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Abstract
Background: This study explored how parents perceive and observe the mental health of intermediate learners in a multicultural community school in Doha, Qatar, an area where research remains limited.
Methods: A convergent parallel mixed-method design was used with total population sampling. Data were gathered through a Google Form–based Parent Observation Survey, which included a researcher-developed Parent Observation of Learners’ Mental Health Scale (12 items across emotional well-being, social relationships, academic attitude, and coping/resilience; α = .88) and open-ended questions on strengths, challenges, and needed supports.
Results: Quantitative findings revealed very high levels of social relationships and emotional well-being, and high levels of academic attitude and coping/resilience. No significant differences were found by learners’ age, grade, or nationality; however, years of residence in Qatar and parents’ marital/living status were significantly associated with variations in observed mental health (p < .05). Qualitative themes emphasized learners’ strengths in empathy, responsibility, creativity, and resilience, alongside challenges in emotional regulation, confidence, attention, and academic pressure.
Conclusion: Triangulation showed strong convergence between quantitative and qualitative results, indicating overall positive social-emotional health with underlying stress and performance concerns. The study recommends a tiered, school-wide approach integrating social-emotional learning, counseling services, teacher training, and parent–school collaboration to support student well-being in multicultural contexts.
Implication: The study highlights the need for collaborative, school-based support to promote learners’ mental health in multicultural settings.
Keywords: parental observation; intermediate’s mental health; mixed methods; social–emotional learning; Community school; Qatar; middle childhood.
Introduction
Children’s mental health is a cornerstone of holistic development, shaping their emotional regulation, academic success, and interpersonal relationships (UNICEF, 2023). During the intermediate years, learners experience crucial developmental transitions that make them more sensitive to environmental and familial influences. Parents, as primary caregivers, are uniquely positioned to detect early signs of psychological distress, such as anxiety, withdrawal, or mood instability(Ken & Guan, 2023). Their observations provide meaningful insights that complement school-based assessments and serve as an early warning system for emotional and behavioral difficulties. Thus, understanding how parents interpret and respond to their children’s mental health is fundamental to building a collaborative framework between home and school that fosters resilience and well-being.
Globally, the World Health Organization (2025) reports that approximately one in seven children aged 10–19 years experiences a mental disorder, with depression and anxiety among the leading causes of illness and disability. The rapid rise of digital exposure, academic stress, and family disruptions has amplified the vulnerability of school-age populations (Patel et al., 2018). Despite ongoing campaigns, many parents still have limited mental health literacy, resulting in delayed recognition and intervention for their children’s concerns (Buchanan & Holly, 2025). These challenges emphasize the importance of equipping parents with knowledge and sensitivity to identify and respond to children’s emotional needs effectively.
In Qatar, the National Mental Health Strategy 2020–2025 emphasizes early intervention, stigma reduction, and community participation in promoting psychological well-being (Ministry of Public Health [MoPH], 2020). With expatriates comprising over 90% of the population (Planning and Statistics Authority [PSA], 2023), Qatar’s multicultural environment presents both opportunities and complexities for addressing children’s mental health. Cultural diversity influences parental beliefs about emotional expression and help-seeking behaviors. Studies show that stigma and cultural norms often hinder open discussion about mental health within families. These realities highlight the need to explore how parents of different nationalities perceive and observe their children’s mental health in Qatar’s multicultural educational context.
Within the multicultural community schools, particularly those serving diverse student populations, teachers report increasing behavioral and emotional challenges among intermediate learners, including stress, disengagement, and social withdrawal (Aldridge & McChesney, 2018). However, educators may have limited insight into the home environment, where mental health symptoms often first appear. In multicultural institutions, parents vary in cultural orientation, mental health awareness, and responsiveness. Without structured mechanisms for collecting and understanding parental observations, schools risk missing early indicators of emotional distress that could be mitigated through timely intervention.
Although global literature has examined parental involvement and student well-being separately (Reupert, Maybery, & Kowalenko, 2013), few studies have explored parental observation as a primary source of mental health data in multicultural school settings. Moreover, limited research integrates both quantitative and qualitative evidence to explain how demographic and cultural factors influence parental perceptions. This study addresses this gap through a convergent mixed-method analysis, integrating survey-based measures and essay responses to form a comprehensive understanding of how parents from diverse cultural backgrounds observe their children’s mental health.
This research supports United Nations Sustainable Development Goal 3 (Good Health and Well-being), which advocates for promoting mental health for all at all ages, and SDG 4 (Quality Education), which emphasizes inclusive, equitable, and supportive learning environments (United Nations, 2023). By reinforcing parent–school collaboration and cultural sensitivity, the study contributes to sustainable educational practices that prioritize learners’ emotional wellness alongside academic growth.
 
Objectives of the Study
1.	What is the demographic profile of the learners in terms of:
a. Age
b. Grade level
c. Number of years residing in Qatar
d. Nationality
2.	What is the demographic profile of the learners’ parents in terms of:
a. Number of years residing in Qatar
b. Occupation
c. Marital or living status
d. Family living arrangement
3.	What is the level of parents’ observation of the learners’ mental health in terms of:
a. Emotional well-being
b. Social relationships
c. Academic attitude
d. Coping and resilience
4.	Is there a significant difference in parents’ observations of learners’ mental health when analyzed according to the learners’ demographic profile in terms of:
a. Age
b. Grade level
c. Number of years residing in Qatar
d. Nationality
5.	Is there a significant difference in parents’ observations of learners’ mental health when analyzed according to the parents’ demographic profile in terms of:
a. Number of years residing in Qatar
b. Occupation
c. Marital or living status
d. Family living arrangement
6.	What do parents perceive as the learners’ strengths?
7.	What challenges do parents observe in the learners’ emotional, social, or academic life?
8.	What mental health support do parents believe the school can provide for the learners?
 
