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ABSTRACT 
Higher education institutions (HEIs) are constantly reviewing and improving their programmes, curricula, and initiatives to remain competitive and at the forefront of economic and industry needs, evolving global and social priorities, and changing demographics. Beyond the first and second missions of teaching and research, respectively, HEIs are increasingly incorporating civic engagement, community-based learning, service-learning, and social innovation in their programmes and curricula to enhance their third mission. Involvement in these areas helps develop active and engaged citizens, more cognizant of their social responsibility, who can contribute to and lead social impact and change. In this paper, community-engaged learning (CEL) is used as an all-encompassing term for initiatives by HEIs in the areas mentioned above related to this third mission. Concepts and applications of CEL in higher education are explored, including to what extent these CEL initiatives are aligned with the UN SDGs, particularly among HEIs that explicitly identify the UN SDGs as part of their university agenda.  Qualitative data and observations from a small-scale exploratory case study (n = 12) of CEL initiatives by two HEIs in Indonesia, which have incorporated the UN SDGs in their university agenda, are presented. This is followed by a discussion of identified themes related to its implementation and challenges, as well as implications for other similar HEIs. The findings offer practical insights for HEIs looking to enhance their third mission through CEL aligned with the SDGs.
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          1.INTRODUCTION

It is widely recognised that the first mission of higher education institutions (HEIs) is general education, or teaching and learning, with the second mission being the generation of new knowledge (i.e. research and innovation) (UNESCO Institute for Lifelong Learning, 2023). In the context of higher education, community-engaged learning is central to the third mission of HEIs, which focuses on interactions and engagements with the community, organisations, and corporations, as well as their contributions to social development or social good (Kaputa, et al., 2022; Monteiro, et al., 2021). In other words, HEIs should not just be regarded as training grounds for talent or as pre-employment training centres that produce individuals who can deliver services or solutions based on industry needs, or those who can lead economic growth and human capital development. HEIs are also now organisations where social and community leaders who can “foster positive social transformation” are nurtured and developed (McDonnell-Naughton & Păunescu, 2022).  Increasingly, HEIs have recognised the importance of community engagement and community-engaged pedagogy in developing civic-minded and socially responsible individuals and graduates (Jordaan & Mennega,
2022; Purcell, 2017), through initiatives that can support the third mission agenda of HEIs such as sustainability, climate action, access to affordable healthcare, and poverty alleviation, among others –
all of which are encapsulated under the UN Sustainable Development Goals (UN SDGs).
Service-learning has emerged as a “teaching method that simultaneously links information
taught in the classroom with the skills and insights that students learn when they volunteer in their communities” (Meyers, 2009). Through a service-learning project or initiative, students learn to relate their academic course contents within a context where academic work and service are carried out simultaneously. Through that integrated experience, students study social issues actively and authentically and become active participants in addressing them in a particular community setting (Speck, 2001), which fosters students’ development of skills and knowledge needed for participation in public life.
Social innovation is not a new phenomenon, having surfaced in the 1980s (Kuranchie, 2023). In essence, social innovation involves creative or novel solutions that are focused on social issues and social groups, in both their processes and deliverables (Bayuo, et al., 2020), and incorporates “notions of social beneficence and public good that support people in organisations, communities, and society in general” (Kaputa, et al., 2022). In other words, its processes and deliverables are user-centred and meant to improve lives, deliver better outcomes, and engender positive social impact. In addition, social innovation initiatives are meant to help end-users and beneficiaries develop the capacity to act and self-initiate (Krlev, et al., 2019).
In this paper, community-engaged learning (CEL) is used as a catch-all term related to the previously mentioned societal initiatives, carried out by HEIs, encompassing social innovation or
service-learning initiatives where a novel or creative solution is proposed to address a community or social issue at hand. This paper will explore the concepts and applications of CEL that support the UN
SDGs, focusing on a small-scale exploratory case study involving two HEIs in Indonesia, which have clearly indicated the incorporation of the UN SDGs in their university agenda. This is followed by a discussion of identified themes related to its implementation and challenges, as well as implications
for other similar HEIs..

