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ABSTRACT 
English is essential for academic success in Zanzibar’s secondary schools; however, the introduction of Communicative Language Teaching (CLT) in English classrooms has not yet improved students' communication skills due to limited proficiency. This study examined the implementation of CLT in secondary school English classrooms in Zanzibar, focusing on the alignment between CLT principles and actual classroom practice. Using a qualitative ethnographic design, 18 respondents obtained through purposive sampling were invited to participate in the study. Data were collected through classroom observations, interviews, and focus group discussions in two government schools. Findings revealed that while teachers frequently used pair and group work, key communicative activities such as debates, role-plays, and jigsaw tasks were largely absent. Limited use of authentic materials and the dominance of teacher-centred approaches further hindered the development of communicative competence. Although curriculum expectations promoted learner-centred and interactive pedagogy, classroom practices remained largely traditional. The study concludes that gaps between CLT theory and classroom reality persist due to insufficient training, limited resources, and teachers’ avoidance of communicatively demanding tasks. It recommends professional development, adequate instructional materials, and supportive supervision to enhance the implementation.
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1. INTRODUCTION
The global demand for English has increased as people seek opportunities in education, media, and international communication (Richard, 2015). This requirement has driven changes in curricula, with Communicative Language Teaching (CLT) emerging to address the shortcomings of older methods, such as the Grammar Translation Method, the Audio Lingual Method, and the Direct Method (Littlewood, 2007). According to Hymes (1979) and Richard & Rodger (2014), Communicative Language Teaching (CLT) was developed in the mid-1970s, prioritising fluency and communicative competence over rigid linguistic structures. Richard (2015) further added that communicative competence involves grammatical, sociolinguistic, discourse, and strategic skills. CLT was shaped by key linguists such as Hymes, Chomsky, and Wilkins, who distinguish between accuracy- and fluency-based tasks (Azimova, 2019). Richard (2015) exemplifies that CLT originated in Western contexts to help learners communicate effectively, then spread globally, including to Africa in the 1990s. While CLT thrives in student-centred systems like the U.S., it faces challenges in Asian and African countries, including Pakistan, Indonesia, and Ethiopia (Essossomo, 2013; Dos Santos, 2020).
English Language Teaching (ELT) in Tanzania, particularly Zanzibar, began in 1919 under colonial rule (Nanai, 2023) and remains the medium of instruction from secondary to tertiary levels (MoEC, 1995). To strengthen English learning, a content-based curriculum was introduced in 1997 but replaced in 2005 with a competency-based curriculum promoting practical language use (MoEVT, 2006). Zanzibar’s education reforms, including the 2022 draft policy, continue to emphasise communicative competence (MoEVT, 2022). However, studies by Erduran (2010) and Mosha (2014) show that, despite these efforts, students, especially in secondary schools, still struggle to use English effectively across all four language skills. As a result, Maalim (2017) argued that this reliance on English creates learning challenges, reducing comprehension, participation, and communication skills. These issues highlight concerns about current teaching methods and the need to improve English proficiency. The study, therefore, investigates CLT practices in Zanzibar’s secondary schools, linking theory with classroom practice. 
2. Statement of the Problem
English is crucial for academic success in Zanzibar’s secondary schools, serving as both a subject and the medium of instruction. However, many students struggle with limited proficiency, which hinders their communication, comprehension of subjects, and overall performance (Ndulila & Msuya, 2017; NECTA, 2019, 2021, 2023). Despite adopting the communicative approach to teaching English, learners still face challenges in expressing themselves effectively. This study, therefore, examines the gap between the expectations of CLT and its actual classroom practice in Zanzibar.
3. Research Objective
The research aimed to address the following objective;
i) To examine how teaching activities incorporated into CLT principles trigger communicative learning in EFL classrooms in secondary schools in Zanzibar.
The study was directed by the following research question based on the outlined objective.
