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ABSTRACT 

	This study examined the instructional leadership practices of school principals in Trongsa District. It provides empirical evidence to encourage schools to adopt instructional rather than traditional leadership approaches and offers research-based insights for policymakers and educational stakeholders to guide effective strategies. A mixed-method approach was employed, collecting quantitative and qualitative data from principals and teachers through purposive sampling. Survey questionnaires and interviews were used, with qualitative data analyzed thematically and quantitative data analyzed using descriptive statistics and correlation in SPSS. Findings revealed strong instructional leadership practices and positive perceptions among principals and teachers regarding its impact. However, challenges such as limited funding and resources for professional development, maintaining academic excellence, ensuring consistent implementation of new strategies, addressing teacher resistance, strengthening community engagement, and meeting diverse student needs hindered effective leadership practices.
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1. INTRODUCTION 

Instructional leadership, as embodied by school principals, is widely recognized as a critical factor in shaping the quality of teaching and learning within schools. Principals who effectively lead instructional improvement efforts can foster a positive school culture, support teacher development, and ultimately enhance student achievement (Leithwood et al., 2004).

Trongsa district, like many others districts across the country, faced numerous challenges relating to quality education, student achievement, and school improvement. Within this context, the school principals as instructional leaders become particularly significant, as they are tasked with navigating diverse student populations, resource constraints, and evolving educational policies.

Understanding the instructional leadership practices employed by principals within the Trongsa district is essential for informing efforts to promote educational excellence. While extensive research has been conducted on instructional leadership in general, there is a need for context-specific studies that explore the unique practices and challenges faced by principals within Trongsa district.

Focusing on the Trongsa district, this study seeks to fill this gap in the literature and provide insights that are directly relevant to local educational stakeholders. Moreover, given the dynamic nature of education and the evolving demands placed on school leaders, continuous research and reflection on instructional leadership practices are necessary to ensure that principals are equipped with the knowledge and skills needed to meet the needs of their schools and communities.

By examining instructional leadership practices within the Trongsa district, this study aims to contribute to ongoing discussions about effective school leadership and inform policy and practice at both the district and school levels. Globally, school leadership is of paramount importance in education, and has been recognized as a crucial factor influencing school effectiveness. Scholars unanimously assert that the success or failure of a school is intricately tied to the leadership practices of individuals. The principal's leadership, in particular, is deemed pivotal, as the school's effectiveness hinges on the quality of leadership demonstrated by the principal (Hallinger & Heck, 1996).

In the realm of leadership styles, instructional leadership is garnering increasing popularity worldwide. Bendison, Robinson, and Hattie (2012) affirm that instructional leaders play a vital role in enhancing school effectiveness and improving student achievement. Findley and Findley (1992) underscore that the instructional leadership of the principal is paramount for a school to be an effective institution. In this same line, the Ministry of Education (MoE) (2005) also recognizes instructional leadership as the key to fostering a culture of excellence for students, teachers, and communities.

Instructional leadership is a relatively recent concept in Bhutanese education, arising from a paradigm shift in the education system and societal demands. To underscore instructional leadership practices, Bhutanese principals are required to transition from administrative roles to overseeing and supervising the teaching program, ensuring high-quality teaching and learning. The Bhutan Performance Management System (PMS, 2010) mandates principals to prioritize instructional leadership, instructing them to dedicate maximum time to instruction, making it the central focus of the school. PMS serves as a continuous improvement system for all schools, providing tools for self-performance management with a focus on the quality of education. However, this shift poses a significant challenge for school principals, given the burden of administrative and managerial responsibilities. Fullan (2001) noted that the principal's role has become increasingly challenging and burdensome over the years, and in similar way Horng and Loeb (2010) also observed a complexity and overload in the principal's role over the past decade.
[bookmark: _Toc172559542]1.2 Research Questions 
1. What are the Leadership practices of the school principals in Trongsa District?
2. What are the common instructional leadership practices?
3. What are the challenges faced by school principals in implementing instructional leadership?
4. How do instructional leadership practices employed by school principals in the Trongsa district impact teaching and learning outcomes? 

[bookmark: _Toc172559543]1.3 Research Objective

1. To study the prevailing leadership practices of school principals in Trongsa District.
2. To identify challenges of instructional leadership practices of the principals.
3. To understand the impact of the Instructional leadership practices of the principals in Trongsa District.

