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PERCEIVED BENEFITS AS DETERMINANT OF ACADEMIC INTEGRITY AND EXAMINATION MALPRACTICES IN SECONDARY SCHOOLS IN GARISSA TOWNSHIP SUB COUNTY, KENYA
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ABSTRACT
[bookmark: _GoBack]Academic integrity refers to the ethical conduct and fairness in the process of administering and evaluating examinations, it is a commitment to fundamental moral values such as honesty, trust, fairness, decency, respect and responsibility. This research investigated the how perceived benefits becomes determinants of Academic Integrity and Examination Malpractices in Secondary Schools in Garissa Township Sub- County. The study explored the factors that influenced academic integrity and examination malpractices. The study adopted descriptive survey research design, quantitative and qualitative approaches was used to collect data. The target population focused on Principals, teachers and student leaders from various schools. There were 38 secondary schools with 38 principals and an average of 25 teachers and 200 students in every school totaling to 950 teachers and 7,600 students respectively. Respondents were sampled using stratified random sampling. There was a sample of 11 schools out of 38 (30% of 38 schools), consisting of 4 boys’ schools, 3 girls’ schools and 4 mixed schools. Thus 11 Principals were selected using census, 55 teachers and 77 students’ representatives were also selected using simple random sampling. Data from teachers and students’ representatives was collected using questionnaires while that from principals was collected using interviews. Descriptive statistics and Pearson r were used to analyze collected data quantitatively while that from interviews was analyzed verbatim. Research findings indicated that perceived benefits were moderately correlated with the level of academic integrity and examination malpractices (r=0.329, p<0.05). The findings of this study will contribute to the existing body of knowledge on academic integrity and examination malpractices and unearth what contributes to cheating in examinations in secondary schools in Garissa Township Sub County, Kenya.
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1.0 INTRODUCTION
Examinations are the cornerstone of any education system, playing a critical role in evaluating students' knowledge, skills, and academic progress. Maintaining the integrity of these examinations is paramount to ensure that educational outcomes are both credible and equitable. Examination malpractices became widespread and was reported in almost all the countries around the world. The status of academic integrity internationally reveals a persistent and evolving challenge across levels of education systems (Blog Article, 2024). Studies indicate that academic misconduct, including cheating remains prevalent globally. Factors contributing to this include varying cultural understandings of plagiarism, language barriers, and pressures associated with studying abroad (Ceceilia Parnther, 2022). The rise of online learning has further complicated the issue, introducing new avenues for contract cheating and making monitoring more difficult. Institutions worldwide are grappling with how to uphold academic integrity in this changing landscape, employing strategies such as educational initiatives, stricter policies, and technological tools for detection and proctoring. The actual belief that their peers are cheating is one of the most important predictors of academic dishonesty. Being surrounded by cheaters has an almost contagious effect (David, 2023).   
Research indicates that peer influence plays a significant role in shaping student behavior. When students observe their peers engaging in academic misconduct without facing consequences, they may perceive such behavior as acceptable. According to Jones et al. (2016), peer influence significantly impacts students' decisions to cheat, particularly when they believe that peers who engage in cheating are not penalized. The concept of perceived norms is central to understanding academic misconduct. Garissa Township Sub County, located in Kenya, mirrors the broader challenges faced by the nation. The region’s secondary schools are grappling with issues related to examination integrity, including instances of cheating, teacher bias, inadequate supervision, and external pressures (PWPER, 2023). These challenges compromise the fairness of examinations and raise questions about the legitimacy of students' achievements.
1.1 Statement of the Problem 
The issue of exam malpractices has been a challenge for quite sometimes in Garissa Township Sub-County. The integrity of academic pursuits and the fairness of examinations in secondary schools within Garissa Township Sub-County, Kenya, face potential threats from various interconnected factors. This study investigated the influence of students' perceived benefit from academic dishonesty on the prevalence of examination malpractices and the overall adherence to academic integrity among secondary school students in this specific locale. Several factors, such as socioeconomic disparities, lack of resources, cultural influences, and the pressure to excel or create a complex environment where maintaining academic integrity and examination malpractices becomes challenging. Parents seem to give pressure to school managers that their children should attain good grades for better career progression, thus school managers allow cheating exams that culminate into perceived benefits. The integrity of examinations in secondary schools within the Sub County is facing many challenges that pose students credibility on pursuing high level courses like medicine and engineering due to false grades.   
1.2 [bookmark: _Hlk210817369]Objectives of the Study
To examine how perceived benefits of cheating correlates to academic integrity and examination malpractices in secondary schools in Garissa Township Sub County
1.3 Research Question
To guide the study, this research question was used:
i) How do perceived benefits correlates to academic integrity and examination malpractices in secondary schools in Garissa Township Sub County?

