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ABSTRACT
Addressing the persistent challenge of reading comprehension in Philippine education, where international assessments indicate most students do not meet minimum proficiency, this study investigated the Anticipation Guide Strategy's effectiveness in enhancing Grade 9 students' prediction and inference skills at Paknaan National High School during the 2025–2026 school year. Employing a sequential explanatory mixed-methods design, the research involved quantitative pre- and post-tests, followed by qualitative interviews. Fifty-five purposively selected Grade 9 students participated. Quantitative results demonstrated significant improvement in reading comprehension post-intervention, with a paired sample t-test confirming a statistically significant difference between pre- and post-test scores, affirming the strategy's efficacy. Qualitative data further supported these findings, as students described the Anticipation Guide as engaging, motivating, and valuable for activating prior knowledge and improving textual understanding. The study concluded that the Anticipation Guide Strategy fosters active reading, metacognitive reflection, and schema activation, leading to deeper comprehension. It is recommended that this strategy be integrated into standard reading instruction, potentially through an Anticipation Guide-Based Reading Enhancement Program, to bolster secondary education literacy.



















Keywords: Anticipation Guide Strategy, reading comprehension, prediction, inference, mixed-method, secondary learners


1. INTRODUCTION
 
Despite continuous literacy initiatives, such as the K to 12 curriculum, reading comprehension persists as a significant challenge in Philippine education. International assessments like the 2018 Programme for International Student Assessment revealed that over 80% of 15-year-old Filipino students did not meet minimum reading proficiency. Similarly, National Achievement Test results from 2015-2017 indicated a substantial decline in reading comprehension among Grade 6 and 10 students, with many achieving "low mastery" levels. Observations at Paknaan National High School corroborated these findings, showing that many students could decode text but lacked comprehension, underscoring a clear comprehension gap.
The Anticipation Guide Strategy emerges as a promising intervention for this issue (Gumilar et al., 2023; Sari et al., 2020). Its theoretical foundation lies in constructivism, schema theory, and metacognition theory. Constructivism emphasizes students actively building knowledge by linking prior understanding to new information (Kushki & Nassaji, 2024). Schema theory highlights the importance of existing knowledge in comprehending new material (Hu, 2024; Siha et al., 2025), with prior knowledge activation significantly improving understanding and retention (Hattan et al., 2023). Metacognitive theory focuses on students' ability to strategize, monitor, and assess their learning, thereby enhancing inferential reading skills (Martelletti et al., 2023). Collectively, these theories suggest the strategy fosters active reading and critical questioning (Jugas, 2024).
Empirical studies consistently confirm the Anticipation Guide Strategy's effectiveness in improving reading skills, engagement, and comprehension (Gumilar et al., 2023). However, there is limited research on its specific effects on Filipino junior high school learners, particularly regarding higher-order thinking skills like prediction and inference. This study aims to address this gap by investigating the strategy's impact on Grade 9 students' prediction and inference abilities. The findings are intended to inform a contextualized English teaching package and provide insights for educators and administrators to enhance literacy.

Research Questions
1. What is the pre-test and post-test reading comprehension performance in predicting and inferencing?
2. Is there a significant mean gain difference between the students’ pre and post-test reading comprehension scores?
3. In what ways do anticipation guides influence students’ ability to make predictions and inferences about texts?

