Outdoor Education in Japan:
 Historical Development, Current Trends and Distinctive Philosophical Foundations 
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ABSTRACT

	This paper aims to elucidate the historical development and contemporary trends of outdoor education in Japan, while also examining the unique characteristics that distinguish the Japanese model from its Western counterparts. Outdoor education, a form of experiential learning in natural environments, promotes holistic human development through personal growth, social interaction, and environmental awareness. In Japan, its philosophy has evolved not only under the influence of Western experiential learning theories but also within Japan’s own cultural and spiritual contexts, particularly shaped by Shinto and Shugendō, which emphasize harmony with and reverence for nature.
Using a literature-based approach, this study reviews the historical trajectory of outdoor education in Japan, from early school mountaineering and organized camping in the late 19th century to the establishment of national youth learning centers, nature schools, and adventure education programs. It also explores recent initiatives addressing social issues such as the “experience gap among children,” wherein economic and temporal constraints limit opportunities for nature-based activities.
The findings reveal that Japanese outdoor education embodies a worldview in which humans and nature are seen as inseparable, fostering self-reflection, cooperation, and gratitude rather than the conquest of nature. Despite significant growth since the 1970s, challenges persist, including the short duration of programs, limited inclusivity, and insufficient leader training systems.
This study concludes that outdoor education in Japan represents a distinctive synthesis of Western educational principles and Japan’s indigenous spirituality. Future efforts should focus on ensuring equitable access, expanding long-term and inclusive programs, and strengthening professional training to sustain its educational and societal contributions.
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1. Introduction
Outdoor education is a form of experiential learning conducted in natural environments, aiming to foster holistic human development through the promotion of personal growth, social skills, and environmental awareness (Gilbertson et al., 2022). Its origins can be traced back to the experiential learning movements that emerged in Europe and North America. In Japan, while the philosophy of outdoor education has been influenced by these Western developments, it has also evolved within a distinct cultural and historical context.
On the other hand, Japan’s natural environment has nurtured a distinctive Japanese view of nature. This worldview is exemplified in Shugendō, a mountain religion with a history spanning more than one thousand years (Tanaka, 2004, Miyake et al., 2009). Within this tradition, practitioners engaged in ascetic training through mountain pilgrimage, disciplining both body and mind in pursuit of spiritual enlightenment by overcoming worldly desires. The influence of Shugendō has profoundly shaped Japanese perceptions of nature and the symbolic meanings attributed to mountain climbing, thereby forming a unique cultural foundation for outdoor education in Japan (Imura, 2006a).
This paper aims to explore the historical development and current trends of outdoor education in Japan, while also examining the unique characteristics that distinguish the Japanese approach to outdoor education from those found in Western contexts. To this end, this study reviews and organizes literature that addresses the history and current state of outdoor education in Japan, while also considering future challenges from the authors’ perspective.