1.4 Research Hypotheses
The following null hypothesis was used to guide the study:
H0: There is no significant relationship between perceived benefits and academic integrity and examination malpractices in secondary schools in Garissa Township Sub County.
1.5 Theoretical Framework
The study is guided by Social Norms theory by Perkins and Berkowitz (1986). Social norms theory is an intervention strategy, aims at understanding the environment and interpersonal influences in order to change social behavior which is a more effective approach than when we focus on an individual (Lamorte, 2016). It is a theoretical framework whose primary focus is peer influence and the role it plays in individual decision-making pertaining behaviors. This theory emphasizes the importance of normative dimension of education in producing responsible citizens in the society. The main assumptions of the theory are anchored on perceptions that are developed during every day social interaction and activities in a social organization set up. 
According to the theory, our perceptions of what others accept and expect of us are more often inaccurate and misleading. The theory thus assumes that our behavior, whether positive or negative is influenced by misperceptions of how our peers think and act. This theory is very relevant to this study as it informed the researcher on development of societal norms of perceived benefits. This theory reveals that the gap between the perceived benefits and actual norms, which is known as misperception, provides the foundation of social norms approach (Lamorte, 2016). Teachers interested in reforming the behavior of the learners should therefore focus on correcting the misperceptions of the perceived norms in order to decrease unconformity to societal norms and increase conformity to societal norms as a strategy of promoting inculcation of societal norms (Kirugua 2019). This could be through interventions such as campaigns and a series of talks aimed at creating awareness in learners on importance of cultivating desirable social behaviors. 
1.6 Conceptual Framework	
DEPENDENT VARIABLE (DV)

INTERVENING VARIABLE
INDEPENDENT VARIABLES (IV)



Perceived Benefits
· High Expectations
· Overemphasis on Grades
· Better career opportunities
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· Insecurity
· Dishonest Officials