Literature Review and Theoretical Foundations

Reading comprehension remains a significant hurdle in education, particularly in contexts such as the Philippines. International assessments, like the 2018 Programme for International Student Assessment, have highlighted substantial reading proficiency gaps among 15-year-old Filipino students, with a large majority not meeting minimum proficiency levels (Misanes & Pascual, 2023). Studies show that many Filipino students struggle with reading comprehension, vocabulary development, and critical thinking skills, often due to factors like a lack of resources and socioeconomic conditions (Idulog et al., 2023). Teachers also report challenges such as insufficient instructional time, lack of reading materials, and student disengagement (Apiles, 2025). Such observations underscore a "comprehension gap," where students may decode text but struggle to grasp its meaning, emphasizing the need for effective interventions (Idulog et al., 2023). This literature review explores the theoretical underpinnings and empirical evidence supporting the Anticipation Guide Strategy as a promising intervention for enhancing reading comprehension, with a particular focus on prediction and inference skills.
This paper anchors on constructivism which posits that learners actively construct knowledge by integrating new information with their existing understanding. Central to this process is Schema Theory, which emphasizes the critical role of prior knowledge—both formal, content, and linguistic schemata—in comprehending new material (Siha et al., 2025). Activating these existing knowledge structures significantly improves understanding and retention by enabling readers to connect new information to what they already know (Ah & Hyun, 2020). When conceptual predictions made through top-down processing are compatible with the text, comprehension occurs; a mismatch forces the reader to revise their interpretation, highlighting the dynamic nature of schema activation.
Moreover, metacognitive theory highlights the importance of readers' ability to strategize, monitor, and assess their own learning processes (Ghimire & Mokhtari, 2025). This self-regulation is crucial for developing inferential reading skills, as it enables readers to integrate textual cues with their background knowledge to make deeper interpretations (Martelletti et al., 2023). Studies indicate that higher levels of metacognitive knowledge are strongly correlated with superior reading comprehension performance (Muhammadpour & Sabet, 2024). Metacognitive strategies involve the active monitoring and regulation of cognitive processes, increasing student engagement in the learning process and stimulating critical thinking by enabling them to use their prior knowledge (Salameh et al., 2019).
The aforementioned theoretical frameworks, particularly constructivism, schema theory, and metacognition, provide a robust basis for understanding how learners process text and acquire comprehension. Recognizing the persistent challenges in reading comprehension, especially among Filipino students, it becomes imperative to translate these theories into effective, evidence-based instructional strategies. It is within this context that the Anticipation Guide Strategy emerges as a practical and theoretically grounded intervention designed to foster active reading, critical thinking, and deeper comprehension.
The Anticipation Guide Strategy is a pre-reading activity designed to activate prior knowledge, stimulate engagement, and foster critical thinking before students delve into a text (Sari et al., 2020). It typically involves a series of statements that students agree or disagree with before reading, and then revisit and validate their initial responses after reading. This process aims to promote active reading and critical questioning (Finneran, 2017).