METHODOLOGY
Research Design
This study employed a convergent parallel mixed-method design to provide a comprehensive understanding of parents’ observations of intermediate learners’ mental health in a multicultural school context. In this approach, quantitative and qualitative data were collected simultaneously, analyzed separately, and then integrated during interpretation to develop a holistic and corroborated understanding of the phenomenon (Creswell & Plano Clark, 2018; Fetters, Curry, & Creswell, 2013).
The quantitative phase utilized a descriptive–correlational design with a structured survey to examine parents’ observations across key domains of learners’ mental health—emotional well-being, social relationships, academic attitude, and coping/resilience. This approach enabled a systematic, numerical understanding of the general trends and associations among variables (Creswell & Creswell, 2018; Fraenkel, Wallen, & Hyun, 2019).
The qualitative phase adopted a descriptive qualitative design using open-ended essay responses to capture parents’ reflections, insights, and interpretations of their children’s strengths, challenges, and areas requiring support. Thematic analysis followed Braun and Clarke’s (2006) framework, involving data familiarization, coding, theme generation, and verification to ensure credibility and trustworthiness of findings (Sandelowski, 2000; Merriam & Tisdell, 2016).
Finally, meta-matrix integration was conducted to merge and compare the quantitative and qualitative results. This process identified areas of convergence, complementarity, and divergence, providing deeper insight into how numerical patterns corresponded with parental narratives. Through this integration, the study achieved a richer and more contextually grounded interpretation of learners’ mental health within multicultural school settings.
Research locale
The study was conducted in a multicultural community school in Doha, Qatar, offering a complete K–12 Program that includes Kindergarten, Primary, Intermediate, Junior High School, and Senior High School levels. The school serves a multicultural student body composed mainly of expatriate intermediate learners from different regions of the Philippines, along with students of other nationalities, reflecting Qatar’s rich and diverse demographic profile. This setting is ideal for examining parental observations of learners’ mental health, as it integrates diverse cultural beliefs, parenting practices, and educational expectations within a single academic environment (Aldridge & McChesney, 2018).
 
[bookmark: _heading=h.7iozt9kb18zx]Participants
The participants of the study were parents of intermediate learners enrolled in community school in Doha, Qatar. The study utilized a total population sampling technique, wherein all eligible parents of intermediate-level students were invited to participate. This approach allowed the researchers to include the entire accessible population, thereby maximizing representation and reducing selection bias (Etikan, Musa, & Alkassim, 2016).
Out of 903 identified parents, a total of 657 qualified as official participants. Specifically, 185 parents did not respond to the survey invitation, 42 declined to participate, and 19 did not meet the inclusion criteria. The inclusion and exclusion criteria were established to ensure that only respondents capable of providing informed and contextually relevant insights were included in the study.
Inclusion criteria were as follows:
1. The parent is currently residing in Qatar.

2. The parent has a child enrolled in the Intermediate Department.

3. The parent is of legal age (18 years old and above).

4. The parent has sufficient English comprehension to understand and respond to the questionnaire and essay questions.

5. The parent voluntarily agrees to participate and provides informed consent.

Exclusion criteria were as follows:
1. Parents who are not residing in Qatar during the data collection period.

2. Parents who declined to participate or did not provide informed consent.

3. Parents who submitted incomplete responses or failed to accomplish both the survey and essay portions.

These criteria ensured that participants were capable of providing authentic, informed, and contextually grounded observations of their children’s emotional, social, and academic well-being. 
Measure
The study utilized a self-constructed questionnaire titled Parent Observation of Learners’ Mental Health Scale, developed from a comprehensive review of related literature on children’s mental health, parental involvement, and cross-cultural education (Aldridge & McChesney, 2018; Reupert, Maybery, & Kowalenko, 2013). The tool was designed to gather both quantitative and qualitative data, allowing for a well-rounded understanding of parents’ perceptions of their children’s emotional, social, and academic well-being.
The instrument consisted of three main parts:
Part I – Demographic Profile. This section collected background information about the learner (age, grade level, number of years residing in Qatar, nationality) and the parent (number of years residing in Qatar, occupation, marital/living status, and family living arrangement). These data provided the demographic context necessary for comparative and correlational analyses.
Part II – Parent Observations. This section comprised 12 statements grouped into four domains: Emotional Well-Being, Social Relationships, Academic Attitude, and Coping and Resilience. Parents rated each statement using a 7-point Likert scale, ranging from 1 (I completely do not see this in my child) to 7 (I clearly and consistently see this in my child), reflecting the degree to which each behavior was observed in their child during the past month.
Part III – Overall Parent Reflection. This section included three open-ended questions that explored parents’ qualitative insights regarding their child’s strengths, challenges, and the mental health support they believe the school could provide.
The instrument underwent content validation by a panel of three experts in educational psychology, clinical psychology, and guidance and counseling to ensure clarity, cultural sensitivity, and alignment with the study objectives. Based on expert feedback, minor revisions were made to improve item wording and structure. A pilot test involving 30 parents from a similar population was conducted to assess reliability. The resulting Cronbach’s alpha coefficient of 0.88 indicated high internal consistency (Taber, 2018). This tool reflects methodological rigor by integrating both quantitative precision and qualitative depth, consistent with mixed-method research principles (Creswell & Plano Clark, 2018; Fetters, Curry, & Creswell, 2013).
 
