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ABSTRACT

	Aims: Skill development has been identified as a critical element in enhancing employment, alleviating poverty and improving the socioeconomic status. NGOs have been in the forefront to deal with this problem when the disadvantaged sections of the society such as women, young, and marginalized communities were never given training on practical and soft skills through traditional systems of school education. The purpose of this study was to explore the effectiveness of skill development program. 
Study Design: This study employed qualitative method.
Place and Duration of Study: The study was conducted in Khulna region between July 2024 and June 2025.
Methodology: Data Collection tools for the study was interviews and FGDs. Purposeful sampling technique has been employed. The sample size for this study was 10 beneficiaries (5 Khulna University Students and 5 villagers). Thematic analysis was used as the data analysis technique for this research. 
Results: The findings revealed that skill development programs enhance beneficiary’s livelihood, self-reliance, employability, economic growth and social inclusion of youth, women and marginalized groups in society. The impact of these programs on the employment domains, and the specific obstacles that the NGOs encountered in this program—such as a lack of funding, outdated training materials, and an inadequate infrastructure that NGOs faces when attempting to implement them. 
Conclusions: These results provide actionable insights for NGOs, Govt., policymakers and other stakeholders to improve skill development program. Promoting more efficient and long-lasting initiatives that support Bangladesh's economic and social development is the ultimate goal.
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1. INTRODUCTION

Bangladesh being a fast-growing country has experienced an unparalleled surge in skill development programs to improve employability, poverty alleviation, and inclusive economic growth (World Bank, 2023). In this direction, Non-Governmental Organizations (NGOs) have been very instrumental through the implementation of various forms of training on youth, women and the marginalized groups (Alam et al., 2022). These institutions offer vocational, agro-based, and entrepreneurial skills formation which forms stronger livelihoods and self-reliance (Nandan and Kushwaha, 2022). 
However, studies have revealed that even with the progress numerous training programs are unable to deliver sustainable employment effects or economic stability, as in other similar countries like South Africa at its National Youth Service Program with more than 80% of the graduates continuing to be unemployed after the training (Putra, 2021). This growing accent on human capital development is consistent with the global models of the necessity to adjust the workforce competencies to the rapidly changing labor markets (Miller, 2002). Thus, the skill programs initiated by the NGOs play a critical role in empowering people with skills that can make them employable and able to integrate into the society (UNESCO, 2012).
Research have indicated some problematic features of the structural barrier, including unemployment, the lack of market connections, inadequate funding, obsolete training modules, infrastructural shortcomings and socio-economic inequalities are undermining the sustainability of skill-based jobs in many developing settings (Dodiya et al., 2022). Also, at the same time as NGOs continuously develop training to meet the needs of the local population, there is a lack of empirical data evaluating the perception of the participants of the training quality, relevance, and post-training employability (Joyson et al., 2023).
The research was supposed to investigate the efficiency of skill development programs adopted by NGOs, the perceptions of participants on training relevance, employability results, and the effects of self-reliance in Khulna. Through the assessment of the determination of program quality and challenges by the beneficiaries and the providers, the research study aims at generating actionable recommendations to enhance the implementation strategies. It also looked at obstacles that NGOs experience, including lack of funding and facilities and provide evidence-based solutions to overcome the limitations (Zaman, 2015).
The study was consistent with the Human Capital Theory (Becker, 2009), which states that investment in education and training enhances productivity in the economy. The theory of transformative learning (Mezirow, 1991) and the theory of experiential learning (Kolb, 1984) further elaborate the way reflective practical training promotes personal development and flexibility which are the key attributes of employability. These learning theories give emphasis of the acquisition of technical, vocational and soft skills that is associated not only with economic development but also with personal welfare and social empowerment (Becker, 2009; Vygotsky and Cole, 1978). However, there is scanty localized evidence on the translation of these principles into effective NGO-led practice in rural Bangladesh, which indicates a research gap.
Recent studies affirm that the role of NGOs in skill development represents a significant vacuum which formal institutions in developing nations have failed to address (Lucy et al., 2010). Resource continuity, community engagement, and contextual adaptation are the primary factors in the success of such initiatives (Alam et al., 2024).  
