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ABSTRACT 

	The main focus of this study was to find out the significant relationship between the personal characteristics and the instructional competence of public elementary school teachers. A non-experimental quantitative research approach utilizing descriptive correlational design. The geographic location of this study was in Sulop District located in the Municipality of Sulop, a 3rd class municipality in the province of Davao del Sur. The survey was conducted during the first semester of school year 2025 - 2026. The researcher utilized Google Drive to gather data from the 35 respondents. This study utilized convenient sampling in determining the sample of this study. Only those teachers who manifested their willingness to participate in the research were included in the study. These teachers signed the Informed Consent to show their voluntary participation of the study. The study employed an adopted questionnaire from Marzano (2007). The art and science of teaching: A comprehensive framework for effective instruction. Minor corrections were integrated to suit with the norms established and the corrected copy of the research instrument was given to the research adviser for final corrections and suggestions. The following statistical tools were used in the conduct of this study; Mean to determine the level of personal characteristics and instructional competence of public elementary school teachers and Pearson Product Moment Correlation of Coefficient to determine the significant relationship between personal characteristics and instructional competence of public elementary school teachers. The computed r value of 0.372 was found out to be higher than the critical   value   of   0.195   at   0.05   level   of   significance.  Hence, the personal characteristics significantly affect the instructional competence of public elementary. Therefore, there was a significant relationship between the personal characteristics and the instructional competence of public elementary school teachers. Thus, it is recommended that the Department of Education officials should develop plans and conduct trainings that could enhance the professional characteristics and instructional competence of public elementary school teachers. And, the Division of Davao del Sur should conduct teachers’ training relative to the professional characteristics of teachers as well as programs that could enhance their instructional competence.
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1. INTRODUCTION 

Teaching is complex and demanding work that requires highly specialized skills and knowledge to provide significant impact on student learning. Improving the learning outcomes of all students, regardless of their socioeconomic background or geographic location, is the key objective for education. Successful teachers have a deep understanding of the subjects they teach, use appropriate instructional methods, and apply various classroom assessment strategies. These teachers participate in sustained, intellectually rigorous professional learning regarding the subjects they teach, the strategies they use to teach those subjects, the findings of cognitive scientists regarding human learning, and the means by which they assess student progress in achieving high academic standards.
	In the global arena,	teachers’ instructional competence still remains to be answered. As, Koster et al. (2005), in Australia, teacher educators are defined as people “who provide instruction or who give guidance and support to student teachers, and who thus render a substantial contribution to the development of students into competent teachers”.
	In the Philippines, Department of Education mandated a yearly evaluation of teachers as regards to their instructional competence. As shown in the result, teachers lack the basic competences. This is shown on the result of the National Achievement test where the students didn’t reach the mastery level (Santos, 2007).
	Thus, Forbes (2011) said that in the Philippines, particularly in Quezon City, principals and the public want ideal characteristics from their teachers which are ideally primary components of well-performing schools. Accept it or not, but teachers are the heart of education given their gigantic roles. To have good and better teachers equate to good and better-quality learning experiences among learners even in most unparallel situations.		In Region XII, particularly in Davao del Sur Division, teachers’ instructional competence can be a contributory factor in the low result of students in achievement tests. It is in this context that the researcher prompted to conduct this study. The researcher believes the necessity of conducting this research in order to determine whether personal characteristics of teachers can influence the instructional competence. The researcher believes that exploring the indicators under personal characteristics maybe useful in re-examining the teachers’ roles and responsibilities.
1.1 Statement of the Problem
	The main focus of this study was to find out the significant relationship between the personal characteristics and the instructional competence of public elementary school teachers. Specifically, it sought to find answers to the following sub-questions:
1. What is the level of personal characteristics of public elementary school teachers in terms of:
	1.1 Decisiveness,
	1.2 Dedication and Commitment,
	1.3 Community Rapport, and
	1.4 Initiative and resourcefulness?
2. What is the level of instructional competence of public elementary school teachers in terms of:
	1.1 Professionalism,
	1.2 Communication skills,
	1.3 Pedagogical capabilities, and
	1.4 Content area knowledge?
3. Is there a significant relationship between the personal characteristics and the instructional competence of public elementary school teachers?
1.2 Hypothesis
	The null hypothesis was tested at 0.05 level of significance stated that there is no significant relationship between the personal characteristics and the instructional competence of public elementary school teachers.
2. methodology 

