Teaching Competence of Day Care Workers as Strategic Input for Extension Project Planning




.     
.
              . 
                     
	.
..


.
ABSTRACT 

	
This study aimed to determine the perceived extent of training received, level of competence, challenges encountered, and preferred programs of Day Care Workers (DCWs) through an expert-validated survey questionnaire, and to propose an intervention to enhance their competency. A descriptive quantitative design was employed. Conducted from June 2023 to June 2024 in a municipality in Camarines Norte, Bicol Region, Philippines, the study involved female DCWs serving in 25 barangays, all officially listed by the Department of Social Welfare and Development. Each respondent managed a Barangay Hall space accommodating 10–25 children aged 3–5 years, who attended nursery classes free of charge. Funding was provided by their respective barangays or the local government unit. Respondents were selected based on inclusion criteria: being the assigned DCW in a barangay, having at least two years of service, and having attended relevant training.Findings revealed that performance in curriculum design was lowest, with a weighted mean of 1.80 (fair), indicating a significant gap. Teaching materials design (2.49) and content knowledge (2.47) were moderate concerns. Consequently, DCWs prioritized training in first aid, health and nutrition, child development, and curriculum planning as key areas for professional growth. To address these needs, the DCW-TEACH Extension Program (Day Care Workers Training for Education and Child Health) was developed, anchored on the Theory of the Ripple Effect, to enhance the quality of services provided by DCWs.
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1. INTRODUCTION 

[bookmark: _Hlk213146045]Preschool education for children aged 3 to 4 is not mandatory; however, attending preschool during these formative years is strongly encouraged to support critical developmental milestones in the Philippines. Although not a requirement for beginning learners, the government has its designed Early Childhood Education program (UNICEF, Philippines 2018) . The Philippine government, through its smallest administrative units called the ―barangays, has undertaken the necessary steps to address the need to educate the Filipino children as early as three years old, by creating a barangay day care center nationwide, pursuant to Republic Act 6972 also known as ―Barangay-Level Total Development and Protection of
[bookmark: _Hlk213146072]Children Act. This act was geared toward the total development and protection of children up to six years old (Senate, Philippines 2018).While teachers have great impact on the performance of the learners, professional development supports early childhood educators and managers in fostering inclusion. Further,  targeted training enhanced educators’ confidence in working with children of diverse needs, while coaching, reflective practice, and organizational support were identified as essential factors in improving childcare quality (Dionne et al.,  2025).

Barangay Day Care Centers are required to provide children with intellectual and mental stimulation, as well as healthy recreation, to promote social skills and values. They must also ensure a safe environment and proper nutrition. At this stage, children begin to learn social and emotional skills, basic concepts, and how to develop their interests. They also form relationships with parents, peers, and teachers. This serves as the foundation for their future growth.Day Care Centers are vital spaces where children develop their personalities and skills. Since these facilities serve as second homes, it is crucial to provide a comfortable and secure environment for both teachers and learners (Gumasing et al., 2021).


In every Day Care Center, it is imperative to have Day Care Workers (DCWs) who ensure the implementation of RA 6972 through the initiative of the Barangay Chairperson, who is responsible for endorsing and/or hiring a DCW. Since one of the conditions for hiring DCWs is that they live close to the center, the daycare employees that make up the majority of the public daycare system's staff are typically chosen from within the neighborhood. A potential DCW applicant must meet certain requirements, such as having completed at least two years of college and holding certification from the Department of Social Welfare and Development (DSWD) or an entity with DSWD deputization confirming they have met the requirements for early childhood care and development training

Moreover, Higher Education institutions are mandated to perform community extension function, hence it is necessary to ensure that faculty are experts on training others as part of the mandate, hence , Esteban (2024) developed and validated a framework for assessing community extension programs using the SERI model—Satisfaction, Effectiveness, Relevance, and Impact—as indicators of quality and sustainability. The study stressed that success depends not only on outputs but also on alignment with community needs, long-term benefits, and active participation. It further noted that organizational capacity, leadership, and external factors such as governance and resources shape program impact. The framework offers higher education institutions a structured tool to strengthen extension services and ensure responsiveness and sustainability.

