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ABSTRACT

	This study investigated the role of peer support in enhancing sewing skills among Garments Technology students through the framework of Social Learning Theory. Conducted during the 2024–2025 academic year in a Philippine technical-vocational institution, the research sought to determine how emotional, informational, instrumental, and motivational forms of peer support influence students’ skill acquisition and confidence in sewing. Employing a descriptive mixed-method design, data were collected from 30 purposively selected students using a researcher-made survey and semi-structured interviews. Quantitative data were analyzed using weighted mean, while qualitative responses underwent thematic analysis to complement statistical findings.
The results revealed an overall mean of 3.08, indicating a generally positive perception of the peer support system in sewing laboratory classes. Among the four dimensions, informational support obtained the highest mean (3.26), suggesting that peer knowledge sharing, modeling, and demonstrations were the most influential in improving sewing competence. Emotional and motivational supports also contributed significantly by fostering persistence, confidence, and reduced learning anxiety, while instrumental support facilitated practical assistance during sewing tasks. These findings affirm the centrality of observation, imitation, and social reinforcement in vocational learning contexts as articulated in Bandura’s Social Learning Theory.
In summary, peer support systems play a vital role in developing technical proficiency, emotional resilience, and collaborative skills among Garments Technology students. Integrating structured peer learning strategies into vocational education programs may thus enhance both individual competence and collective efficacy, ultimately preparing learners for the teamwork-driven demands of the garment industry.
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1. INTRODUCTION