	Discussed in this chapter are the research design, the research subjects, the research instrument, the research procedure in gathering of the data and the analysis of data to be used in the conduct of the study.
2.1 Research Design										This study utilized non-experimental quantitative research approach utilizing descriptive correlational design. Quantitative research is defined as a systematic investigation of phenomena by gathering quantifiable data and performing statistical, mathematical, or computational techniques. Quantitative research collects information from existing and potential customers using sampling methods and sending out online surveys, online polls, and questionnaires. The results of which can be depicted in the form of numerical. 
This study is also descriptive in nature. Descriptive research is defined as a research method that describes the characteristics of the population or phenomenon that is being studied. This methodology focuses more on the what of the research subject rather than the why of the research subject. The term descriptive research refers to the type of research question, design, and data analysis that will be applied to a given topic. Descriptive statistics tell what is, while inferential statistics try to determine cause and effect (Bunge, 1995).
2.2 Research Locale									
	The geographic location of this study is Sulop District located in the Municipality of Sulop, a 3rd class municipality in the province of Davao del Sur. Sulop is about 17 kilometers (11 mi) from Digos City, the seat of the provincial government of Davao del Sur. The municipality is located halfway between two major growth centers of Mindanao, namely, Davao City of Region XI and General Santos City of Region XII.
2.3 Population and Sample 
This study utilized convenient sampling in determining the sample of this study. Only those teachers who manifested their willingness to participate in the research were included in the study. These teachers signed the Informed Consent to show their voluntary participation of the study.   
	 The survey was conducted during the first semester of school year 2025 - 2026. The researcher utilized Google Drive to gather data from 35 respondents. 
2.4 Research Instrument
	The study employed an adopted questionnaire from Marzano (2007). The art and science of teaching: A comprehensive framework for effective instruction. Minor corrections were integrated to suit with the norms established. The five-point Likert scale will be used in this study. The corrected copy of the research instrument was given to the research adviser for final corrections and suggestions. 
Chart 1. Descriptive Interpretation of Mean Score Ranges for Teacher Personal Characteristics and Instructional Competence
	Range of Means
	Descriptive Equivalent
	Interpretation

	
4.50 – 5.00
	
Excellent
	This indicates that the provisions relating to the personal characteristics and instructional competence of teachers embodied in the item is very well practiced and is very much evident or always observed. 

	3.50 – 4.49
	Very Satisfactory
	This indicates that the provisions relating to the personal characteristics and instructional competence s of teachers embodied in the item are well practiced and is relatively evident.

	2.50 – 3.49
	Satisfactory
	This indicates that the provisions relating to the personal characteristics and instructional competence of teachers embodied in the item are moderately practiced and is often felt or observed. 

	1.50 – 2.49
	Fair
	This indicates that the provisions relating to the personal characteristics and instructional competence of teachers embodied in the item are seldom practiced and is not so much evident or observed. 

	1.00 – 1.49
	Needs Improvement
	This indicates that the provisions relating to the personal characteristics and instructional competence of teachers embodied in the item is not practiced or rarely present or non-existent



