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Exploration of Soft Skills among Teacher Trainees in relation to their Teaching Adaptability


ABSTRACT
Aims: Soft skills are the key foundation for an individual's knowledge, skills, and attitudes. In today’s competitive landscape, soft skills are necessary for teachers to adapt and cope with the new form of education, both practically and theoretically. For teacher trainees, these skills are crucial as they prepare to meet the needs of 21st-century students. This study mainly focused on knowing the soft skills of teacher trainees in relation to their teaching adaptability.
Study Design: The study followed a descriptive research design to determine the relation between soft skills and teaching adaptability of teacher trainees. 
Place of the Study: The study was conducted at the campuses of Hemvati Nandan Bahuguna Garhwal University (A Central University), Srinagar, and its affiliated institutions in Uttarakhand.
Methodology: A survey method was conducted. A total of 600 participants were selected using a random sampling technique. Out of the total sample, 203 were male and 297 were female teacher trainees. To measure the teacher trainees' soft skills and teaching adaptability, a self-developed “ soft skills assessment scale” and “teaching adaptability scale” were constructed by the researcher. The soft skills assessment scale was assessed in six dimensions, including critical thinking, problem solving, leadership, adaptability, self-awareness, and confidence. Both scales were used 10-point rating scale. 
Results and Discussion: Maximum teacher trainees were found at an average level of soft skills (50%), whereas 68% of the teacher trainees were also found at average level of teaching adaptability. The correlation between their soft skills and teaching adaptability was found to be strongly correlated( r=.752). The level of soft skills such as critical thinking (66%), problem solving (66%), leadership (63.37%), adjustment(65 %), self-awareness (70%), and self-confidence(63%) was also found moderate level among teacher trainees. 
Conclusion: The results showed a close interdependency between soft skills and the ability to adapt diverse teaching conditions in the classroom. The study found that the development of soft skills helps in shaping the teaching adaptability and overall professional growth of teacher trainees. A parallel development of soft skills enhances their ability to respond effectively to the evolving demands of modern education. Therefore, integrating systematic soft skill training within teacher education programs is essential to prepare competent, confident, and adaptable future educators.
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1. INTRODUCTION
Education is pivotal for national and societal development. It is a mechanism through which knowledge,  skills, values, and norms are passed from one generation to another. Several emerging trends in education, such as artificial intelligence, personalized learning, blended learning, experimental learning, etc., are new trends in contemporary Indian education and require new competencies and skills from teachers so that they can compete in the changing education system. In this regard, NEP (2020) is a revolutionary step towards transforming India’s education system by focusing on 21st-century skills like critical thinking, problem solving, creativity, innovation, digital literacy, collaboration, communication, and flexibility, which lay the groundwork for a holistic and multidisciplinary education system. These skills are generally known as soft skills. Soft skills are often related to emotional intelligence and personal qualities. Skills such as communication, leadership, adaptability, problem solving, critical thinking, time management, etc., are included within soft skills. Perrault, (2004) defines “soft skills” as personal qualities, attributes, or the level of commitment of a person that set him or her apart from other individuals who may have similar education and experience. Robles, (2012) defined soft skills as the intangible, non-technical, personality-specific skills that determine one’s strengths as a leader, facilitator, mediator, and negotiator. These skills shape and influence a person’s perception, personality, character, and capability. Soft skills are a prerequisite for hard skills that will keep a person updated in fluctuating and challenging situations. Klaus et al,. (2007) conducted a study to investigate the significance of soft skills in the workplace and found that people skills possessed by employees contribute 75% of job success, and the remaining 25% is technical knowledge. From this perspective, soft skills refer to personal attributes and interpersonal abilities that shape how individuals interact with others. As defined by Hewitt, (2008) soft skills are “non-technical, intangible, personality-specific skills” that influence a person's effectiveness as a leader, listener, negotiator, or conflict mediator. 
