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ANALYSIS OF THE TRANSFORMATIONAL LEADERSHIP STYLE OF SCHOOL PRINCIPALS ON THE EFFECTIVENESS OF TEACHERS' SOCIAL INTERACTIONS



ABSTRACT

This study analyses the influence of the principal's transformational leadership style on the effectiveness of teachers' social interactions at SMP Negeri 2 Bontomarannu, Gowa Regency. Using a qualitative case study approach, data were collected through interviews, observations, and documentation, and analysed using the interactive model of Miles, Huberman & Saldaña. The results show that the implementation of transformational leadership is not yet optimal, as indicated by the principal's weak inspirational motivation, individual attention, and intellectual stimulation. As a result, teachers' social interactions in terms of communication, collaboration, and conflict resolution are still ineffective. Factors supporting the implementation of this leadership style include a collaborative school culture and the social competence of the principal, while the obstacles are resistance to change, power imbalances, and a lack of role models. The study emphasises the need to strengthen inclusive transformational leadership to improve social relations among teachers in a sustainable manner.	Comment by Lenovo: Add the population size, sample size, sampling procedure	Comment by Lenovo: findings	Comment by Lenovo: findings	Comment by Lenovo: add the specific recommendation, application of the findings, limitation and future direction of the research
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A. Background

Social interaction among teachers in the school environment plays an important role in creating a collaborative, communicative, and supportive working atmosphere. At SMP Negeri 2 Bontomarannu, Gowa Regency, there is an interesting phenomenon where the atmosphere of teacher interaction in collaborative activities such as joint lesson planning, student case discussions, and performance evaluation forums often varies in quality. On some occasions, interactions are dynamic and productive, but at other times there appears to be a communication barrier, resistance to collaboration, and a lack of initiative in establishing cooperation.
This situation raises fundamental questions about the factors that influence the social dynamics of these teachers. The principal of SMP Negeri 2 Bontomarannu, Gowa Regency, is known as a figure with a spirit of innovation and a strong commitment to change, but it is not yet fully apparent whether his leadership approach can be classified as transformational in facilitating and strengthening social relations among educators.
SMP Negeri 2 Bontomarannu, Gowa Regency, is located in an urban area of the regency that is socially at the crossroads between local culture and modern education. The school has a large number of teachers from diverse social backgrounds. Amidst policy transformations national education such as the Merdeka Curriculum, schools are required not only to improve academic achievement, but also to build a collaborative learning ecosystem. In this context, school principals are required to be not only administrators, but also agents of social transformation.
In the local context of SMP Negeri 2 Bontomarannu, Gowa Regency, a number of fundamental problems were still found that hampered the effectiveness of social interaction among teachers, demonstrating the importance of the principal's leadership style as a determining factor. First, coordination and collaboration among teachers was still individualistic, especially in designing cross-curricular learning. Second, the principal tends to perform administrative functions only, without playing a transformational role that inspires collective change. Third, in various decision-making forums, active participation by teachers is still minimal, reflecting a weak culture of dialogue that supports productive social interaction. Fourth, teachers' social responses to the school's leadership style are still diverse, indicating a gap in values and communication between parties. Fifth, amid the demands of the Merdeka Curriculum, which requires cross-disciplinary synergy, there is still no leadership that encourages sustainable collective synergy. This situation emphasises the need for in-depth research on how the transformational leadership style of school principals can lead to more effective and constructive social interactions among teachers.



In addition, there is a gap between the practice of school leadership oriented towards a vision of change and teachers' perceptions of the role of the headteacher.









schools in forming a mutually supportive social work environment. If not identified and analysed more deeply, this gap can cause disharmony in work relationships, which can lead to low synergy and motivation among teachers in collaborative activities.
This issue is important to study because the effectiveness of teachers' social interactions is the foundation for creating a healthy, inclusive, and innovative school culture. Without leadership that can inspire and shape a supportive social space, relationships between teachers can become obstacles to the implementation of school programmes, cross-disciplinary teaching collaboration, and improvements in student learning quality. Transformational leadership style has the potential to be key in creating an organisational climate that strengthens teachers' professional social networks.
This study is also theoretically relevant because it contributes to the development of leadership theory in education that is contextual and based on social practice. In practical terms, the findings of this study are expected to assist school principals and policy makers in designing leadership training that is not only based on management, but also on strengthening social and emotional capacities in building interactions and communication between educators.
Handoko, Eko. (2020). "The Influence of Transformational Leadership Style on Teacher Performance at State Senior High Schools in Semarang City." This study shows that the transformational leadership style of school principals has a significant impact on improving teacher performance.  This finding is relevant to this study because the effectiveness of teachers' social interactions is also an important element in achieving collective performance at school.
Sutarto, Adi & Purnomo, Dwi. (2019). "Transformational Leadership of School Principals and Its Implications for School Organisational Culture." This study highlights how transformational leadership creates a collaborative work culture. This is very much in line with the focus of this study, which seeks to examine how this leadership style influences the social dimension of teacher interactions.	Comment by Lenovo: only use last name
Rahmawati, Nia. (2021). "Transformational Leadership and Interpersonal Relationships among Teachers at State Senior High Schools in Sleman Regency." Rahmawati directly links the principal's leadership style with the quality of interpersonal relationships among teachers. This has a strong correlation with this study, especially in examining the effectiveness of teachers' social interactions within the framework of transformational leadership.
This study aims to analyse in depth how the  transformational leadership style of  the principal  at  State Junior High  School 2
Bontomarannu, Gowa Regency, influences the effectiveness of teachers' social interactions. The research focuses not only on identifying leadership styles, but also on how each dimension of these styles impacts indicators of social interaction , such as communication intensity, collaboration quality, and professional solidarity among teachers.
Given the importance of the role of school leadership, this study will provide a contextual and in-depth description of the relationship between between transformational leadership and teachers' professional social networks. The focus will also be directed at how teachers interpret the role of leadership in supporting meaningful and productive social interactions in their work environment.