i)	To what extent do teaching activities incorporated into CLT principles trigger communicative learning in EFL classrooms in secondary schools in Zanzibar?
4. Literature Review
Communicative Language Teaching (CLT), also known as the Communicative Approach (CA), has been widely adopted since the 1970s with the primary aim of fostering learners’ ability to use the target language for effective communication. It integrates both functional and structural aspects of language learning while prioritising meaningful interaction, authenticity, and learner-centred practices. 
The theory used in this study was the Interaction Hypothesis by Michael H. Long of 1981 and 1983, who “provided a framework for understanding how interaction could contribute to L2 acquisition and motivated a research agenda investigating the link between conversational interaction and L2 acquisition” (Long et al., 2016, p. 46). According to Richards and Rodgers (2015), CLT reflects a communicative view of language and learning, establishing clear goals, processes, classroom activities, and roles for teachers and learners. Similarly, Brown (2007) emphasises that CLT promotes task-based activities and real-world communication, placing interaction at the core of foreign language learning.
Central to CLT is the concept of communicative competence, which extends beyond grammatical knowledge to include the appropriate and effective use of language in real contexts. Richards and Rodgers (2001) define communicative competence as the ability to use language meaningfully within a specific speech community, while Savignon (2018) highlights its application across diverse social contexts rather than through rote memorisation of grammar rules. Hymes (1979) and Larsen-Freeman (2014) similarly argue that language learning requires more than mastery of linguistic forms; learners must also develop sensitivity to social cues and contextual nuances. Thus, CLT underscores the idea that true proficiency needs both linguistic accuracy and the ability to navigate language use in authentic communicative situations.
The principles of CLT further emphasise interactive and learner-centred approaches, highlighting the communication, task, and meaningfulness principles, which prioritise engagement in real-life language use over repetitive drills (Richard, 2015). To support these principles, Richards and Rodgers (2001) mentioned discussions, role-plays, simulations, and brainstorming as effective teaching activities that allow learners to practise the target language in meaningful and authentic contexts. A core objective of these activities is to develop fluency, defined as the ability to sustain clear and continuous communication during meaningful interactions, even when language proficiency is limited (Richard, 2015). Fluency is nurtured through activities that encourage negotiation and authentic language use, contrasting with accuracy-focused practices, which prioritise correct language forms. As Diana (2014) notes, while structural approaches emphasise accuracy, CLT positions fluency as the primary goal of language instruction, reflecting its commitment to practical, real-world communication. In CLT, teachers act as facilitators, moderators, and motivators, balancing classroom authority with learner-centred practices by organising resources, managing operations, and guiding communicative activities (Misirov, 2021; Noor et al., 2021). Unlike traditional methods, CLT shifts the focus to students as central participants, fostering autonomy, comfort, and responsibility in their communication. In CLT, learners play an active role as negotiators of meaning, aligning with interactionist theory, which stresses comprehensible input through communication (Breen & Candlin, 1980). Unlike traditional methods, CLT positions students as central participants who acquire language through interaction, particularly in small-group activities (Abdelmageed & Ahmed, 2020). 
Some-Guiebre (2021) studied the uses of communicative methods in teaching English in Burkina Faso. The study sampled 250 English as a Foreign Language (EFL) teachers from three regions of Burkina Faso. The participants were evenly distributed between rural and urban areas, with 125 facilitators from each group. From this larger group, five teachers and two educator supervisors were selected for the qualitative phase through a purposive sampling method. The study found that the implementation of communicative approaches in EFL teaching in Burkina Faso is largely superficial, with many trainers relying on traditional methods due to large class sizes, limited resources, insufficient training, and perceived impracticality of communicative strategies. While most instructors have access to syllabi, few use them effectively, and textbooks often mismatch syllabus objectives. 