In this study, soft skills are assessed in the context of teacher trainees enrolled in a teacher training curriculum in six dimensions, including critical thinking, problem solving, leadership, adaptability, self-awareness, and confidence. In this study, Critical thinking is a skill to analyze information, reflect on practices, creative skills, evaluate arguments, and make informed decisions in their professional practice. This skill prepares people for lifelong learning and informed decision-making. Another skill, problem-solving, is vital skill in education that develops the ability to analyse situations, identify solutions, and make decisions. This skill for a person is very crucial for both academic success and real-life application. It also plays an important role in the enhancement of cognitive abilities and fostering resilience. Apart from this, in education, the skill of leadership is crucial for creating effective learning environments, promoting academic excellence, and supporting teacher development. Effective leaders may shape the school culture, foster a positive climate, and influence teachers’ practices. Besides these, to adapt to the learning environment or to manage with teaching environment and fulfill the role, a skill of adjustment is very necessary for teachers as well as students. It involves finding a harmonious balance between needs and the demands of the situation. In education, self-awareness is also an important skill that plays an important role in the understanding and acknowledgement of one’s internal state, including emotions, thoughts, behaviours, and weaknesses. Further, another important skill is self-confidence. Self-confidence is a belief in one’s ability, skills, and potential to succeed academically and in life. It is the capability of having a positive outlook on challenges and the ability to learn from experiences.
Teacher education is a programme where students are preparing for teaching and learning. The teaching and learning process sometimes appeared complicated because, according to the demands of time, diverse students' needs, technology inclusion, and situational demands, it creates opportunities and challenges in responding effectively to changes in a constantly evolving education system. For this, adaptability is very necessary in teacher prospects because it enables capable to accept or face challenges or tasks without any pressure and mental stress. Teaching adaptability refers to a teacher’s cognitive, behavioural, and emotional capacity to adjust their instructional strategies, classroom management techniques, and interpersonal communication in response to diverse student needs, changing educational environments, and unforeseen challenges. The teaching adaptability construct consists of several interdependent components, such as instructional flexibility, which means the ability to modify teaching approaches, such as switching from lecture-based to interactive or technology-enhanced learning (Tomlinson, 2014). Apart from these, technological adaptation refers to the readiness to effectively incorporate digital tools and e-learning platforms (Koehler and Mishra, 2009). Additionally, environmental adjustment refers to the ability to remain effective despite changes in the physical or institutional setting, such as transitioning from in-person to remote learning (Collie & Martin, 2016). 
In the context of education, soft skills such as communication, emotional intelligence, empathy, collaboration, and problem-solving are essential personal attributes that significantly influence a teacher’s effectiveness. Teaching adaptability, defined as a teacher’s ability to modify instructional practices in response to dynamic classroom environments and diverse student needs, is closely linked to the possession and application of these soft skills. One of the fundamental soft skills that supports teaching adaptability is emotional intelligence, which allows teachers to recognize, understand, and manage their own emotions while also being sensitive to the emotions of their students. This emotional awareness is crucial when navigating uncertain or challenging teaching scenarios, such as behavioral disruptions or shifts to online learning (Gu & Day, 2007). Effective communication skills, another core soft skill, enable teachers to convey complex ideas clearly and adapt their language or presentation style based on student feedback and comprehension levels (Darling-Hammond & Bransford, 2005). Moreover, adjustment in teaching often requires problem-solving and critical thinking, which help educators to develop creative strategies when conventional approaches fail. For example, during unexpected changes such as curriculum updates or technological integration, teachers who possess strong soft skills can more easily reframe their instructional methods and maintain student engagement (Martin et al., 2013).
This paper aims to examine the role of soft skills in teaching and their impact on the success of teacher trainees’ professional needs. The paper will also discuss how soft skills contribute to a positive learning environment and help teacher trainees handle various classroom situations. Teaching is not just about delivering content but also about inspiring, motivating, and guiding students. Soft skills can help teachers build strong relationships with students, which is essential for fostering a positive classroom learning environment and enhancing student engagement in class activities. Teachers with well-developed soft skills such as communication, emotional intelligence, empathy, and adaptability can establish trust, improve students’ motivation, and create a more supportive classroom environment. In this direction, a study done by Sasipriya & Annaraja, (2017) investigated the relationship between soft skills performance and teaching competency among secondary teacher education students and found a significant positive relationship