It is also stated in the literature that the most critical factors of the program effectiveness are the relevance of the curriculum, competence of trainers, and inclusiveness (Patrick and Ijah, 2012; Papadakis et al., 2012). Women and youth have become more employable due to NGO-led interventions, which equip them with practical training in the areas of ICT and tailoring as well as entrepreneurship (Islam and Mia, 2007; Alam et al., 2024). Nevertheless, chronic skill misfits and inability to find jobs after the training are also problematic (Bidisha and Taposh, 2017; Brunello and Wruuck, 2019).
The rationale of the study is in the fact that it may fill the gap between theory and practice due to the comprehensive assessment of the NGO-based skill initiatives that have been under-researched. NGOs can redesign the curricula and methodologies to be more relevant to the market needs by investigating the satisfaction of participants and socio-economic outcomes of such programs (Sumangala et al., 2024). The study is also aligned with the national policy of reducing poverty and creating jobs to complement the Bangladesh National Qualifications Framework (BNQF), which tries to align technical and non-formal training across industries (BANBEIS, 2020; MoE, 2019). 
Finally, the findings will guide policy makers, practitioners in development as well as donors on ways of strengthening accountability and efficiency in NGO programming. It will also make NGOs able to use evidence-based practices to address the financial, structural, and managerial limitations (Morelli, 2022). 
Purpose and Research Questions	
This research was investigated the effectiveness of skill development programs implemented by NGOs in Khulna region. Moreover, it attempts to evaluate the perceived quality and relevance of the programs and examine their socio-economic effects as well as organizational issues that interfere with implementation (Mosfeka, 2025). The research questions that was used in this study are:
1) How do participants perceive the quality and relevance of NGO-implemented skill development programs?
2) How do these programs affect the livelihoods, employability, and self-reliance of participants?
3) What are the challenges faced by NGOs in implementing effective skill development programs?

2. material and methods

This study employed a qualitative research method to explore the effectiveness of skill development programs implemented by Non-Governmental Organizations (NGOs) in the Khulna Region. Qualitative research is particularly suited for this purpose as it enables a deeper understanding of human behaviors, perceptions, and contextual realities (Creswell & Poth, 2017). By engaging directly with respondents, qualitative research helps uncover their values, belief systems, interpretive frameworks, and lived experiences (Patton, 2002). 
For this study, a purposeful sampling technique has been employed. According to Patton (2002) purposeful sampling is commonly used in qualitative research to find and choose cases that are rich in information about the topic of interest. This method allows for selecting participants who have direct experience with skill development programs, providing in-depth insights into their perceptions of the quality, relevance, and effectiveness of the programs. 
The sample size for this study was 10 beneficiaries (5 Khulna University Students and 5 villagers) were chosen to take part in an in-depth interview on an individual basis to capture their personal experiences, perceptions and outcomes of being invested in the skill development programs. There were 2 focus group discussions (FGDs) where 6 for one group and 7 for other group beneficiaries took part in the interactive discussions in terms of exploring the common experiences, issues faced, and interactions within the groups in relation to the programs. 5 program providers were interviewed to obtain their professional opinions about the design, delivery, and effectiveness of the outcome and implementation issues of the skill development programs.
The study was gathered both primary and secondary data through semi-structured interviews and focus group discussion (FGDs). Primary data collected from two main groups: beneficiaries of these programs and program implementers. Secondary data included reports, case studies, and relevant documentation.
In this study, interviews and focus group discussions (FGDs) were used as data collection tools. Data was collected using mainly interviews and open-ended FGDs form to find out participants' opinions, sentiments, and thoughts regarding the skill development program. Interviews and FGDs were mostly used in data collection in qualitative-method research (Lindlof & Taylor, 1994). 
Thematic analysis was used as the data analysis technique for this research. According to Braun and Clarke (2006), this method was helped in identifying and constructing patterns that address the core phenomena related to the research questions (Mihas, 2023). In this study, theme was extract from qualitative data, i.e. interview and FGD transcripts regarding the participants' experiences, opinions, and perspectives.
