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ABSTRACT 

	
Aims: This study aimed to develop a community-based instructional workbook for the Literacy Training Service (LTS) to strengthen the link between learning and community engagement in the context of the new normal. The workbook was designed to support citizenship training and community involvement in higher education. 
Study design:  Descriptive research was employed and a survey questionnaire was used to assess the literacy training service workbook.
Place and Duration of Study: Ilocos Sur Polytechnic State College, College of Teacher Education, conducted in one semester (6 months)
Methodology: A quantitative-descriptive research design was employed, the workbook was evaluated by five subject-matter experts and fifty-one students using a structured survey questionnaire. Data were analyzed to determine the materials’ validity, acceptability, and suitability for literacy instruction.
Results: Results showed that experts confirmed the workbook’s strong content and construct validity, particularly regarding its activities and instructional strategies, while students reported high acceptance, noting alignment with their skills and learning capacities. Recommendations include improving technical features such as layout, design, and graphical presentation to enhance usability. The study also suggests developing similar instructional materials for other components of the National Service Training Program (NSTP) to ensure consistent quality and effective implementation.
Conclusion: The workbook is a valid and acceptable instructional tool for promoting community-based learning in the new normal
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1. INTRODUCTION 

The youth play a crucial role in nation-building, and the Philippine government recognizes the importance of fostering their civic awareness while promoting their physical, moral, spiritual, intellectual, and social development. Through higher education programs, students are encouraged to embrace the values of patriotism and nationalism and to actively participate in public and civic initiatives. The government’s primary responsibility is to serve and protect its citizens; in turn, every citizen has the duty to contribute to the security and welfare of the State, which may include fulfilling required military or civil service. As the nation’s most valuable resource, the youth are encouraged to be motivated, trained, and engaged in programs such as military service, literacy initiatives, civic welfare projects, and other activities that promote national development and community service.

Through the Republic Act 9165, the higher educational institutions in the Philippines are mandtaed to implement the National Service Training Program (NSTP) in their curricular offerings. NSTP is a program aimed at enhancing civic consciousness and defense preparedness in the youth by developing the ethics of service and patriotism while undergoing in any of the three program components. Its various components are specially designed to enhance the youth's active contribution to the general welfare. These national services may be in the form of military, nonmilitary services, non-military compulsory programs, and some even integrated in the educational system like in the Philippines in the form of the National Service Training Program.

The NSTP had three components, namely; (1) Military  Training Service (MTS)/ Reserved Officer training Corps (ROTC) it is designed to provide military training particularly the infantry Training for College students; (2) Literacy Training Service (LTS) designed to train student to teach literacy and numerically skill to school children, out-of-school youth (OSY), Adult and other segment of society in need of their services; (3) Civic Welfare Training Service (CWTS) a program component designed for activities contributory to the general welfare and the betterment of the life for the members of its facilities in providing their health education, environment, safety entrepreneurship, recreation and moral of the citizenry and the other social welfare services, the program also designed as tools for the future leaders of community.

The NSTP-LTS is basically concerned with development of the youth. It emphasizes the intensification of values; ideas related to civic consciousness particularly those that enhance their intellectual, moral, spiritual, technical and social well-being. It aims to inform, train, mobilize and serve youth as an arm in helping the community in the pursuit of national development. It particularly deals with training, packaging, disseminating information for the development of knowledge, skills and attitude needed as future leaders and good citizens.In  LTS, the community then becomes the learning venue‘ or the classroom/laboratory where students experience‘ learning. This component of NSTP, ushered in a new milieu is promoting the enhancement of the literacy and numeracy, and civic consciousness among the youth by instilling the ethics of service and patriotism. The said component recognizes the critical and pivotal role the student-youths play in spurring local initiatives and designing the development road map for the depressed, undeserved communities in the different parts of the archipelago towards national community development specifically on literacy and numeracy service.  