Technical and vocational education and training (TVET) is a critical lever for economic development and poverty alleviation in the Philippines. TVET provides pathways for learners, especially those from marginalized sectors, to acquire practical skills and transition into employment or entrepreneurship (Mag-aso et al., 2024). Within TVET, garments technology courses emphasize sewing as a foundational skill, demanding both procedural knowledge (e.g., pattern making, fabric handling) and psychomotor finesse (e.g., controlling stitching, machine operation). Yet many students struggle to develop proficiency in sewing tasks given limited instructor time, equipment constraints, and the fine motor challenges inherent in textile manipulation.
The importance of sewing skills extends beyond basic technical competence. Allsop and Cassidy (2018) emphasized that sewing expertise requires continuous revitalization and enhancement to meet evolving industry standards, noting that practical skill development in garment construction remains fundamental to producing competent professionals in the fashion and textile sector. Similarly, Shukla and Thakur (2024) highlighted the critical need for industry-relevant skills through skill development initiatives in the apparel industry, underscoring the gap between traditional training approaches and the dynamic requirements of the contemporary garment sector. These studies reinforce the necessity of innovative pedagogical approaches that not only build technical proficiency but also prepare students for real-world workplace demands.
To address gaps in mastery, curricular and instructional innovations in Philippine garment programs often lean on remedial materials or supplemental instructional media. For instance, Calaranan and Corpuz (2023) developed Strategic Intervention Materials (SIMs) specifically targeting the least mastered competencies in garments trade such as sewing machine operation, preparation of materials, and garment assembly at a Philippine technical institute. The SIMs were validated by technical experts and deemed useful to support students in closing skill gaps. Similarly, studies in sewing education more broadly show that instructional tools like videos can significantly improve learners' sewing performance compared to lecture–demonstration approaches (Ereje, 2020). However, these interventions often treat the learner as a passive recipient rather than as an active collaborator in peer networks of learning.
This study is grounded in Social Learning Theory, which posits that learning occurs through observation, imitation, and modeling within a social context. Originally developed by Albert Bandura, Social Learning Theory emphasizes that individuals acquire new behaviors and skills not only through direct experience but also through observing others, receiving feedback, and engaging in reciprocal interactions within their learning environment. In the context of garments technology education, students learn sewing techniques not solely from instructor demonstrations but significantly through peer observation, collaborative practice, and mutual support. The theory's emphasis on observational learning and social reinforcement aligns closely with peer support mechanisms, where students serve as models for one another, provide immediate feedback during hands-on tasks, and create a supportive learning community that enhances skill acquisition. The four dimensions of peer support examined in this study—emotional, informational, instrumental, and motivational—correspond to the social and cognitive processes that Social Learning Theory identifies as essential for effective learning. Emotional support reduces anxiety and creates a safe environment for skill practice; informational support facilitates knowledge transfer through peer modeling and explanation; instrumental support provides direct assistance during task execution; and motivational support reinforces persistence and self-efficacy, key constructs in Bandura's theoretical framework.
According to Aliano and Chang (2024), collaboration and teamwork through peer interaction play a vital role in classroom skill development. They highlighted that peer collaboration fosters active learning and creativity, while also building confidence and teamwork skills. Seenan et al. (2022) further noted that group peer teaching enhances both learning outcomes and interpersonal competencies, helping students become more effective learners and future professionals. Similarly, Suliyanthini (2018) found that cooperative learning in technical-vocational training improves tailoring skills, showing the value of shared learning experiences. In the context of sewing, peer collaboration provides opportunities for students to exchange ideas, refine techniques, and support one another in mastering practical tasks—processes that exemplify the observational learning and reciprocal determinism central to Social Learning Theory.
In the Philippine context, cooperative and collaborative learning approaches have been applied in garments and dressmaking classes. A study on cooperative learning in garments technology among junior high students in Cebu reported generally favorable perceptions across dimensions such as positive interdependence, promotive interaction, group processing, and individual accountability, concluding that cooperative methods positively affect student performance and participation (Managoy, 2024).
Despite these insights, the specific role of peer support systems—the mechanisms by which students aid each other emotionally, informationally, instrumentally, and motivationally—remains underexplored in Philippine garment technology programs. Peer support is distinct from teacher-led cooperation in that it emerges more organically among learners, often in real time during lab work, troubleshooting, and practice. Internationally, peer support has been shown to help reduce learner anxiety, promote persistence, encourage knowledge sharing, and foster collaborative learning communities. In the Philippines, for instance, peer support has been linked with literacy improvement and collaborative engagement among elementary learners (Gonzales & Valencia, 2024).
Moreover, garment and sewing education frequently experience a "skill mismatch" between classroom competencies and workplace expectations in the Philippines (Asuncion et al., 2023). The presence of a supportive peer network in laboratory classes may thus help students internalize tacit skills and reduce the gap between formal instruction and hands-on proficiency. Through the lens of Social Learning Theory, peer networks function as communities of practice where students continuously observe, model, and refine their techniques through reciprocal interactions, thereby bridging the gap between theoretical knowledge and practical application.
Given the high stakes for TVET graduates in employment and livelihood, and the resource constraints often experienced in Philippine vocational institutions (limited instructor time, equipment per student, large class sizes), understanding how peer support influences students' sewing skill development is both timely and practical. The garment industry demands not only technical proficiency but also collaborative competencies that enable workers to function effectively in team-based production environments. By examining peer support mechanisms in garments technology education through the framework of Social Learning Theory, this study addresses a critical gap in understanding how students can leverage social learning to compensate for resource limitations and enhance skill acquisition. Furthermore, identifying the specific dimensions of peer support that most effectively contribute to sewing skill development can inform evidence-based strategies for improving TVET outcomes in resource-constrained settings.
This study seeks to examine how Garments Technology students perceive the role of peer support across emotional, informational, instrumental, and motivational dimensions in enhancing their sewing skills. Specifically, the study aims to:
1.  Explore students' perceptions of peer support systems in the context of sewing skill development within a garments technology program;
2.  Identify the specific dimensions of peer support (emotional, informational, instrumental, and motivational) that students perceive as most influential in their sewing skill acquisition;
3.  Examine how peer support mechanisms function in laboratory settings to facilitate practical skill development; and
4.  Generate insights that can inform the design and implementation of structured peer support interventions in garments technology programs.

2. methodology

This study employed a descriptive research design. The quantitative component involved a survey to assess students’ perceptions of peer support in enhancing sewing skills, while the qualitative component involved interviews to gain deeper insights into collaborative learning experiences.
The respondents consisted of 30 Garments Technology students enrolled in sewing laboratory classes during the school year 2024–2025. Participants were selected through purposive sampling, focusing on those actively engaged in peer-based sewing activities. Their participation was voluntary, and informed consent was obtained prior to data collection.
The primary data-gathering instrument was a researcher-made survey questionnaire titled “Survey on the Perceived Role of Peer Support System in Enhancing Sewing Skills among Garments Technology Students.” The instrument contained four sections corresponding to the dimensions of peer support—emotional, informational, instrumental, and motivational—rated on a 4-point Likert scale (4 = Strongly Agree, 3 = Agree, 2 = Disagree, 1 = Strongly Disagree).
Chart 1: To interpret the results, the following range of means were used: 
	Range of Means
	Descriptive Interpretation (DI)

	3.26-4.00
	Strongly Agree (SA)

	2.51-3.25
	Agree (A)

