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ABSTRACT
[bookmark: _Hlk214092220]This study investigated the tutors’ perceptions on internal quality assurance (IQA) roles for enhancing curriculum implementation standards in teacher colleges in the Morogoro region, Tanzania. The study employed Organizational Development Theory (ODT) as advocated by Kurt Lewin. The study adopted a pragmatic and convergent design under a mixed research approach. The sample size was 102 participants comprising 2 college principals, 9 Internal Quality Assurer and 91 tutors. Whereby, purposive, and stratified random sampling techniques were used to get the representatives. Questionnaires, interview and document analysis were employed to get the data. The data were analysed quantitatively using descriptive statistics and thematic analysis for qualitative data. A Cronbach Alpha of 0.779 for quantitative data, was found while, qualitative data thematic analysis was used. The findings revealed that tutors have positive perceptions on Internal Quality Assurance roles for enhancing curriculum implementation standards in colleges through: promoting professional development, monitoring and assessment of the teaching and learning process, and coordinating college self-assessment exercises. The study recommended that, Ministry of Education Science and Technology through permanent secretary and policy makers should continue to improve its policy to enhance the effectiveness of Internal Quality Assurance for enhancing curriculum implementation standards in colleges. Also, the study recommended that interested educational researchers to investigate this area further. 
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Introduction

Quality education depends on tutors, infrastructure, management, and their ability to improve teaching and learning (Phillymon, 2020). Globally, access to quality education has gained attention, highlighted by the 1990 Jomtien Conference and the 2000 Dakar Framework, emphasizing improved learning outcomes for all children (UNESCO, 2020). By 2030, universal, equitable, and high quality education is another goal of the Sustainable Development Goals (SDG4) (UNESCO, 2015; Gonzalez et al., 2020). With an emphasis on learning outcomes, critical thinking, and effective teaching, UNESCO and UNICEF conferences emphasised the universal importance of high- quality education (Zada, 2023).
Higher education reforms in Germany, such as the Bologna Process, give institutions the freedom to oversee quality assurance through internal and external assessments, encouraging organisational development  and uniqueness (Robken & Schutz, 2023) IQA in Nigeria guarantees educational standards and turns citizens into assets for the country (Rufa’I, 2023). Through IQA in higher education, Kenya prioritises equitable access, quality enhancement, and conformity to international standards (Ogega & Ogochi, 2023). 
IQA in teacher colleges is promoted by the MoEST (2017); 2024) in Tanzania as a transparent, cooperatives method of tracking assessing, and enhancing the quality of instruction. IQA supports educators’ self - evaluation, accountability, and ongoing improvement in addition to external inspections (Mtitu et al., 2023; Matete, 2021) IQA in Tanzania has its roots in post- independence reforms that sought to improve curriculum relevance, effective teaching, and accessibility. Principles, standards, and roles for curriculum and performance monitoring are outlined in national guidelines like the “National Framework for Quality Assurance in Education” with academic staff and principles leading IQA teams (MoEST, 2017; Chalamila & Amos, 2024) IQA’s efficacy in enhancing curriculum implementation is limited due to its lack of  understanding and uneven application at lower and middle educational levels, including teacher colleges, despite its significance (Shahanga et al., 2022). Research on tutors’ opinion of IQA’s contributions to raising curriculum standards in Morogoro’s teacher colleges is motivated by this disparity.
Despite its importance, IQA is poorly understood and inconsistently applied at lower and middle educational levels, including teacher colleges, limiting its effectiveness in improving curriculum implementation (Shahanga et al., 2022). This gap motivates research into tutors’ perceptions on IQA roles in enhancing curriculum standards in Morogoro’s teacher colleges.