2. History of Outdoor Education in Japan
In Japan, the basic concept of “outdoor education” was first outlined in 1964. In his book “Outdoor education and organized camping,” Shinshiro Ebashi (1964), an assistant professor at the University of Tokyo, not only introduced the concept of outdoor education as it was practiced in the United States but also explained the management and operation of educational camps (Imura, 2006b). Until that time, outdoor activities in Japan—such as trekking, sea bathing, skiing, and camping—had primarily been carried out as recreational activities. Additionally, trekking and swimming were used in physical education at schools, and educational camps were conducted by non-governmental organizations such as the YMCA. However, back then, the word “outdoor education” itself, which had originated in the United States and had been introduced to Japan by Ebashi, was hardly known, and the concept or idea was, of course, not practiced. For example, the idea of “outdoor education is education in, about, and for the outdoors,” which was Donaldson’s (1958) definition of outdoor education, did not exist.
However, the history of outdoor education being utilized for educational purposes is surprisingly old in Japan, as it has been reported that a school trekking outing was conducted in 1886 (Imura, 2018) (Fig.1). In addition, regarding the first organized camp in Japan, there are differing perspectives based on how “education” is understood: one views the camp conducted in 1911 by Maresuke Nogi, the principal of Gakushūin, as the starting point, while the other considers the camp organized by the YMCA in 1920, held at the foot of Mount Rokko in Hyogo Prefecture with simple tents, as the first (Imura, 2006a). According to Imura (2006a), outdoor education in Japan germinated from organized camping, forest schools, and school trekking. He also pointed out that the main program activity was trekking, which was the earliest activity to begin in schools.
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AI 生成コンテンツは誤りを含む可能性があります。]This is because 70% of Japan’s territory is covered by mountains; thus, the Japanese have a strong cultural bond with mountains or mountainous areas. In fact, the spirituality of nature worship lies deep within the hearts of the Japanese, and one example of this is a religion called mountain worship. Mountains are worshipped and trekking has penetrated the lives of the common people and is utilized in ascetic training and rituals (Okubo, 2014). Thus, trekking was introduced as an educational program at both ordinary schools and forest schools (Imura, 2006a).
Since the latter half of the 1960s, Japan has been in the middle of a high-growth period. Urbanization and industrialization have progressed, causing the environment surrounding children to deteriorate and their experiences to decrease. Thus, expectations for outdoor education increased steadily. Under such circumstances, starting with the National Muroto Youth Learning Center in 1975, 14 National Youth Learning Centers, with the purpose of planning and implementing educational programs that focus on nature experiences, were established nationwide as a national measure to meet those expectations. In addition, the Nature School Promotion Project and the Frontier Adventure Project were initiated in 1984 and 1988, respectively. These government-subsidized projects played a major role in the development of outdoor education in Japan (Imura et al., 1991).

In addition, in terms of non-governmental organizations, the National Camping Association of Japan (NCAJ) was established in 1966. Furthermore, the Outward Bound Japan (OBJ) and the Project Adventure Japan (PAJ) were established in 1988 and 1995, respectively, an d the idea of adventure education expanded.
Thus, it can be said that, up to the 1990s, outdoor education had been recognized in the Japanese educational world as one of the methods for meaningful youth education. Evidence from the Report of the 15th Central Council for Education of the Ministry of Education, Culture, Sports, Science and Technology (MEXT)1) in 1996 showed that nurturing “zest for living” in the youth was important, and further promotion of experience activities, such as life experience and nature experience, was demanded as a measure. In addition, in the same year, the survey report titled “The Enhancement of Youth Outdoor Education” (Researcher Conference for Youth Outdoor Education Promotion, 1996), which aimed to promote youth outdoor education, was presented by the Researcher Conference for Youth Outdoor Education Promotion2). In the report, outdoor education was defined as “the general term for organized nature experience activities conducted systematically in nature with certain educational goals.” The goals of outdoor education were explained as follows.

Generally, the various goals of outdoor education include the fostering of interests and concerns in nature, the understanding of the ideal relationship between nature and human beings, the fun of nature experience activities, the acquisition of skills, and the nurturing of independence, cooperation, sociability, creativity, and perseverance. In addition, outdoor education targeting the youth is generally education to support the intellectual, physical, social, and emotional growth, or, in other words, the holistic growth of the youth. However, the educational goals of each outdoor education differ greatly depending on the demands of society as well as on the principles of the organization and leaders and are also influenced by the age of the targets, experience, number of participants, concerns, and, furthermore, the venue and activities.
It can be said that, for now, outdoor education in Japan is based on the ideas from this survey report. Meanwhile, outdoor activities in Japan were statutorily positioned among physical education and sports in the Sports Promotion Act enacted in 1961. Therefore, outdoor activities have been practiced and studied mainly by leaders and researchers in the field of physical education and sports. As a result, many studies on outdoor activities, or outdoor education research, have been published through the Japan Society of Physical Education, Health and Sport Science.
However, the concept of outdoor education spread, and by expanding into the interdisciplinary areas of environmental education, adventure education, forest education, and school education, the momentum for establishing places to publicly release and discuss research results specific to outdoor education, as well as providing opportunities to publish academic journals in which research papers can be presented, grew among practitioners and researchers involved in these areas. As a result, the Japan Outdoor Education Society was established in 1997, and its academic journal, the Japan Outdoor Education Journal, was published. 