Figure 1: Conceptual framework
The Conceptual framework was aimed to provide a visual representation of how various factors influence academic integrity and examination malpractices in the study area. The determinants of academic integrity and examination malpractices are complex and multifaceted. High Expectations that put Intense pressure from parents, peers, or educational systems to perform well can lead students to engage in malpractices as a way to meet those expectations. The fear of failure can be a powerful motivator for dishonest behavior. If academic success is solely defined by grades rather than learning or personal growth, students may be more likely to resort to malpractices to achieve high marks. The perception of better career opportunities can lead students to see honesty as a way to prepare for ethical careers. Students’ perception of how academic integrity affects employability and future career success is a good indicator. 
Some principals visit the Sub-County Directors of Education with proposals on their desired supervisors.  Some schools levy motivational fees on parents to pay examiners, bribe invigilators, security officers, supervisors, MoE and KNEC officials (Newsbyte 2022). The insecurity has hit the education sector hard since 2018, when Al-Shabaab began attacking schools and killing teachers (Crisis Group Africa Briefing, 2020). The claim of insecurity that the insurgent group will attack the KNEC monitors if they go to the interior schools eased the exam malpractices to intensify.
2.0 LITERATURE REVIEW
Perceived benefits and the factors that correlate with academic integrity and examination malpractices are essential components of students' decisions regarding academic honesty. Understanding the motivations and determinants of academic integrity and examination malpractices is crucial to promoting ethical behavior in secondary schools in Garissa Township Sub County. This literature review explores the existing research on the perceived benefits and correlates of academic integrity and examination malpractices within this specific context. A significant perceived benefit of academic integrity and examination malpractices is the belief that honest academic performance will lead to future success and opportunities. Some students perceive the maintenance of personal integrity and adherence to ethical values as a benefit in itself. They place intrinsic importance on behaving honestly during examinations, viewing it as a matter of personal pride and character (Ford, 2018). The belief in fair competition is a significant driver of examination integrity. Students who value a level playing field perceive the benefits of maintaining fairness in examinations. They may see cheating as unjust and detrimental to the academic community (Leming et al., 2017).
Perceived negative consequences such as academic penalties, damage to reputation, and legal repercussions act as a deterrent to academic dishonesty. Students who fear these consequences are more likely to maintain academic integrity and examination malpractices (Lupton et al., 2018). Students' decisions regarding academic integrity and examination malpractices can be influenced by their peers and social networks. Expectations from parents and educational institutions can significantly influence students' perceived benefits of maintaining examination integrity. Students who perceive that their parents and schools value honesty and integrity are more likely to prioritize ethical behavior (Hamid & Siti, 2018).
In the context of national examinations, Jones et al. (2015) observed that candidates might view cheating as a means to secure admission to prestigious educational institutions or secure scholarships. Additionally, the perception that academic success directly translates to future career opportunities further motivates candidates to consider academic dishonesty as a viable strategy. Ma et al. (2019) emphasized that candidates' belief in the lack of detection or consequences can amplify the perceived benefits of engaging in dishonest behavior. Perceived benefits might play a crucial role in determining students' choices regarding academic integrity and examination malpractices in secondary schools in Garissa Township Sub County. By understanding the motivations and factors that influence students, educators and policymakers can develop strategies to promote ethical behavior during examinations. Emphasizing the long-term benefits of academic honesty, fair competition, and personal integrity can help create a culture of academic integrity and examination malpractices in the region.
Another term that is synonymous with perceived benefits is perceived opportunity Perceived opportunity is intertwined with fraud which was explained by Romney and Steinbart (2013) to refer to an individual getting advantage over the others through unscrupulous means such cheating, cunning others or even playing tricks on them. He further explains that for a fraud to be committed, three variables are at play which includes perceived pressure, rationalization and perceived opportunity. Perceived opportunity plays the biggest part since even if there is maximum pressure for an individual to commit a fraud, which could only happen if the opportunity presents itself (Daro, 2021). 
Students engage in examination malpractices in secondary schools, they are committing a fraud since they may be getting an advantages over the others in attaining good grades in an unfair means as explained by Wells (2005) such students would have gotten good grades through unfair means yet they were subjected through the same examination system and end up in better places in terms of getting good jobs, yet it is a practice that is happening right before our eyes wherever a national examination is conducted in Kenya (Daro, 2021). A person may be under a pressure to commit a fraud such as engaging in deviant behavior like engaging in the examination malpractice but that would only be possible if an opportunity presents itself explains Fisher (2015) such an opportunity presents itself in most cases due to the weaknesses in an organization which is mostly internal which leads to students to commit the examination malpractice since they are less likely to be caught as was elaborated by Hasnan et. al. (2013). It would be hard to teach old dogs new tricks especially if the administration has been friendly with the students to allow them to engage in examination malpractices and yet try to change the same in the final year of study as it has been happening in many secondary schools in Kenya where cheating in the examinations has been a norm (Daro, 2021).  Apart from the national examination in Kenya that is the Kenya certificate of secondary education, less disciplinary actions are taken for students who engage in other terminal examinations hence this may accumulate over a period of time and have a devastating influence on the performance of the national examination (Daro, 2021). 