In order to guarantee quality assurance and enhance educational performance, Tanzania’s MoEST implemented IQA in 2017 throughout teacher colleges and schools (MoEST 2017: Mbuya & Amos, 2024). IQA keeps an eye on how the curriculum is being implemented, how assessments are being conducted, and how instruction is being delivered. It also reviews teacher’s notes, lesson plans, schemes of work, and logbooks and offer comments and recommendations for enhancements (Kitosi, 2021). Despites these initiatives little are known about how tutors view IQA because many colleges struggle with issues like a lack of resources, a lack of IQA tutor training, and a lack of stakeholders engagement (Choma & Raymond, 2022: Mtitu, 2023). 
Some studies about internal quality assurance have been done; Pham et al. (2022) found that IQA enhances educational quality through assessment and evaluation. Based on, Fiqih et al. (2023) conducted qualitative research in Indonesia on the concept of IQA. The study recommended that IQA conduct self-evaluation, including resources, accountability, curriculum, and school personnel. Moreover, Anyidoho (2023) noted that in Ghana universities the IQA monitors and assesses the activities within the university. Similarly, Ojilong (2023) studied principals’ performance in implementing IQA policy standards in Kenyan secondary schools, and found that teachers were moderately aware of the quality assurance school officers’ supervisory roles. 
Also, Ng’hoboko (2024) examined the contributions of IQAS on enhancing the teaching and learning process in public primary schools. The findings revealed that teachers recognized the internal school quality assurance system’s role in enhancing professional development and improving teaching and learning processes. In connection with this, using a qualitative approach, Kissa and Wandela (2022) investigated secondary school teachers’ perceptions on quality assurance feedback reports for effective teaching in Morogoro municipality. According to the study, educators have a favourable opinion of these reports and acknowledge their contribution to improving professional development and instructional efficacy. This study therefore explored tutors’ perceptions on IQA roles in enhancing curriculum implementation standards in teacher colleges in Morogoro region. 
Methodology
The study adopted a pragmatic and convergent design under a mixed research approach. The target population involved in the study was 129 participants include college principals, internal quality assurance team and tutors selected from two public teacher colleges from Kilosa and Mvomero districts in Morogoro region.  The sample size of the study was 102 respondents comprising 2 college principals purposely sampled, 9 IQA sampled using stratified random sampling and 91 tutors sampled using stratified random sampling. Questionnaires, interview and document analysis were employed to get the data. Research experts validated the instruments. The data were analysed quantitatively using descriptive statistics and thematic analysis for qualitative data. Before actual data analysis, a pilot study was conducted to establish data reliability. A Cronbach Alpha of 0.779 for quantitative data was found while, for qualitative data, triangulation was used. Ethical considerations were precisely followed, ensuring informed consent, confidentiality, and before going to the field for data collection, obtained an introductory letter from the university and obtained permission letters from RAS at Morogoro region, which was directed to Kilosa and Mvomero district administrative secretaries, who then wrote an introduction letter to the principals about this study. 
Findings and Discussion 
IQA Roles for Enhancing Curriculum Implementation Standards in Teacher Colleges
The study sought to determine the tutors’ perceptions on IQA roles for enhancing curriculum implementation standards in teacher colleges in Morogoro region, Tanzania.
The research question as stated that “What are tutors’ perceptions on IQA roles for enhancing curriculum implementation standards in teacher colleges in Morogoro region?’’ has been answered by 102 participants comprising 2 college principals, 9 IQA and 91 tutors using questionnaires interview guides and document analysis. Their responses were analysed using descriptive statistics for quantitative data while thematic analysis was applied to qualitative data. The data on the roles of an IQA are summarized and presented in table as follows:
[bookmark: _Toc201070309]Table 1. The Table Shows Tutors' Views on Internal Quality Assurance Roles for Enhancing Curriculum Implementation Standards in Teacher Colleges
	S/N
	STATEMENT
	RESPONSE IN FREQUENCY AND PERCENTAGE
	MEAN

