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ABSTRACT 

	Adjustment to college is multidimensional, encompassing academic, personal-emotional, and social aspects. This study examined the adjustment of first-year students at Apayao State College. Data were collected using an adopted survey questionnaire and analyzed through frequency, percentage, chi-square test, and T-test. Results show a balanced gender ratio and a preference for the Criminology course. Students reported mild challenges in anxiety, academic, and interpersonal adjustment that did not significantly disrupt daily life. Gender differences indicated slightly higher anxiety and interpersonal difficulties among females, though these were often not statistically significant. No significant differences were observed across courses, suggesting common adjustment experiences regardless of program. Overall, findings highlight manageable adjustment challenges among first-year students and underscore the importance of institutional support in fostering successful transitions.
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1. INTRODUCTION 

Transitioning from senior high school to college is a significant milestone for students, marking the shift from dependent to independent learning. Unlike the closely supervised environment of high school, college requires students to manage their own time, make mature decisions, and take responsibility for their academic and personal growth. This transition, however, often presents challenges such as early dropout, difficulty handling stress, meeting academic demands, fitting in socially, reduced motivation to study, and poor academic performance (Reddy et al., 2018). 

While college offers opportunities for personal development and enhancement, many students struggle to cope with its demands. For some, what should be a fulfilling experience becomes overwhelming, leading to distress and, in severe cases, dropout (Fan & Wolters, 2014). Poor adjustment not only affects retention but also correlates with lower academic achievement, as inadequate adjustment has been linked to poor academic performance (Alipio, 2020).

Adjustment to college is multidimensional, consisting of academic, personal-emotional, and social aspects (Beyers & Goossens, 2012). Academic adjustment refers to the ability to meet the academic demands of higher education and achieve satisfactory success (Purnamasari, 2022). Many students struggle with time management, understanding course material, meeting expectations, and coping with heavy workloads. These challenges often lead to academic stress, which negatively impacts performance and overall well-being (Deng, 2022). Personal-emotional adjustment, on the other hand, involves adapting to emotional and physical challenges. It reflects how well students cope with stress, anxiety, and physical reactions such as insomnia in response to college demands (Credé & Niehorster, 2011). Academic pressure frequently triggers anxiety and other hardships (Manee et al., 2015), while fear of failure and self-doubt are common among first-year students (Taha & Abd Elhay, 2016).

In addition to academic and emotional challenges, social adjustment can be particularly difficult for first-year students. Social adjustment refers to how students adapt to the interpersonal and social demands of campus life, including participation in activities, building peer relationships, and integrating into the campus community (Mudhovozi, 2012). First-year students often face difficulties in forming connections, establishing rapport with faculty, and seeking peer support. Research shows that while students may adapt academically and emotionally, social adjustment tends to lag behind (Besser et al., 2020). Lack of social support networks further hinders meaningful relationships, making social adjustment particularly challenging (Alipio, 2021).

Students who are well-adjusted demonstrate higher academic success, greater involvement in institutional activities, improved psychological well-being, and stronger performance overall (Kommers & Voorn, 2013; Julia & Veni, 2012). Conversely, poor adjustment undermines both academic achievement and personal growth. Recognizing these challenges, the Guidance and Counseling Office seek to assess the adjustment levels of first-year college students. The findings will inform the development of targeted interventions such as seminars, workshops, psychological testing, and counseling. These initiatives aim to facilitate smoother transitions, strengthen self-esteem, and enhance students’ academic and personal success.

2. methodology 

2.2. Research Design 
	The study made use of a descriptive correlational design to describe the variables – demographic profiles, sex, course, and level of adjustment. With this research design, the influence of the demographic profile on the level of adjustment of the respondents was determined.

2.2. Locale of the Study
	This study was conducted at Apayao State College - Conner Campus.

2.3. Respondents of the Study 
The respondents of this study were all first-year students enrolled in the following courses: Bachelor of Secondary Education (BSE), Bachelor of Elementary Education (BEED), Bachelor of Science in Civil Engineering (BSCE), Bachelor of Science in Criminology (BSC), and Bachelor of Science in Agriculture (BSA). 

2.4. Research Instrumentation
	To accomplish the objectives of this study, the researchers used a questionnaire taken from a standardized test, the College Adjustment Scale, created by William D. Anton and James R. Reed, 2001. The instrument was composed of two parts: the first part was intended to elicit the demographic profile of the respondents regarding their sex and course. The second part, on the other hand, contained statements that measured their level of adjustment in terms of their Anxiety, Intrapersonal problems, and Academic problems.