between the students' soft skills performance and their teaching competency. Another study done by Ngang et al., (2015) explored key challenges in the development of soft skills within teacher professional training programs and identified factors such as oversized classes, an excessive emphasis on academic content, and limited training duration as major obstacles to effective soft skills acquisition and recommended adopting an embedded model that integrates soft skills into the design of every course. Similarly, a study of Balakrishnan and Anbuthasan, (2016), observed significant differences in team-building skills between rural and urban teachers and also found that state and private school teachers varied notably in oral communication, computer proficiency, organizational ability, leadership, and team-building skills. Further, Peabody, (2019) reported that school administrators identified soft skills as a decisive element in effective teaching, highlighting the importance of teachers fostering positive relationships with students through emotional awareness, empathy, and regulation for enhanced learning outcomes. Various researchers and authors describe soft skills from different perspectives. In this way, various dimensions were identified in soft skills. In this study, critical thinking, problem solving, leadership, adjustment, self-awareness, and self-confidence are taken as the soft skills for teaching adaptability. 
The literature review suggests that a majority of studies on this topic have been done from the employer’s perspective, and very few studies have focused on the relationship between soft skills and teaching adaptability of teacher trainees. In this paper, we mainly focus on those soft skills, which are essential to adapt to diverse teaching conditions in different teaching - learning atmospheres that will be required for the future generation to achieve success in their career. In addition, a higher percentage of such studies were conducted in Western countries with different learning environments and work cultures, not from the perspective of teacher trainees in India. It is therefore worth exploring the soft skills among teacher trainees in relation to their teaching adaptability. This study mainly focused on assessing the levels of soft skills and teaching adaptability among teacher trainees and comparing these based on gender, stream, habitat, language, and institution type. It also focused on knowing the correlation between soft skills and teaching adaptability among teacher trainees. The null hypothesis will be formed based on the objectives.
2. RESEARCH METHODOLOGY
The study used a descriptive survey method to investigate the soft skills of teacher trainees and their connection to teaching adaptability. The descriptive survey design was suitable because it allows the researcher to gather quantitative data from a large group, describe current conditions, and find relationships between variables. The study population included all teacher trainees enrolled in various Bachelor of Education (B.Ed.) programs at teacher training colleges affiliated with Hemvati Nandan Bahuguna Garhwal University (HNBGU), Srinagar (Garhwal), Uttarakhand, India. A total of 600 teacher trainees were randomly selected using stratified random sampling. The sample was taken from both government and private teacher training institutions affiliated with HNBGU to ensure balanced representation of gender, socio-economic background, and academic streams. 
2.1 Tool and Data Collection
For data collection, two self-constructed standardized research tools were used:
1. Soft Skills Measurement Scale: This scale was developed to assess the soft skills of teacher trainees.
2. Teaching Adaptability Scale: This scale aimed to measure the level of adaptability in teaching practices among teacher trainees.
Each tool comprised 17 items, rated on a 10-point rating scale, where 1 indicated the lowest level of agreement or presence of the trait, and 10 indicated the highest. Thus, the score range for each scale was 17 to 170. Both scales were constructed after an extensive review of relevant literature, expert consultation, and initial item drafting. The content and face validity of the tools were ensured through expert validation by professionals in the field of teacher education and educational psychology. To determine the reliability of the tools, Cronbach’s Alpha was used. The soft skills measurement scale demonstrated a reliability coefficient of 0.84, while the teaching adaptability scale showed 0.79, indicating a high level of internal consistency for both scales. Data were collected personally from the 11 teacher training institutions after obtaining the necessary permission. After the data collection, the responses were tabulated and analyzed using descriptive statistics such as mean, standard deviation, and percentage to summarize the data. In order to examine the mean comparison and relationship between soft skills and teaching adaptability, the t-test and Pearson correlation were employed. The classification of the soft skills and teaching adaptability levels was done using the mean and standard deviation of the scores. With the help of the score range, the percentage of teacher trainees was calculated for three levels, namely low, average, and high. The classification was done as follows:
Table 1. Classification of Soft Skills Levels among Teacher Trainees
	Sr. No.
	Classification
	Levels of Soft Skills
	Score range