	
	
	 SD
	 D 
	 U 
	 A
	 SA 
	

	
	
	f (%)
	f (%)
	f (%)
	 f (%)
	f (%)
	

	1
	I know that IQA advises tutors on professional development training.
	2(2.2)
	1(1.1)
	0(0)
	58(63.7)
	30(33.0)
	4.24

	2
	I believe that IQA evaluates all the resources available at the college.
	0(0)
	1(1.1)
	0(0)
	51(56.0)
	39(42.9)
	4.41

	3
	I am knowledgeable that IQA ensures the college time-table is effectively followed.
	1(1.1)
	0(0)
	1(1.1)
	47(51.6)
	42(46.2)
	4.42

	4
	I am aware that IQA monitors the implementation of students’ assessment procedures.
	0(0)
	0(0)
	1(1.1)
	54(59.3)
	36(39.6)
	4.39

	5
	I am conversant with the IQA team to coordinate the college self-assessment exercise.
	1(1.1)
	1(1.1)
	0(0)
	50(54.9)
	39(42.9)
	4.37


Key: 1= Strongly disagree (SD), 2= Disagree (D), 3= Undecided (U), 4=Agree (A), and 5= Strongly agree (SA).
 Source: Researcher’s Analysis (2025)
Advises Tutors on Professional Development Training 
 With a high mean score of 4.24, respondents show that 96.7% agreed or strongly agreed that IQA offers tutors professional development advice. According to this result, the majority of tutors are in favour of IQA programmes like indoor training sessions, which improve instructional strategies, fortify academic abilities, and eventually raise student standards. This is in line with Van and Phanb (2020), who suggested ongoing academic and professional training for teachers and identified staff professional development as a crucial IQA role. Quality assurances enhance departmental performance, including teacher training in public secondary schools, according to Eliamini and Otieno (2024). ODT, which emphasises the importance of organisational training, is also reflected in this viewpoint. An interview with a college principal (PD) had this to add, “IQA’s primary role is to guide tutors in effective teaching to meet MoEST goals. When notified by IQA, the college organizes staff-led indoor training sessions. The principal described IQA as a “watcher,” ensuring proper implementation of standards”. (PD, Personal Communication on March 25th, 2025.
Evaluates all the Resources Available at the College
The figure shows that 98.9% of respondents strongly agreed or agreed (mean score 4.41) that IQA evaluates all college resources. The data shows that the majority agreed about being aware of the evaluation practices of all the resources available at the college. This aligns with Idris et al. (2022), who noted that IQA improves schools by monitoring resources, including financial use, and with Sauri et al. (2020), who highlighted IQA’s role in promoting honest self-assessments and proper resource management to enhance teaching and student satisfaction. College reports confirm this through termly documentation of resources and their condition. The researcher observed this during colleges’ visits on March 25th and 26th, 2025. Moreover, the interviews told the same story. One IQA member (IA3) said, “Our job is to make these reports every term. They list people (teachers and other staff) and things (tables, chairs, classrooms, books, and computers).  (IA3, Personal Communication on March 25th, 2025).
Ensures the College’s Timetable is Effectively Followed
The data shows that 97.8% of respondents strongly agreed or agreed (mean score 4.42) that IQA ensures college timetables are effectively followed. This indicates that IQA plays a key role in maintaining teaching standards by monitoring lesson schedules. The findings align with Mbuya and Amos (2024) and Stanley and Mhagama (2022), who note that IQA improves performance through timetable oversight, feedback, and support in planning .Additionally, an interviews was done at college B. One IQA member (IB1) responded that, “The main role is to ensure departments follow the term plan, with students and tutors attending classes, departmental goals being met, and results remaining consistent”(IB1, Personal Communication on, 26th March 2025). 
Monitors the Implementation of Students’ Assessment Procedures
The data shows that 98.9% of tutors strongly agreed or agreed (mean score 4.39) that IQA monitors the implementation of student assessment procedures. The data indicate that IQA ensures curriculum adherence through self-assessment activities and evaluation of student assessments. Zeki (2024) notes that IQA also plans, runs, and reviews programs with stakeholder input to improve education quality, while Suleiman (2023) emphasizes its role in maintaining high academic standards and ensuring effective, impactful learning. Furthermore, IQA member (IA5) shared, “They analyse student results over terms and years, compare second-year students’ scores with the National Examination Council of Tanzania benchmarks, and then report findings to the principal.” (IA5, Personal Communication on, 25th March 2025).
 Coordinate College Self-Assessment Exercises
The figure shows that 97.8% of respondents strongly agreed or agreed (mean score 4.37) that IQA coordinates college self-assessment exercises. This denotes that tutors agreed with the assessment coordination practice done by IQA. This supports Kaggwa et al. (2023), who highlight self-assessment as essential for strong internal quality checks and improving student education. Studies in China and Makassar State University (Zhang et al., 2022; Haryoko et al., 2020), show IQA self-evaluation aids planning, implementation, and institutional ranking. Document checks from the two colleges visited, showed data “School Self-Evaluation Forms” were being used. This means IQA standards are in place. (Documents data analysis on 25th and 26th, March 2025).
Conclusion
[bookmark: _GoBack]The findings conclude that tutors hold positive perceptions of IQA roles in enhancing curriculum implementation standards. IQA practices support academic excellence and institutional accountability through activities done; such as advising tutors on professional development, evaluating college resources, ensuring timetable adherence, monitoring student assessment procedures, and coordinating self-assessment exercises.
Recommendation
[bookmark: _Toc205800769]Ministry of Education, Science, and Technology (MoEST), through the permanent secretary and policymakers, should strengthen the IQA department by regular revising the IQA policy, and comprehensive training programs to equip IQA members with skills in instructional supervision, assessment methods, data analysis, feedback mechanisms, and stakeholder engagement, as outlined in MoEST (2017; 2024), to enhance their effectiveness and confidence.
Recommendation for Further Studies
In order to improve curriculum implementation standards in colleges across various districts and regions, the study suggests that future educational research investigate tutors’ perceptions of IQA roles. In addition to identifying regional best practices for replication, this would allow comparability analysis to ascertain whether the practices and perceptions seen in Morogoro are unique or nationally representatives. 
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