Outdoor education in Japan originally developed with outdoor activity groups (for instance, YMCA, YWCA, NCAJ, the Scout Association of Japan, the Girl Scouts of Japan, and the Japan Auto Camping Federation) and later progressed to being implemented at national and public youth education facilities. However, in recent years, the number of outdoor education facilities known as nature schools has been rapidly increasing. According to a 2011 national survey, there were 3,696 nature schools nationwide (Japan Environmental Education Forum, 2011). Nature schools are operated in various forms, either publicly operated by the government or local authorities, run under private management, or supported by corporations. In addition, although activities carried out at nature schools are mainly nature experience activities, they are varied, as many of them are distinctive activities that utilize the natural environment of Japan or the local regions and culture.

3. The Trend of Outdoor Education in Japan
As mentioned earlier, outdoor education in Japan has developed under the influence of outdoor education in the West, or of outdoor activity groups. This section examines recent trends in outdoor education, focusing specifically on the programs developed and practiced in Japan.

3.1 Adventure Education Programs 
Adventure education by the Outward Bound Schools (OBS) has played an extremely major role in the development of outdoor education in Japan. Kurt Hahn’s principles and methods have been applied to long-term camping programs and still exert a great influence to this day. For instance, in the latter half of the 1990s, although the Report of the Central Council for Education aimed to nurture “zest for living” in the youth, many programs based on the idea of adventure education were integrated with experience activities such as camping. Such a trend remains today (Tachibana et al., 2003).
In Japan, the implementation period of OBS-type adventure programs is shorter than those in the United States. For example, it is more common to conduct a wilderness experience for two days and one night in the middle of a camping program of about a weeklong, rather than for a continuous period of three weeks, like in the OBS. Of course, there are OBS-type camps that are about two weeks long, but there are not many of them. This is because in Japan, the targets of the camps are mainly elementary and junior high school students, and the camps are mostly conducted during their summer break. The duration of summer breaks in Japan is short, as they are only about one month long, and many children prioritize lessons, club activities, and family time, so not many of them are willing to spare time for long-term camps.
On the other hand, the demand for PA-type programs are increasing. It is well known that PA-type programs do not require a large venue and are relatively safe, and they bring about effects that can be expected within a short period of time. In Japan, an increasing number of PA-type programs are implemented in the educational settings of elementary and junior high schools, or as physical education and first-year education programs in university education (Matsuo et al., 2022). In addition, they are conducted for employee training in private companies and for team-building exercises for sports teams (Kikuchi et al., 2005).

3.2 Environmental Education Programs 
Environmental education programs can be regarded as one of the main trends in line with adventure education programs. Environmental education in Japan was originally conducted as pollution education and nature conservation education (Nomura, 2015). On the other hand, outdoor education in Japan tended to emphasize the character building of individuals through experiential activities in nature, so it was rare for environmental education programs to be actively introduced as outdoor education programs. However, they began to be utilized in outdoor education programs due to the growing interest in global environmental issues and the popularization of modular programs that utilized environmental education materials, such as Project Learning Tree and Project Wild, since the 1990s.
In addition, currently, in adventure education programs, such as trekking, river trekking, and canoeing, technical guidance is actively provided to leave a low impact on nature, and this has environmental educational values, such as promoting the formation of participants’ attitude toward nature.

3.3 Outdoor Education Programs in Elementary and Junior High School Education 
In Japan, outdoor education programs, such as group lodging learning and forest schools, are implemented as a part of the curriculum of most public elementary and junior high schools. This can be considered a unique feature of outdoor education in Japan. Usually, the programs are short-term, lasting one or two nights, and are conducted at youth education facilities that are well-equipped with facilities and equipment. However, after the Nature School Promotion Project, a government-subsidized project targeting schools, which began in 1984, relatively long-term outdoor education programs have been conducted. Among them, Hyogo Prefecture has been implementing the Nature School Promotion Project since 1988 for all fifth-grade students in public elementary schools throughout the prefecture (Nature School Evaluation and Review Committee, 2008). By 2024, a total of 1,922,538 elementary school students has experienced nature-based activities through this program (Hyogo Prefectural Board of Education, 2025).
In addition, the execution and activities of outdoor education programs have become detailed and diversified. For example, instead of activities with simultaneous guidance for all participants, there are optional activities for small groups and free-choice activities for different individuals. Furthermore, recently, there have also been efforts to position the programs to be used as teaching materials for other subjects such as science and social studies.