	1
	Value< mean- SD
	Low
	Up to 100

	2
	mean- SD<_value <_mean+ SD
	Average
	101-138

	3
	value> mean+ SD
	High
	More than 139


Table 2. Classification of Teaching Adaptability Levels among Teacher Trainees
	Sr. No.
	Classification
	Levels of Teaching Adaptability
	Score Range

	1
	Value<mean-SD
	Low
	Up to 88

	2
	mean-SD<_value<_mean+ SD
	Average
	89-130

	3
	value>mean+ SD
	High
	more than 131



3. RESULTS AND DISCUSSION
Table 3. Mean and Std. deviation of Soft Skills and Teaching Adaptability among Teacher Trainees
	Variable
	N
	Minimum
	Maximum
	Mean
	SD

	Teaching Adaptability
	600
	57
	169
	109.47
	21.172

	Soft Skills
	600
	43
	170
	115.64
	22.730


Table 3 presents the minimum and maximum scores, along with the mean and standard deviation (SD) scores for teaching adaptability and soft skills among the teacher trainees. The table indicated that for teaching adaptability, the mean and SD were found to be 109.47 and 21.172, respectively. Based on the mean score, the level of teaching adaptability of the teacher trainees was found to be moderate. Apart from this, the mean and SD scores for soft skills were found to be 115.64 and 22.730, respectively. Based on the mean scores, the level of soft skills of the teacher trainees was also found to be moderate and high compared to teaching adaptability (Fig.1).

Fig. 1. Mean distribution of teacher trainees on teaching adaptability and soft skills 
Table 4. Distribution of Soft Skills Levels among Teacher Trainees
	Sr. No.
	Levels of Soft Skills
	Frequency
	Percentage

	1
	Low
	185
	30.83

	2
	Average
	301
	50.17

	3
	High
	107
	17.83


Table 4 shows the frequency distribution for soft skills among teacher trainees into low, average, and high levels of soft skills. It shows that out of the total 600 teacher trainees, there are 30.83% have low level of soft skills, 50.17% have average level of soft skills and only 17.83% have high level of soft skills. From the table, it was shown that most of the teacher trainees have average level of soft skills (Fig.2).

Fig. 2 Percentage distribution of teacher trainees on soft skills 
Table 5. Distribution of Teaching Adaptability Levels among Teacher Trainees
	Sr. No.
	Levels of Teaching Adaptability
	Frequency
	Percentage

	1
	Low
	86
	14.33

	2
	Average
	411
	68.50

	3
	High
	103
	17.17


Table 5 shows the frequency distribution for teaching adaptability among teacher trainees on low, average and high levels of teaching adaptability. It shows that from the total 600 teacher trainees, there are 14.33% have low level of soft skills, 68.50% have average level of soft skills and only 17.17% teacher trainees have high level of soft skills. Therefore, it was found that most of the teacher trainees have average level of soft skills(Fig. 3).

Fig. 3. Percentage distribution among Teacher Trainees on Teaching Adaptability 
Table 6. Dimension-wise distribution of Teacher Trainees on their Soft Skills Levels  
[image: ]
Table 6 represents the distribution of teacher trainees across three levels (low, moderate, and high) for six soft skills: critical thinking, problem solving, leadership, adjustment, self-awareness, and self-confidence. The table revealed that most teacher trainees were at the moderate level across all soft skills. Specifically, 396 (66%)teacher trainees were at the moderate level for critical thinking skill, compared to 102(17%) at both low and high levels of critical thinking. Whereas, at problem-solving skills, 396(66%) teacher trainees were at the moderate level, 88 (15%) at the low level, and 116 (19%) at the high. Moreover, at the leadership skill, 382 (63.67%) teacher trainees were at moderate, 91(15.17%) were at low, and 127 (21.17%) were at high levels of leadership skill. Similarly, at the adjustment skill, 389 (65%) teacher trainees were at the moderate level, 92 (15%) were at low, and 119 (20%) were at high levels of adjustment skill. For the Self-awareness skill, 422(70%) teacher trainees were at moderate level, and only 89 (15% ) teacher trainees each at both low and high levels. For self-confidence, 380 (63%) teacher trainees were at moderate level, 114 (19%) teacher trainees at low level, and 106 (18%) at high level of self-confidence skills. From the table, it was found that most teacher trainees possessed a moderate level of soft skills, with fewer teacher trainees reporting either low or high levels across the dimensions (Fig.4).