Again, Ajape et al. (2023) investigated CLT in the teaching and learning of the Arabic language in Nigerian Universities. The research involved observations and document analysis of EL instruction in a classroom setting. The findings of the study indicate that English is primarily used as the medium of instruction in Arabic language courses, with only limited use of Arabic. Factors identified as hindering the effective implementation of CLT include inappropriate course content, overly complex instructional materials, and the absence of supportive teaching environments.
On the other side, Mollel (2021) conducted a study on the CLT method on student learning in Tanzanian secondary schools, specifically in Arusha district. The study used a mixed approach, with the sample size of six secondary school English language teachers and twenty-four students, totalling thirty participants. The study revealed that CLT practices are widely applied in secondary schools through pair work, group activities, role-plays, and discussions, which show active teacher and student participation. On the other side, outdoor activities, especially debates and English clubs, further strengthen speaking and listening skills by encouraging practical language use. In the end, the study recommended strategies of teacher facilitation, professional training, supportive environments, and close supervision for the effectiveness of the CLT approach. 
Similarly, Hasani (2023) investigated further challenges in Tanzania, and the data revealed that insufficient practice time, lack of stakeholder motivation, and difficulties in developing learners’ language competence. While CLT is considered an effective approach, its success is hindered by these obstacles. However, little research has focused on how teachers in Zanzibar specifically align their classroom practices with CLT principles as outlined in the national curriculum and policy.
Furthermore, in Indonesia, evidence from Christianto (2019) shows benefits for communicative competence, with most teachers holding positive attitudes. It was found that 75% supported its use and 78% demonstrated knowledge of it, though 63% noted challenges. Similar findings were reported in Tanzania, where teachers expressed favourable views but rarely implemented CLT effectively in practice (Ndulila & Msuya, 2017). Overall, while attitudes toward CLT are generally positive, actual classroom application remains inconsistent, making it necessary to observe its real use in secondary school settings. 
5. Methodology 
The research employed a qualitative research approach within the constructivist paradigm. This method emphasised the quality of practices and provided deeper insight into participants’ experiences and classroom activities (Silverman, 2010; Creswell, 2009).   An ethnographic design was utilised, relying mainly on observations, Focus Group Discussion (FGD) and interviews over an extended period to gain an in-depth understanding of participants’ experiences in their natural setting. 
The study focused on two government secondary schools in Unguja, referred to as School A and School B, in an urban area. These learning institutions were chosen because they had enough teachers and students to participate, and showed contrasting performance in CSEE exams, with School A performing poorly and School B meeting pass standards. The study involved 18 participants: eight secondary EL teachers, two English Language Subject Inspectors henceforth (ELSIs), and eight students from Forms One to Four. Despite the small sample, in-depth insights were obtained, with data saturation achieved through nine interviews and four FGDs, as participants shared common experiences and patterns (Hennink & Kaiser, 2021). The researcher employed observations, FGDs and interviews to collect sufficient data and address the study’s research objective. Thematic analysis was applied to analyse data from observations, interviews, and FGD. The researchers read the data, coded, and categorised, while ensuring participant anonymity. Findings were presented through themes, quotations, and percentages.
6. Findings and discussion
[bookmark: _Toc208959713]This section presents data, analysis, and discussion of the findings, drawing on insights from the inquiry participants to address the objective outlined in the introduction part. 
6.1 Teaching Activities Incorporated into CLT Principles
[bookmark: _Toc208960485][bookmark: _Toc208960737][bookmark: _Toc208960818]Three primary tools were employed to gather data for the study's objective: FGD with the students learning EFL from the selected schools, observations in selected EFL classrooms and interviews with English Language subject teachers and ELSIs. Four major themes emerged, which are: interactive activities that promote communicative learning, the use of authentic materials, and the promotion of communicative competence through student-centred learning, and discrepancies of CLT principles and classroom practices.