3.4 Programs Targeting Young Children 
In Japan, although overnight camps targeting young children have been conducted since around 1970, there have not been very many of them. In any case, outdoor education targeting young children was conducted mainly at nurseries and kindergartens and mainly consisted of sensibility education that aimed to provide nature experiences through the five senses (Ihara et al., 2013). In addition, they were mostly conducted in the compounds of nurseries and kindergartens. However, “Forest Kindergartens,” which originated in Europe, were introduced to Japan, and a nationwide network organization was established, focusing on nature experiences for young children. Now, Forest Kindergartens are conducted with an understanding of childcare and upbringing based on activities in nature, and they involve not only mere sensibility education, but also education that aims to nurture a balanced development of the mind and body through playing with friends as well as an independence that enables children to think and act for themselves. Such education at Forest Kindergartens attracted much attention on nature experiential activities targeting young children (Imamura, 2011).

3.5 Outdoor Education Programs for Natural Disasters 
Japan is a country that experiences many natural disasters such as earthquakes, tsunamis, and typhoons. In recent years, the need for outdoor education programs has started to become recognized due to the occurrence of these natural disasters. For example, after the Great East Japan Earthquake that occurred in 2011, many camps were organized to provide psychological care and physical activity opportunities for children affected by the disaster. Healing camps that aimed to heal children who had lost their families and homes due to the earthquake were run. In addition, government-initiated disaster prevention education, which assumes that natural disasters are expected to occur in the future and allows participants to experientially learn disaster prevention, has been implemented. At natural prevention camps, apart from group work, cooking, fire starting, and ropework, outdoor education programs, such as night orienteering (compass work), which assume that natural disasters could happen at night, are also implemented. The demands for these outdoor education programs for natural disasters are expected to increase in the future.

3.6 Nature Schools 
As mentioned earlier, the development of outdoor education in Japan has been promoted by outdoor activity groups (nature schools) that originated in the West. However, since the latter half of the 1980s, the number of nature schools that have been established in Japan has increased rapidly (Sato, 2014). This is because the contents of nature experience activities have been enhanced and recognized as meaningful educational or social practice. More importantly, such schools have started to secure revenues to continue their operations on their own. The operation and activities of these nature schools are also varied. In addition to those that aim at youth education, which has been the mainstream so far, the number of activities that aim to solve various social and regional issues has recently been increasing. For example, in Japan, the number of regions where rural districts are declining due to depopulation and aging has been increasing recently, and nature schools play an enormous role in solving this issue by, for example, creating sustainable communities. In any case, the number of nature schools oriented toward not only community building but also ESD, such as environmental education, welfare education, and human rights education, is increasing (Nishimura, 2014).

4. The Uniqueness of Outdoor Education in Japan
As discussed above, outdoor education in Japan has primarily developed around the theories and programs introduced from the United States and Europe in the 1960s. From a historical perspective, however, educational practices aimed at fostering human growth through engagement with nature had already been implemented in Japan long before the concept of outdoor education was introduced. The following section examines traditional forms of outdoor education that were shaped by Japan’s indigenous views of nature and religion.
4.1 The Natural Environment and the Japanese View of Nature
Outdoor education in Japan has been strongly influenced by the Japanese view of nature and the philosophies rooted in Japan’s mountain religions.
Japan is a long, narrow island nation stretching from north to south, encompassing a wide range of climatic zones—from subarctic in the north to subtropical in the south. Owing to its climatic characteristic of having four distinct seasons, the natural environment continuously changes and cycles from spring to summer, summer to autumn, autumn to winter, and winter to spring. Within this rhythm of nature, the Japanese people have long enjoyed the abundant blessings provided by nature, such as resources for clothing, food, and shelter.
At the same time, harsh natural conditions—such as severe winter cold, typhoons, and natural disasters like tsunamis and earthquakes—have also revealed the severe and sometimes threatening aspects of nature to the Japanese. In other words, for the Japanese, nature is perceived as an inseparable presence that is deeply integrated into everyday life (Shoji, 2014).