[bookmark: _Toc172559544]1.4 Significance of the study
The research findings carry significant implications for educational planning in the Trongsa district, providing valuable insights to refine policies regarding instructional leadership practices. This can pave the way for more effective teaching and learning outcomes. By identifying the most impactful instructional leadership practices, the study can inform the design and implementation of leadership development programs tailored for school principals. Such initiatives will ensure that school leaders are equipped with the necessary skills and knowledge to effectively guide their institutions. Moreover, understanding the correlation between instructional leadership and teaching quality, as well as student achievement, can empower schools in Trongsa to implement evidence-based strategies that enhance instructional practices and elevate overall student learning outcomes. These findings can also guide the development of targeted professional development initiatives for teachers and school leaders, fostering a culture of continuous improvement and professional growth within educational institutions.

Furthermore, the study's contribution of empirical evidence to the existing body of research on instructional leadership in educational settings enriches our understanding of effective leadership practices and their impact on school improvement efforts. It also highlights areas that warrant further investigation, potentially inspiring future research endeavors aimed at advancing knowledge and understanding of instructional leadership's role in fostering educational excellence. By shedding light on these areas, the research sets the stage for ongoing exploration and development in the field of educational leadership, ultimately contributing to the enhancement of educational practices in Trongsa and beyond.
2. Literature Review 

[bookmark: _Toc172559547]2.1 Concept and Definition of Instructional Leadership

Instructional leadership is a proactive approach undertaken by principals to enhance teaching and learning quality within educational settings, primarily focusing on curriculum management and teaching oversight (Mestry, Koopasammy, & Schmidt, 2013). This leadership style involves providing clear direction, allocating resources effectively, and offering support to create an environment conducive to effective teaching and learning (Tan, 2012). Further, Hallinger and Walker (2014) emphasize instructional leadership's crucial role in establishing effective teaching and learning environments.

The Ministry of Education (2011) defines instructional leadership as actions taken by principals or delegated individuals to promote student learning, encompassing the administration of educational processes and fostering connections among teachers, students, and the curriculum (Sim, 2011). This definition underscores the comprehensive nature of instructional leadership, which involves coordinating various aspects of the educational process.

Further, literature provides insights into the importance of instructional leadership. Leithwood, Harris, and Hopkins (2008) assert seven strong claims about successful school leadership, highlighting instructional leadership's role in enhancing teaching practices and student outcomes. Robinson (2011) emphasizes the significance of student-centered leadership, closely aligned with instructional leadership, in driving school improvement efforts.

Gumus and Bellibas (2019) conducted a meta-analysis study highlighting instructional leadership's positive impact on teachers' professional development, instructional quality, and student achievement. Murphy et al. (2006) explore learning-centered leadership, which reinforces leaders' roles in promoting continuous improvement. Louis, Leithwood, Wahlstrom, and Anderson (2010) provide empirical evidence supporting instructional leadership's crucial role in fostering positive educational outcomes.

Instructional leadership, as supported by various scholarly works, is essential for improving teaching practices, student outcomes, and overall educational effectiveness. Principals play a central role in initiating and coordinating instructional leadership within their schools, which is vital for driving educational reform efforts.

[bookmark: _Toc172559548]2.2 Transforming principal from Managerial to Instructional Leadership in Bhutanese Schools

In recent years, the landscape of principalship in Bhutanese schools has undergone significant evolution, marked by a transition from traditional managerial roles to more dynamic instructional leadership. This shift has been catalyzed by a growing recognition of the pivotal role principals play in shaping the quality of education and fostering student achievement.

A notable catalyst for this transformation was the implementation of various educational policies and initiatives by the Ministry of Education. The Ministry's directive in 2011, emphasizing the importance of principals in ensuring the effective delivery and management of the curriculum to enhance learning outcomes, served as an urgent call for redefining the role of principals. This directive underscored the need for principals to not only manage administrative tasks but also actively engage in instructional leadership practices to drive improvements in teaching and learning.

