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Abstract
[bookmark: _GoBack]The teaching of controversial issues, which often involves opposing perspectives that generate rational debates, has become an increasingly crucial topic in schools, mainly in the context of teaching for active democratic citizenship. This paper sought to investigate how controversial issues are taught by Social Studies Teachers in the Upper West Region of Ghana. The study, conducted in 60 Junior and Senior High schools across the region, involved 240 teachers and 1,800 students. The mixed-methods approach examined the current teaching approaches and strategies teachers employ, the challenges they face, and the measures they take to address controversial issues in their classrooms.  The study revealed that the majority of social studies teachers include controversial topics, indicating their perception of these issues as integral to comprehensive education. They use various teaching strategies that have a positive impact on the teaching and learning of Social Studies. Even though some Teachers expressed their willingness to introduce controversial issues in their classrooms, a lack of resources is a significant limiting factor in teaching effectiveness. They also agreed that school administration needs to offer the necessary support and academic freedom to promote effective teaching on controversial issues. The interrelated challenges of curricular overload and the constrained time available for teaching controversial issues pose significant challenges. Among the measures necessary to ensure productive teaching of controversial issues, teachers are expected to make their motives clear about any controversial issues they introduce in their classroom. The study provides empirically grounded recommendations for enhancing controversy instruction in Social Studies education in developing contexts.
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1. Introduction
Social Studies education aims at training knowledgeable and engaged citizens who can effectively participate in democratic societies (Journell & Buchanan, 2023). This has the dual development of equipping learners with critical consciousness and civic competencies necessary for practicing democratic citizenship (Chen & Martinez, 2024). In the view of Zimmerman & Robertson (2020), controversial topics foster debates that are essential for the development of democratic citizenship. The inclusion of controversial topics in the Social Studies curriculum is critical for offering students the opportunity to gain an understanding of diverse perspectives. According to Parker & Hess (2021), students need to learn about controversial issues, as this allows them to develop critical thinking skills necessary for good citizenship. In addition, students can develop the necessary analytical and interpersonal skills for problem-solving, enabling them to become proactive citizens (Oxfam, 2018). 
Despite the importance of controversial topics in the Social Studies curriculum, several research findings show that most teachers’ inadequate background training in these topics poses challenges in teaching the subject in schools (Wansink et al., 2023a). Other challenging factors include strong emotional reactions from students and pressures from school, parents, and local communities (Pace, 2019). Other factors that hinder the teaching of the course include the fear of being accused of promoting specific political agendas, the lack of agreement on what constitutes controversial topics, and the inadequate knowledge in undertaking this task (Ho et al., 2017).
In the Upper West Region of Ghana, where multiple ethnicities coexist with conservative cultural norms, limited resources, and varying teacher readiness, it is challenging to teach controversial Issues in schools. The region, with its large rural setting, mosaic of ethnic groups including Dagara, Sissala, and Waala, and ongoing development interventions, is a challenging context for teaching and learning Social Studies. There is a challenge for Ghanaian teachers to strike a balance between ecologically sensitive customary values, modern social problems, and an educationally mandated preparation of students for active citizenship in a dynamic Ghana. This research, therefore, sought to investigate how controversial issues are taught by Social Studies Teachers in the Upper West Region of Ghana. The specific objectives were to:
I. Examine if Social Studies teachers introduce controversial topics in their classrooms. 
II. Identify the appropriate teaching strategies for teaching controversial issues.
III. Assess the challenges faced and measures adopted for effective teaching of controversial issues in the classroom. 

