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Exploring Ethnopedagogy: Insights from Vygotsky’s Social Constructivist Theory and Bruner’s Folk Pedagogy
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Introduction
To understand ‘Ethnopedagogy,’ it is important to first look at the concept of pedagogy. Different thinkers and psychologists truly influence pedagogy. The complexity of defining pedagogy might be solved through different studies (Sitorabonu,2023). The word pedagogy is derived from the Greek word ‘paidagogeo’ means to ‘lead the child’ (Shah, 2021). Ironically, the competitive globe replaces pedagogy with learning academic content. Pedagogy is not only the art and science of education but the process that brings it into theoretical reasoning as well (Daniels, 2002). Broadly, pedagogy is the teaching and learning with questions of culture and psyche of democracy and citizenship to produce knowledge (Galarte, 2014). Consequently, the term ‘ethnopedagogy’ constitutes both the idea of ethnology and pedagogy (Hamzaj & Selvi, 2020). On that account, ethnopedagogy is nothing but a pedagogy that constructs knowledge by cultivating the Indigenous knowledge system of ethnic people (Putra, 2017; Rahmawati, Ridwan, Cahyana & Wuryaningsih, 2020). 
Vygotsky's Socio-Cultural Theory of Cognitive Development embraces the concept of Activity Theory, Private Speech, Zone of Proximal Development (ZPD), and More Knowledgeable Others (MKO). He firmly believes that community plays a crucial role in meaning-making, i.e., the cognitive development of human beings relies on cultural factors and social factors (Shabani, Khatib & Ebadi, 2010). The theory emphasizes that all human actions are situated in cultural and historical settings mediated through tools and signs that are constructed and used socially. More knowledgeable Others (MKO) scaffold based on everyday experiences. Vygotsky's Socio-Cultural Perspective indicates the strong relationship between cultural experiences and learning, which strongly influences the process of teaching and learning (Nurfaidah, 2018). 
Bruner’s Pedagogical theory suggests cultural, ideological, and political influence on teaching-learning (Connell, 2016). Whether learning is an individual process, cultureless learning is the primary cause of neutral and objective knowledge. Bruner focuses on how the mind works and the growing mental process of learners (Hyeon- Suk & Hye-Won, 2017). Cultural content for students would enhance their cognitive capacity and help to interpret their experiences (Takaya, 2008). As a pragmatic educational psychologist, Bruner critically discussed the kind of effective study materials and teaching methodologies for students. He also proposed that learners can construct their own knowledge by categorizing and organizing the cultural context; the teachers' job is to help construct code effectively (Metsamuuronen & Rasanen, 2018).
Vygotsky suggests that every community has its own native language, which helps children to understand the world. In addition, Bruners’s theory also supports that culture plays a crucial role in learning; it shapes the human mind to know the self and construct a worldview (Kumari, 2018). Here, the researcher made an attempt to explore the major concepts of Vygotsky's Social Constructivist Theory and Bruner’s Folk Pedagogy to conceptualize a framework for the adaptation of ‘Ethnopedagogy’ in formal classroom settings.
Objectives of the Study
The following are the objectives of the present study: -
1. To Study the Literature on Ethnopedagogy
2. To Study the Social Constructivist Theory by Lev Vygotsky
3. To Study the Theory of Folk Pedagogy by Jerome Bruner
4. To explore the concept of Ethnopedagogy through Vygotsky’s Social Constructivist Theory and Bruner’s Theory of Folk Pedagogy
5. Conceptualizing Framework for adaptation of Ethnopedagogy in classroom practices 