2.5 Data Gathering Procedure
The following steps were undertaken in the gathering of data for this study. First the researcher asked permission from the Superintendent of Davao del Sur Division to conduct the study. After the request was granted, the researcher also sent a letter to the district supervisor indicating the intention to conduct the study in the district. The researcher attached the letter of approval from the division superintendent. The same letter of request was also sent to the school heads.
The school allowed the researcher to gather data for the research during activity period in the afternoon. This was a big challenge for the researcher because the travel going to school’s district usually takes more than half an hour from the station. 
As soon as the researcher got into the school, he went to the office of the school head and showed the letter of approval and endorsement from the superintendent and from the district supervisor. After which, the researcher met the teachers and the school head and gave them a brief orientation on how they will respond to the questions in the questionnaire. As soon as the respondents were able to complete answering the questionnaire, the researcher collected them and tallied the responses. Interpretation followed after the statistician handed the data.
2.6 Data Analysis
The following statistical tools were used in the conduct of this study: 
Mean.  This was used to determine the level of personal characteristics and instructional competence of public elementary school teachers.
Pearson Product Moment Correlation of Coefficient.     This statistical tool was used to determine the significant relationship between personal characteristics and instructional competence of public elementary school teachers.
3. results and discussion
	Presented in this section are the findings, analysis and interpretation of the data gathered out of the research instruments used in this study concerning the significant relationship between professional characteristics and instructional competence of public elementary school teachers.
3.1 Personal Characteristics in Terms of Decisiveness
	Table 1 shows the level of personal characteristics of public elementary school teachers in terms of decisiveness. It was found out that the respondents obtained an overall mean score of 4.06 which was equivalent to very satisfactory.
	The teacher respondent was willing to exert effort to conduct home visits to my pupils who are at risk of dropping out has a mean score of (4.15); ready to take challenges for as long as it will benefit the students has a mean score of (4.13); enthusiastic in doing things beneficial not only to the students but also to the school has a mean score of (4.10); impatiently render and commit my extra time to those students who need my help to improve their learning has a mean score of (4.09); eager to do things even if it is beyond the call of duty has a mean score of (4.03); ready to serve my clienteles beyond school time has a mean score of (4.02); and, willing to extend help to my co-teachers has a means core or (3.98);  enthusiastic to fulfill my duties beyond the expectations of my school heads has a mean score of (3.96).	
	All items have descriptively described a very satisfactory, which means that the provisions relating to personal characteristics of public elementary school teachers in terms of decisiveness is well practiced and is relatively evident.					
Table 1. Level of Personal Characteristics in terms of Decisiveness
	No.

	Item
As a Teacher, I…
	
Mean
	Descriptive Equivalent

	
1
	… am eager to do things even if it is beyond the call of duty.
	
4.03
	Very Satisfactory

	
2
	… am willing to extend help to my co-teachers.
	
3.98
	Very Satisfactory

	
3
	… am ready to take challenges for as long as it will benefit the students.
	
4.13
	Very Satisfactory

	
4
	… am enthusiastic in doing things beneficial not only to the students but also to the school.
	
4.10
	Very Satisfactory

	
5
	… am impatiently render and commit my extra time to those students who need my help to improve their learning.
	
4.09
	Very Satisfactory

	
6
	… am enthusiastic to fulfill my duties beyond the expectations of my school heads.
	
3.96
	Very Satisfactory

	
7
	… am ready to serve my clienteles beyond school time.
	
4.06
	Very Satisfactory

	
8
	… am willing to exert effort to conduct home visits to my pupils who are at risk of dropping out.
	
4.15
	Very Satisfactory

	
TOTAL
	
4.06
	Very Satisfactory



	This finding is congruent with the view of Hoang and Wyatt (2021), who argued that when teachers allow students to grapple with classroom challenges and handle rigorous academic tasks, they provide valuable real-world experience in dealing with life’s challenges and attaining goals; moreover, teacher self-efficacy is strengthened when educators present challenges and express confidence in their students’ ability to master them (Hoang & Wyatt, 2021).
3.2 Personal Characteristics in Terms of Dedication and Commitment
	Table 2 shows the level of personal characteristics of public elementary school teachers in terms of dedication and commitment. It was found out that the respondents obtained an overall mean score of 4.10 which was equivalent to very satisfactory. 	Collectively, this revealed in the following indicators: taking the choice of becoming a teacher as the best decision in his/her life has a mean score of (4.21); giving my best in all DepEd-initiated programs has a mean score of (4.18); spending time with the students on subjects (activities) related with the lesson outside the classroom has a mean score of (4.15); would try to do the best for the unsuccessful students has a means core or (4.14);  enjoying teaching and take responsibility of the entire class on time has a mean score of (4.09);  perceiving teaching occupation as more important than other professions  has a mean score of (4.08); considering teaching a vocation; doing beyond what is expected from me has a mean score of (4.03); and, spending time with my pupils on subjects  related with lessons outside the classroom has a mean score of (3.92).
	All items descriptively described as very satisfactory, which means that the provisions relating to personal characteristics of public elementary school teachers in terms of dedication and commitment is well practiced and is relatively evident.
Table 2. Level of Personal Characteristics in terms of Dedication and Commitment

	No.