2.0 Literature Review
2.1 Theoretical Framework	
The teaching of controversial issues is grounded in the theoretical frameworks of democratic education theory and critical pedagogy. Dewey's notion of democratic education values the classroom as a microcosm of democratic life, where students actively investigate different perspectives through mediated inquiry (Thompson & Williams, 2022). Critical pedagogical frameworks emphasize dialogue and foster critical awareness of social inequities (Rahman et al., 2023). According to Kelly & Morrison (2024), there are two types of controversies: “open” and “closed” controversies. “Open’ controversy is characterized by more than one legitimate position, while “closed” controversy is where a preponderance of evidence favors one side. Generally, the teaching of controversial topics is perceived as challenging by most teachers because it requires a thorough explanation of complex and sensitive issues, in addition to creating an inclusive environment that respects the views of all students (Woolley, 2020). According to Evagorou & Dillon (2020), although most teachers value the teaching of controversial issues, they often feel reluctant to do so due to the anticipated consequences and uncertainty in handling such topics. 
Findings from the literature suggest that, although teachers have positive attitudes toward teaching complex issues, they also reveal concerns in doing so (Divéki, 2018). This general finding is confirmed by Gindi and Erlich (2018), who studied the attitudes of more than 1,600 Israeli teachers toward holding class discussions on the controversial issue of the Jewish-Arab relationship. The findings revealed a gap between teachers’ positive attitudes toward conducting discussions on pluralism and their reluctance to do so due to their perceived inability to handle such discussions.
2.2 Effective Pedagogical Approaches
Recent research identifies several successful pedagogical practices for teaching controversial issues. Such practices begin with Open-ended questions to elicit a variety of answers. Students are guided with prompting questions to help them investigate conflicting meanings and connect their ideas to the broader lesson (Global Education Network, 2025). The teaching of controversial topics requires the avoidance of provocation, consideration of diverse views, and the development of empathy among students (Anderson & Thompson, 2020). Structured academic controversy and methods of deliberative democracy have demonstrated the potential to foster students’ ability to deliberate with respect and thoughtfulness about challenging issues (Johnson et al., 2022). These are scaffolds that promote participation that is simultaneously and intelligently directed, without being disruptive in the classroom.

2.3 Challenges in Implementation
Teachers often encounter obstacles when discussing controversial topics. Providing students with an opportunity to “tug” at events of the day allows students to dig into the historical underpinnings of current events. However, one of the most common reasons teachers cite for not doing more is fear of controversy, a lack of support from the top, and inadequate background training (EdWeek Research, 2025). Limited resources, overcrowding in classrooms, and cultural practices are also significant hindrances to the teaching of conversational topics in most developing countries. As a result, most Social Studies teachers lack pedagogical content knowledge in handling controversial issues in their Social Studies classrooms (Mensah & Osei, 2023).
Another challenge is the threat to identity that arises when introducing controversial issues in the classroom. Research findings by Wansink et al. (2023b) indicate that students perceive their sense of belonging as being at risk of being devalued when discussing controversial issues. Students may even exhibit various defensive responses, such as distancing themselves from individuals with opposing views that they perceive as identity-threatening (Goldberg, 2013). As a result, they disengage themselves from the discussion of controversial issues in order to protect their self-image and identity. 
Research studies highlighted teacher education as another challenge that could hinder the discussions of controversial issues in the classroom. According to Tannebaum (2020), empirical evidence from the perspectives of teachers indicates that existing teacher education programs do not adequately equip educators to facilitate discussions on controversial topics within the classroom setting. In his research with primary and secondary teachers in the United Kingdom, the researcher found that teachers are often unprepared to introduce controversial issues in the classroom due to a lack of appropriate resources, background training, guidance, and time constraints resulting from overloaded curricula. Educators’ level of confidence in incorporating such topics into their instructional practice appears to be interconnected with the degree to which they feel at ease within the context of their schools, as well as the level of support they receive (Tannebaum, 2020).

Many pre-service teachers are uncomfortable teaching controversial issues, such as sexual orientation, sexual harassment, and religious issues (Annenberg Learner, 2020). They instead use lecture-based instruction, rote memorization, and the textbook day after day, ignoring the opportunity to use a variety of teaching techniques (Annenberg Learner, 2020). Either out of fear or complaints (e.g., from parents) or out of personal preference, most Social Studies teachers are unwilling to take up in the classroom the controversies that arise in a society that must be addressed in Social Studies lessons 

2.4 Cultural Context in Ghana
Most controversial topics are related to the culture of society; therefore, it is crucial to consider the age of the participants, as well as the cultural sensitivity of the topic to be introduced in the classroom (Woolley, 2020). The ideal of harmony and unity, along with mutual respect, provides a cultural locus through which the diaspora can anchor their communication of matters of controversy when understood and properly placed (Gyekye & Asante, 2022). In Ghana, several studies have highlighted the need to adopt culturally relevant pedagogy that values the society's culture. This is necessary to promote effective practical assessment (Kwarteng et al., 2024). This equilibrium is crucial whenever questions arise about traditional practices, gender roles, environmental preservation, and political participation. 
According to Pace (2019), despite teachers’ willingness to discuss controversial topics, the topics are sometimes perceived as challenging by the participants for various reasons, including emotional discomfort experienced by teachers, emotional resistance from students, limited access to professional development, inadequate teaching pedagogies, lack of appropriate instructional materials, and constraints imposed by national structures and norms. 