[bookmark: _Toc208960490][bookmark: _Toc208960742][bookmark: _Toc208960823]Table 1. Interactive Activities Observed in EFL Classrooms
	SN
	Teaching Activity
	Observed Session
	Total Session
	%

	1
	Pair/Group Work
	12
	16
	75.00

	2
	Simulation
	7
	16
	43.75

	3
	Game
	6
	16
	37.50

	4
	Role Play
	0
	16
	00.00

	5
	Information Gap
	6
	16
	37.50

	6
	Debate
	0
	16
	00.00

	7
	Jigsaw
	0
	16
	00.00

	Average
	4.43
	16
	27.68



(Field Source, 2025)

Table 1 illustrates the frequency and percentage of interactive activities observed in EL Classrooms.  The data reveals a disparity in the implementation of CLT activities, indicating that certain activities are frequently used while others are completely lacking.
Pair/Group Work was the most common activity, happening in 12 out of 16 sessions (75%).  This finding indicates that teachers in the examined schools favour collaborative learning methodologies that promote peer engagement.  Pair and group work give students a chance to negotiate meaning, share ideas, and practice fluency, which is very much in line with CLT principles. Simulation was noted in 7 sessions (43.75%), suggesting that certain teachers made efforts to integrate authentic communicative contexts. There were 6 sessions (37.5%) with games and information gap activities.  Their use indicates that teachers were attempting to create vocabulary and fluency tasks that are engaging, motivating, and communicative. 
Information gap activities, on the other hand, provide students with real reasons to communicate by requiring them to share missing information.  Although these activities were effective, they did not occur frequently, suggesting that teachers primarily used more traditional reading or teacher-led tasks.
Role-play, Debate, and Jigsaw activities were not observed at all (0%).  Their lack of use suggests that teachers either don't feel confident enough to handle these kinds of activities or that there are structural issues in the classroom. This finding is different from Mollel (2021), who reported that debate was used to improve listening and speaking skills in the observed schools of Arusha district. This present study revealed that teachers skip topics essential for developing EL communication skills, such as debate and essay writing. As a result, a significant gap was observed between what was expected in the CLT approach as recommended by the English syllabus and the reality in the EFL classrooms of secondary schools in Zanzibar.
The overall average frequency of interactive activities was 27.68%, which shows that CLT strategies were only used in a few cases. The results show that teachers prefer activities that are easier to do with a lot of students, like pair or group work, and stay away from harder activities, like debate. These results align with prior research (Sotlikova & Sugirin, 2016), demonstrating that although educators recognise the significance of communicative activities, their instructional methods frequently do not fully incorporate CLT.  The restricted variety of interactive activities noted indicates that communicative opportunities for learners are still limited, hindering the growth of advanced communicative skills like negotiation and critical expression. This suggests a limited variety in the use of communicative strategies since Richard and Rodgers (2014) elaborate that CLT is a learner-centred method that prioritises language practice throughout class time. Therefore, minimum language-mediated tasks observed from EFL classrooms suggest a gap between what CLT entails and the actual teaching practices in the selected EFL secondary classrooms of Zanzibar. The insights shared in this section shed light on how EL teachers are using CLT strategies in their classrooms.  
The interviews highlight similar findings when teachers from School A were asked to explain what teaching activities they use to promote communicative learning. Teacher 1 from School A responded that “Group discussion is the most interactive method used in the class, allowing all students to participate” (Interview with Teacher 1, School A, June 2025). 
TA3 further explained that, “I often use question-and-answer and group discussion in my classes…” (Interview with Teacher 3, School A, June, 2025).
The teachers in School A emphasised that they use group discussion as an active method to teach their topics. When asked the same question to Teacher 2, from School B, she responded; 
I mostly like to employ pair work and group discussions since it makes the students feel at ease when they chat to each other.  I give them a theme and they talk about it.  I move around to give directions sometimes, but I don't interrupt too much (Interview with Teacher 2, School B, July, 2025).
[bookmark: _Toc208959715]Comment from Teacher 4 of School B highlights that pair and group work enhance communication skills by allowing students to share ideas freely, with the teacher acting as a facilitator. Such activities also build confidence, particularly among shy learners, and encourage students to depend on peer interaction rather than teacher guidance. These findings exemplify fundamental principles of CLT, which prioritise learner-centred engagement, fluency, and collaboration over instructor authority (Littlewood, 2007; Savignon, 2018). The result contradicts the study of Sekiziyivu and Mugimu (2017), which presented that pairs and group work were the least applied techniques used by teachers due to several challenges, despite their importance and effectiveness in CLT implementation. 

6.2 Use of Authentic Materials 
In 16 classroom observations, in schools A and B, from Form One students to Form Four students, the researchers of the present study succeeded in seeing the kind of materials used by the teachers to achieve communicative learning in their EL classrooms. In school A, it was found that there is a significant shortage in the use of teaching and learning resources, particularly during literature lessons. Although Teacher 1 from School A was conducting a lesson on the critical analysis of the novel in Form IV class, it was observed that none of the students possessed a copy of the book during the session. 
However, during the researcher's second visit to School A, there was a notable improvement from Teacher 1 from School A in the use of instructional materials. In this session, Teacher 1 from School A effectively incorporated a chart to facilitate the teaching of characters in the subject matter. Utilising a "Who Am I?" activity, the teacher selected one student to read out the characteristics of a specific character, while another student was tasked with identifying the character based on the described traits. The lesson became more interactive, and students were actively involved in the learning process. They were given opportunities to speak and participate in the lesson.