Such a natural environment deeply ingrained in the Japanese people the beliefs of Shinto, a polytheistic religion exemplified by the concept of the “Eight Million Gods” (Yaoyorozu no Kami). This belief holds that deities reside in all elements of the natural world, including mountains, rivers, seas, trees, and rocks. The Japanese traditionally referred to objects or beings that possessed extraordinary abilities and inspired awe or fear in humans as kami. These kami were not only revered for their sacredness or efficacy but could also encompass inexplicable phenomena, misfortunes, or anomalies. This understanding reflects a uniquely Japanese conception of divinity (Shoji, 2014). The perception that innumerable deities inhabit the natural world gradually developed into a worldview in which nature itself is regarded as sacred and awe-inspiring.
A salient manifestation of this worldview can be observed in the small shrines (yashiro) situated at the summits of mountains throughout Japan, where deities are enshrined. Upon reaching the summit, climbers customarily engage in a ritual of prayer directed toward the deity residing in the shrine, which is understood to inhabit the mountain itself, offering coins, rice, or sake as expressions of gratitude and reverence. This cultural perspective provides evidence of the belief that “nature and the divine are regarded as equivalent, approached on the same plane, and experienced with a sense of awe and reverence, alongside an awareness of human powerlessness. Consequently, there was no notion of controlling or conquering nature through human force” (Shoji, 2014).

4.2 Shugendō, Japan’s Unique Mountain Religion, and Mountaineering Culture
An expression of this Japanese view of nature can be found in Shugendō, a form of mountain religion. Shugendō is an indigenous Japanese religion that emerged through the syncretism of ancient Japanese mountain worship with elements of Shinto, and later, with imported traditions such as Buddhism, Taoism, and Onmyōdō (the Way of Yin and Yang). Shugendō emphasizes entering the depths of the natural mountains to cultivate both body and mind, seeking to attain sacred power or supernatural blessings from deities and buddhas. It is characterized as a highly practical religion in which practitioners acquire spiritual understanding through direct physical and sensory experiences. For a long time, Shugendō training was undertaken exclusively by professional practitioners known as yamabushi (“those who lie in the mountains”); however, by the Edo period (1603–1868), its practices had gradually spread among the common people as well (Tanaka, 2004).

Such cultural traditions eventually evolved into the practice of young men climbing mountains as a rite of passage into adulthood. This practice later developed into school mountaineering, which was incorporated into the formal education system from the Taishō period (1912–1926) onward. The experiences gained through physically demanding challenges in the harsh and unfamiliar mountain environment—where individuals were compelled to reflect on themselves—along with the collaborative activities shared with peers and fellow initiates, embody many of the elements found in modern adventure education (Imura, 2006a).

4.3 “Outdoor Education” in Japan
In Japan, a country with such views of nature and religion, the concept of "outdoor education" from the United States and other Western countries was introduced from the 1960s onward and has since developed to the present day (Imura, 2006b). However, the Western notion of "outdoor education" was not adopted in Japan in its original form; rather, it merged with the Japanese cultural context, giving rise to a uniquely Japanese version.

The most significant aspect of Japanese outdoor education lies in the relationship between humans and nature. For the Japanese, nature is an immense and formidable presence, inseparable from the self and impossible to fully objectify. Japanese-style outdoor education often emphasizes experiential living in natural environments (Okamura et al., 2012). Such experiences encourage awareness of the close interconnection between human life and the natural environment. In other words, participants come to perceive their connection with the Yaoyorozu no Kami—the myriad deities inhabiting nature.
This awareness, in turn, fosters an understanding of the interconnectedness of all beings, highlighting the importance of harmonious relationships with others and with the surrounding environment, and forming the basis for learning in outdoor education. Even in mountaineering programs, for many Japanese participants, reaching the summit is not associated with the idea of “conquering” nature (Shoji, 2014). Rather, it is understood as overcoming one’s own weaknesses, achieving success through cooperation with others, and as a result of the mountain deity’s permission. These underlying principles are reflected in the philosophies of instructors and the design of programs, supporting a uniquely Japanese form of outdoor education that differs from Western and American outdoor education.