Presently, there is a call for the intensive implementation of LTS around the world in general and in the countryside in particular. Around the world, renewed emphasis is being placed by the government and employers on literacy and numeracy skills for all people to enhance employability, job, satisfaction, level of remuneration, and community improvement on which the literacy service training is of great help (DOLE, 2025).  The purposes of literacy and numeracy training service on which Literacy Service Training is anchored are vital foundation in skills development for effective and efficient service learning which includes the field of adult literacy and numeracy for adult education. The literacy and numeracy program can be specifically designed for clients depending on the level they require to crater their educational needs. This does not discount the children in the nursery and kinder level or any individual of school age who are in need of these services. As to the service learning as a framework for LTS   as defined it as a method whereby students engage in public service activities as part of their coursework, allowing them to apply and validate concepts and theories learned in the classroom to real-life situations while at the same time directly responding to people‘s needs. (Carino and Florencio 2002) In addition, service-learning can develop the academic, life-skills and civic responsibility of students (Astin & Sax, 1998). Looking into this framework, there are several benefits of offering LTS which includes on becoming a better citizen, innovative, sense of volunteerism, nationalism among others. In addition, participation in service-learning can improve personal spiritual growth, leadership skills, critical thinking, and many more. (Bringle, 2005)

In the process, the students‘ participation is expected and becomes so significant with his personal development (learning). Basically, this personal development encompasses social, behavioral and moral aspects of the students. Thus as Honnet & Poulsen (1989) puts it, service, combined with learning, adds value to each and transforms and serves as the platform of expression for community service with Literacy Training Service (LTS). The community then becomes the learning venue‘ or the classroom/laboratory where students experience‘ learning. Seemingly, the current health issues specifically the pandemic had greatly affected the implementation of Literacy Training Service in the community.  LTS implementers have to adopt and navigate to the so-called new normal in order to deliver a quality community-based project despite the current challenges of the COVID 19. It is then imperative to develop a workbook that will be a guide of the NSTP Students in implementing a quality community-based project.      

Currently, there is only limited information on the development and evaluation of a community-based workbook for a citizenship training course.  Reading materials, course outline and other helpful instructional materials are also limited. This prompted then the researcher to embark on the development of a workbook in Literacy Training Service which will use the most fitting approach of contextualization, localization, integrative and culture-based. This research endeavor determined the validity of the developed NSTP-LTS workbook for community-based immersion during the new normal as evaluated by experts; and identified the level of acceptability of the students on the developed NSTP-LTS workbook for community-based immersion during the new normal. The study particularly answered the following research questions: (1) What is the extent of validity of the developed community-based workbook in LTS? And (2) What is the level of acceptability of the developed community-based workbook in LTS?

2. methodology 

2.1 Research Design
The study employed a quantitative-descriptive research design to determine the validity and acceptability of the developed community-based instructional materials for the Literacy Training Service (LTS) in the context of the new normal. This design was selected to enable an objective and systematic assessment of the instructional materials based on expert and student evaluations.

2.2 Research Locale
The study was conducted in the state-run college in the northern province of the Philippines, where the Literacy Training Service component of the National Service Training Program (NSTP) is regularly implemented. This setting was chosen as it provided access to both qualified evaluators and active LTS students who served as respondents.

2.3 Participants and Sampling Procedure
The respondents of the study consisted of five (5) subject-matter experts and fifty-one (51) students enrolled in the LTS program during the academic year [insert year/semester]. The experts were purposively selected based on their professional expertise in education, instructional material development, and community-based learning. Meanwhile, the student participants were chosen through stratified random sampling to ensure representative feedback across different literacy training groups or classes.

2.4 Data Gathering Instrument
[bookmark: _Hlk212413449]A structured survey questionnaire was utilized as the primary tool for data collection. The instrument consisted of two parts: the first technical requirement elicited information on the level of agreement of experts along objectives, content, activities or strategies, assessments, technical organization, usefulness and sustainability using a five-point Likert scale ranging from 1 (Strongly Disagree) to 5 (Strongly Agree); second gather information on students’ acceptability of the instructional materials along activities, structure and compatibility to students’ capabilities using a five-point Likert scale ranging from 1 (Not Acceptable) to 5 (Highly Acceptable. 

2.6 Data Gathering Procedure
Prior to administration, the questionnaire was reviewed by research advisers and validated by field experts to ensure clarity and reliability. After securing the necessary permissions, questionnaires were distributed to respondents, and responses were collected and tabulated for analysis.

2.7 Data Analysis
The gathered data were analyzed using descriptive statistical tools, particularly mean and to determine the levels of validity and acceptability of the developed workbook. The results were interpreted using established criteria to categorize the evaluative responses. The findings served as the basis for refining the instructional materials and formulating recommendations for further development.