Early childhood programs, whether center- or home-based, are vital in meeting children’s social, emotional, cognitive, and physical needs. Educators and care providers play a central role in fostering holistic development, with quality care requiring nurturing relationships, structured learning, and health supports to build a strong foundation for lifelong well-being ( Murray et al.2025) 

According to a Department of Social Welfare and Development officer, 42 Barangay Day Care Workers (DCWs) serve the 25 barangays of Daet, Camarines Norte. While adapting to changes brought by COVID-19, they face challenges in sustaining the Day Care Program and enhancing their competence. Although DSWD provides training guidelines, part of the budget was diverted to community healthcare during the pandemic, limiting support for DCWs. Despite the existence of training programs for Day Care Workers (DCWs), many remain underutilized or inconsistently delivered due to chronic funding shortages. These limitations not only reduce the frequency of sessions but also restrict the depth and relevance of the content provided—leaving DCWs without the updated skills and knowledge they need to respond to the evolving developmental needs of young children. 

The identified gap presents an opportunity for collaboration. Partnering with academic institutions—such as local universities, teacher education programs, and early childhood centers—allows day care programs to access expertise, research-based strategies, and resource support. Malibiran (2023) highlighted that such partnerships provide training and mentorship, strengthen initiatives like day care services, and improve monitoring and evaluation for sustainability. Hence, this study explores the following research objectives:
1. Identify the perceived extent of training received and competence of Day Care Workers
2. Determine the challenges encountered in teaching of Day Care Workers
3. Identify the preferred training approaches of Day Care Workers
4. Propose a community extension program design for of Day Care Workers

Legal Bases and Mandates: Existence of Day Care Center in the Philippines
            
By virtue of the Republic Act No. 6972 dated November 23, 1990 “An Act Establishing A Day Care Center In Every Barangay, Instituting Therein a Total Development and Protection of Children Program, Appropriating Funds Therefore, and For Other Purposes” establishing "Barangay - Level Total Development and Protection of Children “  was enacted. The primary policy is to defend children's rights to assistance, including good care and nourishment, and to provide them with extra protection against all types of neglect, abuse, cruelty, exploitation, and other circumstances harmful to their development. This is declared to be the State's policy. The main beneficiaries of this act are Filipino children under the age of six (6) who need the utmost care from their families and communities. To that end, a daycare facility is established with a comprehensive program for the development and safety of children in each barangay (Gumasing et al., 2021). The Barangay Council, through the Barangay Chairperson, is responsible for providing honoraria for the daycare workers, supplies, and all other needs of the daycare center.            
 
With funding support and assistance from the Sangguniang Barangay, the DCWs perform their tasks. However, given the various responsibilities required of a DCW, the major call for the provision of literacy education or Early Childhood Education, Early Childhood Care and Development (ECE-ECCD) programs for the development of children’s well-being is a major consideration.           

[bookmark: _Hlk213147229]As required by law, the DSWD is responsible for overseeing the quality of these programs for children through a variety of institutions operated by local governments, non-profits, people's organizations, national government agencies, government-owned and -controlled corporations, and other private individuals. The physical, intellectual, social, and emotional needs of children placed in these ECE-ECCD institutions must be met. Responsive, nurturing, stimulating, and consistent care is essential, and it can only be provided in environments with stable, well-trained personnel (DSWD,2020). Therefore, it is critical that Day Care facilities and their service providers undergo a process of accreditation, which includes an annual accreditation of both the DCWs and DCCs. 

DCWs’ Pedagogical Knowledge and Its Implications Among Learners

With the many expectations placed on DCWs in providing care for children, including meeting their physical, intellectual, social, and emotional needs, ECCD Centers and service providers have a primary goal of promoting children’s growth and development. Thus, it is the duty of service providers to encourage children's growth in all areas. This is achieved through the use of a developmentally appropriate curriculum for young children, which includes content, methods, activities, materials, suitable guidance techniques, and interactions, as well as the integration of health, nutrition, and other complementary services. Authentic assessments of children are also conducted to provide service providers with a comprehensive understanding of each child in their care (Department of Social Welfare and Development (DSWD, 2020). Additionally, the Standards for Day Care and Other ECCD Centers and their Service Providers are intended to benefit children in the long term; they must ensure that children from birth to age six receive consistently excellent care and education so they can reach their full potential. Alongside this, it is imperative that DCWs be equipped with pedagogical knowledge to ensure they can effectively deliver the crafted curriculum for the learners.