Data Collection Procedure
1.	The study first secured approval from the Vice Principal for Guidance, the Vice Principal for Academics – Intermediate, and the School Principal before implementation.
2.	After approval, the study employed the Google Form version of the Parent Observation of Learners’ Mental Health Scale, which contained clear instructions and simple, parent-friendly wording.
3.	The instrument consisted of three parts: (a) demographic profile of the learner and parent, (b) parent observations on mental health, and (c) overall parent reflection.
4.	The questionnaire was validated by three experts in education and counseling to ensure content accuracy and cultural appropriateness.
5.	A pilot test was conducted to evaluate reliability, resulting in a Cronbach’s alpha of 0.88, indicating high internal consistency.
6.	The approved Google Form link was distributed to parents through the Intermediate Department’s Vice Principal, level heads, and class advisers.
7.	Parents received clear instructions on how to complete the form and were reminded by advisers to submit their responses if they had not yet done so.
8.	Data collection was conducted from October 13–19, 2025, allowing parents to complete the form within 10–15 minutes at their convenience.
9.	All responses were automatically stored in the Elementary Guidance Counselor’s secured Google Drive to ensure data confidentiality and protection.
10. The study checked all responses for completeness and accuracy before analysis.
11. Quantitative data were analyzed using JASP statistical software to determine levels and significant differences in parents’ observations according to demographic profiles.
12. Qualitative responses from the open-ended questions were reviewed, coded, and grouped into emerging themes to capture deeper insights.
13. The summarized results were presented to school leaders and teachers for awareness and discussion.
14. Findings served as the basis for counseling interventions, parent conferences, and mental health programs tailored to learners’ needs.
15. The collected data also served as input for action research and potential publication to further support school-based mental health initiatives.
16. Finally, parents and teachers provided feedback on the form and process, which were documented to improve future implementations and ensure continuous enhancement of the program.
 
Data Analysis
The study used JASP statistical software to analyze the quantitative data gathered from the Parent Observation of Learners’ Mental Health Scale. Descriptive statistics such as frequency, percentage, mean, and standard deviation were used to describe the demographic profiles of learners and parents and to determine the levels of parents’ observations across the four domains: emotional well-being, social relationships, academic attitude, and coping and resilience. To examine significant differences in parents’ observations based on demographic variables, both independent samples t-test and One-Way ANOVA were employed. The t-test was used for variables with two categories, while ANOVA was applied for variables with three or more categories. The One-Way ANOVA was appropriate because it allows for the comparison of mean differences among multiple independent groups (e.g., grade level, nationality, or years of residence), thereby identifying whether variations in observed mental health levels are statistically significant across these groups. The level of significance was set at 0.05.
The qualitative data from the open-ended questions were analyzed through thematic analysis, where responses were coded and grouped into themes reflecting parents’ views on their children’s strengths, challenges, and needed school support. Quantitative and qualitative results were then integrated to provide a comprehensive interpretation of the findings.
Quantitative Findings 
Demographic profile of the learners
Table 1: Demographic Profile of Intermediate Learners
	Demographic Profile

	                   Age
	   Grade Level 
	   No. of years residing in Qatar
	        Nationality

	8 years old
	0.91%     
	Grade 4           
	35.16%
	      1 year
	0.30%
	Filipino
	97.87%

	9 years old
	31.81%
	Grade 5
	30.60%
	       2 years
	0.76%
	Filipino-
Pakistani
	0.15%

	10 years old
	31.06%
	Grade 6
	34.25%
	       3 years
	4.57%
	Egyptian
	0.61%

	11 years old
	31.06%
	
	
	4 years
	6.55%
	Filipino-
Jordan
	0.15%

	12 years old
	4.11%
	
	
	5 years
	4.41%
	Vietnamese
	0.46%

	13 years old
	0.76%
	
	
	6 years
	5.94%
	Moroccan
	0.15%

	
	
	
	
	7 years 
	533%
	Indian
	0.15%

	
	
	
	
	8 years
	5.63%
	Filipino -American
	0.15%

	
	
	
	
	9 years
	27.25%
	Kenyan
	0.15%

	
	
	
	
	10 years
	18.72%
	Filipino- Indian
	0.15%

	
	
	
	
	11 years
	17.81%
	
	
	

	
	
	
	
	12 years
	2.74%
	
	
	

	
	
	
	
	
	
	
	
	n= 657


Table 1 presents the demographic profile of the intermediate learners in terms of age, grade level, number of years residing in Qatar, and nationality.
In terms of age, most intermediate learners were 9 years old (f = 209; 31.81%), 10 years old (f = 204; 31.06%), and 11 years old (f = 206; 31.36%), while only a few were 8 years old (f = 6; 0.91%), 12 years old (f = 27; 4.11%), and 13 years old (f = 5; 0.76%). This shows that most participants were in their middle childhood years. For the grade level, the distribution was relatively balanced with Grade 4 (f = 231; 35.16%), Grade 5 (f = 201; 30.60%), and Grade 6 (f = 225; 34.25%). This indicates that the sample included an almost equal number of respondents across the three grade levels.
Regarding the number of years residing in Qatar, the majority of intermediate learners had lived in the country for 9 years (f = 179; 27.25%), 10 years (f = 123; 18.72%), and 11 years (f = 117; 17.81%). Only a small number had stayed for 1 year (f = 2; 0.30%) and 2 years (f = 5; 0.76%). This implies that most of the respondents have long-term residence in Qatar, making them familiar with the local culture and education system. In terms of nationality, the data shows that a large majority were Filipino (f = 643; 97.87%), while a small percentage represented other nationalities such as Egyptian (f = 4; 0.61%), Vietnamese (f = 3; 0.46%), and several mixed nationalities including Filipino-Pakistani, Filipino-Jordan, Filipino-American, Filipino-Indian, and others, each accounting for 0.15% of the total.