Literature Review

a. Definition of Transformational Leadership

Transformational leadership is a leadership approach that focuses on inspiring, motivating, and encouraging positive change within an organisation through influence, innovation, and empowerment of team members (Bass & Riggio, 2006). This leadership emphasises the transformation of individuals within the organisation to achieve common goals by improving their morale, performance, and motivation (Northouse, 2021).
According to Avolio and Yammarino (2013), transformational leadership plays an important role in improving organisational effectiveness by building strong relationships between leaders and team members. Transformational leaders not only focus on achieving results, but also develop the potential of individuals in their teams through leadership strategies based on inspiration and innovation.
Leithwood and Sun (2018) emphasise that in the context of education, transformational leadership is crucial in creating an inclusive school culture that supports collaboration between headteachers, teachers, and other staff.   Headteachers   who   implement   transformational leadership tend to be more effective in building positive social interactions,




increase teacher engagement, and create a better learning environment for students.


Social Interaction in the Educational Environment

Social interaction is a fundamental process that forms the basis of community life, including in educational settings. At school, social interaction encompasses all forms of communication and relationships between members of the school community that influence each other in the educational process. Sociologically, social interaction is a continuous reciprocal relationship that forms the basis of social structures (Soekanto, 2017). In the context of education, this interaction is not only a means of communication, but also a means of forming a collective and sustainable school culture.
Teachers, as key elements in the school community, play a strategic role in shaping and maintaining the quality of social interactions. Relationships between teachers, both formal in MGMP forums and informal in the staff room, are an important part of building a professional learning community. Effective interactions can increase a sense of belonging, build solidarity, and support the implementation of collaboration-based school programmes (Wibowo, 2020). Thus, social interactions in schools are not additional activities, but rather the main mechanism that supports the sustainability of educational organisations. The effectiveness of social interactions between teachers does not happen automatically. It is shaped by a series of intertwined factors, both individual and structural. Individually, the effectiveness of social interaction is influenced by communication skills, empathy, social awareness, and personal motivation to engage in collective work (Yusri, 2021). Teachers who have effective and open communication skills tend to find it easier to build positive, problem-solving-oriented social relationships.
From a structural perspective, factors such as organisational climate, incentive systems, and, in particular, the leadership style of the headteacher are crucial. Leadership that opens up space for dialogue, appreciates teachers' contributions, and creates a supportive professional culture will encourage the development of healthy social interactions. Conversely, an authoritarian leadership style that is closed to teachers' aspirations and lacks social sensitivity will result in formalistic and superficial interactions (Lestari, 2019). Therefore, understanding these factors is crucial for designing strategies to improve the social climate of schools.





The Influence of Transformational Leadership on Social Interaction
Teachers
	Comment by Lenovo: use references
In modern educational organisations, leadership is no longer understood solely as administrative power, but as the ability to mobilise collective potential. One leadership style that has proven to have a  broad impact  in the world  of education    is   transformational leadership.  This style is not only effective in improving individual performance, but has also been proven to be significant in shaping and strengthening social interactions among teachers, which is a key prerequisite for creating a collaborative culture and a healthy learning community in schools.


RESEARCH METHOD	Comment by Lenovo: For research method and material: following this steps
 Research design and method with justification
 Population size, sample size and sampling procedure with justification
 Data collection way, tools and techniques
 Data analysis techniques and tools

The selection of research types and approaches should not be purely technical, but must be based on the suitability between the nature of the problem, the research objectives, and the scientific paradigm adopted by the researcher. In the context of this research, the approach used is qualitative research with a case study type, because the main focus is to explore meaning, social processes, and leadership dynamics in the naturalistic context of schools.	Comment by Lenovo: give the justification why this approach is applied.

This study uses a qualitative approach because it aims to understand social phenomena in depth, rather than testing hypotheses or measuring relationships between variables statistically. Qualitative research is oriented towards:	Comment by Lenovo: Rethink this statement, you apply the qualitative methods.

a. The meaning given by research subjects to their social experiences
b. The context in which the phenomenon occurs naturally (natural setting)

c. The process, not just the outcome

d. The depth of the narrative, not the volume of data (Creswell & Poth, 2018)
In this study, the researcher wanted to explore in depth how the transformational leadership style of school principals is implemented in practice.













daily life, and how this is perceived and responded to by teachers in the context of their professional social relationships.