Anticipation guides are particularly effective in enhancing prediction skills. By presenting statements related to the text's content, the strategy prompts students to anticipate what they will read and activate relevant background knowledge (Sari et al., 2020). This pre-reading activation helps students develop a mental framework for the upcoming text, leading to more informed predictions and better comprehension. Empirical findings suggest that pre-reading strategies that involve predicting events in an upcoming story can significantly improve reading comprehension. Studies have shown notable improvements in students' mean scores in prediction skills after implementing this strategy (Sari & Sari, 2019).
Beyond prediction, anticipation guides also contribute significantly to the development of inference-making abilities. As students read to confirm or refute their initial agreements/disagreements with the guide's statements, they are compelled to seek evidence within the text, interpret implicit information, and draw conclusions. Research indicates that interventions designed to activate prior knowledge and inference-making skills can lead to marked improvements in inferential reasoning and higher-order comprehension. Metacognitive reading strategies, including predicting and questioning, have been shown to result in significant gains in inferential comprehension by training learners to monitor their understanding (Martelletti et al., 2023). The ability to make inferences, particularly knowledge-based inferences, is often a struggle for adolescents, especially those with reading disabilities (Barth & Thomas, 2021), underscoring the importance of such instructional support.
The Anticipation Guide Strategy has been consistently shown to improve overall reading comprehension. Studies with secondary students, including those with learning disabilities, indicate that coupling comprehension strategies like anticipation guides with content instruction can strengthen both reading skills and content knowledge (Gumilar et al., 2023). Research has demonstrated that students' reading comprehension can become significantly better after being taught by the anticipation guide strategy, with substantial increases in average scores (Sari & Sari, 2019). Even with struggling readers in earlier grades, practice with anticipatory reading guides can lead to higher performance on comprehension and vocabulary questions (Ortlieb, 2012). The strategy can also activate prior knowledge and identify key concepts, improving comprehension of scientific texts (Finneran, 2017).
In essence, the Anticipation Guide Strategy serves as a robust instructional tool, deeply rooted in the principles of Schema Theory and Metacognitive Theory. By prompting students to engage with pre-reading statements, it effectively activates their prior knowledge—encompassing formal, content, and linguistic schemata—thereby facilitating the integration of new information with existing understanding and building a foundational mental framework for the text, consistent with Schema Theory (Siha et al., 2025). Concurrently, the strategy inherently fosters metacognitive skills, encouraging readers to strategize, monitor, and assess their comprehension. This self-regulatory process is crucial as students seek evidence within the text to validate or revise their initial predictions, thereby enhancing their ability to make inferences and engage in deeper interpretation, aligning with the tenets of Metacognitive Theory (Ghimire & Mokhtari, 2025). Ultimately, the Anticipation Guide Strategy translates these theoretical underpinnings into a practical application, demonstrably improving prediction skills, inference-making abilities, and overall reading comprehension by fostering active engagement and critical thinking before and during reading (Gumilar et al., 2023). 