Demographic profile of the learners’ parents. 
Table 2: Demographic Profile of Parents
	Demographic Profile

	            Occupation
	   Marital/Living Status
	   No. of years residing
 in Qatar
	 Family/Living   Arrangement

	Corporate
	22.53%     
	Living Together in Qatar         
	94.83%
	1-5 years
	4.57%
	Solo
	66.52%

	Construction
	11.72%
	Living with Mother Only in Qatar
	1.98%
	6-10 years
	22.07%
	With Extended Family
	33.48%

	Sales
	3.96%
	Solo Parent
	2.13%
	11-15 years
	40.49%
	
	

	Education
	6.09%
	Separated
	1.07% 
	16-20 years
	27.25%
	
	

	Others
	55.71%
	
	
	21-25 years
	3.96%
	
	

	
	
	
	
	26-30 years
	0.91%
	
	

	
	
	
	
	31 and up years 
	    0.76%
	
	

	
	
	
	
	
	
	
	
	n= 657



Table 2 shows the demographic profile of the parents in terms of occupation, marital or living status, years of residence in Qatar, and family or living arrangement.
For occupation, the majority of the parents were engaged in other types of work (f = 366; 55.71%), followed by those in corporate positions (f = 148; 22.53%), construction (f = 77; 11.72%), education (f = 40; 6.09%), and sales (f = 26; 3.96%). This indicates that most parents are involved in diverse occupations, particularly outside the professional and corporate sectors.
In terms of marital or living status, the majority of the respondents’ families were living together in Qatar (f = 623; 94.83%), while a smaller proportion consisted of solo parents (f = 14; 2.13%), families where only the mother resides in Qatar (f = 13; 1.98%), and separated parents (f = 7; 1.07%). This suggests that most of the intermediate learners come from intact family structures who are residing together abroad, indicating a stable home environment that may positively influence their emotional well-being and adjustment in a multicultural setting.
Regarding the number of years residing in Qatar, the largest group of parents had stayed for 11–15 years (f = 266; 40.49%), followed by 16–20 years (f = 179; 27.25%) and 6–10 years (f = 145; 22.07%). Only a few families had been in Qatar for 1–5 years (f = 30; 4.57%), 21–25 years (f = 26; 3.96%), 26–30 years (f = 6; 0.91%), and 31 years and up (f = 5; 0.76%). This suggests that most families have been residing in Qatar for a long period, reflecting a stable living situation.
As for the family or living arrangement, the data reveals that the majority of the respondents belonged to solo or nuclear families (f = 437; 66.52%), while 220 respondents (33.48%) lived with an extended family. This shows that most intermediate learners come from smaller family units, though a significant number also share homes with extended relatives.

Level of parents’ observation of the learners’ mental health. 
Table 3. Level of Intermediate Learners’ Mental Health
	Level of Learners’ Mental Health

	Variables
	Mean
	SD
	Interpretation

	Emotional well-being
	6.29
	0.87
	Very High

	Social Relationships
	6.43
	0.85
	Very High

	Academic Attitude
	6.01
	1.03
	High

	Coping and Resilience
	6.11
	0.95
	High


The findings in Table 3 show that the learners exhibit a generally positive level of mental health. Among the four indicators, social relationships obtained the highest mean score (6.43), interpreted as very high, which indicates that learners have a strong sense of connection and positive interaction with their peers and others in their social environment. Similarly, emotional well-being is also very high (6.29), suggesting that the learners experience stable emotions, optimism, and a sense of happiness and contentment in their daily lives.
On the other hand, academic attitude (6.01) and coping and resilience (6.11) were both rated high. This means that while learners generally have a positive approach toward their studies and demonstrate the ability to adapt to academic challenges, there is still room for further enhancement in maintaining motivation and strengthening coping strategies.

Significant difference in parents’ observations of learners’ mental health when analyzed according to the learners’ demographic profile. 

Table 4. Parents’ observations of learners’ Mental health when analyzed according to the Intermediate Learners’ demographic profile.
	Difference between Learners’ Mental Health and Demographic Profile

	Variables
	F
	    p-value
	Interpretation

	Age
	1.030
	0.399
	Not Significant

	Grade Level
	0.604
	0.547
	Not Significant

	No. of years residing in Qatar
	1.047
	0.040
	Significant

	Nationality
	0.882
	0.882
	Not Significant


As shown in Table 4, there is no significant difference in learners’ mental health when grouped according to age, grade level, and nationality, as indicated by their p-values being higher than the 0.05 level of significance. This implies that these demographic variables do not have a notable influence on the learners’ overall mental health condition. In other words, learners tend to experience similar levels of mental health regardless of their age, grade, or nationality.
However, a significant difference was found when learners were grouped according to the number of years residing in Qatar (p = 0.040 < 0.05). This suggests that the length of stay in the country plays an important role in shaping the learners’ mental health. Learners who have stayed longer in Qatar may have developed better adjustment, social support, and coping strategies, while those who have recently moved might still be adapting to new environments and cultural differences.


Significant difference in parents’ observations of learners’ mental health when analyzed according to the parents’ demographic profile. 
Table 5. Parents’ observations of Intermediate Learners’ Mental health when analyzed according to the Parents’ Demographic Profile.
	Difference between Learners’ Mental Health and Parents’ Demographic Profile

	Variables
	F
	    p-value
	Interpretation

	No. of years residing in Qatar
	1.230
	0.289
	Not Significant

	Occupation
	0.487
	0.691
	Not Significant

	Marital/Living Status
	1.451
	0.022
	Significant

	Family living arrangement
	0.072
	0.788
	Not Significant


Based on Table 5, the results show that there is no significant difference in the learners’ mental health when grouped according to their parents’ number of years residing in Qatar, occupation, and family living arrangement, as indicated by p-values higher than the 0.05 level of significance. This means that these demographic characteristics of parents do not have a substantial influence on their children’s mental health condition.
However, a significant difference was observed in relation to parents’ marital or living status (p = 0.022 < 0.05). This finding suggests that the mental health of learners is affected by their parents’ relationship or living situation. Learners whose parents are living together may experience more emotional stability, security, and support, while those from separated or solo-parent households may face additional emotional and social challenges that can influence their mental well-being.