	Item
As a Teacher, I…
	Mean
	Descriptive Equivalent

	
1
	… perceive teaching occupation as more important than other professions.
	
4.08
	Very Satisfactory

	
2
	… will try to do the best for the unsuccessful students.
	
4.14
	Very Satisfactory

	
3
	… enjoy teaching and take responsibility of the entire class on time.
	
4.09
	Very Satisfactory

	
4

	… spend time with the students on subjects (activities) related with the lesson outside the classroom.
	
4.15
	Very Satisfactory

	
5
	… to take the choice of becoming a teacher as the best decision in his/her life.
	
4.21
	Very Satisfactory

	
6
	… consider teaching a vocation; doing beyond what is expected from me.
	
4.03
	Very Satisfactory

	
7
	… ready to give my best in all DepEd-initiated programs.
	
4.18
	Very Satisfactory

	
8

	…  am committed to spend time with my pupils on subjects  related with lessons outside the classroom.
	
3.92
	Very Satisfactory

	
TOTAL
	
4.10
	Very Satisfactory


		
The present findings echo recent empirical evidence showing that teacher dedication and professional commitment remain pivotal for educational effectiveness. For example, Türk and Korkmaz (2022) found that teachers’ commitment and dedication are strongly and positively related to their attitudes toward the profession, suggesting that the more a teacher identifies emotionally and professionally with their role, the more favourable their outlook and the more sustained their engagement.
3.3 Personal Characteristics in Terms of Community Rapport
	Table 3 shows the level of personal characteristics of public elementary school teachers in terms of community rapport. It was found out that the respondents obtained an overall mean score of 4.01 which was equivalent to very satisfactory. 	Collectively, this revealed in the following indicators: approachable to all parents and guardians has a mean score of (4.13); create group synergy in pursuing collective goals has a mean score of (4.12); a confidant and friend to my students has a mean score of (4.09); welcome all parents and stakeholders who come to my class has a mean score of (4.04); a friend to my co-teachers. has a mean score of (4.02); participative and cooperative in every activity involving the school and community has a mean score of (4.00); have good personal relations with my superior has a means core or (3.89); and, value the people in the workplace and consider them as my family has a mean score of (3.75).	
Table 3. Level of Professional Characteristics in terms of Community Rapport

	No.

	Item
As a Teacher, I…
	Mean
	Descriptive Equivalent

	
1
	
… am a friend to my co-teachers.
	
4.02
	Very Satisfactory

	
2
	… have good personal relations with my superior.
	
3.89
	Very Satisfactory

	
3
	… can be a confidant and friend to my students.
	
4.09
	Very Satisfactory

	
4
	… am approachable to all parents and guardians.
	
4.13
	Very Satisfactory

	
5
	… value the people in the workplace and consider them as my family.
	
3.75
	Very Satisfactory

	
6
	… create group synergy in pursuing collective goals.
	
4.12
	Very Satisfactory

	
7
	… welcome all parents and stakeholders who come to my class.
	
4.04
	Very Satisfactory

	
8
	… am participative and cooperative in every activity involving the school and community.
	
4.00
	Very Satisfactory

	
TOTAL
	
4.01
	Very Satisfactory



The descriptive results of Table 3 indicate that teachers report very satisfactory levels of community rapport — such as being approachable to parents, maintaining good personal relations with colleagues and superiors, and viewing the school community as akin to a family. These findings align with the broader literature showing that strong interpersonal and school–community relationships contribute meaningfully to school effectiveness. For instance, research has found that positive, trust-based relationships among school staff and community members facilitate collaboration, improve teacher morale, and support student outcomes (e.g., Wynn et al., 2000; Jehl et al., 2001). Furthermore, studies on teacher–student and teacher–community interactions point out that when teachers are accessible and build genuine rapport with learners and stakeholders, this fosters a constructive social environment that can reduce conflict and enhance engagement (e.g., McKinnon et al., 2020). Therefore, the evidence from your data that teachers feel capable of building such community-oriented relationships suggests a strong foundation for promoting a school climate that is collaborative, inclusive, and supportive of all members of the educational ecosystem.			
3.4 Personal Characteristics in Terms of Initiative and Resourcefulness
	Table 4 shows the level of personal characteristics of public elementary school teachers in terms of initiative and resourcefulness. It was found out that the respondents obtained an overall mean score of 4.07 which was equivalent to very satisfactory.
	The teacher respondent was, able to skillfully and promptly to some difficulties which I may encounter in my class has a mean score of (4.21); able to deal with situations which may cause trouble and problem has a mean score of (4.15); can make things easier and faster has a means core or (4.14); have the skills in outsourcing materials needed in my class has a mean score of (4.12); utilize available resources to make the lesson productive and meaningful has a mean score of (4.09); can think of an immediate solution to problems that will arise has a mean score of (4.02); use my common sense in making things happen spontaneously has a mean score of (3.89); and, can use things to be more useful and can be used in my teaching pedagogy has a mean score of (3.89).
Table 4. Level of Personal Characteristics in terms of Initiative and Resourcefulness