2. METHODOLOGY

The study utilized an explanatory sequential mixed-methods design. The quantitative phase assessed the effect of the Anticipation Guide Strategy on students’ reading comprehension through pre- and post-tests, while the qualitative phase explored students’ experiences to provide deeper insights into the quantitative results. This design allowed for the integration of numerical findings and qualitative explanations, resulting in a more comprehensive understanding of the intervention’s impact.
The study was conducted at Paknaan National High School in Mandaue City, Cebu, a public secondary institution under the Department of Education. The school serves a socioeconomically diverse population of learners and implements literacy programs to strengthen reading comprehension among students. It was chosen as the research site due to reported reading comprehension difficulties among Grade 9 students, particularly in prediction and inference. This context was considered suitable for implementing the Anticipation Guide Strategy, a reading intervention that activates prior knowledge before reading and enhances higher-order comprehension by requiring students to find evidence while reading and encouraging independent reading where they validate their understandings.
The participants consisted of 55 Grade 9 students from Section Aries of Paknaan National High School. Purposive sampling was employed to select this class, a widely recognized approach in educational intervention research for targeting specific populations and aligning with study objectives (Ahmad & Wilkins, 2024). Preliminary results from a Group Screening Test and consistent teacher observations indicated that these students faced significant challenges in reading comprehension, particularly in predicting and inferring information from texts. Addressing these specific difficulties is crucial, as many middle-grade students, particularly those with reading challenges or disabilities, often struggle with knowledge-based inferences from informational texts (Barth & Thomas, 2021), and inferential skills are key predictors of reading comprehension in adolescents (Soto et al., 2019). The selection of students exhibiting these particular challenges aligned with the intervention's goals, as the Anticipation Guide Strategy is well-documented for its effectiveness in improving prediction and inference abilities, and has been shown to enhance comprehension for struggling readers by prompting them to anticipate text content. Furthermore, the researcher’s role as class adviser ensured consistent monitoring and faithful implementation of the intervention, enhancing the study's internal validity. After the quantitative phase, stratified purposive sampling was employed to select eight students—representing high, average, and low performers—for semi-structured interviews to capture diverse perspectives on the strategy’s effectiveness.
Two instruments were utilized to collect data. The reading comprehension test, adapted from the Philippine Informal Reading Inventory, consisted of 40 multiple-choice items equally divided between prediction and inference skills. The Phil-IRI is a widely mandated and used tool in the Philippines for evaluating students' reading efficiency, including word recognition and comprehension skills, making its adapted passages a suitable foundation for this study (Misanes & Pascual, 2023; Villalva, 2023). While the passages were adapted from the Phil-IRI, all comprehension questions were researcher-constructed to specifically target the study’s objectives of assessing prediction and inference abilities, which require specialized assessment for accurate measurement (Morrison et al., 2022). Three reading and language education experts validated the test items for clarity, relevance, and skill alignment before administration, a critical step to ensure the content validity and appropriateness of the instrument for the research context (País et al., 2023). 
The semi-structured interview guide contained open-ended questions exploring students’ experiences with the Anticipation Guide Strategy, its perceived effect on their comprehension, and challenges encountered during its use. The semi-structured format was chosen to allow for consistent inquiry while providing flexibility to uncover rich, in-depth qualitative data and novel insights into students' perspectives (Harris & Μαγρίζος, 2021). This approach is particularly suitable as it allows the researcher to delve into participants' thoughts, feelings, and personal narratives, yielding detailed information and exploring the 'why' behind experiences that might not be captured by closed-ended questions (Mutyavaviri et al., 2024). This methodological rigor further enhances the credibility and trustworthiness of the findings, as a well-prepared and rigorously developed semi-structured interview guide contributes to the objectivity, plausibility, and overall quality of the data (Shoozan & Mohamad, 2024).
Permission was secured from the school principal, and parental consent was obtained for all participating students prior to data collection. A pre-test was administered to measure students’ baseline reading comprehension levels in prediction and inference. Following this, the Anticipation Guide Strategy was implemented as the primary intervention over an eight-week period (Ortlieb, 2012) during reading sessions, where students engaged with pre-reading statements designed to activate their prior knowledge and stimulate engagement with the text. This reading intervention specifically aimed to activate students' prior knowledge before reading, consistent with Schema Theory (Siha et al., 2025) and research on prior knowledge activation (Sari et al., 2020). It also enhanced higher-order comprehension by requiring students to find evidence while reading (Finneran, 2017) and encouraged independent reading, allowing them to validate or revise their initial predictions and understandings (Sari & Sari, 2019). Subsequently, a post-test, parallel in structure to the pre-test, was administered after the intervention to assess changes in comprehension performance, followed by the semi-structured interviews.
Quantitative data were coded, tallied, and analyzed using descriptive and inferential statistics. Frequency counts and percentages described participant distribution and performance, while the weighted mean determined the average comprehension level. A paired-samples t-test measured the significance of differences between pre-test and post-test results, determining the effectiveness of the Anticipation Guide Strategy. Qualitative data were analyzed through thematic analysis, identifying recurring patterns and themes that explained how the strategy influenced students’ prediction, inference, and overall comprehension. To enhance reliability and consistency, a concurrent-dual procedure of analysis was employed, where data analyses were undertaken independently. Results were subsequently compared, and all points of divergence were discussed until a consensus with the interviewed participants was reached (Harris & Μαγρίζος, 2021). Integrating both data sets provided a richer, more holistic interpretation of the findings.