2.5. Data Gathering Procedures 
	The researchers sent a letter to all the Department Heads of Apayao State College – Conner Campus, asking permission to conduct a study on their first-year students. The researcher determined the scores and interpreted the responses of the respondents. The researchers used statistical tools to analyze significant relationships and differences between the variables: demographic profile and level of adjustment.

2.6. Statistical Analysis
	
	To analyze the data, various statistical tools were utilized in this study. Frequency and percentage count were used to assess the respondents’ demographic profiles – sex and course, while the scoring method of the College Adjustment Scale (CAS) was used to determine the respondents’ level of adjustment, anxiety, intrapersonal problems, and Academic problems.

Table 1. Descriptive Interpretation of College Adjustment Scale.
	Points
	Mean Range
	Description
	Interpretation

	1
	1.00 – 1.75
	False, Not True
	Very Low

	2
	1.76 – 2.50
	Sometimes True
	Low

	3
	2.51 – 3.25
	Oftentimes True
	High

	4
	3.26 – 4.00
	Very True
	Very High



Chi-square test was used to test the significant relationship between the respondents' profile and their adjustment levels. T-test was used to test the significant difference between the respondents' profile and their adjustment levels. 

3. results and discussion

3.1. Part I. Profile of the Respondents

            Table 2 presents the demographic profile of the respondents. Gender distribution is balanced, with 53.40% female and 46.60% male respondents. In terms of course enrollment, the Bachelor of Science in Criminology program has the highest number of students (39.70%), followed by the Bachelor of Secondary Education (25.30%) and Bachelor of Science in Civil Engineering (20.10%). Meanwhile, Bachelor of Science in Agriculture (10.30%) and Bachelor of Elementary Education (4.60%) have the lowest enrollment. Overall, the profile suggests a near-equal gender ratio, with Criminology being the most preferred course among the respondents.

Table 2. Profile of the Respondents
	Profile
	Frequency
	Percentage

	 Sex
	 
	 

	Female
	93
	53.40%

	Male
	81
	46.60%

	Total
	174
	100

	Course
	
	

	Bachelor of Elementary Education
	8
	4.60%

	Bachelor of Secondary Education
	44
	25.30%

	Bachelor of Science in Agriculture
	18
	10.30%

	Bachelor of Science in Criminology
	69
	39.70%

	Bachelor of Science in Civil Engineering
	35
	20.10%

	Total
	174
	100



3.2. Part II. Level of Adjustment of the Respondents in terms of Anxiety, Interpersonal Problems, and Academic Problems.

Table 3 shows the level of adjustment of the respondents in terms of Anxiety. Based on the data obtained, the respondents have a low level of anxiety. This indicates that while they experience some signs of anxiety, these symptoms are generally mild and do not significantly interfere with their daily lives.
	Most statements, such as "I feel tense much of the time" (mean = 2.05) and "When I get upset, I have trouble catching my breath" (mean = 1.79), reflect a low level of anxiety-related tension or physiological reactions. Additionally, statements like "I think I’m showing the signs of a lot of stress" (mean = 2.12) and "Lately, it doesn’t take much to get me upset" (mean = 2.13) align with this pattern, suggesting a mild perception of stress or nervousness among respondents.
	Notably, the statement "Lately, my worries have made it hard for me to get to sleep" (mean = 2.45) reflects the highest mean within the category, indicating that sleep disturbances may be a slightly more prevalent concern. However, overall, the respondents report a consistent LOW level of anxiety across all items, as reflected in the category mean.

Table 3. Level of Adjustment (Anxiety) of the Respondents
	Statements
	Mean 
	Interpretation