         
2. COMMUNITY-ENGAGED LEARNING IN INDONESIAN HEIS

While community-engaged learning, social innovation, or service-learning, are relatively new terms for many HEIs in Indonesia, the concept of community service or the third mission of a university is not a new phenomenon or concept in Indonesian HEIs. Its earliest introduction was in 1950 by the former Rector of Universitas Gadjah Mada, the late Professor Koesnadi Hardjasoemantri (Marwati, January 12, 2011), through what was known as the Pembelajaran Tatap Muka (PTM), or loosely translated to Student Power Mobilization Mobilisation initiative. PTM was motivated by the desire to improve higher education accessibility and opportunities, as well as the lack of teachers, in the rural and remote areas of Indonesia, beyond the Java islands. This was initiated soon after the nation gained independence and sovereignty from the Dutch colonial powers. Through the PTM, a more formal introduction and incorporation of community service and service-learning was made into the higher education undergraduate curriculum.
Since 1973, the Kuliah Kerja Nyata (KKN) programme, or Study Service Programme, was
introduced to enhance Indonesian HEIs’ tri-dharma pillars of education, research, and community service (Krisnawati, 2009).  The KKN programme has since developed into an integral part of undergraduate studies and curricula in many, if not all, Indonesian HEIs, where undergraduates
participating in the programme find themselves immersed in a local community to learn about a current social or environmental issue, understand the local context and practices, and co-create solutions with the local community and other relevant stakeholders to address the social or environmental issue identified earlier. Through these initiatives, students are exposed to the realities of social inequalities and can play a proactive role in developing innovative solutions to address these challenges (Currie-Mueller & Littlefield, 2018).
For instance, at Universitas Indonesia (UI), which is one of the largest universities in Indonesia, the Community Service and Empowerment Programme was officially launched in 2022 to create opportunities   for   social   innovation   through   community   service   and   service-learning programmes to be made possible as part of the undergraduate curriculum and experience (Maudisha, August 29, 2022). The programme involved various aspects of learning with and in the community, such as in the health and welfare of rural communities, environmental management and sustainable energy provision, economic resilience of individuals and families, and the humanities and culture as an effort to maintain a sense of national identity and active citizenry.
Likewise, for instance, in the Institut Pertanian Bogor University (IPB), the Kuliah Kerja
Nyata Tematik, or Thematic Study Service Programme, was launched in 2023 to provide opportunities for undergraduates in their agro-maritime programmes to help agricultural and fishing communities achieve socio-economic resilience (Delviyanti, et al., May 10, 2023). Community-based projects and initiatives led by IPB students and faculty members focused on challenges related to agricultural and fishing practices, care for nature and forest reserves, infrastructural development in rural areas, and community empowerment.
Both universities endeavour to relate their KKN or service-learning initiatives to the UN SDGs, incorporating these into their university events, initiatives, and annual reports (Faculty of
Computer Science, UI, 2021; IPB University, June 20, 2024).


3.          STUDY INTENTS AND FRAMEWORK

In this small-scale qualitative case study, insights into the perceptions and perspectives of 5 faculty members and 7 undergraduate students related to community-engaged learning (CEL) in two Indonesian HEIs are shared in the sections that follow.
The intent of this small-scale case study is to elicit insights into the perceptions and perspectives of faculty members and students from two Indonesian HEIs, which have indicated the
incorporation of CEL in their undergraduate curriculum, which supports the UN SDGs. These insights
provide tangible information and documentation of the factors and features that facilitate the planning and implementation of CEL initiatives in the Indonesian HEI context, in addition to the challenges faced, as experienced by these two Indonesian HEIs.
While it is commendable for HEIs to incorporate the UN SDGs into their university agenda, it is important to identify the strategies or policies that the HEIs concerned have put in place to support
this incorporation of the UN SDGs in their respective university agenda. An earlier study by Kanthan
& Ng (2023) proposed a conceptual framework “for higher education institutions to bridge the gap towards achieving (the UN) sustainable development goals”.
The conceptual framework (Kanthan & Ng, 2023) proposed three main areas that contribute
to the preparedness of HEIs in addressing the UN SDGs (Figure 1): (i)	Interdisciplinary curricula
(ii)        Experiential learning
(iii)       Partnership with industry and community organisations





Figure 1. Conceptual Framework of Achieving UN Sustainable Development Goals (SDGs)
in Higher Education Institutions (HEIs)


Drawing from the findings of Kanthan & Ng (2023), and extrapolating the experiential learning component to CEL, the following research questions (RQs) for this small-scale exploratory case study are offered:
(RQ1) What CEL initiatives or projects are the HEI involved in?
(RQ2) How have the HEI students and staff benefited from being involved in these CELCELs
initiatives or projects?
(RQ3) How have the beneficiaries or partners benefited from being involved in these CELCELs
initiatives or projects?
(RQ4) How is the social impact of these CEL initiatives or projects measured?
(RQ5) What are the factors needed to ensure the success of these CEL initiatives or projects? (RQ6) How are the CEL initiatives or projects done by the HEIs aligned with the 17 UN
SDGs?