Methodology
The researcher has used conceptual analysis of relevant theories and studies to generate a framework for the implementation of ethnopedagogy in Classrooms. ‘Conceptual Analysis’ can be defined as the evaluation of concepts in a simplified manner to advocate better understanding; analysis can also include distinguishing, analysing, and representing various aspects to which the concept refers (Pamplona, 2022). 
An in-depth analysis of the concept of Ethnopedagogy, the Social Constructivist Theory of Vygotsky, and the Theory of Folk Pedagogy by Bruner was done for this study. Secondary data, such as literature survey, Bruner's theory of folk pedagogy, and Vygotsky's Social Constructivist theory, are used for the study.
Defining Ethnopedagogy
The concept of ‘Ethnopedagogy’ was first introduced in 1974 (Klara et al., 2015) by the academician of the Russian Academy of Education, Prof. Gennady Nikandrovich Volkov (G.N. Volkov), from his literary activity (1946- 2010). He was greatly influenced by his grandmother and rural community lifestyle. His early life was fascinated with folk tales and legends, which shaped the foundation for his renowned work Ethnopedagogy in the later period (Volkov, 1999). Volkov has a deep understanding of folk pedagogy.  Being a pedagogical science candidate, most of his works are monographs and articles based on Chuvash Folk Pedagogy and Pedagogy of Life, insights into the philosophical and cultural viewpoints of Chuvash tradition (Volkov, 2009). The article “Chuvash Ethnopedagogy (2004)” was the masterpiece among all his works. Generally, he focused on ethnographic materials and folklore, which led to finding the key challenges of folk pedagogy. He defined folk pedagogy as “We use it in the sense of pedagogical information dissemination orally. i.e., it is oral pedagogical creativity of the people.” On the 41 page of his monograph Chuvash Ethnopedagogy, Volkov mentioned that “Ethnopedagogy is the science of the experience of masses in educating the younger generation, their pedagogical views, the science of pedagogy of everyday life, family, clan, tribe, and people” (Yakovleva et al., 2022).
Ethnopedagogy is a systematic scientific study to explore, organize, and expand the folk education system. Whereas, folk education consists of the educational ideas, methods, experiences, and practices developed by the people over a long period of time, passed by ancestors. Fundamentally, folk education serves as a base for the science of Ethnopedagogy. Hence, Ethnopedagogy draws the original knowledge and wisdom of the society that is strongly rooted in their practices (Hamzaj & Selvi, 2020).
Ethnopedagogy is the means of transforming folk pedagogy into formal educational context. Proverbs, stories, epics, riddles, rhymes, and culture passed down over the years are the tools for ethnopedagogy. Hence, Folk Pedagogy refers to the educational tradition specific to a particular ethnic group, whereas Ethnopedagogy is a broader concept that can include the educational concepts of various cultures. Ethnopedagogy integrates folk pedagogy into modern education curricula, where the community’s way of life, folklore, customs, tradition, and culture can be used as the primary source for concept building (Gul, 2021).
Therefore, we can conclude that Ethnopedagogy analyses the cultural activities, oral traditions, traditional games, and community’s everyday practices and systematically organizes them with classroom curricula. It focuses on integrating local people's knowledge and regular practices into formal educational settings. 
Vygotsky Social Constructivist Theory 
Unlike the prominent educational psychologists of the 19th century, such as Piaget and Freud, who neglected history and culture and concurrently gave their concept of thinking, learning as well and teaching models, Vygotsky's Socio-cultural model supports pedagogical and research approaches, which include human diversity with notable emphasize on the social and historical integration in the teaching and learning process (Mahn & Steiner, 2012). 
Lev Semyonovich Vygotsky started his career as a psychologist after the Russian Revolution of 1917. He believed that cognitive development depends on social and cultural media. Vygotsky was very much influenced by the former Western European sociologists and anthropologists, Which was reflected in his published work entitled “Studies in the History of Behavior ” (Cole et al., 1978).  He clearly emphasized that the cognitive development of individuals depends on innate abilities, social interaction, and cultural tools, i.e., active environmental interaction is the primary cause of knowledge construction. Vygotsky’s research shows that the four factors, attention, sensation, perception, and memory, are responsible for ‘elementary mental function’. The interaction with the sociocultural environment promotes elementary mental function with experienced ‘higher mental function’. Higher mental functions are well-defined and distinct: - 
· Conscious Awareness: The individual is consciously aware of the process
· Voluntary Control: Which can be consciously controlled with a purpose
· Mediated:  Involves the cultural tools or sign (ex-language)
· Social in Origin: Develop with social interaction
Vygotsky (1987), in his work ‘General Genetic Law of Genetic Development’ mentioned that “Every function in the child’s cultural development appears twice: first, on the social level, and later, on the individual level; first between people (interpsychological), and then inside the child (intrapsychological). This applies equally to voluntary attention, to logical memory, and to the formation of concepts. All the higher functions originate as actual relations between human individuals” (Vygotsky, 1978, p. 57). He argued that higher mental functions are not intrinsic knowledge, which develops through social interactions and through long cultural practice. Cultural tools give rise to the methods of thinking, problem-solving, planning, logical reasoning, and metacognition by interaction with the more knowledgeable others (MKO) from the societal members. Cultural tools may include language, counting systems, mnemonic techniques, maps, art forms, dance forms, etc. (McLeod, 2024). By summarizing Vygotsky's theory, McLeod (2024) stated, "Each culture provides its children with tools of intellectual adaptation that allow them to use basic mental functions more effectively. This tool, along with social interaction, contributes to the development of higher mental functions through a process of internalization”.