	1. I feel tense much of the time.
	2.05
	LOW

	2. When I get upset, I have trouble catching my breath.
	1.79
	LOW

	3. I seem to be worried constantly about something. 
	2.39
	LOW

	4. I have a lot of aches and pains. 
	2.02
	LOW

	5. Lately, I’ve had trouble concentrating. 
	2.16
	LOW

	6. Lately, it doesn’t take much to get me upset. 
	2.13
	LOW

	7. Often, I get so nervous I feel my heart pounding.
	2.39
	LOW

	8. I worry about things that don’t bother most other people. 
	2.09
	LOW

	9. I think I’m showing the signs of a lot of stress. 
	2.12
	LOW

	10. Lately, my worries have made it hard for me to get to sleep. 
	2.45
	LOW

	11. I often feel afraid but don’t worry but don’t know why. 
	2.12
	LOW

	12. I’m bothered by thoughts that I can’t seem to get rid of. 
	2.10
	LOW

	Category mean 
	2.15
	LOW



As can be seen in Table 4, the level of adjustment of the respondents in terms of their Academic Problems is low. This suggests that respondents generally experience challenges in managing their academic responsibilities, though these issues are not overwhelmingly severe.
	Most statements, such as "I have difficulty concentrating while studying" (mean = 2.26) and "I seldom feel prepared for my exams" (mean = 2.26), reflect low levels of academic adjustment. Similarly, statements like "I organize my time poorly" (mean = 2.07) and "I'm inconsistent in my class work" (mean = 2.06) align with this pattern of difficulties in study habits and time management. However, respondents report a "VERY LOW" level of agreement with statements such as "I never find the time to study" (mean = 1.66) and "I think about dropping some classes" (mean = 1.53), suggesting that these specific challenges are less prominent.
	Notably, the statement "I'm satisfied with my academic performance" (mean = 2.57) received a "HIGH" rating, indicating that despite the difficulties, respondents maintain a positive perception of their overall academic outcomes.

Table 4. Level of Adjustment (Academic Problem) of the Respondents
	Statements
	Mean 
	Interpretation

	1. I have poor study skills. 
	2.18
	LOW

	2. I have difficulty concentrating while studying. 
	2.26
	LOW

	3. I never find the time to study. 
	1.66
	VERY LOW

	4. I organize my time poorly. 
	2.07
	LOW

	5. I seldom feel prepared for my exams. 
	2.26
	LOW

	6. I’m satisfied with my academic performance. 
	2.57
	HIGH

	7. As much as I try, I’m always behind in my schoolwork.	
	2.14
	LOW

	8. I think about dropping some classes.
	1.53
	VERY LOW

	9. Other students seem to study more than I do.
	2.29
	LOW

	10. I seem to forget what I know when I take a test. 
	2.19
	LOW

	11. I’m inconsistent in my class work.
	2.06
	LOW

	12. No matter how much I study, I can’t seem to make good grades. 
	2.17
	LOW

	Category mean 
	2.11
	LOW



	Table 5 shows the level of adjustment of the respondents in terms of their Interpersonal Problems. From the data obtained, the respondents have a low level of Interpersonal Problems. This suggests that respondents generally experience fewer difficulties or negative interactions in their relationships. Most statements, such as "A lot of people irritate me" (mean = 1.86) and "I always get hurt when I let others get close to me" (mean = 1.53), reflect low levels of reported conflict or dissatisfaction. Additionally, statements like "I don't trust most of the people around me" (mean = 2.31) and "I don’t get along with those in authority" (mean = 2.30) also align with this pattern of low interpersonal challenges. Notably, respondents report a "HIGH" level of agreement with the statement "I have close and satisfying relationships" (mean = 3.16), indicating a positive perception of their close connections. Overall, the data imply that while minor issues may arise, respondents generally maintain meaningful and satisfying interpersonal relationships. 



Table 5. Level of Adjustment (Interpersonal Problem) of the Respondents
	Statements
	Mean 
	Interpretation

	1. A lot of people irritate me.
	1.86
	LOW

	2. The people around me care about very different things than I do. 
	2.09
	LOW

	3. I have close and satisfying relationships.
	3.16
	HIGH

	4. I seem to disagree with others more than I agree with them. 
	1.90
	LOW

	5. I always get hurt when I let others get close to me. 
	1.53
	LOW

	6. People around me don’t understand what I’m really like. 
	2.13
	LOW

	7. My temper often gets me into arguments. 
	1.86
	LOW

	8. I need others more than they seem to need me. 
	2.21
	LOW

	9. I don’t get along with those in authority. 
	2.30
	LOW

	10. I’m tired of the way people treat me. 
	1.95
	LOW

	11. I’ve made mistakes in choosing my friends.
	1.76
	LOW

	12. I don’t trust most of the people around me. 
	2.31
	LOW

	Category mean 
	2.08
	LOW



In addition, the results in Table 5 reveal that the respondents generally exhibit a low level of adjustment in terms of interpersonal problems, with a category mean of 2.08. Most items, such as irritability toward others, frequent disagreements, mistrust, difficulty with authority, and feelings of being misunderstood, were rated low, indicating that many students struggle with maintaining harmonious relationships and often perceive social interactions as problematic. Notably, the only statement rated high was having close and satisfying relationships (mean = 3.16), suggesting that while some students are able to form meaningful connections, the majority still face challenges in building trust, managing temper, and establishing positive social interactions. Overall, the findings highlight that interpersonal difficulties remain a significant barrier to effective social adjustment among first-year college students.