Qualitative Findings 
Parental Observation of Learners’ Strengths
Table 6. Summary of the Thematic Analysis on  Parental Observation of Learners’ Strengths
	Thematic Analysis on  Parental Observation of Learners’ Strengths

	Themes
	Frequency
	General Description
	Significant Statement (Actual Parent Response)

	1. Cognitive and Academic Competence
	120
	Learners are described as smart, curious, and eager to learn new things.
	“My child is curious and eager to learn new things.”

	2. Creativity and Expressiveness
	101
	Children show creativity through arts, crafts, and performance.
	“She loves to dance and enjoys making crafts.”

	3. Responsibility and Independence
	93
	Learners take responsibility, organize their tasks, and show independence.
	“She prepares her things and studies without being told.”

	4. Empathy and Kindness
	94
	Children are kind, respectful, and caring toward others.
	“Very empathic towards others.”

	5. Emotional Intelligence and Confidence
	91
	Learners can manage their emotions and show confidence in themselves.
	“She has self-confidence in the things that she does.”

	6. Resilience and Positivity
	90
	Learners show optimism, perseverance, and emotional strength.
	“She stays positive even when things don’t go her way.”

	7. Social Adaptability
	88
	Learners easily make friends, cooperate with others, and adjust to new environments.
	“She can interact with other kids well and enjoys school.”

	8. Moral and Spiritual Values
	61
	Children are honest, grateful, and guided by faith.
	“He tells the truth even when it’s hard.”



Table 6 presents the results of the thematic analysis of parents’ observations of their children’s strengths. The analysis revealed a broad spectrum of competencies across cognitive, socio-emotional, and moral domains. The most frequently cited theme was Cognitive and Academic Competence (f = 120), wherein parents described their children as intelligent, curious, and motivated to learn, reflecting active engagement in academic pursuits.
The second most frequent theme, Creativity and Expressiveness (f = 101), captured learners’ artistic imagination and enthusiasm for performance and creative expression. Responsibility and Independence (f = 93) and Empathy and Kindness (f = 94) likewise emerged as strong attributes, illustrating growing maturity, accountability, and sensitivity toward others.
Closely related, Emotional Intelligence and Confidence (f = 91) and Resilience and Positivity (f = 90) emphasized learners’ capacity for emotional regulation, optimism, and perseverance amid challenges. Social Adaptability (f = 88) reflected their ability to form positive relationships and adjust to new social contexts, while Moral and Spiritual Values (f = 61) underscored honesty, gratitude, and faith-driven behavior.
Overall, parents perceived their children as academically curious, emotionally resilient, socially adaptive, and morally grounded. These interrelated strengths highlight the importance of holistic education, where intellectual, emotional, and moral growth are cultivated simultaneously. The results affirm the role of family and school partnership in nurturing learners’ character and well-being. Future interventions may integrate Social and Emotional Learning (SEL), values formation programs, and creative development initiatives to sustain and strengthen these observed competencies in a multicultural educational environment.
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Table 7. Thematic Analysis on the Parental Observation of Learners’ Challenges 
	[bookmark: _heading=h.s3zn7hi28v85]Thematic Analysis on the Parental Observation of Learners’ Challenges 

	Themes
	Frequency
	General Description
	Significant Statement (Actual Parent Response)

	1. Emotional Regulation Difficulties
	121
	Learners struggle to manage emotions, easily get upset, frustrated, or disappointed when facing mistakes or failure.
	“Managing his emotion sometimes, like when he gets more than 3 mistakes, he often gets disappointed with himself.”

	2. Lack of Confidence and Self-Esteem
	119
	Children show fear of failure, self-doubt, or shyness in expressing themselves, especially in class.
	“She’s not always confident about herself. She’s scared doing Math.”

	3. Focus and Attention Challenges
	95
	Learners exhibit attention span, restlessness, or lack of focus during lessons and activities.
	“He sometimes struggles to stay focused, especially when the lesson is long or challenging.”

	4. Language and Communication Barriers
	88
	Learners find difficulty in understanding or expressing themselves in Filipino or English, affecting participation and confidence.
	“She is having difficulty in understanding and expressing in Filipino language.”

	5. Academic Struggles
	81
	Children encounter difficulties in specific subjects such as Math, Reading, and Filipino, leading to low motivation or anxiety.
	“I’m concerned about her studies especially Math and Filipino.”

	6. Social Adjustment and Shyness
	67
	Learners show hesitation in interacting with others, tend to isolate, or take time to warm up socially.
	“He is not very sociable and takes time to warm up and open up to others.”

	7. Performance Anxiety and Stage Fright
	42
	Learners feel nervous during presentations or public performance situations.
	“Sometimes she has stage fright.”

	8. Emotional Sensitivity and Overthinking
	40
	Children are described as emotionally sensitive, prone to overreacting or worrying about small things.
	“She’s quite emotional but can overcome it after talking to her.”

	9. Workload and Academic Pressure
	32
	Parents express concern about heavy academic demands causing stress or fatigue.
	“School workload/projects sometimes.”




Table 7 presents the thematic analysis of parents’ observations regarding their children’s challenges. Analysis revealed nine recurring themes across emotional, cognitive, and social domains. The most frequently identified concern was Emotional Regulation Difficulties (f = 121), in which parents noted that learners often struggled to manage frustration, disappointment, or irritability after making mistakes. This was followed by Lack of Confidence and Self-Esteem (f = 119), describing self-doubt and shyness, particularly during performance and academic tasks.
Further, Focus and Attention Challenges (f = 95) and Language and Communication Barriers (f = 88) were also salient, indicating learners’ difficulties in sustaining attention and expressing themselves fluently in English or Filipino. Similarly, Academic Struggles (f = 81) reflected persistent challenges in core subjects such as Mathematics, Reading, and Filipino, leading to anxiety and low motivation.
Less frequent but still significant were Social Adjustment and Shyness (f = 67) and Performance Anxiety and Stage Fright (f = 42), showing learners’ hesitation in social and public performance contexts. Lastly, Emotional Sensitivity and Overthinking (f = 40) and Workload and Academic Pressure (f = 32) illustrated emotional vulnerability and stress caused by high academic expectations.
Overall, parents identified emotional regulation, self-confidence, and focus as the most pressing developmental challenges among intermediate learners. These findings point to the growing need for social-emotional literacy, confidence-building interventions, and academic support systems to strengthen learners’ resilience and self-efficacy.
Integrating Social and Emotional Learning (SEL) frameworks, mindfulness-based coping strategies, counseling services, and targeted remedial programs can help address these concerns holistically. Moreover, fostering a compassionate school environment, where mistakes are viewed as opportunities for growth, can empower learners to manage emotions, take healthy risks, and sustain motivation both in academics and life.
[bookmark: _heading=h.acsz21xm7lmd]
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Table 8. Thematic Analysis on theParental Suggestions for School Mental Health Support
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	Themes
	Frequency
	General Description
	Significant Statement (Actual Parent Response)