Research Approach

This research uses a case study approach, which is a research strategy that allows researchers to investigate a specific phenomenon intensively and contextually within certain spatial and temporal boundaries. Case studies are particularly appropriate when researchers:
a. Seeking to answer the questions "how" and "why" a phenomenon occurs

b. Emphasising the process, not just the end result

c. Observing complex and dynamic real social contexts

d. Focus on a specific unit of analysis in this case: SMP Negeri 2 Bontomarannu

Gowa Regency

The case study in this research is exploratory-descriptive in nature, as it aims to understand how the transformational leadership practices of school principals influence social relations among teachers, as well as the factors that support and hinder these dynamics (Yin, 2018).
The selection of a qualitative case study approach is consistent with the conceptual framework and direction of this research analysis. This study does not aim to generalise the findings to a broad population, but rather to explore the specific social dynamics that occur at SMP Negeri 2 Bontomarannu, Gowa Regency, as a representation of a unique local context. This approach allows for:
a. Exploring the subjective meanings of teachers and head teachers




b. Interpreting the dynamics of social relationships in a contextual manner






c. Reconstructing the social reality of education through interaction, narrative, and reflection

This research was conducted at SMP Negeri 2 Bontomarannu   in Gowa Regency, a public junior high school located in Gowa Regency, South Sulawesi. This school was selected purposively for several substantive reasons:
a. Having   a head teacher with   transformational leadership characteristics, based on preliminary information from documentation and initial observations
b. It has a heterogeneous community of teachers, enabling the exploration of rich social interactions in terms of data
c. It is strategically located in the district, with an institutional culture that reflects the general dynamics of public schools in developing areas
In this context, SMP Negeri 2 Bontomarannu, Gowa Regency, is not only a physical location but also a social and cultural context where the phenomena of leadership and social interaction among teachers are formed and carried out. This study specifically examines the practice of transformational leadership by the principal and its relationship to the quality of professional social relationships among teachers at the school.

This research lasted for six months, from January to August 2025. This period was used to ensure sufficient time.






The length allows researchers to read interaction patterns naturally, conduct repeated observations, and validate findings through triangulation between sources.

In qualitative research, data is not solely collected from numbers or closed instruments, but rather comes from direct interaction with participants, observation of the social context, and interpretation of narratives and documents that exist in the social reality of the field. Therefore, researchers need to clearly distinguish between primary and secondary data sources, as both serve to strengthen the depth and validity of the information obtained (Creswell & Poth, 2018).

In qualitative research, the main instrument is not a technical measuring tool such as a questionnaire or survey, but rather the researcher himself as the main instrument (the human instrument). This is due to the characteristics of the qualitative approach, which requires sensitivity, direct involvement, and deep reflection from the researcher in order to capture meanings, values, and social dynamics that cannot be represented by mechanical instruments (Creswell & Poth, 2018).







In this study, researchers played a key role because:

a. Researchers design, select, and adapt data collection techniques in accordance with the social context in the field.
b. Researchers who build social relationships with participants to access deeper meanings and perceptions
c. Researchers who interpret findings reflectively, not merely quoting data
d. Researchers who continue to develop their sensitivity while in the field, especially in observing leadership practices and teachers' social interaction patterns The credibility of the data in this study is highly dependent on the researchers' capacity for critical observation, active listening, and deep understanding of the social reality being studied (Miles, Huberman, & Saldaña,
2019).


Results and Discussion	Comment by Lenovo: Findings	Comment by Lenovo: Need to add references in discussion part
Teachers' resistance to collaboration is one of the most significant latent obstacles in the dynamics of social interaction in schools. At SMP Negeri 2 Bontomarannu, this resistance is evident in the reluctance to actively participate in collective discussions, a lack of enthusiasm for building professional teams, and a dependence on individual work approaches. The culture of collaborative professionalism, which should be the foundation of educational institutions, has been replaced by sectoral and isolative work patterns. In fact, in the context of education oriented towards meaningful learning, collaboration between teachers is an important instrument in building synergy in pedagogical strategies. The reluctance to share ideas, offer constructive criticism, or design innovations as a team reflects that this resistance is not only a matter of individual attitude, but also part of an institutional social culture that has not developed optimally.
An interview with one of the teachers at the school revealed that,

"When it comes to group work, we actually  know it's important. But that's just how it is, sometimes we feel more comfortable working alone because we're used to it. There are also those who feel that their ideas are not taken seriously, so they don't bother attending meetings or discussions. We once formed a curriculum team, but it eventually fell apart because it wasn't working. Sometimes we also worry that our suggestions will be rejected or considered unimportant. So it's better to just do it ourselves." (IM,
interview, 2025).


This statement reflects that resistance to collaboration is not solely due to ignorance, but rather the result of previous unsatisfactory collaborative experiences and the lack of a safe space to exchange ideas on an equal footing.
Observations made during teacher meetings and professional development activities show that active participation in discussions or collaborative forums is very limited. Some teachers just sit quietly and tend not to express their opinions, while others appear to be busy with their own work even though the forum is discussing important issues related to learning. There is no enthusiasm for team teaching planning or collaborative analysis of student learning outcomes. Group activities often turn into mere administrative work, without any space for reflection or substantial synergy between teachers. This phenomenon reinforces the picture that resistance to collaboration has become an indirectly institutionalised social practice.

Communication among teachers at SMP Negeri 2 Bontomarannu shows indications of weak intensity and quality, both formally and informally. The lack of productive conversation, miscommunication in task coordination, and low openness among colleagues are fairly consistent patterns in daily interactions. Communication, which ideally serves as a bridge for understanding and unifying vision, has instead experienced a functional reduction, confined to rigid administrative practices. Instead of building educational dialogue, most communication is limited to immediate technical needs. This has a direct impact on the harmony of teachers' social relationships and affects the effectiveness of collective work in developing the quality of learning.
The results of an interview with one of the teachers stated that,

"Sometimes when there are changes to the schedule or activities, we find out too late. Not all information flows smoothly. Communication between teachers is also not very smooth; we often find out information from the students first. We should be more open and coordinate with each other. But perhaps it's because everyone is busy and not all teachers are close to each other." (RA, interview, 2025).

This statement indicates that communication barriers are not only caused by inefficient information systems, but  also  by the psychological distance between teachers that has not been properly bridged. Other interviews reinforce this point.