         4.METHODOLOGY

	Semi-structured interviews were carried out with 5 faculty members and 7 students from two public universities in Indonesia, through purposive sampling, including the snowballing technique. The 5 faculty members and 7 students from the two universities have been involved in community-based initiatives and projects, either as part of their undergraduate curriculum or co-curricular programmes (Table 1).

Table 1. Respondent recruitment criteria

Respondent                                                                Remarks
F1                 Involved in at least one university-funded project that collaborated with at
                                      At least one community group/partner 	
F2                 Involved in at least one university-funded project that collaborated with at
                                      At least one community group/partner 	
F3                 Involved in at least one university-funded project that collaborated with at
                                      At least one community group/partner 	
F4                 Involved in at least one university-funded project that collaborated with at
                                      At least one community group/partner 	
F5                 Involved in at least one project under a module taught that collaborated with
                                      at least one community group/partner 	
                S1                  Involved in at least one project within the formal HEI curriculum 	
                S2                  Involved in at least one project within the formal HEI curriculum 	
                S3                  Involved in at least one project beyond the formal HEI curriculum 	
                S4                  Involved in at least one project within the formal HEI curriculum 	
                S5                  Involved in at least one project within the formal HEI curriculum 	
 	S6                 Involved in at least one project within the formal HEI curriculum 	 S7	Involved in at least one project within the formal HEI curriculum

Each semi-structured interview took between 30 and 60 minutes. The semi-structured interviews were done in Bahasa Indonesia  (the native language of the respondents), and each interview was audio recorded. Each audio recording was translated into English and transcribed using an online artificial intelligence (AI) based translation and transcription tool. The translation was checked for accuracy against the original interview responses. The transcription for each respondent was then coded into themes using qualitative analysis software.
The data for this small project is treated through deductive thematic analysis, where the data is analyzed analysed and grouped into themes based on (i) keyword quote counts; , and (ii) themes identified from the research questions.
While the sample size of 12 respondents may not have reached saturation, it was decided that this sample size was sufficient to provide good insights into community-engaged learning initiatives in the two HEIs. Purposive sampling is “widely used in qualitative research for the identification and selection of information-rich cases for the most effective use of limited resources” and “involves identifying and selecting individuals or groups of individuals who are especially knowledgeable about or experienced with a phenomenon of interest” (Palinkas, et al., 2015). Researchers have suggested that “qualitative sample sizes of ten may be adequate for sampling among a culturally homogenous population” (Sandelowski, 1995), and that “studies using empirical data reached saturation within a narrow range of interviews (9–17) or focus group discussions (4–8), particularly those with relatively homogenous study populations and narrowly defined objectives” (Hennink & Kaiser, 2022).

5.          FINDINGS

Guided by the RQs, inputs, examples, and elaboration from the 12 respondents were elicited, and grouped according to the following themes:
(i)         Details of CEL initiatives involved in
(ii)        Benefits to HEI students or faculty staff
(iii)       Benefits to beneficiaries or partners involved
(iv)       How the social impact of CEL projects is measured
(v)        Success factors of CEL projects
(vi)       Relation to the UN SDGs
The following sub-sections will detail the verbatim inputs, examples, and elaboration from the respondents, according to the themes above.