	No.

	Item
As a Teacher, I…
	Mean
	Descriptive Equivalent

	
1
	… can think of an immediate solution to problems that will arise.
	
4.02
	Very Satisfactory

	
2
	
…can make things easier and faster.
	
4.14
	Very Satisfactory

	
3
	… use my common sense in making things happen spontaneously.
	
3.89
	Very Satisfactory

	
4
	… have the skills in outsourcing materials needed in my class.
	
4.12
	Very Satisfactory

	
5
	… utilize available resources to make the lesson productive and meaningful.
	
4.09
	Very Satisfactory

	
6
	… can use things to be more useful and can be used in my teaching pedagogy.
	
3.89
	Very Satisfactory

	
7
	… am able to deal with situations which may cause trouble and problem.
	
4.15
	Very Satisfactory

	
8
	… able to skillfully and promptly to some difficulties which I may encounter in my class.
	
4.21
	Very Satisfactory

	
TOTAL
	
4.07
	Very Satisfactory



The results presented in Table 4 reveal that teachers exhibit a very satisfactory level of initiative and resourcefulness (M = 4.07), indicating that they can think of immediate solutions to problems, utilize available materials, and handle classroom difficulties efficiently. These findings are consistent with recent studies emphasizing that resourceful teachers are proactive in finding creative solutions to classroom challenges and effectively use available learning resources to enhance instruction. Aina and Abdulwasiu (2023) highlighted that teachers who skillfully identify and adapt available materials foster a more engaging and productive learning environment. Similarly, Pozo-Rico et al. (2023) found that cultivating competencies such as innovation, resilience, and adaptability strengthens teachers’ ability to respond effectively to diverse learning situations. Hence, initiative and resourcefulness remain vital professional traits that empower teachers to sustain effective teaching practices and continuously improve their classroom performance.
3.5 Instructional Competence in Terms of Professionalism
	Table 5 shows the level of instructional competence of public elementary school teachers in terms of professionalism. It was found out that the respondents obtained an overall mean score of 4.16 which was equivalent to very satisfactory.
	The teacher respondents was, keeping pace with new knowledge and technological development has a mean score of (4.34); refining my strategies and approaches based on what I learned from experiences and research has a mean score of (4.21); serving as role model to students and co-teachers has a mean score of (4.21); adhering to ethical standards in teaching profession has a mean score of (4.18); committing to deliver the most appropriate instruction for my pupils has a mean score of (4.15); believing in personal presentation, reflection, collaboration, the desire to advance and adaptability has a means core or (4.14); demonstrating respect the worth and dignity of teaching profession has a mean score of (4.04); and, seeing the importance of continual improvement in my field has a mean score of (4.01).				
	All items descriptively described as very satisfactory, which means that the provisions relating to instructional competence of public elementary school teachers in terms of professionalism was well practiced and was relatively evident.
Table 5. Level of Instructional Competence in terms of Professionalism

	No.

	Item
As a Teacher, I…
	Mean
	Descriptive Equivalent

	
1
	…see the importance of continual improvement in my field.
	
4.01
	Very Satisfactory

	
2
	…believe in personal presentation, reflection, collaboration, the desire to advance and adaptability.
	
4.14
	Very Satisfactory

	
3
	… demonstrate respect the worth and dignity of teaching profession.
	