2.0 Methodology
2.1 Research Design
The study adopted a concurrent mixed-method design to explore practical approaches in teaching controversial topics. Through the use of surveys and structured observations, the quantitative part examined the incidence and efficacy of various pedagogical practices for students. In contrast, in-depth interviews and focus group discussions were employed in the qualitative part to investigate teachers' experiences, difficulties, and beliefs regarding the teaching of controversial topics. Because the design involves collecting both quantitative and qualitative data simultaneously (Bell, 2016), the collection of the data was independent of each other, such that one type of data does not inform the collection of the other type of data, hence ensuring effective triangulation in the data collection. This has obvious time benefits, as both types of data are collected simultaneously, potentially allowing the researchers to complete data collection sooner. An example of such an approach would be to collect both quantitative data through Likert scales and qualitative data through open-ended questions within a single questionnaire about a potential new product. Concurrent designs are effective when trying to triangulate data to determine and demonstrate congruence between both quantitative and qualitative findings. Triangulation can be achieved by identifying whether the two types of data support the same results and conclusions. Triangulation can be used to reduce the risk of chance associations and bias, as studies that rely on only one method are more susceptible to errors (Wilson, 2014). Research that utilizes different types of data can provide cross-data validity checks, helping to demonstrate validity and potentially extend generalizability. Concurrent mixed methods designs can be particularly efficacious for research focused on evaluation, where multiple data points and streams can be reviewed to come to an overall result and conclusion. For example, Bell (2016) employed a concurrent mixed-methods research design to evaluate the effectiveness of research methods training, analyzing both quantitative grades and qualitative accounts of researchers' preparedness to conduct research, in order to arrive at an overall assessment. However, with all mixed-methods research designs, it is essential to consider how the data will be collected and how it will be integrated into the data analysis process to inform the results, thereby avoiding a situation where data is collected but not effectively utilized.

          1.3. Participants and Setting
This research was conducted in 60 Junior and Senior High Schools in the Upper West Region of Ghana. It employed a stratified random sampling approach, ensuring representation in urban, peri-urban, and rural contexts over a ten-month period (September 2021 to June 2022).  A total of 240 Social Studies teachers (135 male, 105 female; mean experience of 10.6 years) and 1800 students (940 male, 860 female) of Junior High School (JHS) and Senior High School (SHS) were the subjects in the study.

Table 1: Demographic Characteristics of Teacher Participants by District
	District
	Number of Teachers
	Male (%)
	Female (%)
	Mean Experience (Years)
	Qualification Level

	Wa Municipal
	45
	58.9
	41.1
	12.3
	Diploma: 22, Degree: 20, Master's: 3

	Wa West
	38
	55.3
	44.7
	10.8
	Diploma: 18, Degree: 18, Master's: 2

	Wa East
	35
	60.0
	40.0
	11.5
	Diploma: 17, Degree: 16, Master's: 2

	Sissala East
	32
	56.3
	43.7
	9.7
	Diploma: 15, Degree: 15, Master's: 2

	Sissala West
	30
	53.3
	46.7
	8.9
	Diploma: 14, Degree: 14, Master's: 2

	Nadowli-Kaleo
	35
	57.1
	42.9
	10.2
	Diploma: 16, Degree: 17, Masters: 2

	Jirapa
	25
	60.0
	40.0
	11.1
	Diploma: 12, Degree: 11, Master's: 2

	Total
	240
	56.3
	43.7
	10.6
	Diploma: 114, Degree: 111, Masters: 15


Source: 2022 Field survey 

1.2 Data Collection Instruments
Various instruments were used for data collection to achieve triangulation and in-depth understanding, such as:
Student Instruction and Support Teacher Questionnaire: This 45-item questionnaire required teachers to report on their current practices, perceptions of the impact of adopted strategies, challenges they faced, and their training needs. The internal consistency of the tool (Cronbach's α = 0.84) was sound. The Student Questionnaire consisted of a 30-item questionnaire that assessed the learning experience, students' engagement levels, and their contributions to class discussions (Cronbach's α = 0.79). The Interview Guides were used to interview sixty teachers (25% of the sample). The guide consisted of semi-structured questions that gathered their experiences in teaching Controversial issues, the strategies they adopted, the challenges they encountered, and the measures they took to address these challenges. Structured classroom observations were conducted over 180 lessons to investigate the teaching methods, student participation, and classroom environment during the instruction of controversial topics. 