[bookmark: _Hlk198818716]Moreover, From the perspective of a well-trained education provider, knowledge of classroom management, assessment practices, lesson planning, and adaptivity in heterogeneous learning groups are essential components of pedagogical knowledge. These competencies are particularly vital for children aged 0–11, as education during these formative years strongly influences long-term development. Recent studies confirm that the quality of childcare and pedagogical practices significantly impact children’s socio-emotional and cognitive growth (Sluiter, Fukkink, & Fekkes, 2023). Likewise, Veliz, Zhang, and Ba Akhlagh (2025) emphasized that early childhood educators must possess strong pedagogical content knowledge to design culturally responsive and effective learning experiences, ensuring holistic child development..

In the current study, the expectations among DCWs are therefore seen as an opportunity to provide assistance through providing trainings in collaboration with DSWD along areas which they are expected to be knowledgeable to better perform their job description. 

Training and Development Programs for Day Care Workers

Strengthening the early childhood workforce through structured training and professional development is essential for improving job quality and educational outcomes (OECD ,2023). Similarly, the UNICEF (2023) Early Learning Framework emphasizes that continuous professional development aligned with organizational strategies is critical to addressing learning poverty and ensuring equitable access to quality education. Together, these findings affirm that aligning training with organizational strategy not only enhances workforce competence but also ensures long-term sustainability and impact in education and care services.

Moreover, training and development refer to the process of acquiring or transferring the knowledge, skills, and abilities (KSA) required to perform specific functions. Their advantages extend beyond individual growth, offering strategic benefits for organizations by enhancing adaptability and long-term success. To address present and emerging challenges, training activities range from preparing employees for current roles to fostering knowledge sharing that broadens organizational scope and improves service delivery. These initiatives emphasize professional enrichment and strengthen individual, group, and organizational efficacy (Niazi, 2011). Recent studies reinforce this view: the OECD (2023) underscores that structured professional development is essential for improving the quality of early childhood education and workforce stability, while the UNICEF (2023) Early Learning Framework highlights that continuous training aligned with organizational strategies is critical for reducing learning poverty and ensuring equitable access to quality education. Similarly, Said, Mansor, and Omar Ali (2025) found that training and development significantly influence organizational performance, making them indispensable for optimizing human resources.

There is an existing standard to assess the performance of the DCCs and DCWs, which serves as a guide in performing their main functions. DCCs care about assisting young children in reaching their developmental milestones. However, a survey carried out by an institution revealed that while the majority of DCWs had graduated from high school or college, only a small number had a college degree in a field related to education, meaning they lacked formal training in early childhood education (Escarlos, G. S. et al., 2019).

Challenges in Teaching Face by Day Care Workers

Persistent challenges continue to affect the services of DCWs. Llurag and Kilag (2024) highlighted that gaps in infrastructure and resources restrict equitable access to quality early childhood education in the Philippines, with such deficiencies creating wider issues in program delivery. Likewise, the Philippine Institute for Development Studies (PIDS, 2024) noted that inadequate facilities and inconsistent quality among day care workers hinder effective preschool curriculum implementation. In-service training remains problematic, as Sahoo and Pradhan (2024) observed that professional development under the National Education Policy 2020 often fails to meet the specific needs of early childhood education, limiting teachers’ ability to address curriculum challenges. Parental attitudes also pose difficulties—UNICEF (2024) reported that many families still perceive preschool primarily as play rather than structured learning, weakening collaboration between schools and homes. Workforce limitations further compound these issues, with the OECD (2023) pointing out that insufficient teaching experience and unstable employment conditions reduce educators’ capacity to deliver inclusive and high-quality practices.