3.3. Difference in the Level of Adjustment when grouped according to Profile Variables

Table 6 shows the test of significant differences in the respondents’ level of adjustment when grouped according to profile variables. As shown, the p-value for gender is <0.001, which is less than the 0.05 level of significance. This indicates that the null hypothesis is rejected. As such, there is a significant difference in the level of adjustment when grouped according to gender. Based on the mean scores, female respondents (mean = 2.27) report higher adjustment challenges compared to male respondents (mean = 2.02). This suggests that gender influences adjustment levels, with females encountering more difficulties.
Supporting this, Batra et al. (2021) and Jia et al. (2022) observed that female students are more prone to anxiety and related challenges due to psychosocial factors such as hormonal influences, negative thought processes, and greater vulnerability to stressors. Similarly, King et al., (2020) highlighted that poor time management and overwhelming academic responsibilities can exacerbate stress among female students. These findings align with the current study, emphasizing the heightened academic and emotional pressures faced by females.
In contrast, when grouped according to course, the probability value is 0.089, which is greater than the 0.05 significance level. This means the null hypothesis is accepted, indicating no significant difference in adjustment levels across courses. Although slight variations in mean scores exist (e.g., BEED = 2.34, BSCRIM = 2.03), these differences are not statistically significant. This implies that academic program differences are not a determining factor for students’ adjustment challenges.
This finding aligns with research by Deng (2022) and Besser et al. (2020), which suggests that common challenges, such as transitioning to independent learning, managing heavier workloads, and time management, are shared across disciplines and not necessarily tied to specific courses. Moreover, Sansone (2020) emphasized the importance of institutional support systems in addressing universal academic challenges faced by all students, irrespective of their field of study.

	Profile variables
	Mean
	t-Value/ F-Ratio
	P-value
	Decision at 0.05

	Gender 
	Male
	2.02
	3.357
	<0.001
	Reject Ho

	
	Female 
	2.27
	
	
	

	Course 
	BEED
	2.34
	2.748
	0.089
	Accept Ho

	
	BSE
	2.20
	
	
	

	
	BSA
	2.03
	
	
	

	
	BSCE
	2.35
	
	
	

	
	BSCRIM
	2.03
	
	
	


Table 6. Significant Difference in the Level of Adjustment (Anxiety) when grouped according to Profile Variables


As shown in Table 7, the probability value (p = 0.387) is greater than the 0.05 level of significance. This suggests that the null hypothesis is accepted. Therefore, there is no significant difference in the level of adjustment to academic problems of the respondents when grouped according to gender.
	In support of this finding, studies such as those by Deng (2022) also indicate that academic challenges, such as managing workloads and understanding course materials, are experienced similarly by both male and female students. Conversely, other research, such as Batra et al. (2021), notes that while female students may face higher anxiety levels, these emotional factors do not necessarily translate into differences in overall academic adjustment.
Similarly, the table shows that the probability value (p = 0.073) for courses is greater than the 0.05 level of significance. This suggests that the null hypothesis is accepted, indicating no significant difference in the level of adjustment to academic problems when respondents are grouped according to their course.
The mean scores indicate that students from the Bachelor of Science in Civil Engineering (BSCE) course have the highest level of adjustment difficulties (2.42), followed by Bachelor of Elementary Education (BEED) students (2.30). Meanwhile, Bachelor of Secondary Education (BSE) students have the lowest level of adjustment difficulties (2.01). Although mean differences exist, they are not statistically significant, suggesting that academic adjustment challenges may be influenced by factors other than the course of study.
Studies by Denovan & Macaskill, (2013) highlight that students in technical and professional courses often face unique challenges, such as grasping theoretical concepts and managing complex projects, which may explain the relatively higher mean scores for BSCE and BEED students. However, the lack of significant differences aligns with King et al., (2020) findings that academic adjustment is largely influenced by individual time management and coping strategies rather than specific course requirements.