Figure 1. Who Am I Activity
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(Field Source, 2025)
The observations reveal an initial inadequacy of instructional resources in School A, particularly during literature lessons, where students lacked access to the novel under study. This limitation hindered effective engagement and constrained communicative learning opportunities. However, during the subsequent visit, Teacher 1 demonstrated improved instructional practice by integrating a chart to support character analysis. The “Who Am I?” activity depicted in Figure 1 fostered meaningful interaction, encouraged oral participation, and aligned with key CLT principles by promoting learner-centred communication. Overall, the shift illustrates how even minimal teaching aids can enhance classroom interaction and support communicative competence.
Another finding was noted in School B, where Teacher 2 from School B introduced the topic of "Intensive Reading" in Form III class. While students were expected to read and answer questions as intended, Teacher 2 from School B revealed that there was only one textbook and no extra copies of the reading text. The researcher further observed that students had to share a single textbook and made an effort to respond to the questions, although Kiswahili was occasionally used during the discussion.
During the classroom observations, the researcher further noted that inadequate access to the core text severely limited student engagement and participation, especially during group discussions and individual analysis tasks.  These findings are consistent with those of Hasani (2023) and Philipo (2024), who also reported that teachers faced a shortage of classroom materials despite being required to implement CLT in the teaching of English.
[bookmark: _Toc208959716]Drawing on the above findings, it was observed that CLT remained largely theoretical and ineffective in EFL classrooms of secondary schools of Zanzibar. This is because, while CLT encourages meaningful interactions with language through a variety of resources, reality in the classroom reveals a significant shortage of instructional materials.
6.3 Promoting Communicative Competence through Student-Centred Learning
The insights gathered from classroom observations revealed that some EL teachers in secondary schools seldom embrace student-centred approaches to enhance communicative competence. In the lesson of 45 minutes, it was observed that Teacher 4 of School B gave the students a quiz that consisted of three tasks. The first task required the learners to answer the question given by the teacher, where the learners brainstormed the vocabulary concerning the topic of “Family Tree”. The students were required to write down their answers and then present orally before the class. The following tasks, students were supposed to engage in filling the gaps and rewriting the sentences to complete the meaning, for instance, joining the sentences using neither… and other conjunction forms, including unless and despite.  
The results presented from classroom observations indicate that Teacher 4 from School B's lesson exemplifies a blended approach that fosters communicative competence through interactive and student-centred activities. While the tasks included some controlled practice, they were thoughtfully designed to promote learner autonomy, participation, and the practical application of language in context.
In particular, the instructional practices of teacher TB4 showcase efforts to incorporate communicative tasks that actively engage students in meaningful ways. For the first task, here the students brainstormed vocabulary related to the topic “Family Tree” and shared their ideas orally. Afterwards, students were required to write their answers in their books.
For instance, the conversation between TB4 and students was noted as follows;
TB4: A child of your sister
SB1: Nephew
TB4: A child of your son/daughter
SB2: Grandchild
TB4: A person you share parents with
SB3: Sibling
This activity aligns well with the principles of CLT, as it encourages learners to use the target language in a relevant and contextualised way. The focus on oral presentation not only helped develop speaking and writing skills but also boosted students’ confidence and interaction with their classmates.
The following tasks show an effort to blend form-focused instruction within a communicative context. These exercises supported students’ grammatical skills while still requiring them to think critically about meaning and sentence structure, effectively merging both functional and structural aspects of the language.
During classroom observations, it became clear that in classes utilising student-centred methods, students were much more involved in pair work, group discussions, and information-gap activities. These engaging tasks offered learners real-life contexts to use English meaningfully, moving beyond mere memorisation of structures. This aligns perfectly with the CLT objective of helping students build fluency and confidence in authentic communication. 
The findings align with Mollel (2021), who reported that secondary schools widely implement CLT practices through activities such as pair work, group tasks, role-plays, and discussions, reflecting active engagement from both teachers and students.
6.4 Discrepancies of CLT Principles and Classroom Practices
When the researcher asked ELSI in the interview, that have teachers in Zanzibar received training or guidance on implementing CLT? If so, what has been the focus of this training, and have the expected outcomes been effectively reached? ELSI1 responded: 
Yes, however, teachers exhibit an inferiority complex, believing that students are incapable of performing activities aligned with CLT principles. As a result, they tend to omit certain topics found in the new curriculum syllabi that are specifically intended to develop communicative competence. For instance, it was observed that teachers skip teaching debate, essay writing, and report writing in the classroom (Interview with ELSI1, June, 2025). 
The ELSI1 confirmed that teachers are provided with various training programs for teaching English, particularly with the new competency-based curriculum, which emphasises communicative competence in the English language. Many teachers are reportedly skipping certain topics that are essential for promoting classroom communication. For instance, some teachers omit teaching debate and using role play.  The data from observation and interview show that although CLT advocates for student-centred learning, use of real-life materials, and communicative interaction, most lessons observed in School A and School B were dominated by traditional and teacher-centred practices, suggesting a clear deviation from CLT principles. 
Interestingly, those missing CLT practices are what students prioritise in learning.  As confirmed in the FGD conducted by the researcher with students from School A, when the students discussed which activities they prefer, and what makes them enjoyable in class. Student 1 from School A stated, “We have limited time to use the language in class because most of the teachers spend time explaining and providing instructions” (FGD from Student 1, School A, June, 2025). 
This statement reveals that students consequently have very little time to use the language in real life. 
Another Student 2 from School A stated that “there are many interactive activities that we do not do in English lessons, such as role play, which we often do in Kiswahili lessons instead” (FGD from Student 2, School A, June, 2025).
 Another Student 3 from School A added that “there are many activities we enjoy but are not practised in class, including debates, storytelling, and presentations” (FGD from Student 3, School A, FGD, June, 2025).
The above extracts confirm what ELSI1 has complained about, namely that some teachers neglect topics essential for the development of communicative competencies. Exclusion of interactive teaching activities from classroom practice results in the denial of students' opportunities to engage in authentic communication, which is central to acquiring proficiency in the target language. This finding is different from Mollel (2021), who reported that debate was used to improve listening and speaking skills in the observed schools of Arusha district. This study revealed that teachers skip the topics which are essential for developing EL communication skills, such as debate and essay writing. These findings reflect the significant gap between what was expected in the CLT approach as recommended by the English syllabus and the reality observed in the EFL classrooms of secondary schools in Zanzibar.