4.04
	Very Satisfactory

	
4
	… adhere to ethical standards in teaching profession.
	
4.18
	Very Satisfactory

	
5
	… serve as role model to students and co-teachers.
	
4.21
	Very Satisfactory

	
6
	… keep pace with new knowledge and technological development.
	
4.34
	Very Satisfactory

	
7
	… refine my strategies and approaches based on what I learned from experiences and research.
	
4.21
	Very Satisfactory

	
8
	… commit to deliver the most appropriate instruction for my pupils.
	
4.15
	Very Satisfactory

	
TOTAL
	
4.16
	Very Satisfactory



	The results in Table 5 show that teachers demonstrated a very satisfactory level of professionalism (M = 4.16). This suggests that they uphold ethical standards, continually pursue professional growth, and serve as role models for students and colleagues. Such findings indicate that professionalism is a core attribute influencing teachers’ effectiveness, reflecting their competence, performance, and conduct. Recent studies support this view, emphasizing that teacher professionalism involves continuous learning, reflective practice, and commitment to high teaching standards. According to Lee and Kim (2022), professionalism enhances teachers’ instructional quality and student engagement by encouraging lifelong learning and adaptability to educational change. Similarly, Stenberg and Maaranen (2023) found that maintaining ethical behavior and reflective practice contributes to teachers’ identity development and their capacity to meet diverse classroom needs. Therefore, the high level of professionalism observed among teachers underscores their dedication to advancing their practice and ensuring quality education.
3.6 Instructional Competence in Terms of Communication Skills
	Table 6 shows the level of instructional competence of public elementary school teachers in terms of communication skills. It was found out that the respondents obtained an overall mean score of 4.14 which was equivalent to very satisfactory.
	The teacher respondent was, open, approachable and diplomatic in conveying information has a mean score of (4.23); communicating test result to parents regarding the performance of their children has a mean score of (4.21); having the ability to attend to communication demands at hand to maintain conversational interaction has a mean score of (4.21); having the ability to change the topic or style of conversation to suit with my pupils has a mean score of (4.17); adhering to ethics in communication has a mean score of (4.13); exhibiting the skills necessary for communicating ideas clearly to students has a mean score of (4.09); communicating with parents, other teachers, their administrators and their communities has a means score or (4.03); and, using contemporary modes of communication like email and interactive websites in addition to traditional means of communication has a mean score of (4.02).						
Table 6. Level of Instructional Competence in terms of Communication Skills

	No.

	Item
As a Teacher, I…
	Mean
	Descriptive Equivalent

	
1
	… exhibit the skills necessary for communicating ideas clearly to students.
	
4.09
	Very Satisfactory

	
2
	… communicate with parents, other teachers, their administrators and their communities.
	
4.03
	Very Satisfactory

	
3
	… should be open, approachable and diplomatic in conveying information.
	
4.23
	Very Satisfactory

	
4
	… will use contemporary modes of communication like email and interactive websites in addition to traditional means of communication.
	
4.02
	Very Satisfactory

	
5
	
… adhere to ethics in communication.
	
4.13
	Very Satisfactory

	
6
	… communicate test result to parents regarding the performance of their children.
	
4.21
	Very Satisfactory

	
7
	… have the ability to change the topic or style of conversation to suit with my pupils.
	
4.17
	Very Satisfactory

	
8
	… have the ability to attend to communication demands at hand to maintain conversational interaction.
	