Fig. 4. Percentage distribution of the level of Soft Skills of the Teacher Trainees
Table 7. Comparison of Soft Skills among Teacher Trainees on the basis of Different Dimensions
	Dimensions
	N
	Mean
	SD
	df
	t
	P
	Sig.(2-tailed)

	Gender
	Male
	203
	114.45
	21.997
	598
	0.911
	.363
	Not Significant

	
	Female
	397
	116.24
	23.100
	
	
	
	

	Stream
	Arts
	297
	114.21
	24.119
	598
	1.527
	.127
	Not Significant

	
	Science
	303
	117.04
	21.229
	
	
	
	

	Habitat
	Hill
	300
	118.22
	22.383
	598
	2.798
	.005
	Significant

	
	Plain
	300
	113.05
	22.819
	
	
	
	

	Language
	Hindi
	342
	117.32
	23.367
	598
	2.099
	.036
	Significant

	
	English
	258
	113.40
	21.701
	
	
	
	

	Institution
	Government
	296
	118.31
	23.296
	598
	2.859
	.004
	Significant

	
	Private
	304
	113.03
	21.892
	
	
	
	


Table 7 shows the mean score on soft skills of teacher trainees on different dimensions. From the table, the mean score of male and female teacher trainees was found to be 114.45 and 116.24, respectively, and the t value was found to be 0.911 (P = .363), which is statistically insignificant at the 0.05 level of significance. Based on the stream, the mean score for teacher trainees from arts and science was found to be 114.21 and 117.04, respectively, and the t value is found to be 1.527(P = .127), which is statistically insignificant at the 0.05 level of significance. For the habitat, the mean score for teacher trainees from hill and plain habitats was found to be 118.22 and 113.05, respectively, and the t value was 2.798 (P = .005), which is statistically significant at the 0.05 level of significance. Further, for the language, the mean score for teacher trainees from Hindi and English medium was found to be 117.32 and 113.40, respectively, and the t value was found to be 2.099 (P = .036), which is statistically significant at the 0.05 level of significance. Similarly, on the institutional basis, the mean score for teacher trainees from government and private institutions was found to be 118.31 and 113.03, respectively, and the t value was found to be 2.859 (P = .004), which is statistically significant at the 0.05 level of significance. Therefore, from the table, it was found that, based on gender and stream, there is no significant difference found between the teacher trainees on their soft skills, whereas, based on habitat, language, and institutions, there is a significant difference found between teacher trainees on their soft skills. Hill area teacher trainees were found to have better soft skills than teacher trainees from the plain area. Teacher trainees from Hindi medium were found to have better soft skills than teacher trainees from English medium, while teacher trainees from government institutions have better soft skills than teacher trainees from private institutions (Fig.5). 

Fig. 5 Mean distribution of Soft Skills among Teacher Trainees 
Table 8. Comparison of Teaching Adaptability among Teacher Trainees on the basis of different Dimensions
	Dimensions
	N
	Mean
	SD
	df
	t
	P
	Sig.(2-tailed)

	Gender
	Male
	203
	108.58
	20.411
	598
	0.736
	.462
	Not Significant

	
	Female
	397
	109.92
	21.562
	
	
	
	

	Stream
	Arts
	297
	106.76
	20.751
	598
	3.126
	.002
	Significant

	
	Science
	303
	112.12
	21.279
	
	
	
	

	Habitat
	Hill
	300
	110.37
	21.022
	598
	1.041
	.298
	Not Significant

	
	Plain
	300
	108.57
	21.318
	
	
	
	

	Language
	Hindi
	342
	107.85
	20.601
	598
	2.155
	.032
	Significant

	
	English
	258
	111.60
	21.763
	
	
	
	