5.1       Details of CEL Projects Involved in

The types of CEL projects the faculty, staff, and students have been involved in vary. The faculty staff were typically involved in university-funded projects (F1, F2, F3, F4) or projects under modules taught (F5); while students were involved in projects within the formal university curriculum (S1, S2, S4, S5, S6, S7) or projects beyond the formal university curriculum, that is, co-curricular projects (S3).
“…the innovation that we offer is about the strengthening of institutions in the management
of bioenergy wild forests. So, the public, of course, now with the issue of bio-co-firing, has to replace coal with bioenergy, [and] then state-owned companies…are trying to find other alternative sources.”
(F1)
“We did a project called a restoration project. But involving the community. This received funding  from  the  National  Gambut  Restoration  Agency  in  Indonesia.  Where  we  We introduced  the planting pattern to the community by integrating the trees into the palm plantation. So, usually people plant palm monoculturally. We introduced it by planting it by integrating it with the trees.” (F3)
“During  two  years,  I got the  grant  [for]  community  engagement  from  my university to
develop, not develop, to support the occupational health among the SME worker workers in Kepulauan Seribu, Kepulauan Seribu in Jakarta. Because Jakarta is one province and is then divided into six areas, North
Jakarta, South Jakarta, West Jakarta, East Jakarta, Jakarta Central, and the last one is Kepulauan
Seribu.” (F4)
“We have three levels [of projects] actually. For the PBL, Pengalaman Belajar Lapangan,
PBL-1, they have to come to the community, in a certain community, and they have to do situation analysis, what is actually the problem, a health problem that occur occurs in a certain area. So the step one, actually for one month, students [go] to the community, and then find out what is the problem of health that had have been occurring among in the community.” (F5)
“We built it by a group of students, here called the student executive body, we move in the
field of health building, and also education to the people in the residential areas. It is done in one of the areas that is close to a waste disposal site. Then we gather children in that place, then we provide education related to health, related to basic education programmes, such as reading and writing, as well as habits such as washing hands, and at the same time we adjust it to the existing customs, … here we believe that cleanliness is part of faith, then we apply it to our programme, so we … convince them that even though you live in a slum, … which is close to a waste disposal site, but you can still take care of yourself, stay healthy, your mind is also broad[ened], to be able to study, can have a broad view of the world.” (S1)
“…I think at in the second year of university, I have [been] involved in the social projects, hold held by BEM, what is BEM called? BEM is the student organization organisation of the faculties faculty of public health. It is [held] during COVID-19, and it went to Bogor. What we do is we did an intervention about health, about stunting specifically. We go to the three targets. The first one is for the elementary school students. The second one is for the senior high school students, junior and junior high school students. And the last one is for the kader (community volunteers). Okay, and we hold a class using the Zoom meetings, and it takes about a week for the class, every day, five days a week. And we give education about how to prevent stunting, what is stuntingstunting is, and anything about stunting and how we cope with stunting. And we also do the advocacy to the stakeholders in the villages.” (S2)
“…and here, we are from the Faculty of Forestry and Environment, especially from the Forest
Management  Student  Club,  where  our  programme  focuses  on  the  development  of  tourism,  the potential of agroforestry hobby tourism in Cianjur. where the goal is to accelerate the acceleration of the Ministry of Environment, Life and Forestry Programme in Indonesia for social development. Like that, ma'am, one of them.” (S6).