"We often misunderstand each other because communication is only through WhatsApp groups, and sometimes important messages get lost. Not to mention when there are teachers who are not active readers, so important information is not conveyed evenly. Sometimes there are also teachers who get offended easily when criticised, so many choose to remain silent rather than offend them." (SI, interview, 2025).

This indicates that limitations in communication media, personal sensitivities, and one-way communication patterns are factors that exacerbate the dynamics of communication between teachers.
Based on observations during coordination meetings and routine school activities, it appears that many teachers do not actively participate in discussions. Some just listen without participating, and some are even busy with other activities while the forum is still ongoing. When asked for their views or suggestions, their responses are minimal and often insubstantial. In addition, there are no informal forums that foster social communication among teachers, such as break rooms or collective reflection sessions that could encourage more open interaction. This reinforces the fact that communication in schools is still stuck in a bureaucratic context and has not yet touched on the collaborative dimension.

Transformational leadership ideally acts as a driver of social cultural change in the school environment, including in creating harmonious and mutually supportive relationships between teachers. However, at SMP Negeri 2
Bontomarannu, this role has not been optimally realised. The head teacher has not been seen to actively engage in interpersonal coaching or facilitate programmes to improve teacher collaboration. The leadership style that has developed tends to be administrative and distant, lacking the motivational drive or humanistic approach characteristic of a transformational style. As a result, teachers do not perceive their leader as an inspirer or role model in building a healthy culture of social interaction.
The results of an interview with one of the teachers stated that,

“When it comes to transformational leadership, I don’t think we see it yet. School principals focus more on administrative matters and rarely get directly involved in the social dynamics among teachers. There are no programmes that specifically encourage teachers to engage in joint reflection or collaborative work. If the principal were more approachable and open, the teachers would definitely be more enthusiastic.” (NR, interview, 2025).

This view shows that expectations of headteachers as agents of transformation have not been fully realised.
Other interviews revealed similar findings.




“We rarely receive direct motivation from the head teacher. When there are minor conflicts or miscommunications between teachers, there is no mediation or guidance. Everything is left to resolve itself. I think the leadership style is still very conventional, not touching on our emotional or social aspects as teachers.” (MR, interview, 2025).






This illustrates the lack of interpersonal touch from the headmaster, which causes teachers' social relationships to develop without guidance or reinforcement from their formal leader.

An individualistic work culture in a school environment is a condition in which teachers work more independently, collaborate less, and rarely establish open communication in professional activities. At SMP Negeri 2
Bontomarannu, this phenomenon is evident in the work patterns of teachers, who tend to focus on their own tasks without building synergy among the teaching team. Discussions among teachers regarding teaching methods, student issues, or curriculum development only occur formally and are limited in scope. A subtle culture of competition also emerges, where the success of each teacher is valued more individually rather than as a collaborative result. As a result, social interaction between teachers becomes rigid and limited to administrative functions only.
An interview with a teacher revealed that,

"Here, most teachers work independently. For example, when creating lesson plans, everyone works on their own, even though they could discuss it together. But there is no culture for that. If I want to consult with someone, I usually go outside the school, not to my colleagues, because they are also busy with their own affairs." (IR, interview, 2025).

The teacher also added,

"Sometimes there is also a sense of hesitation, fear of being seen as overly involved or patronising if there is too much discussion. So in the end, we maintain a professional distance from each other."

This view describes an emotionally dry working relationship with minimal mutual trust.
Other interviews reinforced these findings. One teacher said,

"Actually, I want to be able to work as a team, for example, exchanging ideas or teaching strategies. But I see no room for that, and the principal does not encourage it either. Everyone is busy with their own tasks, so it's like a routine without communication. Sometimes, when there is a problem, it is kept to oneself; there is no forum for sharing or constructive discussion." (HS, interview, 2025). He also added,


 "I don't think it's a matter of unwillingness, but rather that there is no collective habit that facilitates cooperation; everything is like its own separate system." This indicates how dominant socially isolated work systems are among educators.

 Based on the researcher's observations during several visits to the school, it was apparent that teachers tended to enter and leave classrooms without interacting much with each other. The staff room was merely a place for administrative matters, not a space for discussion or collaboration. Even during breaks, some teachers chose to remain silent in their classrooms or isolate themselves in their offices. There was no atmosphere of familiarity that encouraged the formation of social relationships. Internal coaching or training activities are also rarely conducted collaboratively, and there are no teacher activities designed to strengthen social solidarity, such as teacher learning forums or practitioner communities.

Reflective awareness in teachers' social interactions is an important element in shaping a healthy collective work culture in the school environment. However, at SMP Negeri 2 Bontomarannu, the phenomenon of minimal collective reflection among teachers is a serious obstacle to building professional solidarity. Teachers tend not to conduct joint evaluations of learning practices or social dynamics that develop in their daily interactions. There is no specific forum that facilitates the exchange of reflective ideas among educators, either informally or formally. As a result, social interactions are mechanical and do not provide space for mutual emotional and professional growth.
An interview with a teacher revealed that,

“I feel that we rarely sit down together for reflection. If there is a problem, it is usually solved individually. There is no culture of sharing teaching experiences or how we deal with student problems together." (TM, interview, 2025). This teacher also added, "Activities such as MGMP or teacher meetings focus more on administration, not reflection or collective learning. This is important so that we as teachers can develop together."