Many preschool teachers lack understanding of the early childhood curriculum and have insufficient teaching and learning materials, while parental non-involvement makes implementation difficult. Teachers, materials, and parental support are key factors influencing curriculum delivery. Natumi (2016) recommended frequent in-service training for both teachers and parents to strengthen early childhood education. Konstantyner et al. (2017) further found that teachers in philanthropic child care centers were younger, had lower income and education, and carried heavier responsibilities due to larger class sizes and longer working hours.

From the cited studies above, the following challenges faced by Day Care Workers (DCWs) were noted: mismatched trainings, lack of teaching and learning materials, limited parental involvement in student activities, and low wages for teachers. Consequently, the current undertaking aims to identify the present status of DCWs in the locale of the study by reviewing previous literature to determine what has already been explored and to highlight areas that require further investigation or improvement.

CONCEPTUAL FRAMEWORK

This research is anchored into the input-process-output model. The inputs are the variables such as Day Care Workers Extent of Training, Day Care Workers’ Competence in Educating Children, Day care Workers’ Encountered Challenges, Day Care Workers’ preferred training program, and eventually develop a Competency enhancement extension program for them. 
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Figure 1. Conceptual Framework Showing the Process of Analyzing the Need
Toward Creation of Extension Program Intervention Design

THEORETICAL FRAMEWORK

This study is anchored on Edward Thorndike’s Law of Effect, which states that any behavior followed by pleasant consequences is likely to be repeated, while behavior followed by unpleasant consequences is likely to stop (Thorndike, 1911/2000). In the context of the current situation of the DCWs, where limited training opportunities exist due to lack of support from some Barangay Councils, as noted by the MSWDO, training assistance from CNSC would be highly beneficial. Such support would enable DCWs to deliver competent services, help children succeed in learning assessments, and improve the effectiveness of teaching practices.

A ripple effect refers to a series of consequences triggered by a single action that gradually spreads across contexts. In education, this concept has been associated with Chaos Theory, which explains how small, well-structured interventions can generate wider systemic changes in learning environments (Breedt & Fourie, 2024). For Day Care Workers (DCWs), the ripple effect begins with stable opportunities to build competence, compensating for time lost and missed trainings due to limited budget support. When DCWs are provided with training in pedagogical approaches, content knowledge, curriculum design, teaching materials, and classroom management, the impact extends beyond individual skill development. It creates a chain of positive outcomes—children benefit from improved teaching practices, attain holistic formation, and become functionally literate as early as their elementary enrollment. Thus, the ripple effect underscores how investment in DCW training can transform not only educators but also the broader community of learners.
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Figure 2. Theory of the Ripple Effect
           


2. material and methods
 
This study employed a descriptive quantitative research design using survey methods to identify and describe respondents’ perceptions of their training and competencies in teaching day care children. It examined the extent of training and competence of DCWs, the challenges they encountered, and their preferred training topics based on expected competencies. The study also proposed an extension project concept to enhance the services of Barangay Day Care Workers. Respondents were selected through purposive sampling, ensuring representation from DCWs across the 25 barangays. A structured survey questionnaire served as the main instrument, and its internal consistency was tested, yielding a Cronbach’s alpha value of 0.87, which indicates high reliability.

A researcher-made questionnaire was developed to gather data aligned with the study’s objectives. Part 1 identified the respondents’ perceived extent of training; Part 2 determined the DCWs' level of competencies in teaching day care children; Part 3 identified the challenges encountered by DCWs; and Part 4 solicited information on the respondents’ preferred topics for training programs. Faculty members from the College of Education, who teach Child and Adolescent Learners and Learning Principles, were consulted to validate the content of the questionnaire. Pilot testing was conducted with private school teachers handling preschool and pre-kindergarten classes. Revisions to the questionnaire were made based on suggestions from faculty experts and the results of the pilot testing.                  

The reliability of the questionnaire was determined using Cronbach's Alpha. The survey was administered to 42 day care workers from the Local Government of Daet, with the assistance of the MSWDO officer and the staff of the Day Care Centers.