Most people have the propensity to make maximum use of circumstances available to them (Kelly & Hartley 2010). Secondary school students are one of the most opportunist individuals and if an invigilator or a supervisor is lenient on them, they may not hesitate to make use of such that opportunity and cheat in the exam. It was also elaborated by Hooper and Pornelli (2010) that even the availability of maximum pressure on the students such being afraid to fail, after the parents committing so much money in the education may still not be enough to make them participate in forms of fraud unless there is a perceived opportunity for them to engage in such crimes. Hence for any fraudulent practices to be carried out there must be an opportunity. Perceived opportunity and fraud in most of the studies have been studied in the context of money laundering in the banks and accounting and rarely has it been used in the subject of examination malpractices even though the two maybe intertwined since a learner may only be able to engage in cheating in the examination when they are afforded that opportunity by the administration. These thoughts made perceived opportunity or benefits very relevant in this study. 
3.0 RESEARCH METHODOLOGY
This study adopted a positivist research paradigm; this signifies a commitment to understanding academic integrity and examination malpractices through the lens of empirical observation and scientific inquiry. The study adopted a survey research design to investigate the perceived benefits as determinants of academic integrity and examination malpractices in secondary schools of Garissa Township Sub County. This made the study viable and appropriate. The researcher had chosen this design in order to gather information from a number of respondents and to facilitate authentic result of the research study. The location of this study was specifically within secondary schools in Garissa Township Sub-County, Kenya. Garissa is situated in the eastern part of Kenya, approximately 367 kilometers northeast of Nairobi bordering Somalia to the east. This location was chosen because it was the specific context where the academic dishonesty among candidates in the national Examinations was to be examined. The target population for this research focused on student leaders who are preparing to take the Kenya Certificate of Secondary Education (KCSE) Examinations from various schools in different parts of Garissa Township Sub County. Similarly, teachers who were involved in preparing and guiding candidates for the national examinations who might have insights into academic integrity policies and practices was focused. School principals also provided insights into the school environment and policies related to examinations. The 30% strategy for sampling had been used 30% of N (30/100 *N) where N was the total population. There was a sample of 11 schools out of 38 (30% of 38 schools), consisting of 4 boys’ schools, 3 girls’ schools and 4 mixed schools. Thus 11 Principals were selected using census, 5 teachers from every school (20% of 25 teachers) totaling to 55 teachers and 7 student leaders representatives totaling to 77 students using simple sampling. The research instruments that were used were survey questionnaires administered to teachers and student leaders’ representatives and personal interviews was conducted to principals to gather deeper insights into experiences, perspectives, and suggestions related to examination integrity.
3.1 Validity and Reliability of Research Instrument
The research instruments for this study were validated through application of content validity, which was determined by expert judgement for both survey questionnaires and Interviews, the process of establishing validity involved careful planning, expert consultation, pilot testing, and refining the instrument based on feedback. Test-Retest Reliability technique was used to establish the reliability of the instruments. To assess test-retest reliability the instrument was administered to a group of participants. After a week, the same instrument was re-administered to the same group. The correlation between the participants' responses in the two administrations was calculated.  A correlation coefficient (r) of about 0.75 was obtained and that was be considered high enough to judge the reliability of the instrument. (Orodho, 2009).
3.2 Data Analysis
Qualitative data was analyzed verbatim while Quantitative data was analyzed using Pearson correlation coefficient (r) and descriptive statistics was presented using frequency tables. Research findings indicated that the independent variable was significantly related to the dependent variable. perceived benefit was moderately correlated with level of integrity of examinations (r=0.329, p<0.05).
4.0 RESULTS
[bookmark: _Toc198038917]The objective of the research was to investigate the influence of the perceived benefits on academic integrity and examination malpractices of KCSE examinations in secondary schools within Garissa Township sub county Kenya. Questionnaires were distributed to teachers and students in 11 high schools within Garissa Township Sub County. A 4-point Likert scale where l = Strongly Disagree (SD) 2 = Disagree (D); 3 = Agree (A) and 4 = Strongly Agree (SA) was adopted for the measurement of the study variables. Percentages, means and standard deviations were used to describe the responses of the study participants. Tables 1, 2,3 and 4 present the results on this objective.
[bookmark: _Toc206345285][bookmark: _Toc207705234][bookmark: _Toc206345286][bookmark: _Toc207705235][bookmark: _Toc198038918]Table 1: Descriptive Analysis of Teachers on Perceived Benefits and the Level of Academic Integrity and Exam Malpractices in KCSE

