate intervention for difficult topics, offering guidance to parents/guardians, and providing appropriate support to students with diverse learning needs.
3. Parents/guardians were found to be very supportive of their children in the blended distance learning platform. This support is evident through various measures, including ensuring adherence to the home learning plan, keeping communication with teachers regarding progress, promoting physical and mental well-being,   assisting   with   stress   management,   and   actively 
participating in school activities and meetings.
4. Pupils demonstrated a high level of compliance with academic requirements under the distance learning platform. They consistently engaged in activities such as answering self-learning modules, submitting assignments on time, attending online classes, performing well in tasks, and completing summative tests. The strong compliance aligns with their high level of interest in pursuing education through blended distance learning.
5. Pupils achieved outstanding academic performance in science which indicates that students excelled in their academic achievements, as measured on a grading scale of 90-100.
6. Strong positive correlations were observed between various variables. There is a strong positive correlation between pupil performance and their interest in pursuing education, teacher support, and parent support. This suggests that higher levels of interest, teacher support, and parent support are associated with better academic performance. The statistical analysis indicates that these correlations are robust and significant.
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Definitions, Acronyms, Abbreviations

Academic Performance. This refers to the pupils’ outcomes considering their academic performance and outputs in compliance of with requirements under the implementation of the distance learning modality. 
Blended Distance Learning Platforms. This refers to the different forms of learning platforms using either online distance learning modalities, modular, TV-based instruction/radio-based instruction, or blended learning.
Parents Involvement.  This refers to the degree   of   parents’ involvement with their children in the activities in the distance learning platform.
Students’ Academic Performance. This refers to students’ achievements in the form of grades.
Students’ compliance to requirements of distance learning platform. This refers to the degree to which the students follow the steps involved in the distance learning platform.
Support System. This is the identified part of the system that would influence the academic performance of Grade VI learners under the distance   learning   platforms   while   the   platform   is    currently  under 
implementation.
Parents’ Support. This refers to the active involvement, assistance, and encouragement provided by parents or guardians to their children during the process of learning in a blended distance learning environment.
Teachers’ Support. Refers to the various forms of assistance and resources provided to educators who are engaged in delivering instruction through a combination of online and in-person modalities.
Students’ Interest. This refers to studnt’s level of enthusiasm or engagement with a learning approach that combines online and offline components.



APPENDIX

Appendix 1. Survey Questionnaire 
SUPPORT SYSTEMS AND PERFORMANCE OF GRADE SIX PUPILS
UNDER THE BLENDED DISTANCE LEARNING PLATFORMS

Instruction:	Carefully read each indicator and using the appraisal rating below, check the corresponding box to the status or level of each item. Please answer honestly as the result of this evaluation may provide important information and impact to you and your school premises.

PART 1: Level of Student’s Interest
	Rating Scale
	Description
	Qualitative description

	1
	Not Interested 
	respondent exhibits no interest towards the statement 

	
	
	

	2
	Less Interested 
	respondent exhibits less interest towards the statement 

	
	
	

	3
	Moderately Interested
	respondent exhibits either interested or not towards the statement and seldom manifested interest 

	
	
	

	4
	Interested
	respondent frequently exhibits interest 

	
	
	

	5
	Very interested
	respondent exhibits high interest 




Part 1. Level of Student’s Interest for the Pupils:	

	Level of Student’s Interest
	1
	2
	3
	4
	5

	1. Pursue elementary studies using the distance learning platforms amid any pandemic.
	
	
	
	
	

	1. Pursue elementary education as foundation to high school and college education.
	
	
	
	
	

	1. Pursue elementary education as foundation to attain better quality of life.
	
	
	
	
	



Part 2. Level of Teacher’s Support 
	Rating Scale
	Description
	Qualitative description

	1
	Not Supportive
	20% or less of the teachers’ academic time support for pupils learning wherein he/she spends 0 -1 day

	
	
	

	2
	Less Supportive
	21%-40% of teachers’ academic time support for pupils learning wherein he/she spend 2 days

	
	