	Institution
	Government
	296
	111.38
	21.101
	598
	2.185
	.029
	Significant

	
	Private
	304
	107.61
	21.110
	
	
	
	


Table 8 shows the mean score on teaching adaptability of teacher trainees on different dimensions. For male and female teacher trainees, the mean was found to be 108.58 and 109.92, respectively, and the t-value was found to be 0.736 (P = .462),  which is statistically insignificant at the 0.05 level of significance. On the basis of streams, the mean score for teacher trainees from arts and science was found to be 106.76 and 112.12, respectively, and the t value is found to be 3.126 (P = .002), which is statistically insignificant at the 0.05 level of significance. For the habitat, the mean score for teacher trainees from hill and plain habitats was found to be 110.37 and 108.57, respectively, and the t value was found to be 1.041 (P = .298), which is statistically insignificant at the 0.05 level of significance. Further, for the language, the mean score for teacher trainees from Hindi and English medium was found to be 107.85 and 111.60, respectively, and the t-value was found to be 2.155 (P = .032), which is statistically significant at the 0.05 level of significance. Similarly, on the institutional basis, the mean score for teacher trainees from government and private institutions was found to be 111.38 and 107.61, respectively, and the t-value was found to be 2.185 (P = .029), which is statistically significant at the 0.05 level of significance. Therefore, from the table it was found that, on the basis of gender and habitat, there is no significant difference found between the teacher trainees on their soft skills, whereas, on the basis of stream, language and institutions, there is a significant difference found between teacher trainees on their teaching adaptability. Science stream teacher trainees were found to have better soft skills than teacher trainees from the art stream. Teacher trainees from the English medium were found to have better teaching adaptability than teacher trainees from the Hindi medium, while teacher trainees from government institutions have better teaching adaptability than teacher trainees from private institutions (Fig.6). 

Fig. 6. Mean distribution among Teacher Trainees on Different Dimensions
Table 9. Correlation between Soft Skills and Teaching Adaptability among Teacher Trainees
	Correlation
	Soft Skills

	Teaching Adaptability
	Pearson Correlation
	.752**

	
	Sig. (2-tailed)
	.000

	
	N 
	600

	**. Correlation is significant at the 0.01 level (2-tailed).


Table 9 shows the correlation between the soft skills and teaching adaptability of the teacher trainees. The correlation between soft skills and teaching adaptability was found to be .752 with a highly significant (P = .000). Moreover, the scatter plot in Figure 7 also shows a high positive correlation between the soft skills and teaching adaptability. As the correlation value between soft skills and teaching adaptability was very high with a highly significant value, therefore null hypothesis, that there is no significant relationship between the soft skills and teaching adaptability, is rejected. With this, it concludes that teacher trainees who have good soft skills will also have good teaching adaptability. 