	1.76-2.50
	Disagree (DA)

	1.00-1.75
	Strongly Disagree (SDA)



A structured interview guide was also used to collect additional qualitative feedback. The researchers personally administered the questionnaires during laboratory classes, ensuring that respondents were fully informed of the study’s purpose and the confidentiality measures in place. Completed questionnaires were retrieved immediately after completion to maintain the integrity of the responses.
The data gathered were tabulated and analyzed using descriptive statistics, particularly the weighted mean, to interpret the level of perceived peer support in each dimension. Qualitative responses were subjected to thematic analysis to support and explain the quantitative findings
This study acknowledges several limitations. The research involved only 30 Garments Technology students from a single institution, limiting generalizability to other educational contexts. Purposive sampling focused on students actively engaged in peer-based activities, potentially excluding perspectives from independent learners. The study captured perceptions during one academic year (2024–2025), representing a snapshot that may not reflect how views evolve over time or across skill levels.
3. results and discussion

This section presents the outcomes and corresponding analysis regarding the role of the peer support system in developing students’ sewing competence. The study explored how different forms of peer support—emotional, informational, instrumental, and motivational—contribute to students’ skill acquisition in Garments Technology. Data were collected from 30 respondents through a structured survey and interviews, analyzed to determine how peer interactions shape learning outcomes.

Overall, as reflected in Table 1, the respondents agreed that the peer support system positively influenced their sewing competence, with an overall mean score of 3.08. Among the four dimensions, Informational Support obtained the highest mean of 3.26, indicating that knowledge exchange and skill demonstrations among peers were highly valued..

Table 1. Descriptive Results on the Role of Peer Support System in Enhancing Garments Technology Students’ Sewing Skills (N=30)
	Dimensions of Peer Support
	Weighted Mean
	Verbal Interpretation

	1. Emotional Support
	3.04
	Agree

	2. Informational Support
	3.26
	Strongly Agree

	3. Instrumental Support
	3.00
	Agree

	4. Motivational Support
	3.00
	Agree

	Overall
	3.08
	Agree


Legend:	3.26-4.00 (Strongly Agree)
 	2.51-3.25 (Agree)
1.76-2.50 (Disagree)
1.00-1.75 (Strongly Disagree)

3.1 Dimension I: Informational Support
As shown in Table 1, respondents generally agreed that peer support played a significant role in enhancing their sewing skills. Among the four dimensions, Informational Support obtained the highest mean (M = 3.26), indicating that students most strongly valued the exchange of information, tips, and techniques among peers. This suggests that knowledge sharing and peer demonstrations were the most influential forms of support in improving sewing performance.
These findings are further substantiated by participants' responses during interviews. One student shared:
"Malaking tulong po talaga ang mga kaklase ko sa pag-improve ng sewing skills ko. Kapag may hindi ako maintindihan na technique, mabilis lang silang magturo at magpakita kung paano gawin. Mas madali ko pong naiintindihan kapag kaklase ko ang nagpapaliwanag kesa minsan sa lecture pa lang." (My classmates really help a lot in improving my sewing skills. When there's a technique I don't understand, they quickly teach and show me how to do it. I understand it more easily when my classmate explains it compared to just listening during lectures.). – Students A
Another participant emphasized: 
"Yung mga tips na binibigay ng mga kasama ko sa laboratory, yun yung mga praktical na hindi mo makikita sa libro. Tulad ng kung paano hawakan ng tama yung tela o kung paano mag-adjust ng tension sa makina. Nakakatulong talaga na may nagtuturo na karanasan na." (The tips given by my companions in the laboratory are the practical ones you won't find in books. Like how to properly hold the fabric or how to adjust the machine tension. It really helps that someone with experience is teaching you.). – Student E
This finding resonates with Bandura’s Social Learning Theory (1977), which asserts that learning occurs through observation, imitation, and modeling. In this context, students observe their peers performing sewing techniques, internalize these observations, and subsequently model similar behaviors. Thus, peer demonstrations serve as vicarious learning experiences, allowing learners to enhance both their skills and confidence through social interaction.
Furthermore, research conducted by Shodeinde and Bolatito (2023) established that self-efficacy had a positive impact on learning behavior among electrical and electronics technology education students, which underlines the importance of peer support in boosting motivation and engagement. By analogy, Maulana and Wrahatnolo (2024) underscore the importance of industrial internship experience and self-efficacy in shaping work readiness among industrial electrical engineering students, indicating that peer support may help develop skills and readiness for professional demands.
In addition, Nabilah and Ulya (2025) demonstrated that self-efficacy has a significant influence on work readiness among students in vocational high schools, with a coefficient of determination of 0.598, indicating that self-efficacy accounts for 59.8% of work readiness. The implication is that self-efficacy, most likely boosted by peer support, plays a crucial role in preparing students to work in technical sectors.
Taken together, these studies underscore the complex function of peer support in preparing students' competence and confidence for professional tasks. Through a supportive peer network, learning program can significantly influence students' motivation, self-efficacy, and competence development.