	Statements
	SD
	D
	A
	SA

	Students perceived benefits of cheating correlate to exam integrity
	2.40%
	4.70%
	41.40%
	51.50%

	Cheating in exams is influenced by Perceived benefits of getting good career courses.
	5.40%
	9.40%
	58.60%
	26.60%

	The belief in fair competition is a significant driver of examination integrity.
	4.60%
	5.50%
	56.30%
	33.60%

	Students who value a level playing field perceive the benefits of maintaining fairness in examinations.
	14.50%
	23.80%
	41.80%
	19.90%

	The perception that academic success directly translates to future career opportunities motivates candidates to consider academic dishonesty.
	11.70%
	14.10%
	53.10%
	21.10%


Source: Researcher 2025
The table outlines the perceptions of teachers regarding various factors related to academic integrity and examination malpractices within secondary schools in Garissa Township Sub County, Kenya. These factors encompass the perceived benefits of cheating, the influence of career prospects on cheating behavior, the importance of fair competition, the value of maintaining fairness in examinations, and the relationship between academic success and future career opportunities. It was found that there is correlation between perceived benefit and exam integrity. 
Questionnaire item 1 shows that a significant majority of teachers either agree or strongly agree that students' perceived benefits of cheating correlate to exam integrity, with 41.40% agreeing and 51.50% strongly agreeing. When students believe that cheating will lead to positive outcomes without significant risks or consequences, it can undermine exam integrity and promote academic misconduct. This is conforming to the study by Smith and Johnson (2017), that students who believe cheating provides a significant advantage are more likely to engage in academic dishonesty. If students perceive that cheating can help them achieve academic success, such as better grades, scholarships, or college admissions, they are more likely to engage in academic misconduct (Jones et al. 2015). This perception can stem from high academic pressure, competition, or unrealistic expectations. 
Similarly, a substantial proportion of teachers in questionnaire item 2 agree or strongly agree that Cheating in exams can be significantly influenced by the perceived benefits of achieving high grades, which, in turn, are often linked to gaining admission to prestigious career courses or programs, with 58.60% agreeing and 26.60% strongly agreeing. According to Smith and Johnson (2018), students with a strong desire to enter competitive career courses may perceive cheating as a means to improve their academic performance and secure a place in their desired field. This pressure to secure a spot in desirable academic or career pathways can drive some students to resort to academic misconduct. Students may view high grades as a pathway to competitive career courses, internships, or job opportunities (Rogers & Wright 2020). If they believe that cheating can improve their chances of gaining access to these opportunities, they may be more inclined to engage in exam malpractice. The competition for admission into top career courses, like medicine, engineering, or business, can be intense. This high level of competition can create a perception that cheating is the only way to stand out or meet the rigorous admission requirements. 
Majority of the teachers in questionnaire item 3 with 56.30% agreeing and 33.60% strongly agreeing that fair competition is indeed a significant driver of examination integrity. When students, teachers, and educational institutions uphold the principles of fairness and equal opportunity, it fosters an environment where academic honesty is valued and cheating is less likely to occur. Creating a culture of academic integrity, emphasizing the importance of ethical behavior, and providing clear consequences for cheating can help reduce academic dishonesty (Williams & Davis, 2021). Fair competition ensures that all students have an equal opportunity to demonstrate their knowledge and skills (Davis, 2013). When students believe that exams are conducted fairly, they are more likely to respect the process and avoid cheating. When the examination system is perceived as fair, it builds trust among students and all stakeholder (Smith & Johnson, 2016). This trust is crucial for maintaining academic integrity, as it discourages students from seeking unfair advantages through cheating. A belief in fair competition reinforces the idea that success is based on merit, effort, and skills. This perception reduces the motivation to cheat, as students understand that their achievements should be based on their own work. While there is less agreement compared to previous statements, a considerable portion of respondents still agree or strongly agree on questionnaire item 4, with 41.80% agreeing and 19.90% strongly agreeing that Students who value a level playing field tend to see the benefits of maintaining fairness in examinations because they understand that a fair system ensures equal opportunities and rewards hard work (Hosotani & Imai-Matsumura, 2011). This perception can play a significant role in promoting academic integrity and reducing cheating. 
Lastly a significant portion of the teachers’ respondents agree or strongly agree, with 53.10% agreeing and 21.10% strongly agreeing in questionnaire items 5 that the perception that academic success directly translates to future career opportunities can be a strong motivator for candidates to consider academic dishonesty. When students believe that high grades and academic achievements are the primary keys to unlocking career success, they may be more tempted to engage in dishonest practices like cheating on exams (Anderman & Murdock 2007). According to Green and Wilson (2019), students from cultures that emphasize high academic achievement are more likely to feel pressure to succeed, which can lead to academic dishonesty (Green & Wilson, 2019). Additionally, societal expectations for career success can contribute to the belief that academic achievements are crucial for future opportunities. To address academic dishonesty motivated by career aspirations, educational institutions can implement various strategies. According to Smith and Johnson (2017), many students believe that high grades and academic achievements are critical for entering competitive job markets and securing well-paying positions. This perception can create pressure to succeed academically, leading some students to consider academic dishonesty as a means to achieve their goals. The pressure to succeed academically can be a significant motivator for academic dishonesty. Cultural and societal factors also play a role in shaping students' perceptions of academic success and its impact on career opportunities.
[bookmark: _Toc198038919][bookmark: _Toc206345287][bookmark: _Toc207705236][bookmark: _Toc198038920][bookmark: _Toc206345288][bookmark: _Toc207705237]Table 2: Descriptive Analysis of Students on Perceived Benefits and the Level of Academic Integrity and Exam Malpractices in KCSE