3. results

The following part outlines the findings gathered from the interviews and FGDs.
3.1 Perceived Quality and Relevance of Skill Development Programs
3.1.1 Alignment with Participants’ Needs and Aspirations 
The majority of beneficiaries stated that the skill development programs matched very closely with his or her own interests and opportunities in the local livelihoods. Most participants enrolled in the programs with the hope that they could acquire skills, which would enable them become self-reliant or get employed in their communities. In interview, one participant said that “I attended sessions on job readiness training along with practical lessons on job market difficulties”.
Most of the respondent said that the skills provided like tailoring, inter personal skills, computer working and making of handicrafts were quite suitable to the labor market or small-scale business. One of the female respondents gave her own testimony of how the training in tailoring directly improved her livelihood status. Once she learned it, she started to accept orders among her neighbors to sew clothes which means that she could turn training into income-generating activities. 
The program providers made sure that the trainings were in line with participants’ expectations and socioeconomic backgrounds by regularly conducting needs assessment and also community meetings. Before starting their programs, the providers likes Future Nation and BRAC Career Hub made the point that they had engaged in an extensive needs assessment process within the target neighborhoods. One provider remarked, “Before launching a training session, we even promote with local women's and youth organizations to determine the precise skills they require”. They were able to gather valuable information about the unique opportunities, issues, and preferences of the local population because of to these assessments.
3.1.2 Curriculum Relevance and Practicality
The beneficiaries constantly appreciated the curriculum's effectiveness. They liked the hands-on training and used of practical examples. Most of the participants said they enjoyed to learn through “learning by doing” method and the modules were not overly theoretical. However, a number of participants felt that the training period was too short to accommodate the full understanding of the abilities especially in the courses that are more technical. Respondent B2, B5, B6, B9 believed and said that, “The training was good, and I think there could have been more help finding a job when the training was finished. Still, the skills I gained were useful”.
The respondent shared their personal experience that demonstrates the effect of the training. This participant first came hoping to learn the early skills of computers so he could get jobs in offices. During the training period, they not only got to learn how to operate MS Office products but were put through on how to use the internet and also make job applications online. It means that not only theoretical knowledge was taught during the training but also that it included practical exercises that comply with the actual needs.
The program implementers noted that they developed competency-based and compartmental curriculum that were grounded on real-world outcomes. They also focus more on designing competency-based curriculum. Through a compartmental design, they guarantee the curriculum is separated into small segments to ensure the learners will advance gradually into the next step without being overwhelmed. According to one provider, “We make it possible to ensure that even a person with low literacy levels will understand the material and will be able to begin practicing it within a few weeks, and we cooperate with the industry partners to design our modules in such a way that they can be aligned with the skills that are in demand in the industry.”
3.1.3 Trainer Expertise and Delivery Quality
Respondents indicated a high level of satisfaction of the trainer’s skills and teaching style throughout the program. They enjoyed the level of knowledge the trainers had on the matter that gave them comfort and confidence in the learning task. Moreover, most of the participants said that the trainers were easy approachable. A large number of participants noted “the trainers was friendly, encouraging and clear in instructions”. Many times, using relatable real-world examples have been mentioned as a strong point since they make the subject matter more engaging and simpler to understand, particularly when attempting to teach difficult topics. One FGD participant said, “I was surprised by the fact our trainer is highly knowledgeable in digital tools. He provided representations for every digital tool”.
It can be noted that participants in the distant areas were expressing dissatisfaction with the attention given to them throughout the training. They cited matters like trainers being late or missing and this interfered with the flow of the classes. There was also the issue of the capacity of trainers to give proper attention to all learners, the ones who were relatively weaker and needed more directions. 

3.1.4 Accessibility and Inclusivity of the Programs
Many respondents were happy to see that NGOs have made a special effort to reach underprivileged groups, including women, young people from low-income families, and people with disabilities. Most of the participants were happy with the fact that their training centers were in their communities or just a few miles away thus saving transport costs and commuting. One said that, “The training center was conveniently located just 10 minutes with the walking distance a bit away. It was very convenient especially by the women like us who have house chores”.