Furthermore, the Education Monitoring Division (EMD) played a crucial role in delineating specific roles and responsibilities for principals. By providing clear guidance and expectations, EMD aimed to empower principals to effectively lead instructional programs in their respective schools. Additionally, the implementation of the Performance Management System (PMS) in 2010, which mandated principals to allocate a significant portion of their time (65%) to instructional programs, further reinforced the importance of instructional leadership in Bhutanese schools.
Despite these concerted efforts to promote instructional leadership, challenges persist. Research conducted by Tshering and Sawangmek (2016) revealed that instructional leadership in Bhutanese schools faced obstacles, primarily due to its narrow definition in relation to the multitude of roles principals are expected to fulfill. This narrow interpretation limited the scope of instructional leadership and hindered its effectiveness in driving meaningful change in teaching and learning practices.
In light of these challenges, there is a growing consensus among educators and policymakers on the need for a broader understanding and implementation of instructional leadership responsibilities in Bhutanese schools. Recent literature emphasizes the importance of equipping principals with the necessary skills and competencies to effectively lead instructional improvement initiatives, foster a culture of continuous professional development among teachers, and create supportive learning environments conducive to student success.
Moving forward, it is imperative for stakeholders in Bhutanese education to continue advocating for a holistic approach to principalship that encompasses both managerial and instructional leadership dimensions. By investing in the professional development of principals and providing them with the resources and support needed to succeed, Bhutanese schools can further enhance their capacity to deliver high-quality education and nurture the holistic development of students.

[bookmark: _Toc172559549]2.3 Instructional Leadership trends in Supervision and Evaluation Practices

Supervising and evaluating instruction is an essential aspect of instructional leadership, encompassing the administrative procedures for assessing teacher performance to aid them and inform administrative decisions. A comprehensive perspective on instructional leadership is crucial for developing effective approaches to teacher supervision and evaluation. According to Dipaola and Hoy (2013), supervision is described as an informal, collaborative relationship between the principal and teachers, while evaluation is portrayed as a formal hierarchical process between the principal and individual teachers. Weisberg, Sexton, Mulhern, and Kelling (2009) define supervision as a formative process wherein principals aim to enhance teachers' growth and identify their professional development needs. The active involvement of principals in supervising, monitoring, and evaluating teaching and learning is vital for effectively managing the instructional program in a school.

[bookmark: _Toc172559550]2. 4 Instructional Leadership and Effective Time Management

Effective instructional leadership plays a pivotal role in optimizing instructional time within schools. This literature review aims to explore the significance of instructional leadership in managing instructional time and its impact on teaching and learning outcomes. The review synthesizes findings from various scholarly sources to highlight the key dimensions of instructional leadership, strategies for time management, and their implications for educational practice.

Hallinger and Murphy (1985) identified several dimensions of instructional leadership, including curriculum coordination, classroom observation, and teacher evaluation. These dimensions reflect the multifaceted role of principals in facilitating effective teaching and learning practices. Leithwood and Jantzi (2005) further emphasize the importance of distributed leadership, where instructional responsibilities are shared among school leaders and teachers, fostering a collaborative approach to improving instruction.
Effective time management is essential for maximizing instructional opportunities and promoting academic achievement. Botha (2010) underscores the significance of strategic planning and prioritization in utilizing instructional time efficiently. Principals need to establish clear routines and schedules, minimize interruptions, and allocate resources effectively to support instructional activities (Robinson et al., 2008). Waters, Marzano, and McNulty (2003) advocate for balanced leadership approaches that emphasize instructional supervision, professional development, and organizational management to optimize instructional time.
Research suggests a strong correlation between instructional leadership practices and student achievement outcomes. Day et al. (2007) highlight the positive impact of effective instructional leadership on teacher morale, job satisfaction, and ultimately, student learning outcomes. Ahmed (2016) underscores the role of instructional leadership in monitoring student progress, safeguarding instructional time, and promoting professional development, which are critical factors in creating conducive learning environments.
Instructional leadership plays a crucial role in managing instructional time and fostering optimal conditions for teaching and learning. Principals need to prioritize instructional tasks, delegate responsibilities, and provide support to teachers to enhance instructional quality and student achievement. By implementing effective time management strategies and emphasizing instructional leadership practices, schools can create a conducive learning environment that maximizes the potential for student success.