	Statement
	SD (%)
	D (%)
	A (%)
	SA (%)

	Students cheat because they think it helps.
	13.1%
	18.7%
	49.4%
	18.8%

	Students cheat to get into better careers.
	14.4%
	22.9%
	45.4%
	17.3%

	Fair competition discourages cheating.
	11.2%
	16.6%
	51.1%
	21.1%

	Students who want fairness avoid cheating.
	9.2%
	13.9%
	55.4%
	21.5%

	Good grades = better jobs, so students cheat.
	14.6%
	20.9%
	47.2%
	17.3%


Source: Researcher 2025
The responses highlight students’ views on the motivations behind cheating and the role of fairness in promoting academic integrity. A significant number of students (49.4% agreed and 18.8% strongly agreed) acknowledged that cheating is often driven by the belief that it is beneficial, totaling 68.2% in agreement. Similarly, 62.7% (45.4% agreed and 17.3% strongly agreed) felt that students cheat to improve their chances of entering better careers, while a sizeable 37.3% (14.4% strongly disagreed and 22.9% disagreed) indicating some uncertainty or mixed beliefs about long-term motivations. 
Fairness emerges as a strong deterrent to cheating. The statement that fair competition discourages cheating received 72.2% agreement (51.1% agreed and 21.1% strongly agreed), suggesting that creating equitable academic environments may reduce dishonest behaviors. Even more compelling, 76.9% of students (55.4% agreed and 21.5% strongly agreed) agreed that students who value fairness are less likely to cheat, highlighting the potential of cultivating fairness-focused values in promoting academic integrity. Finally, when asked whether students cheat because good grades are seen as the gateway to better jobs, 64.5% agreed (47.2% agreed and 17.3% strongly agreed), while 35.5% disagreed or strongly disagreed. This indicates that grade pressure tied to future job prospects may be a strong incentive for some students to engage in dishonest practices.
[bookmark: _Toc198038921][bookmark: _Toc206345289][bookmark: _Toc207705238][bookmark: _Toc198038922][bookmark: _Toc206345290][bookmark: _Toc207705239]Table 3: Mean and standard deviation of perceived benefits items (Teachers)

	Statements
	N
	Mean
	Std. Deviation

	Students perceived benefits of cheating correlate to exam integrity
	54
	4.35
	0.749

	Cheating in exams is influenced by Perceived benefits of getting good career courses.
	54
	3.91
	0.861