	

	3
	Moderately Supportive
	41%-60% of teachers’ academic time support for pupils learning wherein he/she spend 3 days

	
	
	

	4
	Supportive
	61%-80% of teachers’ academic time support for pupils learning wherein he/she spend 4 days

	
	
	

	5
	Very Supportive
	81%-100% of teachers’ academic time support for pupils learning wherein he/she spend 5 days



Part 2. Level of Teacher’s Support
             For the Parents:
	Level of Teacher’s Support
	1
	2
	3
	4
	5

	1. Teacher in distributing and retrieving of the modules on the specified day given.
	
	
	
	
	

	2. Teacher in sustaining the teacher-learner relationship through constant communication to promote positive relationship with students and their parents/guardians.
	
	
	
	
	

	3. Teacher in providing student with immediate interventions to confusing and difficult topics and initiate new ways to meet students’ needs through messenger, emails, call, text, notes or letters.  
	
	
	
	
	

	4. Teacher in providing guidance to the parents/guardians in developing new routine and strategies for learning.
	
	
	
	
	

	5. Teacher in extending appropriate intervention to support students who learn and think differently.
	
	
	
	
	



Part 3: Level of Parent’s Support
	Rating Scale
	Description
	Qualitative description

	1
	Not Supportive
	0-20% of parents’ time for children devoted to guidance wherein they spend 0 -1 day in a week 

	2
	Less Supportive 
	21%-50% of parents’ time for children devoted to guidance wherein they spend 2-3 days in a week

	
3



4                
	
Moderately supportive 


Supportive
	
51%-84% of parents’ time for children devoted to guidance wherein they spend 4-5 days in a week

85%-99% of parents’ time for children devoted to guidance wherein they spend 6 days in a week

	5
	Very Supportive 
	100% of parents’ time for children devoted to guidance wherein they spend 7 days in a week



Part 3. Level of Parent’s Support
            For the Teachers:
	Level of Parent’s Support
	1
	2
	3
	4
	5

	1. Parents/Guardians in ensuring that the children follow the given Weekly Home Learning Plan and monitor his/her child, facilitate and end the day by checking outputs.
	
	
	
	
	

	2. Parents/Guardians in providing feedback and staying in touch with the teacher about the improvement of his/her child.
	
	
	
	
	

	3. Parents/Guardians in encouraging his/her child in physical activity and other exercises for their mental and physical development.
	
	
	
	
	

	4. Parents/Guardians in providing assistance towards stress management and make the most of an unusual situation with their children.
	
	
	
	
	

	5. Parents/Guardians in attending quarterly homeroom meetings and other school activities pertaining to the development of their children.
	
	
	
	
	



Part 4: Level of Student’s Compliance
	Rating Scale
	Description
	Qualitative description

	1
	Poor
	Attain below 75% of grade on compliance

	
	
	

	2
	Fairly Satisfactory
	Attain 75%-79% of grade on compliance

	
	
	

	3
	Satisfactory
	Attain 80%-84% of grade on compliance

	
	
	

	4
	Very Satisfactory
	Attain 85%-89% of grade  on  compliance 

	
	
	

	5
	Outstanding  
	Attain 90%-100% of grade on compliance



Part 4: Level of Student’s Compliance
            For the Teachers:
	Level of Student’s Compliance
	1
	2
	3
	4
	5

	1. Pupils in answering their self learning modules as to its completeness and on their own.
	
	
	
	
	

	1. Pupils in submitting their requirements, answered modules and assignments on time.
	
	
	
	
	

	1. Pupils in attending online classes and Stay in touch with the teacher through sending SMS, Messenger, e-mail, letter or notes for further clarifications.
	