In FGDs, it became clear that although an overriding sense of acceptance and support was conveyed by the participants, the participants still faced some challenges that had to be dealt with. Even while non-governmental organizations strive for inclusivity, people with disabilities, face difficulties since physical infrastructure and instructional resources are not fully adapted to their requirements. On the other hand, women were yet to be able to participate in full capacity due to social norms and family limits. FGD participant mentioned that, “Some of my friends couldn’t join even though they wanted to, because their families didn’t allow them to go out regularly”.
3.2 Impact on Livelihoods, Employability & Self-Reliance
3.2.1 Income generation and job acquisition post-training
According to the interviews, most of the participants have joined income-generating activities after completing the training, many are giving viva in various companies. Some have even been engaged in starting their own small businesses (poultry farms), and others have obtained employment in stores. One participant mentioned, “Before the training I was not employed. Now, I was employed by a reputable NGO as an officer in a health project”.
In FGDs, many said that they were previously completely dependent on their families, but are now able to contribute to the family with their own income. The training participants asserted that the training equipped them with skills of practical uses, which raised income right away. A participant mentioned, “They made us learn to interpret customer demand. I now design embroidery based on the local trends, which helps me get more orders”.
Officials of NGOs admit that their assistance with job placement is ineffective, but still a section of trainees find employment unofficially or work on their own. Local businesses that permitted internships worked with other NGOs. As an example, many trainees are able to find employment or even generate a living out of themselves by freelancing or running a small business despite not having any structured placement support. 
3.2.2 Sustainability of Livelihood
In interview, participants showed mixed opinion. One participant who established a small grocery store by enrolling business management training, said, "This is not easy, there are times when sales are very high and sometimes the sales are too low. I am gaining daily consideration of how to control my inventory and my cash flow." On the other hand, the beneficiaries who got formal jobs tended to portray a stronger level of livelihood security as a result of consistency in the earnings. 
Although the incomes from freelancing, online marketing, and livestock instruction were more consistent, those from food carting and grocery delivery, which were already oversaturated in the area, were less consistent. One of the FGD participant said, “After the training, I would love to put up my online business; however, I lack the funds to acquire products or even a place to start my business.”  However, one program provider added, "We know it is only the first step to get the job. We attempt to give further assistance to enable them go through difficulties and maintain capabilities of generating funds even in the long-term”. 
3.2.3 Enhanced Financial Independence
Most of the recipients, especially women in interviews and FGDs, stated that they now have the power to contribute to family spending, their own financial authorities, and even savings of small amounts. A female beneficiary, who took part in an FGD reported that “Before, I had to request my husband to give me some money even for matters that are trivial. I am currently earning my own money and I am very confident and independent. "Nevertheless, their life has changed following the establishment of online business and grocery shops. 
The providers reported that the result of the training led to improving dignity and social awareness of the participants, especially women, because they could afford to help with family necessities. Providers mentioned that, “We take care of more than merely earning; with the aim of being financially literate and resourceful, we introduce them to simple budgeting and savings.”
3.2.4 Specific technical or soft skills gained
The participants said that they have acquired digital literacy, MS Office work, and foundational freelancing practices, including content writing and cheap graphic work, and soft skills, including teamwork and professional communication. Interview participant added, “I was unaware of how to write a proposal and a CV. After completed the training program, I can now make it myself with no doubts.”
Most of the FGDs participant reported that, “they felt shy and anxious, and therefore did not say anything. At the moment, they was able to present themselves and describe their competencies in interviews and group activities. These gave them added confidence and hence this helped them in pitching their services better.”
Majority of the program providers mentioned, they already focused on being able to incorporate the life skills, basic imparting of business management skills, and communication course features in the training programs to improve the employability and make them self-sustainable.
3.2.5 Applicability of Skills in Job Markets
The majority of the participants indicated that the acquired skills were job market-related. One respondent mentioned, “I was employed in a small office where I worked as a data entry operator due to my knowledge of MS Word and Excel.” This statement portrays the work of this respondent, and it shows how the skill development training changed their life. 