5. The Issues of Outdoor Education in Japan
So far, we have introduced the history of outdoor education in Japan and the trend of the programs. In this final section, I would like to discuss the issues of outdoor education in Japan. There are many issues regarding outdoor education in Japan, but due to the space limitations of this paper, I would like to describe the specific issues regarding programs and leader training.

5.1 Outdoor Education Programs
The first issue is the short implementation period of outdoor education programs in Japan. For example, according to a survey of the National Institution for Youth Education (NYC) 3), the lodging period of groups using youth facilities is two days and one night (74.3%), three days and two nights (17.4%), four days and three nights (4.6%), five days and four nights (1.2%), six days and five nights (1.9%), and seven days and six nights and above (0.6%) (National Institution for Youth Education, 2017). Utilization from one to two nights exceeds 90%. Although not all programs in Japan are short, there are very few long-term programs of more than two weeks. The values in this survey demonstrate the general characteristics of outdoor education programs in Japan. 
In addition, the programs in Japan are mostly run in the summer. There are four seasons in Japan, and it could be possible to develop programs utilizing the nature during each season. However, programs in Japan tend to be conducted during summer breaks for school children. On the other hand, in terms of winter programs, activities such as Alpine skiing and snowboarding at the ski slope of ski resorts are relatively more frequently conducted, but the other winter programs are not very active.
The next issue is the small scope of program targets. In Japan, the target participants of the programs are mostly elementary and junior high school students. As explained earlier, the number of programs targeting young children is increasing. However, on the other hand, the number of high school or university students participating in the programs is very small. In addition, there are not many programs targeting people with special needs or who are mentally and physically disabled (Kikuchi et al., 2025). In Japan, despite the potential demands for therapeutic programs in outdoor education, the number of such programs needs to be improved. Youth education in Japan faces social problems such as truancy, developmental disorders, bullying, delinquency, and Internet addiction. Outdoor education programs may be an effective support measure for solving these social issues, but they are not yet able to fully meet society’s expectations.
 
5.2 Experiential inequality
Since the publication of a comprehensive report in 2024, the issue of the “experience gap among children” has emerged as a significant social concern in Japan. Specifically, research revealed that children’s opportunities for after-school experiences—such as regular participation in sports, physical activities, and cultural or artistic programs—as well as weekend experiences, including nature-based, social, and cultural activities, are often restricted by parental economic conditions and time constraints (e.g., the inability to provide transportation or supervision). In fact, data indicate that 29.9% of children from low-income households earning less than 3 million yen per year did not participate in any of these experiential activities during the previous year.
In response to this issue, various nonprofit organizations (NPOs) and local governments have initiated efforts to support children’s participation in experiential activities—for instance, by distributing vouchers that allow children to join such programs free of charge. However, these initiatives remain insufficient in scope and reach. While there is a growing recognition of the educational and developmental value of outdoor education experiences for children, challenges persist in ensuring equitable access and widespread participation.

5.3 Leader Training
Excellent leaders with specialized knowledge are always necessary when implementing outdoor education programs. Leader training is an important issue for every country. The issue regarding leader training in Japan is that there are not many tertiary education institutions, such as universities and graduate schools, where specialized theories and skills can be learned (Researcher Conference for Youth Outdoor Education Promotion, 1996). In Japan, the number of universities where outdoor education can be studied is very small compared to the United States. In fact, in Japan, there are no departments or graduate schools that offer a degree specializing in outdoor education. Although there are a few universities where outdoor education can be studied in Japan, it is mostly learned in the department of physical education and sports, and is regarded as one of the courses in that department.
Leader training outside of universities is conducted through the leader training system of each outdoor activities group, such as OBJ, PAJ, or NCAJ, or a nature experience activity leader training system based on the cooperation between the government and the private sector (Okajima & Seki, 2006). However, the actual situation is that, generally, individuals who are interested in outdoor education improve their capabilities during on-the-job training. Therefore, there are still not enough advanced leaders who are able to contribute to solving the many social issues in Japan (for example, in the case of the youth, the guidance of therapeutic outdoor education programs for truant youth and youth with developmental disabilities). To train such advanced leaders, it is necessary for the trainees to acquire practical capabilities in outdoor education as well as the planning, operating, evaluating, and researching of outdoor education programs at a graduate school over a certain period of time (Takahashi & Watanabe, 2025).
Thus, although the importance of training advanced outdoor education leaders has been noted, it is not easy even for advanced leaders or specialists to fully utilize their professionalism in maintaining nature schools as an industry in Japan. It is true that the number of nature schools is increasing and the importance of outdoor education is being more widely recognized in the society, but in order for projects related to outdoor education, such as nature schools, to be fully established as an industry in Japan, a certain period of time, in addition to the efforts of related parties, is required. In the future, apart from training leaders with specialized capabilities, a major issue would be to create outdoor educational settings where the leaders can work with anticipation for the future.