Fig. 7. Correlation between Soft Skills and Teaching Adaptability of Teacher Trainees
4. CONCLUSION
The study findings indicated that, based on the categorization, teacher trainees exhibit a relatively moderate level of teaching adaptability and soft skills (Fernandez-Arias et al., 2021). This study also revealed that while teacher trainees show moderate levels of both teaching adaptability and soft skills, their competence in soft skills is notably higher than in teaching adaptability. This underscores the need for enhanced training initiatives to improve teaching adaptability and adequately prepare future teacher trainees for diverse classroom environments. The results also indicate that many teacher trainees possess moderate levels of essential soft skills, including critical thinking, problem-solving, leadership, adjustment, self-awareness, and self-confidence. This suggests that while the teacher trainees have a foundational understanding of these skills, there is significant room for improvement. Targeted training and development initiatives could help them advance their capabilities, particularly for those at low and high levels. Ultimately, enhancing these skills will better prepare them for their roles in education and beyond. Additionally, findings emphasize the recommendation for implementing training and development programs aimed at enhancing soft skills within the teacher training framework. With over 80% of participants categorized as either low or average in their soft skills, organizations and educational institutions are encouraged to adopt strategic measures such as workshops, mentoring initiatives, and skill-building sessions that focus on cultivating these essential abilities. By prioritizing soft skill development, individuals can improve their personal and professional interactions, leading to enhanced teamwork and overall organizational effectiveness. The findings indicate that neither gender nor academic stream significantly impacts the assessed outcomes of this study. Furthermore, a significant difference linked to habitat points to an important environmental influence on the results. It underscores the need for future research to investigate how living conditions and geographical contexts can shape educational performance and learning experiences. It was also noted that performance disparities based on language suggest that linguistic factors deserve careful consideration in educational settings. The results imply that familiarity and comfort with a specific language may enhance comprehension and performance. This finding urges further exploration into pedagogical practices and curriculum design to accommodate and leverage linguistic diversity among teacher trainees. The results of this analysis reveal that academic performance varies significantly based on the stream of study and language proficiency. Specifically, students in the Science stream and those who primarily speak English exhibit higher average scores than their peers in the Arts stream and Hindi speakers, respectively. These insights could be invaluable for educators and policymakers when creating tailored educational strategies aimed at addressing the needs of diverse student populations. Further, the findings highlight a significant relationship between soft skills and teaching adaptability among teacher trainees (Lavilles & Robles, 2017; Shakya & Dube, 2023). The strong positive correlation of .752, coupled with a highly significant p-value of .000, emphasizes that the development of soft skills is crucial for enhancing teaching adaptability. This underscores the necessity for educator training programs to prioritize the cultivation of soft skills, as their integration may lead to more effective and adaptable teaching practices. Ultimately, the results advocate for a holistic approach to teacher preparation that includes a focus on interpersonal skills alongside pedagogical knowledge. The findings of this study present several significant implications for teacher training programs. Educational institutions are encouraged to enhance their training initiatives by focusing on the development of teaching adaptability through practical workshops and real-world experiences. It is essential to integrate soft skills training encompassing critical thinking, problem-solving, and related competencies into teacher preparation curricula (Streltsova & Ivanova, 2020). Additionally, tailored interventions that address the diverse backgrounds of students will better support their individual needs. An integrative approach that combines the cultivation of soft skills with pedagogical strategies is vital for nurturing effective educators. Furthermore, curriculum design should account for various learning styles and language proficiencies to ensure academic success for all students. Additionally, ongoing research into the effects of habitat and linguistic diversity on educational outcomes will provide valuable insights that can inform enhanced policies and practices in teacher training. By prioritizing these areas, educational institutions can better prepare their educators for the dynamic challenges of diverse classroom environments.
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Levels of Teaching Adapatbility

Percentage	
Low	Average	High	14.333333333333334	68.5	17.166666666666668	

Low	
Critical Thinking	Problem Solving	Leadership	Adjustment	Self-awarness	Self-confidence	102	88	91	92	89	114	Moderate	
Critical Thinking	Problem Solving	Leadership	Adjustment	Self-awarness	Self-confidence	396	396	382	389	422	380	High	
Critical Thinking	Problem Solving	Leadership	Adjustment	Self-awarness	Self-confidence	102	116	127	119	89	106	



Mean	
Male	Female	Arts	Science	Hill	Plain	Hindi	English	Government	Private	Gender	Stream	Habitat	Language	Institution	114.45	116.24	114.21	117.04	118.22	113.05	117.32	113.4	118.31	113.03	



Male	Female	Arts	Science	Hill	Plain	Hindi	English	Government	Private	Gender	Stream	Habitat	Language	Institution	108.58	109.92	106.76	112.12	110.37	108.57	107.85	111.6	111.38	107.61	


Mean	
Teaching Adaptability	Soft Skills	109.46666666666661	115.63499999999995	


Levels of Soft Skills 

Percentage	
Low	Average	High	30.833333333333332	50.166666666666664	17.833333333333332	Low	Average	High	0	




image1.png
Levels of

CT | % | PS | % | Leadership | % | Adjustment| % | SA | % | sC | %

Soft skills
Low 102 | 17 | 88 15 91 1517 92 15 | 89 15 | 114 | 19
Moderate | 396 | 66 | 396 | 66 382 63.67 389 65 | 422 | 70 | 380 | 63
High 102 | 17 | 116 | 19 127 2117 19 20 | 89 15 | 106 | 18
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