According to program providers, the courses are customized according to local and regional trends in the job market, consultation with employers and occasionally survey of the alumni and are so in order to be relevant. The providers admitted that the relevant applicability could occasionally be undermined by a fast-changing market need or geographical constraints. One of the program managers said, “We have market surveys so that our curricula are up to date but the job market keeps changing. At other times, even though the fundamental competencies are transferable, the beneficiaries may have to adjust to certain industry-specific tools or programs that were not discussed in detail."
3.2.6 Increased Self-Confidence and Self-Esteem
One of the most prominent and continuous pieces of evidence seen throughout all interviews of beneficiaries and FGDs was the high rise in self-confidence and self- esteem. A positive life changes of the beneficiaries, primarily underprivileged people who were in a previously unemployed state, was described quite frequently. The beneficiary says that the situation has drastically changed, as compared to the situation during the past, when he or she used to struggle to get a job. In the past, they could be insecure, lost, or demotivated because they kept experiencing rejection or lack of opportunities.
The majority of the Program providers self-consciously introduced aspects to develop confidence, including public speaking and group projects and constant positive affirmation. One of the providers quoted, “Our aim is to make them strong emotionally, in addition to the technical skills. When they see that they can study and receive, their self-confidence will automatically grow which is important in the job interviews and personal resilience."
3.2.7 Social Empowerment
Most of the respondents during the interviews and the FGDs answered that skill development programs have been identified as vocational training or technical training programs that target to result in improvements in employability or in skills that help one become an entrepreneur. Participants mentioned that they saw the process bringing improvements to their social status and power in communities and families. Access to skills and income earned by many, especially women, meant more respect and more say in the running of the family. One of the female beneficiaries said, “All the decisions in my family used to be made by others. Today, when I chip in financially, I find my voice being heard more especially on matters to do with education of our children." 
The providers identified that social empowerment is a significant impact although it is indirect. They noted that income generation increased the status of the participants in families and communities. NGOs also motivated the alumni networks to proceed with peer learning and mass bargaining of improved work rates.
3.3 NGO Implementation Challenges
3.3.1 Skill Mismatch
According to the majority of participants, acquiring new skills did not always turn into better job opportunities or a higher quality of life. One mentioned that, “We were trained with the basics of computers, but in most jobs here one requires advanced IT skills or even the knowledge of particular software which we were not trained in.”
Skill mismatch was one of the most important problems reported by program providers. It is not uncommon that even after early preparations in the market, the curricula may be partly outdated or not perfectly aligned to the demands of the employers due to the fast-changing standards in the industry. One program manager said that, “We are teaching individuals based on what is needed in the current market, but by the time they finish the six-month course, something new is happening in the industry, such as new software or techniques, so there is a margin of error.”
3.3.2 Resource and Funding Limitations
Some limitations that were identified by the program providers and beneficiaries were a lack of funding. Lack of funds led to the being of poor training contents, modern equipment deficiency and decrease in the number of training sessions or increase of the training periods. One participant noted that, “We were also limited by the fact that at times we had to use a single computer to access the internet as a group of five people, and that we were lacking adequate materials at times.”
The program providers noted that their dependence on donor funds has a decisive effect on the sustainability and continuity of skill development programs. This confusion makes it hard to achieve long term skills development activities by planning and implementation efforts. 
3.3.3 Reaching Marginalized or Remote Populations
The respondents in the rural locations and coastal belts offered their worries stating that there was a paucity and coverage of some of the skill development programs like soft skills and computer training in their regions. Most of these programs are not available in large quantities locally and therefore people have to travel to their neighboring towns to get such opportunities. Moreover, one respondent described one of her own experiences, as it was also noted the practical challenges encountered: she had heard that the training in computers was offered in the town, but the distance is very large, and they could not afford to travel to the training center. This exposes one of the most significant divisions in which geographical isolation combined with economic limitations acts against accessing the necessary skill-strengthening programs. 