7. Conclusion 
Based on the findings, this study concludes that although CLT principles are acknowledged in theory, their practical application in Zanzibar’s secondary school English classrooms remains limited. Teachers predominantly rely on easier and more manageable activities, such as discussion through pair and group work, while communicative tasks like debates, role-plays, and jigsaw exercises are often neglected. The existence of inadequate use of authentic materials and the dominance of teacher-centred practices further constrain opportunities for learners to develop communicative competence. These discrepancies between curriculum expectations and classroom realities suggest a need for sustained teacher training, adequate resource provision, and pedagogical support to ensure that CLT is effectively implemented and that learners engage meaningfully with the English language in authentic communicative contexts.

8. Recommendations
Based on the conclusion drawn from the study, the study recommends that teachers receive continuous professional training to enhance their practical skills in implementing CLT strategies, particularly in interactive and learner-centred teaching. Adequate provision of instructional materials should be ensured to support communicative learning, while the use of authentic resources should be encouraged to make lessons more meaningful. Regular monitoring and supportive supervision are essential to promote effective CLT application in classrooms. Schools should also foster collaboration among teachers to share experiences and strategies that enhance communicative competence. 
Future research should examine the effectiveness of teacher training and explore teachers' and learners’ perspectives on CLT practices to strengthen its implementation in Zanzibar’s secondary schools.
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