This statement indicates that the lack of reflective space causes social interactions among teachers to be purely functional, without touching on the dimension of strengthening meaning in collective work.
Another teacher also revealed,

"There used to be a discussion about creating a regular discussion forum for teachers, but it didn't work out because some colleagues considered it unimportant. Personally, I really want there to be a time where we can talk about our experiences in class, teaching obstacles, or social issues that  we face with students." (RN, interview, 2025). He continued, 


"If everyone works independently and we never reflect, eventually we will feel alienated in our own work environment. I think that is what causes teachers to not form emotional bonds with each other." This quote reinforces that the absence of reflective practices has a direct impact on weak social bonds among teachers.

Observational findings support this, where in several routine school activities, it was seen that teachers tended to be passive when invited to discuss
regarding learning dynamics or students' social issues. Teacher meetings are more administrative in nature than participatory dialogue. There are no specific moments for sharing experiences or learning from one another. Even when there are training activities, only some teachers are active, while others attend as a formality. This situation illustrates that reflective awareness has not yet become a collective habit in the school's social structure.

2. The application of transformational leadership style by the principal of SMP Negeri 2 Bontomarannu,  Gowa Regency, in the context of educational leadership
a. Providing inspirational motivation (visionary, motivating teachers)

Inspirational motivation is one of the main characteristics of transformational leadership, which is characterised by the leader's ability to convey a strong vision, inspire collective enthusiasm, and encourage teachers to feel responsible for achieving common goals.

 In the context of education, this form of motivation includes providing encouragement, communicating a relevant educational vision, and offering moral support in difficult situations. Headteachers who prioritise motivational aspects can become catalysts for change in the school environment, particularly in building a proactive and hopeful working atmosphere. The application of this style is very important given the complexity of teachers' tasks and the administrative pressures that can undermine their morale. Therefore, inspirational motivation from the headteacher has a strategic  position in maintaining healthy professional interactions among teachers.
The results of an interview with one of the social studies teachers stated that,

Our headmaster often shares the school's vision during morning assemblies, and this motivates us because he always emphasises the importance of collaboration among teachers for the advancement of students. For example, when we were uncertain about curriculum changes, he encouraged us and assured us that change is also part of learning. He also always says, 'We are not just teaching, but moulding a generation with character.' That makes us feel valued and important. He never scolds us directly when we make mistakes, but encourages reflection and improvement. For me, that is a form of motivation in itself" (NN, interview, 2025).



Another interview with a physical education teacher reinforced this point.

"I personally feel that the headmaster provides a lot of motivation in a subtle way. He does not only talk about targets and tasks, but more about the values that we must instil. He once said in a meeting,
‘We can motivate students if we ourselves are enthusiastic.’ Even when we had a lot of extra work for school events, he was there to help. That touched our hearts as teachers. He was there not only physically, but also mentally and emotionally” (RM, interview, 2025).

Based on the results of observations, the inspirational motivation provided by the headmaster was evident in various school activities such as morning assemblies, weekly meetings, and informal activities such as competition coaching or religious activities. The headmaster often included moral messages and motivation in each of his speeches, accompanied by a persuasive communication style that created a positive atmosphere. Observations also show that teachers appear to be more active in discussions after briefing sessions, and there is a tendency for increased initiative in developing learning activities. This shows that there is a relationship between inspirational motivation and teacher enthusiasm in the school environment.

Individualised attention is an important dimension of transformational leadership, which emphasises the headteacher's special attention to the needs, potential and personal dynamics of each teacher. This approach  is not  uniform,  but rather  values  diversity.






Teachers' competencies and conditions as individuals. In the context of education, individual attention can be manifested in the form of personal dialogue, flexibility in tasks, emotional support, and facilitation of professional development. Principals who implement this aspect effectively will create strong interpersonal relationships, increase loyalty, and build a mutually understanding work atmosphere. This is important in a heterogeneous school environment such as SMP Negeri 2 Bontomarannu, where the backgrounds and needs of teachers are very diverse.
The results of interviews with Indonesian language teachers indicate that

“I once felt overwhelmed because my household workload was high, and I asked for permission to come in later. The headmaster immediately called me in personally and expressed his empathy. He even suggested that I focus on sorting out my family life first while still maintaining my commitment to work. That made me feel cared for, not judged. After that, I became even more enthusiastic about teaching. He not only knew our names, but also understood the personal issues that might affect our performance" (AW, interview, 2025).


Other interviews with arts and culture teachers also confirmed the individual attention given by the headmaster.
"He likes to greet people directly in the school corridors, and if he sees a teacher looking gloomy or tired, he doesn't hesitate to ask, 'Is there anything I can help you with?' It's not just small talk, because after that he sometimes follows up by offering training programmes tailored to the teachers' needs. For example, when I was asked to become an art mentor, he immediately found an online training programme and helped arrange the necessary paperwork. It’s a small thing, but it meant a lot to me. I felt that my existence was valued” (HD, interview,
2025).

Observations in the field showed that the headmaster routinely approached teachers informally, whether in the staff room, the canteen, or during school activities. The headmaster appeared to be actively listening.






aspirations  or complaints of teachers on a personal level, not only in formal forums. Observations also noted a number of flexible policies in teacher assignments based on personal circumstances, such as adjustments to teaching schedules for teachers who are pursuing further studies or facing certain family circumstances. This shows that individual attention is not just rhetoric, but is implemented through policies and concrete actions in the field.