3.4 Data Analysis
Descriptive statistics, chi-square test, and multiple regression analysis were used for quantitative data analysis with SPSS 28.0. Cohen’s cues were used to estimate effect sizes. The qualitative data were then subjected to a thematic analysis using the six-step approach by Braun and Clarke, with an inter-rater reliability of κ = 0.82. Mixing was achieved through meta-inferences linking quantitative patterns with qualitative interpretations.

4.0 Results and Discussion
4.1 Controversial topics introduced by Social Studies Teachers
The study investigated the controversial topics taught by teachers in their Social Studies lessons. Their responses are indicated in Table 2.

     	 Table 2: Most Frequently Addressed Controversial Topics
	Topic Category
	Frequency (n=240)
	Percentage
	Level of Controversy*
	Cultural Sensitivity Required**

	Environmental Issues
	215
	89.6
	2.8
	3.2

	Gender Equality
	184
	76.7
	4.1
	4.5

	Political Participation
	164
	68.3
	3.9
	3.8

	Traditional vs. Modern Practices
	154
	64.2
	4.6
	4.8

	Religious Diversity
	141
	58.8
	4.3
	4.7

	Economic Development
	138
	57.5
	3.4
	3.1

	Land Rights
	132
	55.0
	4.2
	4.4

	Education Access
	128
	53.3
	3.1
	2.9


Source: 2024 Field Survey. *Scale: 1 = Low Controversy, 5 = High Controversy;  **Scale: 1 = Low Sensitivity Required, 5 = High    Sensitivity Required


From the table, as many as 78.3% (n = 188) of the teachers include controversial issues in their social studies curricula.  The most frequently discussed controversial issues were environmental protection (89.4%), gender equality (76.7%), political citizenship (68.3%), traditional practices and human rights (64.2%), and religious diversity (58.8%) (Table 2). The fact that the majority of teachers include controversial topics indicates their perception of controversial issues as integral to comprehensive education. Through dialogue and argumentation, the study participants actively engaged in the discussion of the above topics. The teachers emphasized the importance of establishing norms for mutual respect among the participants, underscoring their awareness of the sensitivity of controversial issues and the need for an inclusive classroom environment. One teacher (SHST2) highlighted the importance of setting specific norms before the discussion:
For me, the first thing I do is caution my students about the norms that should govern the discussion of controversial issues, ensuring mutual respect and an inclusive environment. 


The observation that the majority of the teachers perceive controversial topics as integral to comprehensive education aligns with reports by Cassar et al. (2023), who stated that Social Studies teachers view controversial issues as a moral obligation to address social injustice. It also indicates that the teachers perceive controversial issues as opportunities to develop students’ critical thinking, empathy, and democratic competencies. According to Ayaaba et al. (2014), the goal of Social Studies educators should be to develop students into effective citizens who are reflective and critical thinkers. To achieve this goal, teachers must teach Social Studies without avoiding controversial issues (Ayaaba et al., 2014). Teaching controversial issues is an effective strategy endorsed by the NCSS (Ayaaba et al., 2014), and so Social Studies teachers must approach such controversial issues in a spirit of critical inquiry, exposing the students to a variety of ideas, even if such ideas are different from their own”. 

4.2 Effectiveness of Pedagogical Strategies
The study participants were asked to indicate the effectiveness of pedagogical strategies they use during Social Studies lessons. The results are presented in Table 3

Table 3: Effectiveness of Teaching Strategies for Controversial Issues
	Strategy
	Mean Effectiveness Score*
	Standard Deviation
	Frequency of Use (%)
	Effect Size (Cohen's d)

	Inquiry-based learning
	4.23
	0.67
	45.8
	1.34

	Structured discussions
	4.11
	0.72
	67.5
	1.21

	Problem-based learning
	3.98
	0.81
	38.3
	1.08

	Role-playing
	3.87
	0.89
	54.2
	0.95

	Case study analysis
	3.76
	0.76
	48.8
	0.87

	Traditional lecture
	2.45
	0.95
	23.8
	-0.65


Source: 2022 Field Survey. *Scale: 1 = Very Ineffective, 5 = Very Effective

The study revealed some strategies that were effective in stimulating student interest and enhancing learning success. These strategies were Inquiry-Based Learning (r = 0.67, p < 0.001), structured academic discussions (r = 0.61, p < 0.001), and problem-based learning (r = 0.58, p < 0.001). When introducing controversial topics, most teachers strategically consider students' developmental readiness. One SHS teacher (SHST7) highlighted the importance of age-appropriate topics and often used role-play to help students understand sensitive issues:
“I usually ensure that the topic is appropriate for the age group of the students”.