	The belief in fair competition is a significant driver of examination integrity.
	54
	4.09
	0.71

	Students who value a level playing field perceive the benefits of maintaining fairness in examinations.
	54
	3.29
	0.989

	The perception that academic success directly translates to future career opportunities motivates candidates to consider academic dishonesty.
	54
	3.58
	0.936


Source: Researcher 2025
The data presents mean scores and standard deviations for Likert scale items related to students' perceptions of cheating and examination integrity. These items explore various factors influencing students' attitudes towards academic honesty and unethical behavior in examinations. The highest mean score of 4.35, with a standard deviation of 0.749, is associated with the statement indicating that students perceive benefits of cheating to correlate with exam integrity. This suggests that students may believe that cheating provides advantages in academic performance, potentially undermining the integrity of examinations. Similarly, the statement regarding cheating in exams being influenced by perceived benefits of getting good career courses yielded a mean score of 3.91, with a standard deviation of 0.861. 
This suggests that students may view academic dishonesty as a means to secure desirable career opportunities, reflecting a utilitarian perspective on cheating behavior. The belief in fair competition being a significant driver of academic integrity and examination malpractices received a mean score of 4.09, with a standard deviation of 0.71. This indicates that students value fair competition and perceive it as important for maintaining integrity in examinations. However, the statement suggesting that students who value a level playing field perceive the benefits of maintaining fairness in examinations yielded a lower mean score of 3.29, with a higher standard deviation of 0.989. This suggests that while some students may value fairness in examinations, there may be variability in their perceptions of the benefits associated with maintaining integrity.
[bookmark: _Toc206345291][bookmark: _Toc207705240][bookmark: _Toc206345292][bookmark: _Toc207705241]Table 4: Mean and standard deviation of perceived benefits items (Students)

	Statements
	n
	Mean
	SD

	Students cheat because they think it helps.
	74
	3.08
	0.691

	Students cheat to get into better careers.
	74
	3.42
	0.759

	Fair competition discourages cheating.
	74
	3.62
	0.604

	Students who want fairness avoid cheating.
	74
	3.69
	0.330

	Good grades = better jobs, so students cheat.
	74
	3.41
	0.577


Source: Researcher 2025
The Table shows that students moderately agree that cheating is driven by the belief that it can help them, secure better careers, or improve job prospects through good grades. They also recognize that fair competition discourages cheating, with the strongest agreement that students who value fairness tend to avoid such behavior.
Hypothesis (H0)
Hypothesis of the study stated that There is no significant relationship between perceived benefits and academic integrity and examination malpractices in secondary schools in Garissa Township Sub County. Pearson (r) correlation coefficient and the associated p value were computed to test hypothesis three. Table 5 and 6 presents the results of the correlation analysis.
[bookmark: _Toc198038923][bookmark: _Toc206345293][bookmark: _Toc207705242][bookmark: _Toc198038924][bookmark: _Toc206345294][bookmark: _Toc207705243]Table 5: Correlation Analysis of Perceived Benefits and the Level of Academic Integrity and Exam Malpractices in KCSE (Teachers)

	Variables
	
	Perceived benefits
	Level of Exam Malpractices in KCSE

	Perceived benefits
	Correlation Coefficient
	1
	.329**

	
	Sig. (2-tailed)
	.0
	0

	
	N
	54
	54

	Level of Exam Malpractices in KCSE
	Correlation Coefficient
	.329**
	1

	
	Sig. (2-tailed)
	0
	.