3.2 Dimension II: Emotional Support
Emotional Support, with a mean of 3.04, showed that students felt emotionally encouraged by their peers, which helped reduce anxiety and promote persistence during sewing tasks. This finding was echoed in students' own words. One participant shared:
"Kapag nahihirapan ako sa pagtahi, yung mga kaklase ko nag-eencourage sa akin na kaya ko 'yon. Nakakatulong kasi nababawasan yung kaba ko, lalo na kapag bago pa yung technique. Parang may kasama ka sa struggle, hindi ka nag-iisa" (When I struggle with sewing, my classmates encourage me that I can do it. It helps because my anxiety decreases, especially when the technique is new. It's like you have companions in the struggle, you're not alone). – Student G
Another student emphasized the motivational aspect:
"Nakaka-motivate yung mga peers ko kasi pag nakikita kong kaya nila, naiisip ko na kaya ko rin. Tapos pag may mali ako, hindi nila ako jinujudge. Sinasabi lang nila 'try mo ulit, kaya mo yan.' Dahil doon, hindi ako sumusuko kahit mahirap" (My peers motivate me because when I see they can do it, I think I can too. And when I make mistakes, they don't judge me. They just say 'try again, you can do it.' Because of that, I don't give up even when it's difficult). – Student C
In relation to the findings of this study, one of the few longitudinal studies of U.S. college students (N = 251) found that participants had higher academic competence later when they had greater felt support from peers at a starting measurement point. Whereas peer support was not a strong predictor of future anxiety in that sample, the positive relationship with competence is interesting—one that implies that emotional and peer support could contribute to students' perceptions of their abilities in academic matters (academic self-efficacy), which in turn can affect persistence (Feng & Zhang, 2022). This confirms the finding by illustrating how a feeling of support from peers (including emotional support) can support students' confidence and sustained participation (which is a kind of persistence) in their assignments.
Similarly, a study in Hong Kong during the COVID-19 pandemic (N=255) revealed that perceived peer support was negatively correlated with depressive symptoms, and this correlation was mediated by emotional well-being measures (loneliness, positive affect, hope). That is, when students believed they had emotional support from peers, their emotional health was enhanced, and adverse effects like depression or anxiety were reduced. This aligns with the understanding that peer emotional support can reduce anxiety in learning environments, such as sewing (IJERPH, 2020). Another research on upper-secondary students investigated the ways in which peer study support (which encompasses emotional support) helped yield a sense of relatedness and study engagement. The results showed that students reported higher levels of study activity and a sense of belonging when they felt supported by peers (SPE, 2024). Although this study does not directly address anxiety, the connection between peer support and engagement (persistence) is on point. This study's conclusive findings that emotional support from peers promotes persistence in sewing activity are thus validated by this general evidence.
Within Bandura’s theoretical lens, emotional encouragement strengthens a learner’s self-efficacy—the belief in one’s capacity to execute specific tasks—thereby promoting resilience and sustained effort. As students witness their peers’ success, they engage in vicarious reinforcement, developing confidence through observation and social affirmation.