The data were analyzed using weighted mean to determine the extent of training attained by DCWs and their level of competencies in pedagogical knowledge, content knowledge, curriculum designing, teaching materials design, and management of learning. The formula for computing its value is presented below:

                      WM = 
Where:
WM = Weighted Mean
∑ = summation
fi = frequency
xi = the weight of category responses
n = total number of respondents
                                                                i from 1 to n
          
The data were gathered through using the Weighted Mean (WM) formula.It  started by collecting responses from participants on various categories, each assigned a specific weight based on its importance. The frequency (fi) of each category response is recorded, representing how many respondents selected that option. Each frequency is then multiplied by its corresponding weight (xi). These products are summed up to get the total weighted value. This sum (∑) is then divided by the total number of respondents (n) to obtain the Weighted Mean. This calculated WM reflects the average response, considering both the frequency and the significance of each category, providing a comprehensive understanding of the overall trends and perceptions in the data.

Data Gathering Procedure

The researcher administered the survey questionnaire to the DCWs with assistance from the Municipal Social Welfare and Development Office (MSWDO). The survey was conducted over a two-week period in June 2023 within the barangay day care centers, ensuring a familiar and comfortable environment for the respondents. Each questionnaire required approximately 20–30 minutes to complete.

In addition, a semi-structured interview was conducted with the Municipal Social Welfare and Development Officer (MSWDO) to obtain initial data and contextual background for the study. The interview comprised ten guiding questions, lasted approximately one hour, and was held at the MSWDO office. With the respondent’s consent, detailed note-taking was employed to ensure accuracy and reliability of the information gathered. This process provided valuable insights into local gaps in training and support as perceived by the MSWDO.



[bookmark: _GoBack]3. results and discussion

[bookmark: _Hlk213143928]Table 1. DCWs Perceived Extent of Training Received
	a) Child development care procedures
	3.77
	Very Good

	b) Assessment of children
	3.84
	Very Good

	c) Process of curriculum planning
	3.16
	 Good

	d) Development of learning materials
	3.94
	Very Good

	e) Classroom management or guiding children’s behavior
	3.84
	Very Good

	f) Conduct of creative activities
	4.03
	Very Good

	g) Working with families and Communities or parent involvement and education
	4.00
	Very Good

	h) Health and nutrition
	4.16
	Very Good

	Average Weighted Mean
	3.97
	Very Good


	4.20 - 5.00 - Excellent; 3.40 - 4.19 - Very Good; 2.60 - 3.39 - Good; 1.80 - 2.59 - Fair; 1.00 - 1.79 – Poor
                  
Table 1 presents DCWs’ perceptions of training received, highlighting health and nutrition (WM = 4.16) and creative activities (WM = 4.03) as the highest-rated areas. These domains were viewed as very good, reflecting notable gains in knowledge, skills, and competencies. By contrast, child development care procedures received the lowest rating (WM = 3.77). Although still interpreted as very good, it was considered the least effective, pointing to the need for stronger emphasis on foundational caregiving skills crucial for holistic child development. UNICEF (2021) stresses that comprehensive training in child care practices is vital for quality early childhood education and positive developmental outcomes.

[bookmark: _Hlk213147418][bookmark: _Hlk213147434]Moreover, these findings are consistent with Ivy and Schreck (2008), who emphasized that daycare workers should receive thorough training in curriculum planning as a prerequisite for employment. At a minimum, they are expected to have attended a seminar or workshop on the subject. However, in some areas, few daycare centers formally require this competency, as many offer their own training programs. As a result, daycare workers are tasked not only with supporting children's developmental needs but also with maintaining a healthy, safe, and nurturing environment (Ivy & Schreck, 2008). Additionally, capacity-building initiatives, such as the Early Childhood Education Program (ECEP) and other training sessions organized by the Early Childhood Care and Development (ECCD) Council, ensure that daycare workers are equipped with the necessary skills and training to address the identified needs of the learners entrusted to them in their respective barangays. Being an expert in handling children is advantageous; however, it is crucial for daycare teachers to adopt a child-centered perspective. This involves understanding the specific needs of the learners and recognizing when to encourage them to sit, focus their attention, use nameplates, or sit properly on their chairs or mats during class activities. Creating a welcoming and supportive environment is key, as it allows children to feel comfortable and reduces the likelihood of disruptive behavior (Kaiser & Rasminsky, 2020).