	
	N
	54
	54


Source: Researcher 2025
The correlation analysis examines the relationship between perceived benefits of cheating and the level of integrity observed in Kenya Certificate of Secondary Education (KCSE) examinations. The results reveal a statistically significant positive correlation coefficient of .329** between these two variables. This indicates a moderate positive relationship, suggesting that higher levels of perceived benefits of cheating are associated with lower levels of integrity in KCSE examinations. Similarly, data from the students portrays the same trend as the teachers. 
[bookmark: _Toc206345295][bookmark: _Toc207705244][bookmark: _Toc206345296][bookmark: _Toc207705245]Table 6: Correlation Analysis of Perceived Benefits and the Level of Academic Integrity and Exam Malpractices in KCSE (Student)

	Variables
	
	Perceived benefits
	Level of Exam Malpractices in KCSE

	Perceived benefits
	Correlation Coefficient
	1
	.423**

	
	Sig. (2-tailed)
	0
	0

	
	N
	74
	74

	Level of Exam Malpractices in KCSE
	Correlation Coefficient
	.423**
	1

	
	Sig. (2-tailed)
N
	0
74
	.
74


Source: Researcher 2025
The significance level (Sig. 2-tailed) of 0.00 gives strong evidence to reject hypothesis three. This study aligns with existing research on the link between perceived cheating benefits and exam integrity. This study's finding of a positive correlation between perceived benefits of cheating and lower integrity in KCSE exams aligns with some existing research. Similar to a Nigerian study by Okorodudu (2013), which found a connection between a student's willingness to cheat and their perception of its advantages, this study suggests students who see cheating as beneficial are more likely to engage in it. However, it's important to acknowledge recent studies highlighting the influence of social contexts. For instance, Bassey and Iruonje (2017) showed that peer pressure can discourage cheating. This suggests social norms and peer group dynamics can influence how students perceive the benefits of cheating.
The interviews with Principals in Garissa Township Sub County illuminate the pervasive issue of exam malpractice, with a notable factor being the perceived benefits associated with cheating. All the eleven principals' observations suggest that students may view cheating as a shortcut to meeting high parental expectations or societal pressures for academic success. This perception could stem from a desire to avoid failure or secure advantageous career opportunities, as academic achievements are often equated with future success in the job market. Additionally, the desire to make their families proud may drive students to resort to unethical means in exams, as academic success is perceived as a source of pride and validation within the family unit. 
As one principal noted, "Students may believe that cheating offers a quick solution to the pressure they face to excel academically and fulfill their family's expectations." This highlights how the perceived benefits of cheating contribute to the erosion of examination integrity, perpetuating a cycle of dishonest behavior among students. Moreover, the link between academic performance and employability was emphasized as a key contributing factor to the prevalence of exam malpractice. School administrators highlighted how the increasingly competitive job market places a premium on academic achievements, thereby heightening the stakes associated with examination outcomes. As one principal remarked, "In our society, there is a prevailing belief that academic success is directly correlated with employability prospects. As a result, students feel immense pressure to excel in examinations, often resorting to unethical means to secure favorable outcomes." This sentiment underscores the broader socio-economic implications associated with academic performance and the pressures exerted on students to succeed at all costs.
5.0 CONCLUSION
Some principals expressed that collusion in exams requires alot of organization, preparation and money. It doesn't involve principals and supervisors only, it involves school directors, principals, deputy principals, teachers, cooks, watchmen, parents, invigilators, supervisors, security officers, students and sometimes even education officials who have interests in that school. Results attract population, population attract funds and funds attract infrastructure. For a school to be considered 'big' it must have good results and many students. This pushes Principals to do anything possible to get the results.
Cultivating a belief in fair competition and implementing measures that reinforce this mindset, educational institutions can strengthen academic integrity and examination malpractices and create an environment where academic honesty is valued above all else. Addressing the perception that academic success is solely tied to career opportunities and promoting a broader view of success, educational institutions can create an environment where academic integrity is valued, and the temptation to cheat is reduced. 
5.1 Recommendations
Academic integrity and examination malpractices in secondary schools is crucial to ensuring fair assessments and maintaining academic standards. The following recommendations can help promote a culture of academic honesty and reduce examination malpractices:
· Address the perceived benefits of cheating by promoting a culture that cultivates belief in fair competition and creating a supportive environment.
· CCTV cameras to be mandatory in schools. Live images to be monitored from a central place while the students are doing KCSE inside the exam room.
· Minimize examination centres for proper monitoring of KNEC officials by merging schools or only using public schools as examination centres.
· 
5.2 Suggestions for Future Research
The Impact of Perceived Benefits of Cheating on Examination Integrity. 
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