5.2       Benefits to HEI Students or Faculty Staff

The faculty staff and student respondents were also asked about their perceived benefits of being involved in their respective social innovation projects. For the faculty staff members, benefits included richer insights and data to support their teaching and research work, as well as the professional working relationships they have nurtured with the beneficiaries and other partners. In addition, the faculty staff respondents also alluded to the fact that as they carried out their respective projects and engaged with the beneficiaries and other partners, they also learned about the gaps in their work and how they could further improve their strategies and approaches, including further strengthening their teaching content and resources (F1, F3, F5).
“…benefits for us as a lecturer are that we find new models, the development of science related to current issues. So that the concepts develop, the instruments develop, so that we are sure that we are active in society, then there will be adaptations and innovations. The second is the development of the work network. Because we work in the field, of course, we will be in contact with people, with institutions that may not have been touched so far…” (F1)
“Because this activity involves many experts from various fields. So I can learn other aspects
from my colleagues who are also involved in the project. And then the results of the projects are integrated into the courses that I teach to students. So some of the research results and the results of
this innovation project are the course materials. So it's a material lecture.” (F3)
“Basically, this is beneficial for us as a lecturerlecturers, because we know well that now the students are doing in the real life, in the real world. So, they know everything, how actually the people have problems, especially in the health field, and how to deal with it, as well as how to communicate with the community, ... Of course, we are as a lecturer, we will have [it] easier to send the message in the lessons, … when…lecturing. So, the students may …... .notnot only [imagine] the situation, but they already experience with the real situation... So, I think it makes speeds faster the learning process for the students.” (F5)
For the students, benefits included being able to bridge between theory and practice; and learning about local knowledge and customs that help them strengthen their intercultural and communication skills, as well as their understanding of local traditions and cultures – aspects that they may not be able to adequately learn in the HEI classrooms or within their formal HEI curricula.
“I won't say they are indigenous, but they do have some strict beliefs that they hold, and we
cannot violate that those beliefbeliefs. We need to talk to them, we need to talk to their community leaders, and we need to, I guess, we call it musyawarah in Indonesia, to sit and talk about things. We know this is healthy, and you know something's important for you, ; let's find a common ground. That's how I benefited. Just knowing that benefits me, that I still have a broad thing to learn. Cultural approach is such an interesting thing for me.” (S3)
“And a lot of times, it turns out that we as students of the Faculty of Forestry, and also from the Faculty of Economics and Management, it turns out that our theory is like this, and when in the field, it turns out that the application is like this in the field. Sometimes there are things that are quite different from the theory. And that really, in a specific and general way, it helps a lot from the experience.” (S6)
“I would like to add, ma'am. So, as [another student] said, it's related to Pinu Injul, where Pinu Injul is a value, a local knowledge, or a core value of local wisdom. We made it as a basis for us to organize organise this social initiative programme, ma'am. Like that. So, again, our goal is the local village. So, whether we like it or not, to bring the programme closer [to the community], we use values that are already respected by the people there.” (S7).

5.3        Benefits to Beneficiaries or Partners Involved

The faculty staff and student respondents were asked about the perceived benefits to the beneficiaries or local communities they had worked with, based on both their understanding and observations, as well as from their interactions and communication with the beneficiaries or local communities.
The faculty staff members shared that for the beneficiaries or local communities they worked with, they conveyed a sense of contentment and gratitude that their socio-economic capacities and general well-being were enhanced; in addition, mutual trust and a good working relationship were developed between the HEIs or faculty staff members, and with the local communities (F1, F3, F4, F5).
“And there was a new relationship, the benefits. And they feel helped because all this time, the abandoned lands, the abandoned people's forests that are not optimal can get a fairly large benefit to their income, so they are also more confident that the natural resources provided by Allah SWT are beneficial if they are filled with optimum knowledge, with more modern knowledge.” (F1)
“Yes, as I mentioned earlier, my activities with the Gambut project directly involve the
community. And this certainly increases the knowledge of the community in how to restore the
Gambut forest. In a sustainable way. And also because they are involved in the project, they also
benefit from the economy. Because we also provide various assistance to them. In addition to the
benefits of new knowledge and technology.” (F3)
“So the benefit, we also support, in addition to the health of these workers, we also support their business so that it will be smoother, the trade will be smoother, because of the cleanliness of the water they use, so that the visitors are no longer afraid to buy their food, and the visitors can also be more, who come to Untung Jawa Island, like that.” (F4)
“They are very happy, actually, because every year, they have been helped by the students
coming there doing to do something. Okay, the beneficiary actually can be described like as always asking that, okay, come again next year, come again next year, so I believe that this is just an expression of their happiness to be helped, for solving their problem. So, every time the students come there, the end users, the villagers will see, [pleasePlease] come again, then next year, God willing, see you again.” (F5)
For the students, they shared that the beneficiaries had seen their socio-economic capacities improve; and that their horizons were broadened and mindsets changed, as they also learned from the HEI faculty and students to look beyond their own local communities or contexts (S1, S2, S4, S7).
“It means we build a mindset, so that what we expect, of course, they as beneficiaries, can
build more open mindsets, that not all are about personal benefits, it can be by you paying attention to the hygiene aspect, it can be that your benefits are smaller, but you are more trusted by people, by tourists, it can be that your income will increase by increasing visits, because of trust in hygiene, like that.” (S1)
“Oh yeah, okay. After the social [innovation] projects end, we usually ask them how they feel
about our projects, and they told us that they feel that the information is informative, and it's easy to discuss because these people are, what is it called? Less educated, what is it called? And these people are [not] in the urban area, or suburban area, or in the villages in the small cities, far from the main area, so they are [isolated], and they think and feel that these university students give the information in [an] easy language that they can understand. And usually they say that the puskesmas (community health centres) have many things to do, so they cannot fulfill fulfil their tasks to give education to the citizens of these villages.” (S2)
“…there is a group of forest farmers that we lead. With our programme that we have done, a
group of forest farmers that had very low productivity, that which we got from the data when we went down the field. We added training to advanced farmers. Then there is, we also provide learning about sustainability and giving tree seeds that will be given to this group of forest farmers adds productivity that used to be very low, becomes very high.” (S4)
“Yes, ma'am. Benefits that have been received by the community so far have been seen from the economic point of view, ma'am. Where there is home business.” (S7)