Intellectual stimulation is an essential element of transformational leadership, in which leaders encourage their subordinates, in this case teachers, to think critically, evaluate old approaches, and find creative solutions to educational problems. Headteachers who perform this function will create a fertile organisational learning climate for innovation. They do not impose a single will, but rather invite teachers to actively participate in the decision-making process through reflection and open discussion. This form of involvement encourages teachers to not only teach, but also to become thinkers and innovators in learning activities and classroom management.
The results of interviews with science teachers indicate that

The headmaster always encourages us to think outside the box. In staff meetings, he often asks, 'Are the old approaches still relevant? What new ideas do you have?' He doesn't get angry if we disagree with him; in fact, he appreciates it. For example, when we discussed the P5 project activity, I proposed a model combining practical work and open discussion. It wasn't common at our school at first, but he said, 'Try it first, then evaluate it.' And it turned out to be successful in increasing student enthusiasm" (RS, interview,
2025).

Interviews with Mathematics teachers also revealed similar findings:

"I feel valued as a teacher when I am invited to participate in discussions. The headmaster often gives us the latest educational articles and then invites us to discuss them. For example, when discussing numeracy, he asked for my opinion on how to adapt it to the local context. Even when I wanted to try the flipped classroom method, he was very supportive and said,
"If it can make students more active, just do it." So there is no fear of innovation under his leadership" (LN, interview, 2025).






Observations show that the headteacher regularly holds monthly teacher discussion forums, which serve as a platform for exchanging ideas related to learning and classroom management. In addition, the headteacher provides access to digital educational reading materials and holds limited "reading circle" sessions attended by motivational teachers. In internal MGMP activities, the headteacher is present not as a sole leader, but as a discussion facilitator. His presence encourages teachers to express new ideas without fear, demonstrating a leadership style that is open to criticism and intellectual renewal.

One of the fundamental characteristics of transformational leadership is the leader's ability to be a moral and ethical role model (idealised influence). In the context of schools, headteachers who practise this ideal influence do not just give orders or directions, but first exemplify attitudes and behaviours that are in line with the values expected in the educational community. This exemplary behaviour includes discipline, honesty, fairness, and empathy, as well as a willingness to work hard and be open to criticism. Principals who are able to become strong moral figures will find it easier to gain the trust and commitment of their teachers.
d. An interview with one of the teachers revealed that

"Our headmaster is the type of person who is consistent between his words and
actions. For example, he demands that we arrive on time, so he






He was also always the first to arrive at school. When we faced conflicts between teachers, he did not take sides but instead acted as a wise mediator. On many occasions, he always emphasised the importance of maintaining integrity, even in small matters such as writing reports or assessing students. This made us as teachers respect him and feel motivated to maintain ethics" (NM, interview, 2025).


On the other hand, the guidance counsellor also said,

“We see him not only as the headmaster but also as a moral mentor. When there are students with problems, he does not immediately punish them, but prefers a family-like approach. He also diligently participates in religious activities at school and often conveys moral messages during assemblies or teacher meetings. In meetings, he never belittles teachers' opinions even if he disagrees. His attitude makes us feel valued, and ultimately we also try to behave well in front of students and among fellow teachers" (RA, interview, 2025).


The results of the observation show that the headteacher is actively involved in non-academic activities such as religious holidays, social activities, and community service at school. His consistent presence at these important moments demonstrates his commitment to moral values and solidarity. In daily interactions, the principal shows patience in responding to teacher dynamics and uses a consultative approach when dealing with differences of opinion. There is no tendency towards authoritarian dominance in his leadership style, which reinforces the perception that he is a role model leader.
The ethical and moral exemplary behaviour of the head teacher is a strong foundation for building a healthy school culture. Teachers feel that they have a leader who not only manages, but also demonstrates excellent character in their actions. This increases teachers' respect and trust in






their leaders, which ultimately impacts the harmony and effectiveness of social interactions among fellow educators. When leaders set a good example, teachers are encouraged to do the same for their students. This is the chain of value transformation that makes schools a space for collective character building.

The Impact of  Transformational Leadership Style of  School Principals
on  the Effectiveness  of Social Interaction  among Teachers  at  State Junior High School 2
Bontomarannu, Gowa District.

a. Quality of Communication Among Teachers

The quality of communication between teachers is an important dimension in building a productive collaborative culture in schools. In the context of transformational leadership, interactions  between teachers should be characterised by openness, mutual trust, and the ability to convey ideas without fear of criticism. At SMP Negeri 2 Bontomarannu, this dynamic is still experiencing ups and downs as the leadership style transitions. Although efforts have been made to establish regular discussion forums, communication barriers remain, especially among teachers of different generations and subject areas. Therefore, the quality of communication needs to be continuously improved so that synergy among teachers can support a more effective educational atmosphere.
The results of an interview with a teacher with the initials SR stated that,

We have become more open since the headmaster encouraged us to do so, but communication still tends to be formal. During meetings, some people are still reluctant to speak, perhaps because they are afraid their opinions will be misunderstood. Personally, I feel more comfortable with informal discussions, such as during breaks. However, not all teachers are open to casual discussions, especially those who have been teaching for a long time.






teaching. Perhaps due to differences in communication styles and experience, it can be a bit awkward. The head teacher has tried to facilitate, but not everyone has been able to participate actively” (SR, interview, 2025).

Another teacher, FH, added,

“I see that there are now WhatsApp groups for teachers of each subject, and that is very helpful. But in practice, there are still some who are inactive and only read. So two-way communication is not yet fully functioning. The headteacher has emphasised the importance of open and supportive communication, but not all teachers have responded. I think it will take time and a more personal approach. Sometimes, differences in character also hinder communication, especially if there are teachers who are too dominant" (FH, interview, 2025).