3. RESULTS AND DISCUSSION

Table 1 shows the Pre-Test and Post-Test Performance in Reading Comprehension Level on Predicting and Inferencing. It provides a detailed comparison of students' reading comprehension skills before and after an intervention, focusing on predicting and inferencing abilities. 



























[bookmark: _GoBack]










Table 1.
Pre and Post-Test Reading Comprehension Performance in Predicting and Inferencing
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The data reveals significant changes in performance across both skills. Before the intervention, the  students' performance in predicting skills was largely in the "Fairly Satisfactory" and "Satisfactory" categories. Specifically, 45.28% of students scored in the "Satisfactory" range, and another 45.28% were in the "Fairly Satisfactory" range. Only a small percentage achieved "Very Satisfactory" scores, and none reached the "Outstanding" category. The mean score for predicting skills was 8.57, with a standard deviation of 2.48, categorizing the overall performance as "Fairly Satisfactory".
For inferencing skills in the pre-test, the performance was slightly better but still predominantly in the lower categories. The majority of students were in the "Satisfactory" category, while a smaller portion was "Fairly Satisfactory". A notable 35.85% achieved "Very Satisfactory" scores, and 7.55% were "Outstanding". The mean score for inferencing skills was 12.08, with a standard deviation of 3.07, indicating an overall "Satisfactory" performance.
Moreover, following the intervention, there was a noticeable improvement in both predicting and inferencing skills, consistent with research demonstrating the positive impact of anticipation guides on reading comprehension (Sari & Sari, 2019). For predicting skills, the percentage of students in the "Outstanding" category increased to 18.87%, and 30.19% scored in the "Very Satisfactory" range. While 39.62% remained in the "Satisfactory" category, the "Fairly Satisfactory" group reduced to 30.19%, and no students fell into the "Did not meet Expectations" category. The mean score for predicting skills rose to 10.42, with a standard deviation of 3.15, shifting the overall category to "Satisfactory", which aligns with findings that anticipation guides promote active prediction and prior knowledge activation (Sari et al., 2020).
In inferencing skills, the post-test results also showed improvement. The "Outstanding" category saw 18.87% of students. The "Very Satisfactory" category accounted for 35.85%, and the "Satisfactory" category for 37.74%. The "Fairly Satisfactory" group significantly reduced to 7.55%, and no students were in the lowest category. The mean score for inferencing skills increased to 13.04, with a standard deviation of 3.06, elevating the overall performance to "Very Satisfactory". This improvement underscores the role of such interventions in fostering higher-order comprehension skills (Tarchi, 2015), given that inferencing is a critical predictor of reading comprehension (Hall et al., 2019).

The analysis of the mean gain differences between the pre-test and post-test scores reveals a statistically significant improvement in both predicting and inferencing skills after the intervention. Through a paired-sample t-test to assess whether the observed improvements were statistically significant, results indicated significant gains in both prediction and inference, with moderate effect sizes. 
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These findings confirmed that the Anticipation Guide Strategy produced meaningful and educationally relevant improvements in reading comprehension (Ortlieb, 2012; Sari & Sari, 2019). The results aligned with prior studies demonstrating that schema-based (Siha et al., 2025) and metacognitive strategies (Ghimire & Mokhtari, 2025) significantly enhanced comprehension through active processing of information (Riyadi et al., 2019). Hence, the strategy proved effective in improving Grade 9 students’ prediction and inference skills by facilitating schema activation (Ah & Hyun, 2020), anticipatory reasoning (Pimentel et al., 2023; Wong et al., 2024), and metacognitive reflection (Ghimire & Mokhtari, 2025). 
For the predicting skill, the mean score significantly increased from 8.57 in the pre-test to 10.42 in the post-test, resulting in a mean difference of 1.85. The statistical analysis yielded a t-value of 3.91 and a p-value of less than 0.001. Since the p-value is less than the conventional significance level of 0.05, the null hypothesis is rejected, indicating a statistically significant difference between the pre-test and post-test scores for predicting. This suggests that the intervention, likely the Anticipation Guide Strategy, had a positive and significant impact on students' ability to predict, aligning with constructivist learning principles by actively engaging students in building connections between their prior knowledge (schemas) and new information (Muhammadpour & Sabet, 2024; Naureen, 2020). The effect size, calculated at 0.54, suggests a moderate practical significance of the intervention on improving predicting skills.
Similarly, for the inferencing skill, the mean score improved from 12.08 in the pre-test to 13.04 in the post-test, showing a mean difference of 0.96. The statistical test produced a t-value of 3.00 and a p-value of less than 0.001. This low p-value also leads to the rejection of the null hypothesis, confirming a statistically significant difference between the pre-test and post-test scores for inferencing. The effect size for inferencing skills was 0.41, which also indicates a moderate practical significance, suggesting that the intervention was effective in enhancing students' inferencing abilities by fostering the active construction of meaning, a core tenet of constructivism and a process facilitated by schema activation (Meylani, 2024).
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Qualitative findings from semi-structured interviews further supported the quantitative results. Thematic analysis following Braun and Clarke (2006) identified five themes: (1) awareness of purpose and function, (2) increased engagement and motivation, (3) enhanced prediction ability, (4) development of inference-making, and (5) improved comprehension.  