The study also revealed that the use of different teaching strategies has positive effects on the teaching and learning of Social Studies. Teachers use various strategies such as enquiry-based learning, structured discussion, problem-based learning, role-play, and many others, to vary their teaching. Here is what one JHS teacher (JSST) said: 
“For me, I vary my teaching strategies during my lessons, and I have seen some of my colleagues also doing the same. This way of teaching has positive effects on the students”. 

This revelation is at odds with Kwarteng's (2022) findings, which reported that many Social Studies teachers consider teaching controversial issues a “no-win” situation and therefore do not teach them. According to him, once controversial issues reflect reality, discussions can be counterproductive for students because teachers are unable to handle the emotional dilemmas students exhibit.

According to Kankam et al. (2014), teaching with a range of strategies promotes student involvement in higher-order thinking tasks such as analysis, synthesis, and evaluation. These critical-thinking activities enable students to self-reflect, producing a more metacognitive process that increases their political knowledge and sense of citizenship. As students learn how to construct their own opinions and persuade others to do the same, they become well-prepared for society. It is therefore imperative for the teacher to define and determine the effectiveness of these instructional methods in their teaching strategies (Kankam et al., 2014).
 


4.3  Implementation Challenges
In the survey, the teachers were asked to mention some challenges they face when teaching controversial issues. Their responses are presented in Table 4. 
		Table 4: Major Challenges in Teaching Controversial Issues
	Challenge Category
	Frequency (n=240)
	Percentage
	Mean Impact Score*
	Rural Schools (%)
	Urban Schools (%)

	Cultural sensitivities
	203
	84.6
	4.2
	91.3
	73.2

	Inadequate training
	190
	79.2
	4.0
	84.1
	71.4

	Resource constraints
	162
	67.5
	3.8
	78.6
	52.4

	Large class sizes
	158
	65.8
	3.7
	72.4
	55.9

	Limited administrative support
	135
	56.3
	3.5
	63.8
	45.2

	Parent/community concerns
	124
	51.7
	3.4
	61.2
	38.1

	Time constraints
	118
	49.2
	3.3
	52.6
	44.0

	Technology limitations
	187
	77.9
	4.1
	89.7
	59.5


Source: 2022 Field Survey. *Scale: 1 = Low Impact, 5 = High Impact


According to the table, cultural sensitivity is a significant challenge for 84.6% of teachers. One JHS  teacher with 18 years of teaching experience (JHST5) expressed reservations about introducing controversial topics during Social Studies instruction. She mentioned that such topics were too sensitive and might make others uncomfortable, leading to emotional reactions or controversy. According to her:
“Even though I appreciate the significance of discussing controversial issues in the classroom. However, some of these topics can be so sensitive that I am sometimes very sceptical about raising them in the classroom with my students. That is my challenge.” 
Some teacher participants were confident in facilitating discussions on issues that students could relate to, such as cultural differences and inequality. 
“When controversial issues are centred on tribalism, bullying, violence, and equality, we participate actively since they are relevant to us.  If we feel disengaged from the topic, we feel reluctant toward it. It is only when we are affected by the scenario under discussion (bullying, tribalism, inequality) that we are willing to join in discussions of such controversial issues (SHST3).

According to the study, although teachers expressed their willingness to introduce controversial issues in their classrooms, several challenges hinder them from doing so. These include inadequate resources, limited administrative support, curriculum overload, poor technology integration, cultural sensitivity issues, and large class sizes. This is consistent with findings by Swalwell & Schweber (2016), who reported that controversial issues are important to teach, but several challenges pose limitations to the effective teaching of the topic (Swalwell & Schweber, 2016)

Studies by Mensah & Frimpong (2020) revealed some of the critical factors affecting students’ attitudes toward the learning of Social Studies. They include teachers’ lack of interest in teaching controversial issues, teachers’ inability to provide needed assistance to students, teachers’ inability to employ various teaching techniques in Social Studies classes, inadequate teaching and learning materials, and teachers’ inability to utilize resource persons in times of difficulty. Kankam et al. (2014) reported a lack of subject background training as a factor affecting a teacher’s ability to teach critical thinking and sustain students' interest in the subject.