4.21
	Very Satisfactory

	
TOTAL
	
4.14
	Very Satisfactory


	
	The findings in Table 6 indicate that teachers demonstrated a very satisfactory level of instructional competence in terms of communication skills (M = 4.14). This suggests that teachers effectively convey ideas, interact constructively with students, parents, and colleagues, and adhere to ethical communication practices. Effective communication is a cornerstone of teaching, as it fosters student understanding, classroom engagement, and positive relationships with the school community. Recent studies emphasize that communication competence among teachers enhances learning outcomes and builds trust and collaboration within educational settings. According to Sari and Oktaviani (2021), teachers who practice open, empathetic, and adaptive communication create more inclusive and supportive learning environments. Similarly, Hussain and Ali (2023) found that integrating digital communication tools with traditional methods enables teachers to sustain meaningful interaction and transparency with parents and students. Hence, the high rating in communication skills underscores teachers’ capacity to maintain professionalism, clarity, and responsiveness in all aspects of educational interaction.
3.7 Instructional Competence in Terms of Pedagogical Capabilities
	Table 7 shows the level of instructional competence of public elementary school teachers in terms of pedagogical capabilities. It was found out that the respondents obtained an overall mean score of 4.13 which was equivalent to very satisfactory.
	The teacher respondent was, having the ability to produce teaching materials has a mean score of (4.31); perennially assessing both student and personal achievement has a mean score of (4.19); able to diversify the lessons to meet the needs of learners of all ability levels has a mean score of (4.14); understanding levels of human development, both typical and atypical has a means core or (4.10); actively combining theory and practice, research and teaching has a mean score of (4.10); showing willingness to develop my teaching skills has a mean score of (4.09); knowledgeable about multiple methods of instruction has a mean score of (4.05); and, capable manager and skillful at motivating students has a mean score of (4.03).
Table 7. Level of Instructional Competence in terms of Pedagogical Capabilities
	No.

	Item
As a Teacher, I…
	Mean
	Descriptive Equivalent

	
1
	… am knowledgeable about multiple methods of instruction.
	
4.05
	Very Satisfactory

	
2
	… understand levels of human development, both typical and atypical.
	
4.10
	Very Satisfactory

	
3
	… should be able to diversify the lessons to meet the needs of learners of all ability levels.
	
4.14
	Very Satisfactory

	
4
	… am a capable manager and skillful at motivating students.
	
4.03
	Very Satisfactory

	
5
	… perennially assess both student and personal achievement.
	
4.19
	Very Satisfactory

	
6
	… have the ability to produce teaching materials.
	
4.31
	Very Satisfactory

	
7
	… show willingness to develop my teaching skills.
	
4.09
	Very Satisfactory

	
8
	… actively combines theory and practice, research and teaching.
	
4.10
	Very Satisfactory

	
TOTAL
	
4.13
	Very Satisfactory


			
The findings in Table 7 reveal that teachers demonstrated a very satisfactory level of instructional competence in terms of pedagogical capabilities (M = 4.13). This result implies that teachers possess strong pedagogical knowledge, manage classrooms effectively, and continuously refine their teaching strategies to meet diverse learner needs. Pedagogical capability is integral to quality instruction, as it involves not only mastery of content but also the ability to translate knowledge into meaningful learning experiences. According to Kim and Cho (2022), effective pedagogy requires teachers to integrate theory and practice through reflective teaching and continuous professional learning. Likewise, Korthagen (2020) emphasized that teachers who align pedagogical practices with learners’ developmental needs create more adaptive and inclusive learning environments. These findings underscore the importance of fostering pedagogical expertise among teachers, as it enhances both instructional effectiveness and student engagement in contemporary educational contexts.
3.8 Instructional Competence in Terms of Content Area Knowledge
	Table 8 shows the level of instructional competence of public elementary school teachers in terms of content area knowledge. It was found out that the respondents obtained an overall mean score of 4.09 which was equivalent to very satisfactory.
	The teacher respondent was,  displaying the knowledge or representations of subject matter has a mean score of (4.20); understanding pupils’ conceptions of the subject and the learning and teaching implications associated with subject matter has a mean score of (4.16); setting my lesson within the standards has a mean score of (4.13); having the mastery of basic skills has a mean score of (4.12); seeking to incorporate other disciplines into the lessons and stay abreast of changes and advancements in their specialty areas has a mean score of (4.09); expected to demonstrate a thorough understanding of the content of the curricular areas has a means core or (4.01); able to communicate this content to the students using methods that are appropriate for the age and abilities of the learners has a mean score of (4.00); and, competent planner of the lesson has a mean score of (4.00).	
Table 8. Level of Instructional Competence in terms of Content Area Knowledge
	No.

	Item
As a Teacher, I…
	Mean
	Descriptive Equivalent

	
1
	
… have the mastery of basic skills.
	
4.12
	Very Satisfactory

	
2
	… am expected to demonstrate a thorough understanding of the content of the curricular areas.
	