3.1 AWARENESS OF PURPOSE AND FUNCTION

Anticipation guides are instrumental in clearly defining reading objectives and enhancing students' metacognitive awareness of their own thought processes. By requiring students to engage with statements related to a text prior to reading, these guides function as an explicit and effective pre-reading strategy (Ortlieb, 2012; Sari et al., 2020). This interaction actively stimulates students to retrieve and apply their relevant prior knowledge concerning the subject matter (Hattan et al., 2023; Siha et al., 2025). Such activation of prior knowledge is foundational for integrating novel textual information with students' pre-existing understanding, aligning with a central principle of constructivism, which posits that learning is constructed upon established experiences and beliefs (Naureen, 2020; Pasha & Osmani, 2024). This preliminary phase effectively prepares students for deeper text comprehension, thereby establishing a cognitive framework and clear purpose for their reading, consistent with schema theory (Siha et al., 2025). The efficacy of anticipation guides is demonstrably evident in the qualitative feedback provided by participants during interviews. For instance, one student articulated, “This is an activity with statements that require 'agree' or 'disagree' responses before reading.” This sentiment clearly illustrates students' perception of anticipation guides as a critical pre-reading intervention that effectively mobilizes their prior knowledge and cognitively primes them for engaging with the text. Another participant observed, “It helped us imagine what the text might discuss.” A third student compellingly remarked, “I was able to think ahead about what might happen in the story.” Collectively, these accounts emphasize the role of anticipation guides in fostering both predictive involvement and the preliminary development of hypotheses, which are crucial components for cultivating strong comprehension abilities (Sari et al., 2020).
 
3.2 INCREASED ENGAGMENT AND MOTIVATION

The interactive design of anticipation guides significantly enhances student engagement during the pre-reading phase (Poch & Lembke, 2018). Rather than passively receiving information, students become active participants, fostering curiosity about the content. This active involvement and the subsequent construction of meaning are central tenets of constructivism (Le & Nguyen, 2024). The awakened curiosity serves as a potent motivator, prompting students to read the text with the explicit aim of verifying or challenging their initial responses to the guide's statements. This verification process, in turn, cultivates confidence as students actively confirm or adjust their understanding, leading to a more dynamic and rewarding learning experience and promoting deeper textual engagement (Adams et al., 2015). Qualitative insights from interviews further corroborated these observations. Students reported heightened enjoyment in reading, with one participant articulating a newfound pleasure in the activity. Another expressed satisfaction upon validating the accuracy of their responses. A third respondent highlighted the inherently engaging and challenging nature of the process, noting that the act of verifying predictions transformed reading into a stimulating rather than tedious task.


3.3 ENHANCED PREDICTION ABILITLY 

Anticipation guides are instrumental in enhancing students' predictive capabilities (Sari et al., 2020). By presenting statements that students must evaluate for agreement or disagreement, these guides actively encourage the integration of prior knowledge with the potential thematic content of the text (Hattan et al., 2023; Siha et al., 2025). This deliberate engagement, which involves contrasting existing knowledge and perspectives with the prospective textual information, facilitates the formulation of more precise predictions regarding the text's subject matter and narrative progression (Wong et al., 2024). This structured predictive practice refines their capacity to foresee textual information, particularly when underpinned by the activation of prior knowledge, a foundational element of constructivist pedagogical approaches (Muhammadpour & Sabet, 2024). Qualitative data from interviews further illustrate this enhancement. One respondent articulated, “Previously, I did not understand why certain events transpired. Now, I comprehend because I have a basis.” Another participant reflected, “It is easier for me to predict the succeeding character or event.”