3. results and discussion

[bookmark: _Hlk212414115]Table 1 presents the experts’ evaluation of the workbook, assessing its validity across multiple dimensions, including objectives, content, activities, assessment, technical organization, usefulness, and sustainability. The results indicate that the workbook is deemed valid for community-based learning in the new normal, with an overall mean rating of 3.80. Notably, experts strongly agreed (M = 4.08) that the workbook’s activities are well-aligned with the demands of the new normal, providing students with meaningful experiences that enhance learning during their community immersion activities. These findings suggest that the workbook effectively integrates theoretical knowledge with practical, community-centered applications, supporting both educational objectives and experiential learning outcomes.

Experts have recommended improvements to the workbook's technical organization and layout to enhance its appeal to students. Such refinements are crucial, as effective instructional materials should not only be pedagogically sound but also engaging and accessible to learners. Integrating community-based learning strategies, the workbook aims to unite various educational approaches—such as academically based community service, civic education, environmental education, place-based learning, service learning, and work-based learning—to foster a holistic learning experience.

Participation in community issues and successes enables students to develop a greater "can-do" attitude, connect with community norms and values, and contribute to community cohesion. Positive attitudes are cultivated when students interact with others, develop skills, and perceive rewards as a result of their engagement. This aligns with findings by Catalano et al. (2004), who emphasized the importance of youth involvement in community activities for personal and communal development.

Each educational strategy incorporated into the workbook brings unique perspectives and valuable resources to teaching and learning. For instance, service-learning has been shown to enhance students' knowledge, civic engagement, and social responsibility, particularly in international business education (Kaliappen, 2024). Similarly, integrating environmental education through community service learning has proven effective in the Philippines, despite challenges in consistent implementation (Zamora, 2023).

The workbook is designed to help students discover the personal and collective means—the perspectives, strength of character, and values—they will need to sustain our civilization, as noted by Boston and Gomez (2005). By refining its technical aspects and aligning with contemporary educational strategies, the workbook aims to provide a comprehensive framework that supports both academic learning and community engagement.

Table 1. Experts’ evaluation of the workbook
	Areas
	Evaluator 1
	Evaluator 2
	Evaluator 3
	Evaluator 4
	Evaluator 5
	MEAN
	Description

	Objectives
	3.71
	3.00
	4.20
	4.50
	3.71
	3.82
	Agree

	Content
	3.77
	3.08
	3.56
	4.30
	3.77
	3.70
	Agree

	Activities/ Strategies
	4.29
	3.13
	4.30
	4.40
	4.29
	4.08
	Strongly Agree

	Assessment
	4.00
	3.25
	4.40
	3.20
	4.00
	3.77
	Agree

	Technical organization
	3.89
	2.83
	3.20
	3.87
	3.89
	3.54
	Agree

	Usefulness
	4.00
	2.80
	4.35
	4.26
	4.00
	3.88
	Agree

	Sustainability
	4.00
	3.00
	4.00
	4.20
	4.00
	3.84
	Agree

	MEAN
	3.95
	3.01
	4.00
	4.10
	3.95
	3.80
	Agree



[bookmark: _Hlk212414320]Table 2 presents the students’ evaluation of the workbook, examining its acceptability in terms of activities, structure, and compatibility with their abilities. Overall, the workbook was rated as highly acceptable, with an overall mean of 4.13, indicating that students perceived it as well-suited to their learning needs.

Regarding workbook activities, students gave a mean rating of 3.94, suggesting that the exercises and tasks are relevant and effectively reinforce previously learned concepts. The workbook’s structure received a mean rating of 4.08, reflecting students’ approval of its clear wording, logical sequence, and organized presentation. Finally, the compatibility of the workbook with students’ abilities scored the highest (M = 4.37), highlighting that learners felt the content was appropriately aligned with their skill levels and cognitive readiness.