6. Conclusion

This study revealed that outdoor education in Japan has evolved through a unique integration of Western educational models and traditional Japanese cultural and spiritual values. Government initiatives and non-governmental efforts have supported the expansion of outdoor programs, particularly in elementary and junior high schools. However, most programs remain short-term and narrowly targeted, with limited offerings for older youth or individuals with special needs. Furthermore, the training system for professional outdoor educators is still underdeveloped. These findings highlight the need for long-term programs, broader participant inclusion, and the establishment of academic and professional pathways to support the future of outdoor education in Japan.
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Acronyms
1) Ministry of Education, Culture, Sports, Science and Technology (MEXT): MEXT is a Japanese government ministry responsible for overseeing education policy, cultural affairs, sports development, scientific research, and technology innovation. It plays a central role in formulating and implementing policies to promote lifelong learning, improve educational standards, support cultural activities, advance scientific research, and encourage technological progress throughout Japan.
2) Researcher Conference for Youth Outdoor Education Promotion: The Researcher Conference for Youth Outdoor Education Promotion was established in the Lifelong Learning Policy Bureau of the Ministry of Education, Culture, Sports, Science and Technology (MEXT) based on the recognition of the major role of outdoor education, such as nature experience activities, in Japan. The committee members of the conference consist of researchers, practitioners, school officials, and representatives from social education facilities and outdoor activity groups, who are leading outdoor education in Japan.
3) National Institution for Youth Education (NYC): In addition to providing opportunities and venues of experiential activities to tackle various issues surrounding the youth in Japan, the National Institution for Youth Education (NYC) also assists in youth education leader training, study and research, promotion of collaboration with related groups, and activities of youth education groups. It integrates 27 national youth education facilities in Japan.
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[8" century] "Shugendd" Japanese mountsin worshia incorporating Shinto and Buddhist concepts) evolved

[1880] “Tokyo YMCA" was established as the first YVICA in Japan
[1886] First school trekking trios were undertaken by the Tokyo normal school for Mt Futara

[1908] “Scouting for Boys" was imported ( “Scout Association of Japan” estsbished in 1922)

[1920] First orgznized camp in Japan was held at Rokko by Osaka YMICA

[1961] “Sports Promotion Act” was enacted; Outdoor activity was accepted statutorily as a sport

[1964] First graduate/undergraduate course was offered in outdoor aursuits and education,
The Faculty of Physical Education, Tokyo University of Education (ater became “University of Taukuba')
Shinshiro Ebashi: " Outdoor £ducation” published ; first book about outdoor education in Japan

[1966] “The National Camping Association of Japan” was established

[1975] “National MURDTO Youth Outdoor Learning Center’ was established as tne first national outdoor
education center in Japan

[1984] “Nature School Promotion Project” was started by the Ministry of Education, Science and Culture
(government provided subsidies to public school's Group Lodging Actuities) (unil 1997)

[1988] “Frontier Adventure Project” was started by the Ministry of Education, Science and Culture
(government provided subsidies to 11days adventure-oriented program for youtn) (untl 1992)

[1988] “Outward Bound Japan” (0B)) was established

[1995] “Project Adventure Japan” (PAJ) was established
[1997] “Ja0zn Outdoor £

[2000] “Council for Outdoor & Nature Experiences” (CONE) was established

ucation Society” (JOES) was established

[2013] Certification system of “Nature Experience Activity Leader” (NEAL) was established by the ublic and
private sectors