Bruner Folk Pedagogy 
Jerome S. Bruner (1915-2016) was one of the renowned modern constructivists who helped to change the cognitive revolution in psychology. He was born blind and created a visual world in his mind (Greenfield, 2016). 
In the opinion of Bruner (1999), “Evolution of hominid mind is linked to the development of a way of life where ‘reality’ is represented by a symbolism shared by members of a cultural community in which a technical-social way of life is both organized and constructed in terms of symbolism. This symbolic mode is not only shared by a community, but conserved, elaborated, and passed on to succeeding generations, who by virtue of this transmission, continue to maintain the culture’s identity and way of life.” So, he strictly opposed the generalized rat maze theory and raised the question for teachers: What kind of theoretical knowledge is best for their teaching practices? The teacher should think about the folk psychological assumption of learners to provide hidden tactic knowledge. Every learner enthusiastically adopts the activities of their parents and peers and tries to imitate what they observe. With this shift, learners can learn, think, and develop their own understanding.  Teachers need to change their approaches to instruction – from imitation, to instruction, to discovery, to collaboration and face diverse learners- from actor, to knower, to private experiencer, to collaborative thinker. To internalize the approach, the teacher must know the particular culture's algorithm and its general rules. Consequently, let’s discuss the educational practices in different cultural contexts.
By keeping various educational concepts in mind, Bruner gave Four models for mind and folk pedagogy as follows: - 
1. Seeing Children as imitative learners: 
The first model tells of the knowledge acquisition of children through imitation. Bruner highlights, "To learn through imitation, the child must recognize the goals pursued by the adult, the means used to achieve those goals, and the fact that the demonstrated action will get her to the goal”. Such model is the training to make novices into skilled ones. However, using only imitation as the vehicle for teaching questions the other humane competencies rather than knowledge and practice. This model only focuses on the imitation of traditional knowledge and practices. So, to perform different levels of creativity, like scientific thought and writing poems, triggers the generation of new theory.
2. Seeing Children as Learning from Didactic Exposure:
This model talks about “The acquisition of propositional knowledge”. Didactic teaching says that students should be taught the skill through facts, principles, and rules of action, which results in learning, remembering, and applying the concept parallelly. In the words of Bruner, “It is an explicit canon or corpus- a representation of the what-is-known. Procedural knowledge, knowing how to, is assumed to follow automatically from knowing certain propositions about facts, theories, and the like”. So, it is necessary to concentrate on the previous concept in the child’s mind to impose didactic teaching, and it is called ‘Folk Pedagogy’. On the other hand, this view assumes the child is a passive receptor, looking at children from the outside without knowing his or her thoughts. So, to reconstruct a child’s point of view, Burner gave the third model of folk pedagogy.
3. Seeing Children as Thinkers:
It is the research in other minds. In the language of Bruner, ‘The development of intersubjective interchange’. This pedagogy helps the child understand from both the teacher's and learner's sides through discussion and interaction. Both the child and teacher have their own point of view, which must be scrutinized. This theory emphasizes that imitation theory and didactic theory are not only the acceleration factors for folk pedagogy; discourse, collaboration, and negotiation also have major roles in developing metacognition.  One word Bruner wants to say is that the child should be considered both an epistemologist and a learner. This gives the idea of “exchange of understanding between the teacher and the child”. From Bruner’s word “Knowledge, after all, is justified belief. How are beliefs turned into hypotheses that hold not because of the faith we place in them but because they stand up in the public marketplace of evidence, interpretation, and agreement with extant knowledge? Hypotheses cannot simply be sponsored. They must be openly tested. It achieves intersubjectivity by virtue of convention and thereby becomes a ‘fact’ independent of individual beliefs”. 
4. Children as Knowledgeable:
This model is for the management of ‘objective’ knowledge. Every knowledge has a history with reason. So, it will be wrong if we undervalue our cultural knowledge. Teaching must include the child’s personal knowledge and, on the other hand, what is taken to be known by the culture. Now, how to incorporate it into pedagogical practices is a big question. Janet Astington has suggested an interesting solution in this regard i.e., “When children begin to understand how evidence is used to check beliefs, they often see the process as akin to forming a belief about a belief: ‘I now have a reason to believe that this belief is true or false.’ And by the same intuition, one can as easily come to see one’s personal ideas or beliefs as relating or not relating to what is known or what is generally believed to have stood the test of time. In this way, the teacher can come to view the personal conjecture against the background of what has come to be shared with the historical past. Those presently engaged in the pursuit of knowledge become shares of conjectures with those long dead.”