These findings suggest that the workbook not only supports learning objectives but also resonates with students’ capacities, making it an effective tool for community-based literacy training in the context of the new normal. This aligns with previous studies indicating that instructional materials that are appropriately structured, engaging, and compatible with learners’ abilities enhance comprehension, motivation, and overall learning outcomes (Sun & Chen, 2022; Hsu et al., 2023).Top of FormBottom of Form


The willingness of students to engage with and complete workbooks can be attributed to their perception that such tasks are acceptable and aligned with their learning needs. This aligns with contemporary educational theories emphasizing the importance of student autonomy and competence in fostering motivation.

Table 2. Students’ evaluation of the workbook
	Areas
	MEAN
	DESCRIPTION

	On Workbook Activities
	
	

	Provision for the active involvement of students
	4
	Highly Acceptable

	Variation of teaching strategies
	4
	Much Acceptable

	Variation of learning modes for students
	3.7
	Highly Acceptable

	Use of various media in accomplishing the activities
	3.8
	Much Acceptable

	Relevance in enhancing concepts previously developed
	4.2
	Highly Acceptable

	MEAN
	3.94
	Much Acceptable

	On Workbook Structure
	
	

	Readability 
	4
	Highly Acceptable

	Wording of the exercises
	4.2
	Much Acceptable

	Clarity of presentations
	4
	Much Acceptable

	Order of presentation of activities
	4.2
	Highly Acceptable

	Adequacy of content
	4
	Much Acceptable

	MEAN
	4.08
	Much Acceptable

	On Workbook Compatibility to Students 
	
	

	Compatibility of activities to allotted time
	4.5
	Much Acceptable

	Compatibility of activities to students' capabilities
	5
	Much Acceptable

	Adaptability to the experiences and interests of students
	4
	Much Acceptable

	Adaptability of the workbook for New Normal
	4
	Much Acceptable

	MEAN
	4.37
	Much Acceptable

	
	
	

	OVERALL RATING
	MEAN
	DESCRIPTION

	On Workbook Activities
	3.94
	Much Acceptable

	On Workbook Structure
	4.08
	Much Acceptable

	On Workbook Compatibility to Students 
	4.37
	Much Acceptable

	MEAN
	4.13
	Much Acceptable



Research indicates that when students perceive a sense of control, choice, competence, and belonging, they are more likely to be engaged and motivated in their learning activities. A study by Chit (2021) found that university students with a strong sense of place in their academic environment exhibited higher levels of engagement. This suggests that when students feel connected to their learning environment, they are more inclined to participate actively in academic tasks. 

Furthermore, students' judgments about their capacity to learn—known as self-efficacy—are influenced by their perceived abilities and the value they attach to the learning content. Recent studies have highlighted the role of self-efficacy in academic achievement. For instance, Zhao et al. (2024) demonstrated that self-efficacy mediates the relationship between self-management and academic success among university students. 
Community-based learning (CBL) has been identified as an effective approach to enhancing students' sense of self-efficacy. Sagawa (2003) posited that engaging students in community issues fosters a "can-do" attitude, connects them to community norms and values, and contributes to community cohesion. This perspective is supported by recent findings indicating that students who perceive their university environment as supportive exhibit enhanced sociocultural engagement and overall satisfaction with their academic experience. 
In conclusion, students' willingness to engage with academic tasks is influenced by their perceptions of autonomy, competence, and belonging. Educational strategies that foster these perceptions, such as community-based learning, can enhance students' self-efficacy and motivation, leading to improved academic outcomes.
4. Conclusion

Experts agree that the workbook is a valid tool for community-based learning in the new normal, particularly with regard to its activities and instructional strategies. From the students’ perspective, the workbook is well-received and aligns effectively with their abilities.
It is recommended that the workbook be further enhanced by refining its technical aspects, such as layout, design, and graphical presentation, to improve usability and engagement. Additionally, other NSTP components, such as the Literacy Training Service, could benefit from the development of similar workbooks to further strengthen the implementation and impact of the program.



Ethical approval (where ever applicable)

Participants gave informed consent before interviews and questionnaire administration, with   written   consent   obtained. they were informed of the study's objectives, processes, and their rights, ensuring voluntary participation.  
Disclaimer (Artificial intelligence)

Author(s) hereby declares that generative AI technologies such as Large Language Models, etc. have been used during the writing or editing of manuscripts. This explanation will include the name, version, model, and source of the generative AI technology and as well as all input prompts provided to the generative AI technology
Details of the AI usage is: The researcher used ChatGPT in correcting grammar. 
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