The program providers attested to logistic barriers in accessing the marginalized communities through poor infrastructural development and transportation. One noted that, “We target simple and accessible places that we have logistic capabilities and human resources to reach. The areas that are hard to access should have greater investment in transport and sleeping places.” The geographical restrictions, mode of transport demographics, and infrastructure restrictions of the disadvantaged populations obstruct accessibility. As a result, chances inside NGO programs are distributed unfairly, negating diversity

4. DISCUSSION
4.1 Perceived Quality and Relevance of Skill Development Programs
From the findings, the study showed that there was perfect alignment of the program to the needs and aspirations of the participants in regards to the beneficiaries further acknowledging that trainings were conducted in line with the local livelihood opportunities like tailoring, handicrafts, computer literacy, and small business management. Literature also suggested that participant mostly needs in training on vocational and technical (e.g., tailoring, carpentry, electrical profession), entrepreneurial (e.g., business planning, marketing), life skills (e.g., communication skills, problem-solving), and computer abilities (Alam et al., 2022). The literature noted the fact that the better match between skills and aspirations, the higher the motivation and program effects (Zaman, 2015), which is represented by the fact that the participants liked tailoring and handicraft training because they allowed to start earning at home. In the BNQF framework, this align with the level 2-6 and also support with the theoretical framework by the theory of Jean Piaget and Lev Vygotsky’s Constructivist Learning Theory and Amartya Sen’s Capability Approach.
Moreover, findings show that curriculum relevance and practicality focused with competency-based modules through industry partner consultation, which are hands-on confirmatory modules which align with the literature (Zaman, 2015) who stated the curriculum of the program must reflect the skills and trends in the labor market, to increase the skills of the NGO personnel. It will enhance the employment of young people and adolescents by exposing them to sound training and providing them with adequate resources.  The findings revealed that curriculum is based on learning by doing parameters. Participant liked the hands-on training, professional, technical skills training and used of practical examples. Similar data was found in the literature by Pandya (2024) and Patrick & Ijah (2012).
Conversely, the study found that participants in remote locations complained about being late or even not focusing enough on weaker learners. Also, it was admitted that the lack of qualified trainers especially in rural areas was an issue. Similar study found in Batti (2014) study who mentioned low funding, significant employee turnover, and inadequate mechanisms for evaluating and tracking their performance all lower the expertise and efficacy of trainers. This can’t meet the BNQF levels that skills sectors correspond with the Bloom's Taxonomy domains. The BNQF level descriptors employ the term responsibility in place of attitudes and distill the essence of each level in terms of knowledge, abilities, and attitudes.
Besides, Accessibility and Inclusivity of the program is another finding which revealed that most of the respondents were interested in community-based training sites, flexible training schedules, and pre-determined incentives that were attractive particularly to individuals who would have no means to pay or inaccessible because of logistical reasons.
Again, some findings show, although NGOs strive for inclusion, people with disabilities still face problems because physical infrastructure and educational resources are not fully adapted to their needs. On the other hand, women are still not able to participate to their full potential due to social norms and family constraints. Almost same data was found in Islam and Morgan (2011) studies.
4.2 Impact on Livelihoods, Employability & Self-Reliance
The findings revealed that regarding livelihoods, the study also identified better livelihoods in terms of improved income generation, employment, and financial independence, mostly among the women. This aligns with Hasan & Khan (2020) and Sen, (1999) study that indicated in the fact that the development of skills augments employability and earnings that alleviate poverty and improve socio-economic positioning. A large number of participants switched to self-employment or multilateral income streams, which coincides with Singh (2015) regarding skill development as self-reliance and entrepreneurial action. Other findings noted that most of the participants have joined income-generating activities after completing the training, many are giving viva in various companies, and some started business. This finding supports the literature by Islam & Morgan (2011) and Sen, (1999). The training needs to be industry-relevant and qualification-oriented as a strategy to enhance the reliance of economic development in Bangladesh on human skills. NGOs have the option of aligning their programs to be within BNQF so that graduates can have competencies that are nationally-validated that meet the market requirements.
However, according to the findings, long-term income security is challenged by sustainability aspects related to such factors as market access, capital, and seasonal demand, which supports Hochreiter (2013) belief that programs should avoid causing dependency and should aim at establishing and achieving sustainable livelihoods.