Table 7. Significant Difference in the Level of Adjustment (Academic Problem) when grouped according to Profile Variables
	Profile variables
	Mean
	t-Value/ F-Ratio
	P-value
	Decision at 0.05

	Gender 
	Male
	2.15
	0.867
	0.387
	Accept Ho

	
	Female 
	2.09
	
	
	

	Course 
	BEED
	2.30
	4.911
	0.073
	Accept Ho

	
	BSE
	2.01
	
	
	

	
	BSA
	2.02
	
	
	

	
	BSCE
	2.42
	
	
	

	
	BSCRIM
	2.03
	
	
	


	
Table 8 shows, that the probability value (p = 0.067) is greater than the 0.05 level of significance. This suggests that the null hypothesis is accepted. Therefore, there is no significant difference in the level of adjustment to interpersonal problems of the respondents when grouped according to gender.
	Based on the means, female respondents (2.14) have a slightly higher level of interpersonal adjustment challenges compared to male respondents (2.03). Although this difference exists, it is not statistically significant, indicating that gender may not strongly influence the level of interpersonal adjustment difficulties.
	Supporting this finding, Peel and Ward (2022) emphasize that interpersonal challenges, such as managing peer relationships and social interactions, are common to both genders during college transitions. However, other studies, such as Batra et al. (2021), suggest that females may report higher relational stress due to psychosocial factors, although these do not necessarily translate to significant differences in adjustment levels.
	Similarly, the table shows that the probability value (p = 0.796) for courses is greater than the 0.05 level of significance. This suggests that the null hypothesis is accepted, indicating no significant difference in the level of adjustment to interpersonal problems when respondents are grouped according to their course.
	The mean scores show that students from the Bachelor of Science in Civil Engineering (BSCE) course have the highest level of interpersonal adjustment challenges (2.13), while Bachelor of Science in Accountancy (BSA) students have the lowest (1.98). However, these differences are not statistically significant, indicating that course type does not significantly influence interpersonal adjustment challenges.
	Research by Van (2019) highlights that social support from peers and academic staff is crucial for interpersonal adjustment, regardless of course. This finding is consistent with Maunder's (2020) conclusion that students from diverse academic programs encounter similar relational challenges as they transition to college life.

Table 8. Significant Difference on the Level of Adjustment (Interpersonal Problem) when grouped according to Profile Variables
	Profile variables
	Mean
	t-Value/ F-Ratio
	P-value
	Decision at 0.05

	Gender 
	Male
	2.03
	1.843
	0.067
	Accept Ho

	
	Female 
	2.14
	
	
	

	Course 
	BEED
	2.08
	0.416
	0.796
	Accept Ho

	
	BSE
	2.09
	
	
	

	
	BSA
	1.98
	
	
	

	
	BSCE
	2.13
	
	
	

	
	BSCRIM
	2.09
	
	
	




3.4. Relationship Between the Level of Adjustment and Profile Variables. 

Table 9 shows a chi-square value of 12.8 with a probability value (p = 0.005), which is less than the 0.05 level of significance. This suggests that the null hypothesis is rejected. Therefore, there is a significant relationship between gender and the respondents’ level of adjustment to anxiety.
This finding indicates that gender plays an influential role in anxiety-related adjustment. Studies support this result, as females are often reported to experience higher levels of anxiety compared to males due to psychosocial and hormonal factors (Batra et al., 2021) Additionally, female students tend to use thought suppression and experience lower confidence, which may further heighten their anxiety levels (Quek et al., 2019). Conversely, males may display lower anxiety levels due to differing coping strategies and societal expectations regarding emotional resilience.
For course type, the chi-square value is 16.0, and the probability value (p = 0.189) is greater than the 0.05 level of significance. This leads to the acceptance of the null hypothesis, indicating no significant relationship between the respondents’ course and their level of adjustment to anxiety.
Although the courses differ in academic demands and environments, the results suggest that these factors do not significantly influence anxiety-related adjustment. Research by Sansone (2020) points out that while academic pressure can be a source of anxiety, the availability of coping mechanisms such as social support, mindfulness, and effective time management often equalizes the adjustment experience across different courses.