	1. Confidence and Self-Esteem Building
	121
	Parents request activities or programs that help learners gain confidence and believe in their abilities.
	“Help them to boost their confidence more.”

	2. Emotional Management and Stress Coping
	110
	Parents want learners to be taught emotional regulation, mindfulness, and coping strategies for anxiety or stress.
	“Better communication about mental health resources and more opportunities for mindfulness breaks.”

	3. Counseling and Psychological Support
	99
	Many parents emphasize the need for guidance counseling, emotional check-ins, or regular sessions with a school psychologist.
	“Intervention program, counselling, and more comprehensive support from a psychologist or social worker.”

	4. Supportive and Safe School Environment
	90
	Parents appreciate PSD’s positive environment and ask that it continue to be nurturing, safe, and inclusive.
	“PSD is already doing a great job in keeping the school a safe, kind, and respectful environment.”

	5. Teacher Sensitivity and Guidance
	73
	Parents believe teachers play a vital role in providing reassurance, empathy, and understanding toward intermediate learners.
	“Reassuring, giving advice, and showing support from teachers when facing challenges in school.”

	6. Positive and Enjoyable Learning Experience
	68
	Parents suggest integrating joyful, engaging, and less pressure-filled learning activities.
	“Offer happy and enjoyable learning, especially in subjects they find difficult.”

	7. Emotional Awareness Programs and GMRC Integration
	51
	Parents recommend embedding emotional literacy and survival skills in character education (GMRC) classes.
	“Embed managing emotions and practical survival skills in their GMRC lessons.”

	8. Peer Relationship and Social Skills Support
	43
	Some parents highlight the need for programs promoting friendship, inclusion, and peer understanding.
	“Help my child build better relationships with classmates and feel accepted.”

	9. Academic Pressure and Competition Management
	35
	Parents request stress management sessions to handle academic competition and performance anxiety.
	“How to manage pressure with competition among her peers.”

	10. Parental Involvement and Awareness
	25
	A few parents emphasize family-school collaboration and parent mental health education.
	“More communication with parents about how to support our children emotionally at home.”



Table 8 presents the thematic analysis of parents’ suggestions for strengthening school-based mental health support. The analysis revealed that parents highly value holistic, preventive, and emotionally responsive initiatives that nurture learners’ confidence and psychological well-being.
The most frequent theme, Confidence and Self-Esteem Building (f = 121), underscored parents’ desire for programs that enhance learners’ self-assurance and belief in their abilities. This was followed by Emotional Management and Stress Coping (f = 110), reflecting calls for structured mindfulness activities and strategies to manage frustration, anxiety, and academic pressure. Counseling and Psychological Support (f = 99) was another major theme, emphasizing the importance of accessible guidance services, counseling sessions, and early intervention from school-based psychologists. Parents also acknowledged the significance of maintaining a Supportive and Safe School Environment (f = 90) that promotes inclusivity, safety, and respect among intermediate learners..
Additionally, Teacher Sensitivity and Guidance (f = 73) and Positive and Enjoyable Learning Experiences (f = 68) revealed the value parents place on teacher empathy and engaging, joyful learning environments. Other themes—such as Emotional Awareness Programs and GMRC Integration (f = 51), Peer Relationship and Social Skills Support (f = 43), and Academic Pressure and Competition Management (f = 35)—highlighted the need for SEL integration within character education, social inclusion initiatives, and stress management practices. Finally, Parental Involvement and Awareness (f = 25) emphasized family–school partnerships and parent education on emotional support at home.
Overall, parents advocate for a comprehensive and compassionate school mental health framework that supports both prevention and early intervention. They envision a learning environment where confidence, emotional intelligence, and resilience are cultivated alongside academic excellence.
These findings affirm the importance of strengthening school-based mental health programs that integrate Social and Emotional Learning (SEL), mindfulness, teacher sensitivity training, and parental collaboration. Building on these insights, schools like PSD may consider adopting structured SEL curricula, regular counseling access, and family engagement initiatives to reinforce students’ holistic well-being and emotional growth.
[bookmark: _heading=h.1cyp8e6m4iv4]Triangulation
In this convergent parallel mixed-method study, triangulation was employed to establish credibility, validity, and complementarity between quantitative and qualitative strands. Following the framework of Creswell and Plano Clark (2018) and Fetters, Curry, and Creswell (2013), both quantitative and qualitative data were collected and analyzed separately but were merged during interpretation to identify converging and diverging results. This methodological triangulation allowed a more comprehensive understanding of learners’ mental health by integrating numerical trends and rich parental narratives.
Quantitative data revealed that learners possessed very high levels of social relationships and emotional well-being, with high levels of academic attitude and coping and resilience. These results were reinforced by qualitative themes such as empathy and kindness, resilience and positivity, and social adaptability, which described learners as caring, confident, and emotionally intelligent. The alignment of these findings across methods confirmed that learners’ well-being was consistently observed by both measurable indicators and lived parental experiences.
Triangulation also revealed partial divergences that enhanced interpretive depth. Although academic attitude scored high in the quantitative strand, qualitative data highlighted issues such as academic pressure, lack of confidence, and focus difficulties. This divergence implies that while learners maintain positive attitudes toward schoolwork, they may simultaneously experience anxiety or self-doubt that quantitative scales alone cannot capture. Thus, triangulation not only validated the consistency of key findings but also illuminated nuanced emotional experiences that enrich the overall interpretation.
Overall, triangulation demonstrated that combining quantitative scores and qualitative themes provides a stronger evidential base for understanding mental health among multicultural learners. This methodological process strengthened both convergence (shared patterns) and complementarity (unique insights), thereby enhancing the robustness and ecological validity of the study’s results.
[bookmark: _heading=h.221jotx2b8lc]Meta-Inferences
Meta-inference refers to the process of integrating interpretations from both quantitative and qualitative strands to generate a unified understanding of the phenomenon (Tashakkori & Teddlie, 2010). In this study, meta-inferences were drawn after comparing and synthesizing findings from both datasets to form a holistic explanation of learners’ mental health within their socio-cultural and familial context.
The integration of findings suggests that mental health among intermediate learners is a multidimensional construct shaped by individual, familial, and environmental factors. Quantitatively, learners displayed consistently high well-being, while qualitatively, parents narrated attributes such as curiosity, creativity, empathy, and responsibility, indicators of healthy psychosocial development. The significant quantitative variable such as years of residence in Qatar is aligned with qualitative accounts emphasizing social adaptability and cultural adjustment, implying that prolonged exposure to stable multicultural environments promotes resilience and emotional regulation.
From this synthesis, three key meta-inferences emerged:
1. Socio-emotional competence is the foundation of well-being. Emotional intelligence, empathy, and confidence enhance learners’ adjustment and coping.