Exploring the concept of Ethnopedagogy through Vygotsky’s Social Constructivist Theory and Bruner’s Theory of Folk Pedagogy
Vygotsky's theory (1987) says that “children solve practical tasks with the help of their speech, as well as their eyes and hands. This unity of perception, speech, and action, which ultimately produces internalization of the visual field, constitutes the central subject matter for any analysis of the origin of uniquely human forms of behavior.” In addition, higher level of mental function develops from the social relationship with voluntary attention, logical memory, and concept formation. Child cultural development plays a crucial role in this regard, i.e.,  through social interaction and later phase through self-interaction (Vygotsky, 1987).
Furthermore, Jerome Bruner, in his work ‘The Culture of Education’ (1999), has clearly mentioned that “What Children do is not enough; the new agenda is to determine what they think they are doing and what their reasons are for doing it.” In this regard, the cultural approach claims that the child's learning is not only the practical experience from her six senses but also her cultural beliefs about the world (Greenfield, 2016).
By Uniting the concept of Vygotsky’s Social Constructivist Theory and Bruner’s Theory of Folk pedagogy, a conclusion may be drawn that society and culture have the power to make learning possible unconsciously. The day-to-day life experience affects every individual's way of thinking and understanding. So, accordingly, integrating daily life cultural and social experiences of ethnic learners in the formal teaching-learning process is simply the concept of ethnopedagogy.
Policy Recommendation 
NEP (2020) emphasized, "Pedagogy must evolve to make education more experiential, holistic, integrated, inquiry-driven, discovery-oriented, learner-centered, discussion-based, flexible, and enjoyable.” Experiential learning will be adopted in all educational stages, including hands-on learning, art-integrated education, and storytelling-based pedagogy, among others, as standard pedagogy within each subject  (NEP,2020). Inculcating tribal Indigenous culture into the teaching-learning process can strengthen the bond between culture and education (NCFSE, 2023). To implement these recommendations, the National Council for Teacher Education (NCTE) has drafted National Professional Standards for Teachers (NPST), which further mentioned that the core values a teacher needs to manifest for inclusive education are- interacting with other professionals to initiate co-curricular learning opportunity, Try to Acknowledge and understand the perception of stakeholders, maintain linkage between school and local community, Ability to cater complex and diverse school environment (NPST, 2023).
[bookmark: _Hlk211346125]Ethnopedagogical Framework for Adaptation of Ethnopedagogy in the Classroom
The ethnopedagogical approach uses socio-cultural and local wisdom as learning resources. While implementing this approach for subjects like science, social studies, art, and language, teachers need to act like mediators, bridging knowledge with local culture to enhance classroom learning (Gunardi et al., 2024). Ethnopedagogical approaches focus on individualized learning to promote ethnocultural identity and self-awareness among learners. It can only be possible when educators prepare themselves for the development of ethnopedagogical competence and awareness (Neustroev et al., 2018). Adhikari & Mohapatra (2022) has suggested some factors to implement ethnopedagogy, such as Motivation, local resource persons, Syllabus Upgradation, Linking Syllabus with vocational and economic activities, creating a political will, Sharing resources through school clusters, Promoting Translation, Convenient School hours, Opening of more ashram schools, Enhancement of Teachers knowledge and medium of instruction. 
Hence, most of the studies focused on the factors of ethnopedagogy and attitude towards ethnopedagogy, and some experimental studies have applied ethnopedagogy in some geographical regions. However, not a single study was found to suggest an ethnopedagogical framework for real classroom situations. The theory we learn is totally different from the practical classroom. 
Pedagogy can never be confined to one or two teaching and learning models. It is always a trial-and-error process. Every classroom possesses learners from diverse social and economic backgrounds and diverse cognitive levels. So, every individual has individual characteristics. Indeed, it is a big task, but to cater to multicultural classrooms, teachers can apply ethnopedagogy to the teaching and learning process. Ethnopedagogy is the pedagogical science that uses the cultural experiences of the local people, analyzes the experiences systematically, evaluates the experience from both the teacher's and learner's points of view, and represents it to the learner through collaboration and discussion.
To view the need for the classroom teaching-learning process, researchers have tried to conceptualize a framework of ethnopedagogy for real classroom situations employing Vygotsk's Social Constructivist Theory and Bruner's Theory of Folk Pedagogy.
Vygotsky’s Social Constructivist Theory
· Conscious Awareness
· Voluntary Control
· Mediated
· Social in Origin
Bruner’s Folk Pedagogy
· Seeing Children as imitative learners
· Seeing Children as Learning from Didactic Exposure
· Seeing Children as Thinkers
· Children as Knowledgeable