Table 9. Significant Relationship between the Level of Adjustment (Anxiety) and Profile Variables
	Profile variables
	X2 value
	P-value
	Decision at 0.05

	Gender 
	Male
	12.8
	0.005
	Reject Ho

	
	Female 
	
	
	

	Course 
	BEED
	16.0
	0.189
	Accept Ho

	
	BSE
	
	
	

	
	BSA
	
	
	

	
	BSCE
	
	
	

	
	BSCRIM
	
	
	



*Significant at p<0.01

Table 10 shows a chi-square value of 1.21 with a probability value (p = 0.752), which is greater than the 0.05 level of significance. This signifies that the null hypothesis is accepted. Therefore, there is no significant relationship between gender and the respondents’ level of adjustment to academic problems.
	This suggests that male and female students experience similar levels of academic challenges and adjust to these challenges in comparable ways. Previous studies (Besser et al., 2020) highlight that while academic problems such as time management, workload, and comprehension difficulties affect all students, gender may not significantly influence how these issues are managed. Instead, study habits, access to resources, and individual coping mechanisms may play a more prominent role.
	For the variable courses, the chi-square value is 32.1, and the probability value (p = 0.121) is also greater than the 0.05 level of significance. This means the null hypothesis is accepted, indicating no significant relationship between the respondents’ course and their level of adjustment to academic problems.
	Although academic demands may vary across courses, the findings suggest that students in all fields encounter and address academic challenges similarly. This aligns with research by Sansone (2020), which emphasizes that institutional support systems such as academic advising and tutoring can help level the adjustment experience across disciplines.
	Profile variables
	X2 value
	P-value
	Decision at 0.05

	Gender 
	Male
	1.21
	0.752
	Accept Ho

	
	Female 
	
	
	

	Course 
	BEED
	32.1
	0.121
	Accept Ho

	
	BSE
	
	
	

	
	BSA
	
	
	

	
	BSCE
	
	
	

	
	BSCRIM
	
	
	



Table 10. Significant Relationship between the Level of Adjustment (Academic Problem) and Profile Variables



Table 11 shows that the chi-square value for gender is 4.34, with a probability value (p = 0.227), which is greater than the 0.05 level of significance. This signifies that the null hypothesis is accepted. Therefore, there is no significant relationship between gender and the respondents’ level of adjustment to interpersonal problems.
This suggests that male and female students experience similar challenges in building and maintaining interpersonal relationships and adjust to these challenges in comparable ways. According to Maunder (2020), interpersonal adjustment often depends more on individual social skills, emotional intelligence, and the availability of support networks rather than on gender differences.
For course type, the chi-square value is 8.16, with a probability value (p = 0.772), which is also greater than the 0.05 level of significance. This means that the null hypothesis is accepted, indicating no significant relationship between the respondents’ course and their level of adjustment to interpersonal problems.
This finding implies that students across various courses encounter similar interpersonal challenges, such as forming friendships, navigating peer dynamics, and resolving conflicts. Research by Taylor & Pastor, (2017) highlights that strong interpersonal relationships are universally essential for adjustment and well-being, regardless of academic discipline. The role of institutional efforts, such as fostering inclusivity and creating opportunities for social interactions, likely mitigates course-specific differences in interpersonal adjustment.

Table 11. Significant Relationship between the Level of Adjustment (Interpersonal Problem) and Profile Variables

	Profile variables
	X2 value
	P-value
	Decision at 0.05

	Gender 
	Male
	4.34
	0.227
	Accept Ho

	
	Female 
	
	
	

	Course 
	BEED
	8.16
	0.772
	Accept Ho

	
	BSE
	
	
	

	
	BSA
	
	
	

	
	BSCE
	
	
	

	
	BSCRIM
	
	
	




4. Conclusion

This study concludes that the respondents generally exhibit low levels of adjustment challenges in terms of anxiety, academic problems, and interpersonal issues, indicating a positive ability to cope with these concerns. The majority of the respondents are female and are predominantly enrolled in the Bachelor of Science in Criminology program. The findings suggest that gender significantly influences anxiety levels, with males and females experiencing and managing anxiety differently. However, no significant differences were found in academic and interpersonal problems when grouped by gender or course. Additionally, the study establishes a significant relationship between gender and anxiety, highlighting the need for gender-sensitive approaches in addressing this issue. In contrast, no significant relationships were found between academic or interpersonal problems and demographic variables, indicating that gender and course do not substantially affect adjustment in these areas. While respondents generally exhibit low levels of adjustment difficulties, implementing targeted support systems—especially in managing anxiety and fostering academic and interpersonal well-being—can further enhance students' success.
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