3.3 Dimension III: Instrumental Support
Instrumental support also received a mean score of 3.00, indicating that respondents acknowledged the practical and motivational assistance of their classmates during sewing activities could be beneficial in enhancing their skills in the field. This perception was echoed in the participants' own words. One student shared:
"Malaking tulong talaga kapag may kaklase kang willing tumulong, lalo na sa mga mahihirap na parte ng pag-tahi. Minsan hindi mo makuha agad yung tamang technique, pero kapag may ipinakita sa'yo yung classmate mo o tinulungan ka physically, mas mabilis mong naiintindihan." (It's a big help when you have a classmate willing to assist, especially with difficult parts of sewing. Sometimes you can't get the right technique immediately, but when a classmate shows you or helps you physically, you understand it faster.) -Student F
Another respondent emphasized the importance of peer assistance during challenging tasks: 
"Kapag nahihirapan ako sa machine o sa pag-ayos ng tela, nakakahiya naman laging tatawag sa teacher kasi marami rin siyang ibang estudyante. Kaya malaking bagay na may mga kaklase na tumutulong, kahit simpleng pagpasa ng tools o pagtuturo kung paano gawin yung stitch. Nakakaencourage din kasi alam mong may susuportahan ka." (When I'm struggling with the machine or adjusting the fabric, it's embarrassing to always call the teacher because they have many other students too. So it's valuable to have classmates who help, even just passing tools or showing how to do a stitch. It's also encouraging because you know someone supports you.) – Student B 
Under Bandura’s Social Learning Theory, such interactions reinforce the reciprocal determinism between behavior, personal factors, and environment: students learn not only from observation but also from direct engagement in socially supportive contexts. This environment nurtures enactive mastery experiences, which are the most powerful sources of self-efficacy.
In addition, Chinese higher vocational college students, The Relationship Between Perceived Peer Support and Academic Adjustment among Higher Vocational College Students (Zhu et al., 2025) discovered that instrumental types of peer support—like the provision of methods of working, help with academic procedures, and delivering hands-on, practical assistance—were significantly associated with better academic adjustment. The authors observe that for vocational students, "instrumental peer support (e.g., academic guidance and experience sharing)" played a pivotal role in their academic progress (p. 15). This confirms your finding that peers' functional help contributes significantly to skill building within a vocational environment.
Another study, Peer-Based Collaboration Learning in Vocational Apprenticeships among Students of Civil Engineering Programs in Indonesia (Prameswari et al., 2025), examined vocational apprenticeship environments and explained how collaborative students passed tools around, showed each other techniques, and provided peer-based task support. Such instrumental peer support not just enhanced technical proficiency but also fostered increased persistence and self-confidence in practical learning environments, which corresponds to your framing of the sewing skills situation.
Lastly, a research Feedback Methods in Vocational Education and Training for Supporting Students with Learning Disabilities/Difficulties (Karkkulainen et al., 2023) indicated that action aid—peer and teacher support in workshops, labs, and hands-on activities—was seen by students as helpful, encouraging, and leading to enhanced performance. Although the subject of this research was students with learning difficulties, the idea that concrete support (instrumental assistance) increases participation and performance is generalizable to vocational skills environments, such as sewing.