Classroom Ethnopedagogy
· Awareness of learners' Cultural diversity 
· Observe learners' way of learning
· Elaborate the Concept step by step using local language as media
· Discover and understand learners' points of view through discussion
· Manage the knowledge taken from Society
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TABLE 1. The Ethnopedagogical Framework signifies
       
	· Awareness of learners' Cultural diversity

	The teacher may be a novice to the culture of diverse learners, so there is a need to be aware of the cultural background of the learners

	· Observe learners' way of learning

	In the next step, the teacher needs to observe the learners' pattern of learning

	· Elaborate the Concept step by step using local language as media

	By knowing the students' pattern of learning, teacher have to elaborate the step-by-step concept through the local language

	· Discover and understand learners' points of view through discussion

	Till now, the teacher is active; learners are just passive receptors. To activate learners, teacher should encourage students to discuss their understanding or new way of thinking

	· Manage the knowledge taken from Society

	The entire process of concept formation belongs to everyday interaction with social practices. So, the knowledge should  manage and transform conventionally.



Conclusion
Getting quality education is the basic right of human beings. However, the modern education system has fewer opportunities for tribal students. They are unable to understand and cope with the contemporary process. In the words of Mohapatra (2021), “The books they read as a part of their curriculum, the language they use in school, the holidays they enjoy during the academic session, the social and cultural gatherings they have in the school, all are different from their everyday lifestyle.” Hence, it is an emergency alert for the pedagogical shift to make education inclusive, and ‘Ethnopedagogy’ can work as a medicine. 
It is the job of teacher educators to be serious in this matter, as they have the responsibility of preparing teachers for effective teaching and learning. Effective teacher education must equip future educators to cope with complex multicultural classroom environments. However, suggesting a new pedagogical approach is not that heavy work, whereas developing and implementing it in the practical scenario is the most important concern. Hence, the Researcher found the importance of framing a pedagogical framework for the adaptation of ethnopedagogy in a real classroom situation. The idea of concept formation was taken from the Social Constructivist Theory of Vygotsky and the Folk Pedagogy of Bruner. The framework supports both the 5E learning approach and the experiential learning approach as well. 
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