4.01
	Very Satisfactory

	
3
	… should be able to communicate this content to the students using methods that are appropriate for the age and abilities of the learners.
	
4.00
	
Very Satisfactory

	
4
	
… am competent planner of the lesson.
	
4.00
	Very Satisfactory

	
5
	… seek to incorporate other disciplines into the lessons and stay abreast of changes and advancements in their specialty areas.
	
4.09
	Very Satisfactory

	
6
	
… set my lesson within the standards.
	
4.13
	Very Satisfactory

	
7
	… understand pupils’ conceptions of the subject and the learning and teaching implications associated with subject matter.
	
4.16
	Very Satisfactory

	
8
	… display the knowledge or representations of subject matter. 
	
4.20
	Very Satisfactory

	
TOTAL
	
4.09
	Very Satisfactory



	The findings in Table 8 indicate that teachers demonstrated a very satisfactory level of instructional competence in terms of content area knowledge (M = 4.09). This suggests that teachers possess strong mastery of subject matter, effectively plan lessons, and communicate concepts using developmentally appropriate strategies. Content knowledge forms the foundation of effective teaching, as it allows educators to connect disciplinary understanding with pedagogical methods that enhance learning. According to Shulman and Wilson (2021), pedagogical content knowledge enables teachers to transform subject matter into comprehensible and engaging lessons tailored to students’ needs. 
	
3.9 Significant Relationship Between Personal Characteristics and Instructional Competence

	Table 9 shows the computed r value between the personal characteristics and the instructional competence of public elementary school teachers. The computed r value of 0.372 was found out to be higher than the critical   value   of   0.195   at   0.05   level   of   significance.  Hence, the personal characteristics significantly affect the instructional competence of public elementary. 

Table 9. Significance of the Relationship between Personal Characteristics and Instructional Competence

	Variable
	r Value
	Critical Value
	Decision

	Interpretation

	Professional Characteristics
	

0.372S

	

0.195

	

Reject
	

Low Positive Correlation

	Instructional Competence
	
	
	
	



Level of Significance = 0.05
			
The data in Table 9 reveal a significant relationship between the personal characteristics and instructional competence of public elementary school teachers (r = 0.372, p < 0.05), indicating a low positive correlation. This suggests that teachers who demonstrate stronger personal characteristics—such as decisiveness, commitment, and initiative—tend to exhibit higher levels of instructional competence. Personal dispositions influence how teachers plan, deliver, and reflect on instruction, shaping their professional growth and classroom effectiveness. According to Hidayah and Nurtanto (2021), teachers’ personal attributes such as motivation, self-efficacy, and adaptability are key predictors of instructional quality and student achievement. Similarly, Ahmad et al. (2023) emphasized that self-reflection and continuous personal development enable educators to identify areas for improvement, thus enhancing their pedagogical competence. These findings affirm that cultivating positive personal characteristics is integral to improving instructional competence and overall teaching performance.

4. Conclusion AND RECOMMENDATIONS

4.1 Conclusions
	Based on the findings obtained in this study, the following conclusions were drawn:
	The level of personal characteristics of public elementary school teachers was very satisfactory for the following indicators; decisiveness, dedication and commitment, community rapport, and, initiative and resourcefulness. And when analyzed in terms of its indicators, it was also found to be very satisfactory.
	The level of instructional competence of public elementary school teachers was very satisfactory as indicated by professionalism, communication skills, pedagogical skills, and, content area knowledge. And when analyzed in terms of its indicators, it was also found to be very satisfactory.
	There was a significant relationship between the professional characteristics and the instructional competence of public elementary school teachers.
4.2 Recommendations
	In the light of the forgoing findings and conclusions of this study, the researcher formulated the following recommendations for consideration:
	The Department of Education officials should develop plans and conduct trainings that could enhance the professional characteristics and instructional competence of public elementary school teachers.
	The Department of Education, particularly the Division of Davao del Sur should conduct teachers’ training relative to the professional characteristics of teachers as well as programs that could enhance their instructional competence.
	School heads should give awareness trainings on the appraisal of the competence of their teachers in the delivery classroom pedagogy and their professional characteristics as public school teachers.
	A follow-up study on the topic under investigation exploring other indicators should be conducted some other venues to ascertain consistencies or inconsistencies.
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