5.4        How the Social Impact of CEL Projects is Measured

For some of the projects, the faculty staff members interviewed shared that the social impact of  their  projects  was  measured  through  the  levels  of  knowledge,  skills,  and  attitudes  of  the beneficiaries  involved  –  some  of  which  are  observed  directly  through  pre-  and  post-tests  or anecdotally, while some are identified through other relevant stakeholders involved with the beneficiaries (F1, F2, F3, F4).
“For the short term, of course, the three scales we measured, attitude, knowledge, and skills, have increased. In the medium term, of course, if this is based on plant innovation, with bioenergy, with gamal or calliandra, then it will increase the income, the income of the people from the people's forests will increase because there is an increase in gamal and calliandra, and also from livestock, because there are gamal leaves for livestock and also for growing compost. Our current calculations with this programme can increase the income of the people by 58%. It means that the impact on long- termlong-term well-being can play a very good role. Then the impact of land and forest rehabilitation can be faster, and the people will no longer plow plough the country's forests or other forests, because there is income that is quite promising in the use of critical land.” (F1)
“Yes, I mean…how to measure it. It depends. But usually…pre-done. For the capacity test, we have a pre- and a post-test. Then we also implement a baseline. ..that's for the long term. But because
it's only 6 months, we're still on a very small scale, and we don't use a baseline. We just do the pre- and post-test. That's all.” (F2)
“Yes, in the short term, it is clear. Especially for the people involved. As I said in the previous answer, there is an increase in knowledge and skills from the community…we do not measure it, but
evaluate it as far as [we] can see. Whether they apply what we have said. Maybe that's what can be seen. Even though the project is finished, for example, in Gambut, we monitor it through the leaders of the agricultural groups involved in the project. They still maintain the trees. And hopefullyHopefully it will
start to bear fruit now. Because for them, the important thing is to benefit. So we can see the impact.”
(F3)
“This includes monitoring, evaluation, which we will do next month, coincidentally. We haven't done it yet, but yes, that was the social impact, we morally feel happy too, that we managed to help the traders there, and also help the village apparatus there, so that they can cooperate, coordinate with other ministries, because the ministries are from different ministries, like that.” (F4)
Among the students, their observations were similar to those shared by the faculty staff members (S1, S2, S6)
“Measuring and evaluating, this is part of the aspect that has been included in the proposal in
every Every activity, it means what achievements should be obtained in each project, so that we, as managers of the project, must have points of achievement, output outputs that can be achieved as planned in the proposal. It means a social project, a project should not stop only when the project is finished, and that's it. It shouldn't be like that, the project should be followed up periodically, or as planned a few years later, and again, measurement, evaluation, monitoring, regarding the output - is it in accordance with what we plan at the time or before carrying out the project…” (S1)
“We  use  questionnairequestionnaires,  pre-questionnaire  pre-questionnaires and  post-questionnairepost-questionnaires,  pre-test  questions,  and before we give the interventions and education, we share the pre-test about a week or the a few days before,
and so they will fill the form by paper or by Google Form, and then after the intervention and education, we will give the post-test. The post-test is the same as the previous one. We give it a week
after or a days day after, so we can see the differences of in knowledge in this targeted [group].” (S2)
“We have pre-test, pre-test, and post-test to for our target audience. For example, when they go to a coffee shop, do they understand or not? How did they start? How did they get involved? Even the
pre-test and post-test are sometimes not only related to the questionnaires, but we also do interviews.”
(S6)