2. Family stability and cultural continuity serve as protective factors. Long-term residence and cohesive family relationships contribute to emotional security.

3. Holistic school support sustains mental health. Counseling services, teacher sensitivity, and parent involvement form a triadic framework that nurtures resilience and belonging.
These meta-inferences illustrate how the interaction of personal attributes, familial dynamics, and educational contexts collectively foster the mental health of learners in a community school within the multicultural environment. They emphasize that mental well-being is not an isolated trait but an outcome of consistent ecological support.
[bookmark: _heading=h.fda6g594ymjn]Discussion
The present study sought to examine parents’ observations of learners’ mental health in a multicultural school setting through a convergent parallel mixed-method design. Quantitative findings revealed that learners generally exhibited very high levels of social relationships and emotional well-being, complemented by high levels of academic attitude and coping and resilience. No significant differences were observed when grouped by age, grade level, or nationality, though a significant difference emerged with years residing in Qatar, indicating that the duration of residence influences adaptation and well-being. Additionally, parents’ marital or living status significantly affected learners’ mental health, suggesting the protective role of family cohesion.
Qualitative results corroborated these findings. Parents identified strengths in cognitive competence, empathy, responsibility, creativity, and resilience, and challenges centered on emotional regulation, confidence, focus, and academic anxiety. Their recommendations underscored the importance of confidence-building, mindfulness, teacher sensitivity, counseling access, and collaborative parent-school engagement in supporting learners’ holistic development.
[bookmark: _heading=h.bhp57mch39kp]Socio-Emotional Competence and School Adjustment
The convergence between very high social and emotional indicators and parental descriptions of empathy, kindness, and adaptability aligns with recent evidence affirming that social-emotional learning (SEL) strengthens both mental health and academic success. A contemporary meta-analysis by Cipriano et al. (2023) found that universal, school-based SEL programs significantly enhance intermediate learners’’ social-emotional skills, prosocial behavior, and academic outcomes across grade levels. Similarly, Elbertson et al. (2025) reported that teachers’ socio-emotional competence—expressed through warmth, empathy, and sensitivity, positively predicts student engagement and emotional well-being.
In the present study, parents frequently highlighted teacher empathy and guidance as critical factors. These perceptions reinforce that emotionally responsive teaching contributes to a nurturing school climate that buffers stress and supports academic persistence (O’Brennan et al., 2014). The consistent parental emphasis on relational support confirms that learners thrive when educators integrate emotional scaffolding into daily instruction.
[bookmark: _heading=h.jb0g956z1zol]Family Stability and Cultural Adaptation
The finding that years of residence in Qatar influenced learners’ mental health aligns with literature on acculturation and socio-cultural adjustment. Longer residence fosters cultural familiarity, stable routines, and peer continuity—factors that promote psychological security. Hombrados-Mendieta et al., (2019) found that immigrant children with sustained exposure to host-country environments develop stronger emotional adjustment and resilience when familial and institutional support coexist. Similarly, the significant effect of parents’ marital or living status underscores the importance of family stability; intact families provide consistent emotional regulation models, a sense of belonging, and predictable support systems.
These results affirm Bronfenbrenner’s ecological systems theory, which posits that family dynamics and social contexts directly influence a child’s emotional development. Stable family units and prolonged cultural immersion act as protective layers that sustain mental health and adaptability within multicultural settings.
[bookmark: _heading=h.rrfdrd8buy26]Emotional Regulation, Confidence, and Academic Pressure
While quantitative results indicate high academic attitudes, qualitative accounts reveal emotional challenges such as performance anxiety, self-doubt, and sensitivity to failure. This apparent discrepancy is consistent with research showing that children can value learning yet experience stress due to perfectionistic tendencies or external performance pressure. Siregar et al., (2022) observed that academic stress and test anxiety significantly predict depressive symptoms and lower self-efficacy among primary intermediate learners’ Xue et al., (2023) further noted that effective coping and mindfulness-based emotion regulation mediate these effects, leading to better well-being and achievement.
The findings therefore highlight a developmental need for emotional literacy interventions that teach learners to recognize, express, and regulate emotions constructively. Embedding mindfulness-based SEL programs and coping-skills workshops could strengthen resilience, particularly among learners struggling with academic pressure.
[bookmark: _heading=h.ep47xkykw4ug]Parental Involvement and Collaborative Mental-Health Support
Parental suggestions in this study, emphasizing confidence-building, emotional coaching, and counseling, reflect a growing recognition that mental-health promotion is a shared responsibility among parents, teachers, and guidance professionals. Recent meta-analyses show that parental involvement remains one of the most consistent predictors of student well-being and academic success (Ma et al., 2022; Fatimaningrum, 2021). Beyond monitoring performance, parental engagement in emotional conversations, routine setting, and collaboration with school counselors strengthens learners’ psychological safety and self-esteem.
In multicultural schools, these collaborative approaches are vital. Cultural transitions and diverse peer contexts require synergy between home and school to sustain a climate of inclusivity, empathy, and mutual respect. As parents themselves noted, sustained counseling programs, emotionally sensitive teaching, and parent education sessions on child mental health can reinforce resilience across ecological layers.