[bookmark: _Hlk213143944]Table 2. DCWs Perceived Teaching Competence
	Indicators
	WM
	Interpretation

	I am well knowledgeable on various pedagogical approaches
	2.65
	Fair

	I am well equipped with content knowledge
	3.74
	Very Good

	I am knowledgeable on curriculum designing
	1.80
	Fair

	I am knowledgeable on teaching materials designing
	3.79
	Very Good

	I am knowledgeable on management of learning
	3.74
	Very Good

	
Average Weighted Mean
	3.76
	Very Good


	4.20 - 5.00 - Excellent; 3.40 - 4.19 - Very Good; 2.60 - 3.39 - Good; 1.80 - 2.59 - Fair; 1.00 - 1.79 – Poor



Table 2 presents the daycare workers’ (DCWs) level of teaching competence, emphasizing the two highest-rated indicators: teaching materials design (WM = 3.79) and content knowledge (WM = 3.74). These results suggest that DCWs demonstrate very good competence in creating instructional materials and effectively delivering subject content. In contrast, curriculum designing received the lowest rating (WM = 1.80), interpreted as fair, revealing a significant gap in this area. This disparity highlights the need for targeted professional development to strengthen curriculum planning skills. Bredekamp (2019) underscores that effective curriculum design is vital in early childhood education, ensuring that learning experiences are developmentally appropriate and responsive to children’s needs.

The guidelines on standards for daycare and other ECCD centers and service providers (for children aged 0–5.11 years), AO#29, s.2004 Tulong Dulong of the DSWD, Philippines, specify that DCWs must receive at least 12 hours per calendar year of staff development, whether formal or non-formal training. Despite this mandate, the indicators show that two areas were marked lowest in terms of perceived competence, particularly curriculum design. This finding calls for reinforcing professional development programs to address weaknesses and ensure holistic competence among DCWs in delivering quality early childhood education.

[bookmark: _Hlk213147467]The data show that the daycare workers have a fair knowledge of pedagogical approaches, enabling them to identify appropriate activities and curriculum designs for their students' levels. However, this could be further enhanced by learning diverse instructional strategies to ensure the learning process is engaging and interactive, keeping learners motivated and interested. Moreover, the teachers are aware of designing diverse and inclusive learning plans to cater to different learning styles exhibited by the learners. Staying updated on the latest technology is also an essential area for improvement for the daycare workers. Teachers need to prioritize their teaching preparation, focusing on all aspects of learning activities in the classroom (Srinivasacharlu, 2024).

[bookmark: _Hlk213147480]Furthermore, the quality of instruction is essential for building strong teacher-student relationships. Consequently, in the context of daycare workers in the Philippines, professionals view early childhood education as essential for preparing children for formal schooling. They differentiate their roles from simple daycare or babysitting by emphasizing the importance of planning lessons, using developmentally appropriate curricula, and applying their specialized knowledge. Additionally, they highlight program quality, proper funding, and the recognition of early childhood as a vital developmental stage, all of which solidify their identity as educators rather than mere caretakers in daycare settings (Schachter, R.E., Jiang, Q., Piasta, S.B. et al.,2022).