Research by Anker & von der Lippe (2018) and Pollak, Segal, Lefstein, & Meshulam (2018) has shown that teachers find teaching controversial issues in their classrooms challenging, and as a result, sometimes avoid them. This calls for a professional development programme for Social Studies teachers to equip them with the necessary pedagogical skills in handling controversial issues. The Council of Europe created a professional development programme for teachers to promote the teaching of controversial topics in schools in Europe‟ (Council of Europe, 2015). Also, the Teaching for Democracy Alliance (TFDA) co-created a 2018 toolkit to help teachers champion intense civic-learning experiences for all students. 

4.4 Student Perspectives and Engagement
The study investigated students’ attitudes toward discussing controversial issues. The results are indicated in Table 5
Table 5: Student Attitudes Toward Controversial Issue Discussions
	Attitude Dimension
	Strongly Agree (%)
	Agree (%)
	Neutral (%)
	Disagree (%)
	Strongly Disagree (%)
	Mean Score*

	Increases interest in social studies
	34.2
	39.6
	18.1
	6.3
	1.8
	3.98

	Helps understand different viewpoints
	41.3
	36.6
	15.2
	5.4
	1.5
	4.11

	Improves critical thinking
	38.7
	35.9
	17.8
	6.1
	1.5
	4.04

	Makes me uncomfortable sometimes
	18.4
	22.8
	23.1
	28.3
	7.4
	3.17

	Should be included more often
	29.6
	31.4
	22.7
	12.8
	3.5
	3.71

	The teacher handles discussions well
	32.1
	34.8
	21.2
	9.4
	2.5
	3.85

	Feel safe to express opinions
	28.9
	29.7
	24.3
	13.6
	3.5
	3.67


Source: 2022 Field Survey.  *Scale: 1 = Strongly Disagree, 5 = Strongly Agree

From the table, positive attitudes toward controversial topics were generally reported through students' responses to the surveys. The interest in studying Social Studies increased among the majority of the students (73.8%) when controversial issues were introduced. 

When we undertake collaborative projects that involve teamwork among ourselves and require us to apply our knowledge and skills to solve real-world problems, this encourages us to engage in dialogue and present our arguments about the topic under investigation. We are therefore encouraged to discuss and debate different perspectives, evaluate the evidence, and consider the arguments presented by our colleagues.” (JHSS5).

5. Contextual Factors Influencing the Effectiveness of teaching and learning strategies
 Several contextual factors were examined to determine their impact on teaching effectiveness. The findings are presented in Table 6:	
Table 6: Contextual Factors and Their Impact on Teaching Effectiveness
	Contextual Factor
	Urban Schools (n=72)**
	Rural Schools (n=168)**
	Statistical Significance
	Effect Size (Cohen's d)

	Resource Availability Score*
	3.78 ± 0.82
	2.41 ± 0.76
	t(238) = 12.45, p < 0.001
	1.73

	Administrative Support Score*
	3.92 ± 0.74
	3.23 ± 0.89
	t(238) = 6.12, p < 0.001
	0.85

	Curriculum overload Score*
	3.54 ± 0.91
	4.12 ± 0.68
	t(238) = -5.23, p < 0.001
	0.72

	Technology Integration Score*
	3.89 ± 0.77
	2.34 ± 0.83
	t(238) = 14.26, p < 0.001
	1.95

	Cultural Sensitivity Needs*
	3.12 ± 0.86
	4.23 ± 0.71
	t(238) = -10.34, p < 0.001
	1.43

	Average Class Size
	28.4 ± 6.2
	41.7 ± 8.9
	t(238) = -12.67, p < 0.001
	1.75


Source: 2022 Field Survey. *Scale: 1 = Very Low, 5 = Very High; **Values represent means ± standard deviations