In the same way, some finding revealed that after the training, they saw the market saturation. Incomes from freelancing, online marketing, and livestock instruction were more consistent, those from food carting and grocery delivery.  A few participants seem to sustained access to resources, finance, and market connections is what would ensure that revenue is sustained that align with the work of Becker (2009), Rappaport & Seidman, (2000) and Sen, (1999). Others reported revenue losses due to low working capital or seasonal demand. Similar work found in the literature by Nandan & Kushwaha (2022).
Moreover, findings showed specific technical and soft skills including digital literacy, financial management, proposal and CV writing, team work, communication, gender sensitivity and discipline in the workplace, leadership and team management trainings all are enhanced participants employability. The finding ensures that these technical and soft skills have a long-term effect of building self-confidence in the participants. Literature by Putra (2021), Mezirow (1991), Kolb (1984), and Rappaport & Seidman, (2000) also thought the same. They mentioned that, soft skill is a blend of people skills, social skills, communication skills, character, attitudes, career attributes, social intelligence, and emotional intelligence that enables people to notice different aspects of their surroundings and contributes to their performance. But the BNQF establishes pathways to formally recognize such skills so that the learners can move on to formal TVET education or world of work. It also makes sure that the training of skills by the NGOs cannot be underrated and that the training is in line with the national standards.
4.3 NGO Implementation Challenges
The study showed that NGOs' programs were not always employers wanted or the local labor market required. New skills did not always turn into better job opportunities or a higher quality of life. Skills development programs failed to quick changing standards of the industries sometimes. Participant suffer from skill mismatch challenges. 
According to the providers, the skills taught were not relevant in the real world as far as the employers were concerned. These results are consistent with the evidence provided by Bidisha (2023) and Brunello & Wruuck (2019). They mentioned that demand-supply equilibrium, rapidly shifting industry standards are the cause of skill mismatch.
Other findings revealed that insufficient financing resulted in ineffective training materials, a shortage of contemporary equipment, and a reduction in the number of training sessions or an extension of training durations all are the effects of resource or funding limitation. Donor dependency and fluctuations in funding are cited as the key challenges by program providers cited. This observation is consistent with the literature presented by Shatil et al., (2020).
Additionally, marginalize communities aren't very aware of the program of study, which offers skills program includes 21st century skills and soft and physical skills. Literature by Zuma (2020), also said the same in her study. 
In the literature, Bhuiyan & Haque (2024) claimed that NGOs foster the capacities of decision-making and active citizenship. They organize awareness about rights of law, environmental protection, their health matters or even social schemes so that people can take better personal and social less individualistic decisions. But in this study, participants said that, they were also unable to know about the skill development programs because there was no significant outreach within the community

5. Conclusion

Based on the responses of the participants, this paper supports the importance of skill development programs to enhance livelihood, self-reliance, employability, economic growth and social inclusion of youth, women and marginalized groups in society. The quality of such programs is dictated by the ability to contextualize them to the local labor markets, inclusion of both the technical and soft skills as well as sustainability of the funding and the community. NGOs are crucial towards filling in gaps between formal education and giving specific attention to the disadvantaged groups.  Nevertheless, there is skill mismatch, funding limitations, and access that drive their availability to potential. The solutions lie in designing better curriculum with the help of proper strategic partnerships and sustainable funding strategies in the way skills are developed to help in curbing poverty, providing economic growth and empowering people in Bangladesh. The study is solid enough to support future studies and policy formulation on how to make the most out of the skill development undertakings.

6. RECOMMENDATIONS
The implications of the study to policy-makers, practitioners, and donors are essential. The policymakers should be advised to roll the skill development strategies into the other socio-economic policies so that it is aligned with the labor market and is inclusive towards the weaker segments. Practitioners, mainly the NGOs need to concentrate on the development of programs that have integrated both soft skills and technical skills and to make them interesting by ensuring that training is done to meet the changing market demands. The donors and development partners must appreciate the need to create sustained funding system and a local support system as the long-term measure of success in skill development programs. The research also points out to the importance of constant surveillance and readjustment to achieve better program efficiency.
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