The results of the observation show that the staff room is one of the key places for observing communication patterns among teachers. During break times, some teachers can be seen chatting and discussing teaching materials, but communication is still limited to colleagues who are already familiar with each other. In meetings, teachers appear to be listening, but active participation is still dominated by only a few people. The headteacher appears to be actively encouraging teachers to express their opinions, but some teachers choose to remain silent and are unresponsive. This situation indicates that although there is a formal structure for communication, personalised strategies are still needed to strengthen communication relationships.

Collaboration in Learning and Non-Learning Activities

Collaboration among teachers in the context of learning and non-learning activities is a key indicator of the effectiveness of social interaction in the school environment. Principals with a transformational leadership style should be able to facilitate cross-disciplinary synergy that creates a dynamic and productive work environment. In practice, this collaboration includes joint lesson planning, cross-class teaching teams, and school organisational activities such as extracurriculars or committees. When collaboration is effective, a supportive and innovative working atmosphere is created. However, there are still obstacles such as a lack of coordination schedules or differences in character between teachers.
The results of an interview with a teacher with the initials LM stated that,

“We once formed a teacher working group to develop collaborative lesson plans, and it was very helpful. However, such activities did not take place regularly due to everyone's busy schedules. When there were major school events such as competitions or celebrations, we usually felt a sense of unity and . Unfortunately, outside of such moments, we are more preoccupied with our individual responsibilities. I believe that if the headteacher continues to encourage and schedule such activities regularly, the results of this collaboration will be significantly felt in enhancing the quality of student learning" (LM, interview,
2025).

Another teacher, DR, added,

I would prefer it if we had a regular forum for exchanging teaching ideas. But in reality, collaboration happens more often during major events such as class meetings or inter-class competitions. The headmaster is always open to our initiatives, but sometimes those initiatives don't come from the teachers. I think there needs to be a system that forces collaboration to become a habit, not just because it is a task. For example, through collaborative supervision or cross-observation. If that is implemented, I am sure that interactions between teachers will become closer and they will learn from each other" (DR, interview, 2025).

Observations show that collaboration at SMPN 2 Bontomarannu appears to be active ahead of major events such as Indonesia's Independence Day celebrations or annual art performances. Teachers are seen working together to organise schedules, student rehearsals, and school decorations. However, on normal days, collaborative activities are less common. Lesson planning is mostly done individually, despite the availability of a shared staff room and weekly meetings. The headteacher appears to play a role in initiating collaboration during strategic moments, but there is no consistent system for monitoring collaboration.

Mutual support and tolerance among teachers form the foundation of harmonious and professional social interactions. In a transformational leadership approach, these values are instilled through role modelling and personal coaching.
 and strengthening a positive culture. Headteachers who are able to create a safe space for exchanging ideas and appreciating diversity will encourage support among teachers. However, at SMP Negeri 2 Bontomarannu, mutual support is still developing gradually and is not yet evenly distributed across the board. Some teachers have shown openness, while others still maintain a distance in their professional relationships.
The results of an interview with a teacher with the initials SA stated that,

"I have really noticed a change since the new headteacher arrived. He always emphasises the importance of helping each other, especially if a teacher is ill or has family matters to attend to. My colleagues have also started to get used to backing each other up. But it's true that not all teachers behave this way. There are still some who are less sensitive or even feel that they don't need to get involved. I think this will take time and practice" (SA, interview, 2025).


Another teacher, HR, stated,

“I used to feel like I was working alone, but now many people offer to help, for example when I have to organise class activities. But tolerance is still selective. There are teachers who are close personally, and only  then  do they support each other.  The headteacher  often  emphasises the importance of togetherness, but its implementation is still gradual. There needs to be more regular coaching on social values, perhaps through joint reflection or teacher character building training" (HR, interview, 2025). Based on observations, it appears that some teachers show an attitude of

caring when their colleagues encounter difficulties, such as substituting teaching hours or assisting with technical administration. However, in teacher meetings or forums, mutual assistance has not yet been fully implemented. The headteacher often emphasises the importance of empathy and support, even appreciating teachers who demonstrate a collective attitude. The school environment has also begun to display posters promoting the value of togetherness as part of the internalisation of teacher character. Thus, it can be said that the transformational leadership of the principal has initiated the process of forming mutual support and tolerance among teachers, but it is still in the early stages of internalisation. Further strategic steps are needed to ensure that these values become a shared culture, not just a situational attitude. A consistent teacher character building programme could be one solution to create a more empathetic and supportive work climate.
d. Intensity of Daily Social Interaction

The intensity of daily social interaction among teachers is a tangible parameter for measuring the success of a headteacher's transformational leadership. Effective leadership will foster a communicative, open, and friendly working atmosphere in the school environment. This interaction can take the form of casual discussions in the staff room, spontaneous cooperation during school activities, and even personal concern outside working hours. When the intensity of interaction is high, solidarity and a sense of belonging among teachers emerge, strengthening the collegial work climate. However, if interactions are only formal, it means that there are still structural or psychological obstacles in building a social culture among teachers.
The results of an interview with a teacher with the initials YT stated that,

When asked how often we talk or discuss things with each other, it really depends on the moment. But in normal circumstances, I see that not all teachers actively interact. Perhaps it is due to their character, or perhaps there is not yet a culture that demands regular social involvement. 


The head teacher often greets students and tries to liven up the atmosphere, but the effect has not been very comprehensive. There are still small groups that tend to be closed off" (YT, interview, 2025). 
Another teacher, FT, added,

“We have a staff room, but it is mostly used for breaks. Discussions about students or learning rarely happen spontaneously. Usually, we only talk when there is a problem. The headteacher once initiated a coffee morning programme, but it only ran a few times. I think casual activities like that can strengthen the bonds between teachers. Consistency is needed from the leadership so that these small things become part of the culture" (FT, interview, 2025).