3.4 Dimension IV: Motivational Support
Lastly, motivational support also received a mean score of 3.00, indicating that students agree that the level of motivation their peers provide makes them feel at ease in accomplishing tasks at hand. This finding was further illustrated in student interviews. One student shared: 
"Kapag nakikita ko na yung mga kaklase ko ay masipag at determinado sa paggawa ng project, naiinspire din ako na gawin ang best ko. Parang nahahawa ka sa kanilang sipag, lalo na kapag sinasabi nila na 'kaya natin 'to' o 'maganda na yan, tuloy mo lang.' Nakakatulong talaga yun para hindi ako sumuko kahit mahirap yung tahi." (When I see my classmates being diligent and determined in doing their projects, I'm also inspired to do my best. It's like their hard work is contagious, especially when they say 'we can do this' or 'that's good already, just continue.' It really helps so I don't give up even when the sewing is difficult.) – Student D
Another student remarked:
"Yung encouragement ng peers ko ay sobrang laking tulong, especially kapag frustrated na ako sa machine o mali yung tahi ko. Sinasabi nila na 'okay lang yan, matuto ka rin,' at dahil doon, mas motivated akong subukan ulit. Hindi ko nararamdaman na mag-isa ako sa struggles ko kasi alam kong sumusuporta sila sa akin." (The encouragement from my peers is a huge help, especially when I'm frustrated with the machine or my stitching is wrong. They tell me 'that's okay, you'll learn too,' and because of that, I'm more motivated to try again. I don't feel alone in my struggles because I know they're supporting me.) – Student G
In the study titled "Peer Social Support Enhances a Student's Motivation to Engage in Studying" by Hayati, Zukri, and Ismail (2022), Indonesian ninth-grade students were asked questions regarding the relationship of peer social support with motivation to learn. The researchers established a strong positive correlation: as students reported greater levels of peer support, their motivation to participate in learning activities increased. This substantiates the theory that motivational support from fellow students—such as providing positive feedback, offering support, and sharing their own goals—is significant in developing student motivation, including in higher education.
In Bandura’s model, this corresponds to vicarious motivation—a process wherein observing others’ success stimulates one’s own drive to achieve similar results. Thus, in the context of Garments Technology education, motivational peer support sustains collective efficacy—a shared belief among group members that they can succeed together, which enhances both individual and group learning performance.
Another relevant study, "The Relationship Between Peer Support, Academic Self-Efficacy and Motivation to Learn Mathematics" by Waliyati (2022), examined the relationship between peer social support and self-efficacy among high school students. They discovered that peer support has a direct and positive influence on students' motivation to learn. While the study is in a math rather than a vocational/trade skill situation, the mechanism is similar: peer support and encouragement raise the motivation of students to continue working in a subject matter, similar to college students, as the findings of this study indicate.
In addition, an extensive vocational student study in China, "The Relationship Between Perceived Peer Support and Academic Adjustment Among Higher Vocational College Students", discovered that perceived peer support, including motivational support, played a role in academic adjustment by promoting students' hope, professional identity, and motivation. This emphasizes peer motivation support in enhancing students' motivation to continue learning tasks and overcoming obstacles, which your interpretation also coincides with in the context of sewing tasks.
The overall mean of 3.08 falls within the Agree range, implying that the respondents perceived a generally positive and functional peer support system in their sewing laboratory classes. This suggests that peer relationships within the laboratory setting have a favorable impact on both technical learning and emotional well-being among Garments Technology students.
Peer support plays a crucial role in improving sewing skills among Garments Technology students by facilitating skill improvement through shared learning and practice, offering motivation and emotional support to sustain engagement, improving collaboration, communication, and peer feedback within laboratory settings, encouraging observational and experiential learning that speeds up skill acquisition, and fostering social bonds and a supportive learning environment that boosts confidence and lowers anxiety, according to the overall impact of having a peer support system. 
These findings are strongly supported by existing research; for example, Irmawan (2023) found that peer tutoring in a vocational school significantly improved students’ knowledge and skills outcomes. In vocational contexts, peer interaction has been shown to contribute to employability via enhanced self-efficacy (Tentama & Nur, 2021). Among higher vocational college students, perceived peer support has been found to directly predict academic adjustment, via pathways of academic hope and professional identity, underscoring the emotional, motivational, and identity-forming functions of peer systems (Zhu et al., 2025).
Furthermore, structured peer contact improves knowledge acquisition and teamwork skills, according to research on collaborative learning and joint reflection in vocational students (2019 study). Lastly, a study conducted in 2025 found that peer support helps students in Generation Z feel less anxious and more motivated. Thus, the data from this study provide support for the idea that a structured peer support system is a crucial element of successful skill development in the sewing lab setting, offering Garments Technology students both cognitive and emotional benefits.

4. Conclusion

The findings of this study demonstrate that the peer support system serves as a crucial catalyst in enhancing the sewing competence of Garments Technology students. The four identified dimensions—informational, emotional, instrumental, and motivational—collectively fostered a conducive and interactive learning environment where students developed both technical proficiency and confidence in their craft. Among these, Informational Support emerged as the most influential, underscoring the central role of peer-to-peer knowledge exchange, modeling, and demonstration in skill acquisition.
Drawing upon Bandura’s Social Learning Theory (1977), these findings affirm that students learn effectively through observation, imitation, and social reinforcement. As learners engage in collaborative practice, they internalize techniques demonstrated by peers, refine their own performance, and experience increased self-efficacy and persistence. Moreover, the presence of emotional and motivational support among peers alleviates learning-related anxiety and strengthens resilience—factors that are especially vital in vocational and hands-on learning environments. Instrumental support, meanwhile, facilitates mastery through direct assistance and cooperative problem-solving, reinforcing the principle of reciprocal determinism where behavior, environment, and personal factors interact to sustain learning success.
The overall mean of 3.08 (“Agree”) indicates a favorable perception of the peer support system’s role in improving both technical skills and emotional well-being. This aligns with prior research (Feng & Zhang, 2022; Zhu et al., 2025; Waliyati, 2022) demonstrating that peer support systems enhance self-efficacy, motivation, and academic adjustment among students in vocational settings. As such, peer interaction not only promotes skill development but also nurtures professional identity and collective efficacy, preparing students for the demands of real-world garment production and collaborative work environments.
In conclusion, the study highlights the transformative impact of structured peer support mechanisms in vocational education. Embedding peer learning strategies into curriculum design can further strengthen students’ competence, motivation, and employability readiness. Future research may explore longitudinal or experimental designs to examine how sustained peer support influences long-term skill retention, creativity, and adaptability in other technical disciplines.
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