[bookmark: _heading=h.2043ugssnks]Limitations of the Study
Although the convergent parallel mixed-method design provided a comprehensive understanding of learners’ mental health through both quantitative and qualitative strands, several limitations must be recognized.
First, the study relied mainly on parental self-reports, which may have been influenced by personal perceptions, recall bias, or the desire to present their children favorably. Without direct input from teachers and students, the results primarily reflect parental viewpoints and may not fully capture the multidimensional nature of learners’ mental-health experiences.
Second, while the convergent mixed-method design allowed simultaneous collection and integration of quantitative and qualitative data, the qualitative responses were limited to written narratives. More interactive qualitative methods, such as interviews or focus-group discussions, could have provided deeper contextual insights into the family and school dynamics influencing learners’ well-being.
Third, the sample was predominantly composed of Filipino families. This cultural homogeneity restricts the generalizability of the findings to other nationalities or community school populations in Qatar, where cultural beliefs and parenting practices may differ.
Fourth, the study did not employ standardized psychological assessments to measure intermediate learners’’ mental health. While parental observations offered valuable perspectives, supplementing them with validated mental-health instruments or behavioral rating scales could improve reliability and objectivity.
Finally, some demographic variables, such as socioeconomic status and parental education level, were not included in the analysis. These factors may interact with emotional well-being and coping among learners and warrant exploration in future studies.
Despite these limitations, the study contributes important evidence on the role of family context, school environment, and cultural adaptation in shaping the mental health of learners in a multicultural educational setting. Its findings can serve as a foundation for the design of responsive school-based mental-health programs and future mixed-method research.
[bookmark: _heading=h.ok1g7qaawa18]INTEGRATED CONCLUSIONS
Synthesizing both quantitative and qualitative results, the study concludes that intermediate learners exhibit generally positive mental health characterized by emotional stability, strong social relationships, and adaptive coping skills. The majority of learners, being long-term Filipino residents in Qatar, benefit from family cohesion and cultural familiarity, which act as stabilizing influences on their psychosocial development.
Parents’ narratives complement these findings by revealing a balance of strengths, such as empathy, responsibility, and creativity, and challenges, including emotional regulation and academic pressure. The integration of both datasets provides a holistic understanding that while learners are emotionally and socially well-adjusted, they still require structured programs that reinforce self-confidence, emotional literacy, and stress management.
[bookmark: _heading=h.l4jd5j56bx8t]IMPLICATIONS
[bookmark: _heading=h.hu8bw5km1wz1]Parents and Families
The findings underscore the vital role of parents in sustaining learners’ mental health. Parent-education workshops focusing on emotional coaching, routine management, and stress reduction are recommended to strengthen home-based support systems. Establishing peer-support circles for single or separated parents and newly settled families may also enhance coping resources and a sense of community. Additionally, providing multilingual guidance materials can promote open communication about emotions and reduce homework-related stress at home.
[bookmark: _heading=h.y5m4znsyteb1]Teachers and Vice Principal
The study highlights the importance of maintaining emotionally responsive teaching practices. School leaders are encouraged to institutionalize tiered social-emotional learning (SEL) strategies, such as brief daily check-ins and targeted small-group sessions for intermediate learners who require support in emotion regulation or confidence building. Professional development programs should focus on strengthening teacher empathy, warmth, and classroom management strategies that reduce academic pressure while fostering engagement and resilience.
[bookmark: _heading=h.dx1cqpf5ap85]Office of the Guidance Services
The school’s guidance and counseling program should integrate the key themes and suggestions emerging from the study. A comprehensive approach may include structured psychoeducational sessions and SEL workshops that address intermediate learners’ confidence, emotional regulation, and coping skills. Counselors should conduct proactive screenings to identify at-risk learners, particularly those adjusting to new environments or family transitions, and provide timely individual or group counseling sessions. Collaboration among counselors, teachers, and parents must be emphasized to ensure coordinated and continuous support for every learner’s well-being.
[bookmark: _heading=h.w8feric4f36v]Curriculum and Policy
Integrating emotional literacy, coping strategies, and help-seeking skills into GMRC and core subjects can promote holistic development. Curriculum review processes should balance academic rigor with the psychosocial needs of learners by moderating workloads and incorporating formative assessments. Policy enhancements may include formal parent–school collaboration mechanisms, such as annual mental-health awareness programs, counseling partnerships, and evidence-based intervention plans embedded within the school improvement agenda.
[bookmark: _heading=h.d9ljdbe1df1c]Future Directions
Future research should explore longitudinal monitoring of learners’ emotional well-being across various lengths of residence and family structures to determine developmental trends. Evaluating the outcomes of SEL and counseling interventions through pre- and post-assessments will provide valuable evidence for continuous improvement and scalability of mental-health programs within multicultural school settings.
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