The table illustrates several external factors that impact the effectiveness of the teaching strategies adopted. Urban schools were more successful with inquiry-based approaches (M = 4.45 vs M = 3.98 for rural schools, t(238) = 3.67, p < 0.001), and rural schools were more successful with community-based approaches (M = 4.12 vs M = 3.54 for urban schools, t (238) = 4.23, p < 0.001).
Even though participants expressed their willingness to introduce controversial issues in their classrooms, the study revealed a common thread of contextual and professional factors, including resource availability, school administration support, Curriculum overload, Technology Integration, cultural sensitivity, and average class size.  The participants were of the view that the lack of resources is a major limiting factor in teaching effectiveness. They also agreed that school administration needs to offer the necessary support and academic freedom to promote effective teaching on controversial issues. When the school authorities grant teachers academic freedom, teachers have the power to explore controversial issues without fear of challenge. With this, teachers can create conducive learning environments where students can develop their critical thinking skills, engage in respectful and meaningful dialogues, and gain a deeper understanding of diverse opinions. As JHST3 explained:

“When I planned to discuss controversial issues around sexuality, my head master cautioned me to be very careful to say only what is necessary to avoid having the students start making fun of the content of the discussion. With this, I  felt challenged, and my confidence level was down. I did not know how to manage the discussion, as I had to be too cautious. This made me more frustrated and stressed.

Some interventions to address these challenges, as suggested by some of the teachers, include the following: 
Availability of adequate resources is key to the effective teaching of controversial topics. Even though teachers may be willing to discuss controversial topics, the lack of resources and inadequate instructional materials are serious challenges for some of them. This calls for the need to equip the schools with the necessary resources to promote the teaching of controversial topics (SHST9).

One area that can promote the teaching of controversial issues is the provision of unlimited access to professional development and in-service training for teachers on pedagogies for teaching these issues. (JHST10) 
The interrelated challenges of curricular overload and the constrained time available for teaching controversial issues pose significant challenges. Over the past decade, curricula have undergone an expansion characterized by the inclusion of numerous subjects, standards, and assessments, which leaves limited space for exploring complexity and sensitivity. One teacher explained:
We need to have more time to discuss controversial issues. We have so much to cover in the syllabus that we virtually do not have enough space to treat controversial topics (JHST2).
Measures for enhancing the teaching and learning of controversial issues
The study identified cultural sensitivity, inadequate training, and resource constraints as significant challenges to teaching and learning of controversial topics. The study participants shared their views on some intervention measures for addressing these challenges as follows:
SHST4 was of the view that one important measure to adopt in teaching controversial topics is to make provision for managing emotions. 
“In my view, one critical measure is to ensure that provisions are made for managing emotions. As we teach controversial topics, we must allow some time, either at the end of the class or at the end of the week, for students to address their emotions, reflect, and interrogate”.

In my view, nobody is a repository of knowledge. We all need to pay attention to our limitations, blind spots, and preconceived opinions and consciously seek professional development to help us acquire the necessary skills in teaching controversial topics (JHST2)

The above views of the Social Studies teachers are consistent with those of Pace (2019, who provided, in her book, some instructional resources, strategies, and practices teachers can adopt to help them teach controversial issues in their classrooms. According to Pace (2019), teachers are expected to clearly articulate their motives for introducing any controversial issues in their classroom. In her view, students should not be compelled to adopt a particular viewpoint, but rather encouraged to think critically and form their own opinions. Pace (2019) maintained that teachers should carefully select topics related to the curriculum. She emphasized the need for teachers to understand that controversial issues are distinct from controversial topics and that valid information sources should inform discussions of these issues. In her opinion, it is essential to make time for students to address emotional issues that arise from discussing controversial topics. Teachers must be realistic about their own limitations, blind spots, and preconceived opinions. According to Nganga et al. (2020), creating a safe and inclusive environment is crucial for addressing the challenges associated with controversial topics.

7.0 Conclusion
The study aimed to investigate whether Social Studies teachers introduce controversial topics in their classrooms, identify effective teaching strategies for addressing these issues, assess the challenges encountered, and evaluate the measures adopted for the effective teaching of controversial issues in the classroom.  The study reveals that Social Studies teachers incorporate controversial topics, employing various teaching strategies that have a positive impact on the teaching and learning of Social Studies. However, lack of resources, curricular overload, and the constrained time available for teaching controversial issues pose significant challenges.  The study underscores the importance of context in the development of pedagogical effectiveness. Inquiry-based learning, structured academic discussions, problem-based learning, and culturally responsive pedagogies are thus recommended practical approaches for teaching controversial issues in Social Studies classrooms. Resource availability, administrative support, adherence to cultural sensitivity, and technology integration are proposed intervention measures to address challenges in teaching controversial topics in the Region.
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