5.5        Success Factors of CEL Projects

The insights shared by the faculty staff members yielded some interesting critical success factors that have been identified as necessary when planning and implementing such social innovation projects with target user groups or beneficiaries (F1, F2, F3, F5)
“…the  first  is  that  the  type  of  innovation  must  be  [identified].  Then  the  second,  of course…we know that there is willingness, ability, and opportunity [to do the project].” (F1)
“One of the three factors. So that it succeeds. The first is the social model…the motivation of
the  community.  The  second  is  the  local  champion.  That makes  it  easier.  If  there  is  a  local
champion…It has helped us. Because the local champion will always make sure… Because we are not there forever. The local champion is there.” (F2)
“For the success of such an implementation, the first is that what we need, what we introduce or innovationinnovate, that we convey to the project is indeed needed by the community. The second is that the community is actively involved. So, high community participation will also guarantee success. And
the third is monitoring.” (F3)
“So this is a very important communication, yeah, communication and the preparation. Partnership, your partnership with the community, yeah.” (F5)
Likewise, the students shared similar sentiments and observations (S4, S6)
“I want to add, from myself, one of the factors that is very needed to succeed [in] the
implementation of this social innovation is the trust between the giver, from us, and the people there. Then the second is, there is help from outside or partners that we have to connect again to the village so that it becomes a successful project.” (S4)
“Yes,  one  of  them  is  from,  for  me,  the  most  visible  is  the  participation  of  the community…and the second, from my experience too, is … whether the programme is targeted and that's what they need or not…if the programme is…in accordance with the existing conditions in the village… So before we start the programme, we also have a survey, and discuss our goals, what kind of programme is suitable and appropriate, and how the programme can help at least solve their problems.” (S6)

5.6        Relation to the UN SDGs

The intent of this question was not so much to identify in particular which UN SDGs were addressed when carrying out the social innovation initiatives or projects that the respondents were involved in. Rather, this question was intended to explore whether the respondents actively or consciously considered the UN SDGs when planning and implementing their respective initiatives or projects. The inputs by both the faculty staff members and students showed that generally, they were aware of the UN SDGs. However, their initial hesitation when asked this question seemed to suggest that they might not have actively or intentionally considered the UN SDGs when planning and implementing their respective initiatives or projects. Out of the 12 respondents, 10 of them had identified at least one and up to three UN SDGs that were related to their respective projects when the interviewer shared the visual slide that showed an overview of the 17  UN SDGs.  Two of the respondents (F2 and S1) had even suggested that their projects had essentially addressed all 17 UN SDGs.