Observations in the school environment show that social interactions between teachers tend to be normative and functional. Conversations usually relate to tasks, teaching schedules, or meeting agendas. Interactions are only more dynamic during school activities such as training, workshops, or celebrations of important days. The headteacher appears to actively greet teachers in the morning and encourage participation in social activities, but there is no established pattern that encourages teachers to become emotionally involved in everyday relationships.
Thus, it can be concluded that the principal's transformational leadership style has triggered awareness of the importance of social interaction, but has not yet formed an intensive routine in teachers' daily lives. A leadership strategy is needed that emphasises the development of a culture of informal social interaction, such as casual forums, regular reflective activities, or informal mentoring between teachers. The intensity of daily social interaction is a concrete reflection of a harmonious and productive school work culture. e. Constructive Conflict Resolution
The ability to resolve conflicts constructively is a characteristic of a healthy social environment and a direct indicator of leadership effectiveness. The transformational leadership style encourages school principals not to






not only as conflict resolvers, but also as facilitators of dialogue and joint reflection. At SMP Negeri 2 Bontomarannu, conflicts that arise are usually personal or technical in nature, such as misunderstandings about schedules, distribution of tasks, or differences in teaching methods. In this context, the head teacher plays an important role in mediation, but long-term success depends heavily on the ability of teachers to communicate and resolve issues in a mature and open manner.
The results of an interview with a teacher with the initials NR stated that,

“There was once a misunderstanding about the duty roster, which made the situation rather tense. But the headmaster immediately invited those involved and resolved the issue through dialogue. He did not blame anyone, but instead asked each party to reflect on their actions. In the end, we realised that the problem arose due to miscommunication. Since then, we have started to learn to resolve problems calmly. However, not all teachers are ready to discuss conflicts; sometimes they still remain silent" (NR, interview, 2025).

Another teacher, IN, added,

“Personally, I feel more comfortable now when there are problems, because the head teacher has opened up a space for fair discussion. In the past, we usually kept quiet, afraid of being seen as looking for trouble. But now, we are encouraged to speak up and resolve issues as quickly as possible. Even so, I think there are still many teachers who are not used to expressing their opinions openly. Practice and habit formation are needed for this culture to grow evenly" (IN, interview, 2025).

From the observations, it appears that the head teacher routinely holds informal meetings when there are conflicts between teachers. The dialogue process is conducted in an open atmosphere without confrontation. The teachers involved are usually invited to discuss the matter in the head teacher's office or the counselling room. Although this approach is quite effective, not all teachers are actively involved in the resolution process.



conflict. Some prefer to avoid or resolve issues personally without involving the head teacher.
Overall, constructive conflict resolution is becoming part of the school culture, thanks to the headteacher's empathetic and mediative approach. However, this culture is not yet widespread, as there are still teachers who are reluctant to engage in open conflict resolution. To strengthen this, conflict management training, regular reflection among teachers, and the creation of a safe space for expressing opinions are needed. Transformational leadership style is an important foundation, but it still needs to be supported by an internal system that fosters a culture of peace and mutual trust.


Conclusion


1. Social interactions among teachers  at SMP Negeri 2 Bontomarannu, Gowa Regency, show complex dynamics that are not yet fully harmonious. Resistance to collaboration arises due to low collective awareness and a strong tendency towards individualism. Weak communication among teachers exacerbates social isolation within the school environment, compounded by the lack of role of the head teacher as a transformational agent capable of facilitating open dialogue. A work culture that prioritises individual tasks and minimises social reflection also limits the creation of interpersonal synergy. These findings emphasise the need to revitalise leadership patterns and social interaction strategies among teachers in order to create a strong and inclusive collegial work culture.
2. The implementation of the principal's transformational leadership style at SMP Negeri 2 Bontomarannu was identified through four main dimensions: inspirational motivation, individual attention, intellectual stimulation, and ideal influence. The principal provides visionary encouragement that motivates teachers to develop, while also showing empathy for the individual needs of each teacher. He also encourages critical thinking through reflective forums and involves teachers in strategic decision-making. In addition, the principal
schools become role models in integrity and work ethics, which strengthen













the legitimacy of her leadership in the eyes of the teachers. The application of this transformational leadership is an important foundation in shaping a value-based and participatory work culture.
3. The transformational leadership style of the head teacher has a positive impact on the effectiveness of social interactions among teachers at the school. This can be seen from the improvement in the quality of communication among teachers, which is now more open and collaborative in both learning and non-learning activities, as well as the growth of mutual support and tolerance. The intensity of daily social interactions also increases with the creation of productive informal discussion spaces. In addition, the ability to resolve conflicts constructively is an indicator that visionary and humanistic leadership can create a healthy and harmonious work environment. This effectiveness reflects that a leadership style that is not authoritarian but transformational has a direct impact on the collective solidarity of teachers.



4. Factors supporting the effectiveness of transformational leadership of school principals in building harmonious social interactions among teachers include a collaborative school culture, the social and emotional competence of school principals, participatory policies, professional experience, and teacher involvement in formal forums. Conversely, inhibiting factors include resistance to change, limitations in the headteacher's communication, lack of operational resources, power imbalances, and lack of social exemplary behaviour from leaders. All of these factors indicate that leadership effectiveness is largely determined by the synergy between the headteacher's personal capacity






schools, institutional systems, and teachers' cultural readiness to change. A strategic and adaptive approach is needed so that these challenges do not hinder progressive leadership goals.	Comment by Lenovo: Add the application of the research findings, limitations and future research
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