	
	
	
	

	1. Pupils in executing his/her performance tasks given very well.
	
	
	
	
	

	1. Pupils in answering and complying their summative tests. 
	
	
	
	
	





Part 5: Pupil’s Academic Performance under the Distance Learning Platforms
	Rating Scale
	Description
	Qualitative description

	1
	Poor
	The academic performance of the students is poor with a grading scale of below 75. 

	
	
	

	2
	Fairly Satisfactory
	The academic performance of the students is fairly satisfactory with a grading scale of 75-79. 

	
	
	

	3
	Satisfactory
	The academic performance of the students is satisfactory with a grading scale of 80-84.

	
	
	

	4
	Very Satisfactory
	The academic performance of the students is very satisfactory with a grading scale of 85-89. 

	
	
	

	5
	Outstanding  
	The academic performance of the students is outstanding with a grading scale of 90-100.



Part 5: Pupil’s Academic Performance under the Distance Learning Platforms
            For the Teachers:
	Pupil’s Academic Performance
	1
	2
	3
	4
	5

	1. Pupil’s academic performance for the First Quarter
	
	
	
	
	

	1. Pupil’s academic performance for the Second Quarter
	
	
	
	
	

	1. Pupil’s academic performance for the Third Quarter
	
	
	
	
	

	1. Pupil’s academic performance for the Fourth Quarter
	
	
	
	
	

	1. Pupil’s final grade for academic performance for the school year.
	
	
	
	
	




Appendix 2.	Matrix on SOP, Sources of Data, Collection Procedures, Statistical Analysis
	Research Questions
	Sources of Data
	Data collection Procedures
	Data Analysis

	What are the levels of interest among pupils to pursue education thru the distance learning platforms
	Grade VI pupils
	Interview
	Descriptive statistics

	What are the levels of parents’ support to pupils under the distance learning platforms
	Teachers
	Interviews
	Descriptive statics

	What are the levels of teachers’ support to pupils under the distance learning platforms
	 Parents
	Interviews
	Descriptive statistics

	What are the levels of pupils’ compliance on requirements under the distance learning platforms
	Teachers and records
	Interviews
	Descriptive statistics

	What is the academic performance of pupils under the distance learning platforms
	Teachers and records
	Interviews
	Descriptive statistics

	Which among the attributes influence academic performance
	Answers from questions 1 to 5
	Statistical analysis
	Correlation  analysis



Appendix 3. Transmutation Table
	Initial Grade
	Transmuted Grade
	
	Initial Grade
	Transmuted Grade
	

	100
	100
	Outstanding 
	
	
	

	98.40 – 99.99
	99
	
	66.40 – 67.99
	79
	Fairly satisfactory

	96.80 – 98.39
	98
	
	64.80 – 66.39
	78
	

	95.20 – 96.79
	97
	
	63.20 – 64.79
	77
	

	93.60 – 95.19
	96
	
	61.60 – 63.19
	76
	

	92.00 – 93.59
	95
	
	60.00 – 61.59
	75
	

	90.40 – 91.99
	94
	
	56.00 – 59.99
	74
	Poor

	88.80 – 90.39
	93
	
	52.00 – 55.99
	73
	

	87.20 – 88.79
	92
	
	48.00 – 51.99
	72
	

	85.60 – 87.19
	91
	
	44.00 – 47.99
	71
	

	84.00 – 85.59
	90
	
	40.00 – 43.99
	70
	

	82.40 – 83.99
	89
	Very satisfactory 
	36.00 – 39.99
	69
	

	80.80 – 82.39
	88
	
	32.00 – 35.99
	68
	

	79.20 – 80.79
	87
	
	28.00 – 31.99
	67
	

	77.60 – 79.19
	86
	
	24.00 - 27.99
	66
	

	76.00 – 77.59
	85
	
	20.00 – 23.99
	65
	

	74.40 – 75.99
	84
	Satisfactory 
	16.00 – 19.99
	64
	

	72.80 – 74.39
	83
	
	12.00 – 15.99
	63
	

	71.20 – 72.79
	82
	
	8.00 – 11.99
	62
	

	69.60 – 71.19
	81
	
	4.00 – 7.99
	61
	

	68.00 – 69.59
	80
	
	0 – 3.99
	60
	