The findings of this study indicate that daycare workers perceive a lack of knowledge in curriculum design, which may impact children's performance during classroom activities. This gap in knowledge could lead to providing learners with content either too advanced or too simplistic for their developmental level, potentially hindering their learning progress.
Table 3. DCWs Encountered Challenges
	Indicators
	WM
	Description

	Pedagogical Approaches
	2.38
	Moderate Problem

	Content Knowledge
	2.47
	Moderate Problem

	Curriculum Designing
	2.44
	Moderate Problem

	Teaching Materials Designing
	2.49
	Moderate Problem

	Management of Learning
	2.42
	Moderate Problem

	General  Weighted Mean
	2.44
	Moderate Problem


	3.25 - 4.00 - Serious Problem; 2.50 - 3.24 - Moderate Problem; 1.75 - 2.49 - Minor Problem; 1.00 - 1.74 - Not at all a problem




Table 3 shows that the DCWs indicate that the challenges they encountered are considered moderate problems (GWM = 2.44). It is also noted that among these challenges, teaching materials design is considered a moderate problem (WM = 2.49), and content knowledge, with a WM of 2.47, is likewise rated as a moderate problem. Although the weighted means vary, curriculum designing, management of learning, and pedagogical approaches are all similarly considered moderate problems. Hence, considering that the respondents identified these indicators as moderate challenges, various reasons were cited in their preferred training areas, emphasizing the need to focus on the mentioned indicators alongside other identified trainings aimed at enhancing their proficiency as DCWs in the municipality.

[bookmark: _Hlk213147519][bookmark: _Hlk213147499]Proficient daycare workers need to understand various pedagogical approaches to effectively engage children in learning activities. These approaches help in tailoring teaching methods to meet the diverse needs of children, fostering their cognitive, social, and emotional development (Gonzales,2023). Further, having strong content knowledge is crucial for daycare workers as it ensures they can provide accurate and age-appropriate information to children. This knowledge helps in creating a stimulating learning environment that promotes curiosity and learning, Curriculum designing is essential for daycare workers to create structured and developmentally appropriate learning experiences (Escarlos, et. Al 2019). Having a concrete knowledge on crafting a well-designed curriculum aligns with the National Early Learning Framework (NELF) and ensures that children receive holistic education, thus this must be installed among DCWs. Moreover, knowledge on designing effective teaching materials is vital for engaging children and enhancing their learning experiences (NELF, 2012). These materials should be visually appealing, interactive, and culturally relevant to keep children interested and motivated. Effective management of learning involves organizing and facilitating activities that promote children's learning and development. This includes creating a safe and supportive environment, setting clear expectations, and using positive reinforcement to encourage good behaviour (De Guzman,2024) among learners specially that they are vulnerable on their ages.

[bookmark: _Hlk213143856]Table 4. DCWs Preferred Training Focus
	Topics of Training
	WM
	Interpretation
	Rank

	Assessment of children
	4.05
	Very Much Preferred
	10

	Child development 
	4.43
	Very Much Preferred
	3.5

	Curriculum planning
	4.43
	Very Much Preferred
	3.5

	Instructional materials development
	4.29
	Very Much Preferred
	9

	Conduct of creative activities 
	4.31
	Very Much Preferred
	8

	Classroom management 
	4.40
	Very Much Preferred
	5.5

	Guiding children’s behavior 
	4.40
	Very Much Preferred
	5.5

	Working with families and communities or Parent involvement and education 
	4.35 
	Very Much Preferred
	7

	First Aid administration 
	4.51
	Very Much Preferred
	1

	Training on Health and Nutrition 
	4.46
	Very Much Preferred
	2

	Average Weighted Mean
	4.36
	Very Much Preferred
	


	                  
         3.25 - 4.00 - Very Much Preferred; 2.50 - 3.24 - Preferred; 1.75 - 2.29 - Somewhat Preferred; 1.00 - 1.74 - Not Preferred



Table 4 illustrates the daycare workers’ (DCWs) preferences for training topics, with all options rated as “very much preferred” (GWM = 4.36). First aid administration emerged as the top priority (WM = 4.51), followed closely by health and nutrition (WM = 4.46). These findings underscore DCWs’ strong emphasis on safeguarding children’s health and safety, reflecting their recognition of the critical role of immediate response in emergencies such as minor injuries, choking, or allergic reactions. Proficiency in first aid not only prevents complications but also ensures timely care, thereby fostering a secure environment for learners. In contrast, assessment of children received the lowest rating (WM = 4.05). While still valued, this area may be perceived as less urgent compared to health-related training. The results suggest that future professional development should prioritize health and safety competencies while balancing the need to strengthen assessment practices. As UNICEF (2021) emphasizes, comprehensive training enhances both the quality of early childhood education and the developmental outcomes of children, while also reassuring parents and supporting children’s emotional well-being.