6.          DISCUSSION AND IMPLICATIONS

The findings from this small-scale exploratory case study, despite its limited data size, have yielded interesting insights into HEIs in Indonesia that plan and implement CEL initiatives in their HEI curricula. It must be stated from the onset that this is a case study; hence, the insights and findings from this paper may not be readily generalisable.
Nevertheless, there were useful insights identified.
First, the inputs and perceptions gathered from the respondents verified that in carrying out a CEL initiative or project, the intervention or innovation itself must be truly needed or required by the community. As similarly observed in other studies (Mohd Naufal, et al., 2024; Yalegama, et al.,
2016), it cannot merely be prescribed by the faculty, students, or other stakeholders involved in the service delivery, interventions, or innovation, but one that is identified and designed together with the
community or end-users involved, or the targeted beneficiaries. In the study by Yalegama, et al. (2016), it is evidenced that a community-driven initiative will also ensure its sustainability, continuity,
and success beyond the initial experimental or prototyping phases facilitated by service delivery or intervention stakeholders, such as the faculty staff members or students from the HEIs involved.
Second, there were clear challenges and limitations in measuring the social impact of CEL
initiatives or projects implemented by HEIs. Based on the two HEIs involved in this case study, it is evident that evaluation tools such as pre- and post-tests or surveys were used to identify the baseline measurements and subsequent changes or improvements documented. However, these tools collected inputs or perceptions directly from the faculty or students involved, while inputs or perceptions from the beneficiaries or other stakeholders involved in the service delivery or interventions required the faculty or students to collect these data. What this meant was that there could be some response bias in the data provided by the end-users or beneficiaries because the conduit of data collection was through the HEI faculty or students involved, who were largely responsible for the service delivery, interventions, or innovations designed. A single pre- and post-test tool or survey may not be sufficient to capture the diverse perspectives and needs of different stakeholders (e.g. end-users, beneficiaries, community partners, service delivery participants), or the actual social impact generated. More comprehensive tools or a toolkit, such as the Community-Engaged Research Framework by the National Opinion Research Center Centre (NORC) at the University of Chicago (Ubri, et al., 2024), or the Community-Engaged Learning Toolkit by the Centre for Global Challenges at Utrecht University (2024), can be used to provide a more holistic evaluation of the process and outcomes of such CEL initiatives or projects implemented by HEIs. The use of such comprehensive and multi-dimensional toolkits can help make the reporting and evaluation process more self-initiated and more objective, to minimize minimise or eliminate response biases.
Third, other than the observed benefits to the end-users or beneficiaries, the HEI faculty and students involved in such CEL initiatives or projects alluded to both tangible and intangible learning
and experiences gained. Examples included improvements to their project and research strategies and approaches, including further strengthening of their teaching content and resources for faculty staff members, and the development of their intercultural and communication skills for students. For the
students, such intercultural and communication skills are particularly useful for personal growth and career readiness (Otto & Dunens,  2021).  However, just  as response  bias  was  alluded  to in the
observation above, it would be more useful to elicit self-reporting perspectives, such as individual reflection entries by the student respondents as well, rather than solely relying on the interview questions posed to the student respondents of this study. It would also be interesting to do a mid-term longitudinal study (3 to 5 years) with the faculty staff members and students involved in this case study – to follow up with the development of their projects and research work (for the faculty staff members) and to get the perspectives of their employers (for the students) concerning career readiness skills demonstrated by the graduated students.
Fourth, it was observed that the application of the UN SDGs does not seem to be a priority or focus of such CEL initiatives or projects implemented by the two HEIs. The reality is that many, if not all, CEL initiatives or projects would be able to address one or more of the UN SDGs. The
challenge is whether HEIs are actively or authentically incorporating the UN SDGs in the planning and design of their CEL initiatives or projects with community groups or beneficiaries in the community, rather than doing this as an ‘afterthought’ or post-implementation of the project or initiative. Being cognisant of the UN SDGs in the planning, design, or implementation of such initiatives or projects, and incorporating only the most relevant UN SDGs, may help HEIs be more intentional and focused on their niche areas or areas of expertise they wish to develop or be recognised in. This is particularly important for HEIs that have explicitly declared that the UN SDGs are part of their university agenda. More data and investigation into this observation are warranted.
Despite the informative insights into how CEL is carried out in the two Indonesian HEIs, there are substantial limitations to this case study. Other than its small sample size and inputs only from the faculty staff and students, insights from the community partners or beneficiaries were not
garnered. These insights would be useful in triangulating the overall utility and benefits of CEL in the
HEIs are involved, such as perceptions on implementation challenges or the sustainability of ideas or solutions proposed.


        7.CONCLUSION

As mentioned, the findings from this small-scale case study, despite its limited data size, have yielded interesting insights on two HEIs in Indonesia that plan and implement community-engaged learning (CEL) initiatives in their curricula. Among the most salient findings are that: (i) a CEL initiative carried out by a HEI has to be planned, designed and implemented in close collaboration with, rather than detached from, the intended user community or end-users; (ii) in measuring the social impact of such initiatives, a single pre- and post-test survey tool to be used on the beneficiaries or intended user community may not be sufficient, particularly if the instrument was designed only by members of the HEIs involved – a more comprehensive toolkit would be more useful and relevant in collecting inputs and data that can be self-initiated by the beneficiaries or intended user community, and in making the process more objective; (iii) a more holistic approach may be required in more accurately capturing and identifying student learning outcomes and experiences gained through such initiatives; and (iv) the application of the UN SDGs in the curricular or co-curricular activities of HEIs could be done in a more intentional, focused and upstream manner, rather than an ‘afterthought’ or post-implementation of the project or initiative employed.
Again, it must be emphasised that, being an exploratory case study, the insights and findings may not be readily generalisable due to the scale and qualitative design of the study, as well as the
lack of inputs from community partners or beneficiaries. Nevertheless, despite the existing gaps and limitations identified, there were salient features and learning points, as identified above, that can be
useful in helping other HEIs in Indonesia, and more broadly, the Southeast Asian region, in designing,
planning, and implementing similar community-engaged learning initiatives in the undergraduate
curricula, in fulfilling their universities’ third mission.
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