3.4 DEVELOPMENT OF INFERENCE-MAKING

Anticipation guides are also essential for developing students' inference skills. As students engage with texts to validate their preliminary responses, they are systematically prompted to identify textual evidence that either supports or refutes the statements presented in the guide. This deliberate search for evidence inherently requires readers to infer implicit meanings and formulate conclusions that extend beyond the explicit text, a process crucial for advanced comprehension (Soto et al., 2019). This structured methodology, which involves connecting textual cues with existing knowledge and the propositions from the guide, significantly enhances analytical and inferential reasoning (Hunsu et al., 2023). Consequently, students are better equipped to derive deeper interpretations from the text, aligning with the constructivist view of reading as an active process of meaning construction (Muhammadpour & Sabet, 2024). Qualitative data from interviews further corroborated these findings. One participant noted the deliberate search for textual evidence during reading to substantiate their initial responses. Another individual highlighted the acquisition of skills in identifying textual clues. A third student articulated a shift towards more critical engagement, emphasizing the need to identify supporting textual evidence before formulating an answer.

3.5 IMPROVED COMPREHENSION

The synergistic impact of these factors ultimately culminates in enhanced overall comprehension (Sari & Sari, 2019). Students approach texts with a more defined objective, driven by their preliminary responses to the guide's propositions and an inherent desire for corroboration. This purposeful reading methodology reinforces comprehension by fostering the active processing of information, as opposed to its passive reception. The practices of engagement, prediction, and inferencing, cultivated by the anticipation guide, contribute to heightened concentration and improved information retention, thereby leading to a more profound textual understanding. This aligns with the tenets of schema theory and constructivist learning, which underscore the reader's active role in meaning construction (Siha et al., 2025). Qualitative data from interviews further substantiated these benefits. One participant articulated, “Nakatabang kini nako nga mas masabtan pag-ayo ang istorya.” [It helped me to understand more the story.] Another individual remarked, “Gihatagan ko niini ug rason nga mobasa og maayong pagtagad.” [This gave me a reason to read carefully.] A third student observed, “Sa una paspas ra ko mobasa para mahuman. Karon mas naghinay-hinay ko para sabot jud.” [In the past, I read so quickly to finish. Now, I take it slow so I can truly understand.]
Students reported that the anticipation guide helped them activate prior knowledge, engage more deeply with texts, and make evidence-based predictions and inferences. These qualitative insights provided a rich understanding of the observed quantitative improvements, mirroring results found in other mixed-methods studies that connect student perceptions with measurable gains (Esparza et al., 2023; Gallagher et al., 2023). Their reflections indicated a shift from passive to interactive reading, as they became more motivated, analytical, and focused, corroborating the findings that anticipation guides foster active learning, encourage prediction, and increase engagement (Evans et al., 2022; Sari et al., 2020). These insights echoed Anzures, 2023; Guevara & Santos, 2024; Li & Zeng, 2024, who found that anticipation guides enhanced motivation, comprehension readiness, and higher-order thinking. Overall, the qualitative phase affirmed that the Anticipation Guide Strategy transformed reading into an active, reflective process that strengthened comprehension. This active and reflective engagement, which inherently involves metacognitive processes such as monitoring and evaluating understanding, is known to enhance both sustained learning and metacognitive awareness (Martelletti et al., 2023).

4. CONCLUSION

The study conclusively demonstrates that the Anticipation Guide Strategy significantly enhances Grade 9 students’ reading comprehension, particularly their prediction and inference abilities. Quantitative data revealed a marked improvement in post-test scores for both prediction (from 8.57 to 10.42) and inference (from 12.08 to 13.42), with paired sample t-tests confirming statistically significant gains ($t = 3.91$, $p < .001$ for prediction; $t = 3.00$, $p < .001$ for inference). These findings were corroborated by qualitative insights, where students reported increased engagement, interactive reading, and a shift from passive word recognition to deeper meaning construction by actively thinking ahead, seeking textual clues, and verifying assumptions. The results align with prior research by Reski et al. (2024), and Hasibuan et al. (2024), reinforcing the strategy's efficacy in activating prior knowledge, fostering metacognitive reflection, and strengthening inferential reasoning, consistent with schema theory. The study’s implications suggest that integrating the Anticipation Guide Strategy as a pre-reading activity can benefit language teachers, curriculum developers, and students, promoting independent reading habits and critical thinking. While strengthened by a mixed-methods approach, the generalizability is limited by its focus on a single grade level and school, indicating a need for broader replication in future research.
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