The Daycare Workers (DCWs) perceived that they have strong training in curriculum planning but less so in child development care procedures. While they believe they are competent in content knowledge and managing learning, they admitted to having only a fair understanding of pedagogical approaches and curriculum design. Moreover, the DCWs indicated that although they view various teaching challenges as moderate, they consider the challenges related to having concrete and comprehensive content knowledge and the process of curriculum design as key areas that need attention to enhance their proficiency. Therefore, they prioritized trainings in first aid administration, health and nutrition, child development, and curriculum planning as the top areas for their professional development. This emphasis on specific training needs highlights the DCWs’ dedication to improving their skills and ensuring the best outcomes for the children in their care.

[bookmark: _Hlk213147543]In the Philippines, the years between birth and age four are crucial for shaping the future of young learners. As highlighted in the Early Years Act of 2013 (Republic Act 10410), investing in early childhood care and development (ECCD) addresses various aspects of children's growth, including cognitive, physical, emotional, and social development. ECCD programs ensure that every child has the best possible start by providing access to high-quality early education, adequate health care, nutrition, responsive caregiving, and a safe environment. These elements are interconnected and essential for holistic development. For example, proper nutrition significantly impacts school readiness, enhances reading comprehension, improves nonverbal cognitive abilities, and increases future earning potential (Orbeta and Paqueo, 2022). By prioritizing ECCD, the government not only secures a brighter future for children but also fosters long-term economic growth. Further, Health and nutrition training for daycare workers plays a critical role in the overall development of children. By equipping daycare workers with knowledge about balanced diets, proper nutrition, and hygiene practices, they can ensure that children receive the necessary nutrients for their growth and development. Thus , conducting this training helps in identifying and addressing nutritional deficiencies and promoting healthy eating habits among children at an early age.



Figure 3. Proposed DCW -TEACH Extension Program
Day Care Workers Training for Education and Child Health(DCW-TEACH)
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To empower Day Care Workers (DCWs) as early childhood educators, investment in four key areas of professional development is vital: curriculum design, content knowledge, continuous professional growth, and child development training. These domains address daily challenges such as limited resources, evolving curricula, and diverse learner needs. Curriculum training enables age-appropriate, culturally relevant learning experiences (Early Childhood Care and Development Council, 2024). Strengthening content knowledge equips teachers to deliver foundational literacy and numeracy for school readiness (Mosher, 2024). Continuous professional development fosters reflective practice and alignment with current pedagogy, enhancing classroom quality (Dubiel, 2024). Child development training builds sensitivity to children’s emotional, cognitive, and social growth, ensuring nurturing environments (National Teachers’ Institute, n.d.). Together, these four pillars are essential for making early childhood care inclusive and transformative
.
CONCLUSION

The DCWs’ preferred training reflects their perceived assessment of their capacity to deliver their tasks. Hence, based on the prioritization rating, they expressed a desire for more training in First Aid Administration, Health and Nutrition, Child Development, and Curriculum Planning. These areas are considered multifaceted, as they involve various experts typically found in higher education institutions. Therefore, it is deemed necessary to initiate a collaboration between the institution that conducted this research and the local government unit that manages the Day Care Centers in the municipality.

It is recommended that priority be given to training in first aid administration, health and nutrition, child development, and curriculum planning for daycare workers. Giving focus on specific training areas will enhance their professional development, demonstrating their commitment to improving their skills and ensuring the best outcomes for the children in their care. Continuous mentorship and refresher courses sustain effective teaching. Funding should support DCWs’ professional development, as their enhanced competencies create a ripple effect that boosts young learners’ achievements during formative years.

Ethical Approval and Consent: 

An Informed Consent form was administered to the DCWs with the supervision of the MSWDO. The data were used strictly for the purpose of this study. The actual need of the DCWs was analyzed to ensure that the intervention would fit their need.
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