[bookmark: _Toc172559551]2.5 Instructional Leadership in Teacher Professional Growth

Fostering the professional development of teachers is acknowledged as a crucial responsibility of instructional leaders. Enhancing student achievement is a primary goal, and one effective strategy to achieve this is through staff developmental programs. According to Sekhu (2011), these programs play a vital role in cultivating teacher commitment, boosting confidence, and enhancing self-esteem in the performance of teaching duties. Principals are entrusted with the duty of offering professional development opportunities to teachers, aligning them with the individual desires and needs of the educators. Desimone, Smith, and Ueno (2006) emphasize the principal's obligation to ensure the provision of high-quality professional development teachers.


[bookmark: _Toc172559552]2.6 Navigating the Challenges of Instructional Leadership for Principals

Principals face numerous challenges in fulfilling their instructional leadership responsibilities, a task described by Kellerman (2015) and cited by Mestry (2017) as a demanding high-wire act achievable only by the most skilled. The complexity of the instructional leadership role has significantly increased, demanding a higher level of skills and effort than in previous times. Common challenges include the frequent changes in the curriculum, disruptions to instructional time, and bureaucratic requirements. Principals often find their days consumed by a multitude of administrative and managerial tasks, such as scheduling, reporting, and addressing unexpected crises involving both students and teachers (Early, 2013; Bottery, 2016; Oumer, 2014). Mestry (2017) observed that many principals prioritize their managerial and administrative duties over their focus on teaching and learning. Goslin (2009) noted that instructional leadership responsibilities are frequently overlooked as principals become engrossed in administrative and managerial tasks. Despite the accountability for administrative duties, it is essential for principals to actively engage in instructional leadership to improve learner performance.

[bookmark: _Toc172559553]2.7 Top of FormEnhancing Teaching Practices through Instructional Feedback and Coaching

Instructional feedback and coaching serve as essential components in improving teaching practices and fostering professional growth among educators. Hattie and Timperley (2007) conducted a seminal meta-analysis delving into the significance of feedback, extending its focus beyond student learning to include feedback provided to teachers. Their findings underscore the value of specific, actionable feedback in prompting teachers to reflect on their instructional practices and make necessary adjustments to enhance student learning outcomes. Knight (2007) provided a comprehensive exploration of instructional coaching, elucidating its role as a partnership approach to advancing instruction. Drawing on practical examples and case studies, Knight emphasized the collaborative nature of coaching relationships and its efficacy in providing targeted feedback and support to teachers. 

Additionally, Kraft, Blazar, and Hogan (2018) conducted a meta-analysis systematically examining the impact of teacher coaching interventions on instructional practices and student achievement, consistently finding positive effects and emphasizing the importance of ongoing feedback and support for teachers' professional growth. Van Veen, Zwart, and Meirink (2010) conducted a qualitative study further emphasizing the role of feedback and coaching in facilitating teachers' professional development within collaborative contexts, underscoring the significance of collaborative processes and sustained support. Showers (1985) provided insights into coaching as a mechanism for enhancing teaching effectiveness, highlighting key principles of effective coaching, including the provision of specific feedback and the cultivation of trusting relationships between coaches and teachers. Collectively, these studies underscore the critical role of instructional feedback and coaching in promoting teacher growth, improving instructional practices, and ultimately enhancing student learning outcomes within educational settings.

[bookmark: _Toc172559554]2.8 Instructional Leadership and its school culture

School culture stands as a pivotal factor shaping instructional leadership within educational institutions. Defined by Schein (1996) as a pattern of shared basic assumptions guiding problem-solving and integration, and expanded upon by Deal and Peterson (2019) as shared beliefs, values, and norms, school culture profoundly influences teaching and learning practices. Hallinger and Heck's (2010) meta-analysis delves into this relationship, revealing that schools with positive and supportive cultures tend to exhibit stronger instructional leadership, emphasizing improvements in teaching and learning outcomes. This underscores the essential role of school culture in guiding instructional leadership practices.
Collaboration and innovation thrive in environments with supportive cultures, as evidenced by the work of Louis and Kruse (1995). Their research underscores the importance of collaborative norms in fostering collective problem-solving and innovation among teachers. Additionally, Fullan (2001) highlights how school culture shapes beliefs about teaching and learning, with a focus on continuous improvement and professional growth fostering a shared commitment to high-quality instruction.
Effective instructional leaders, as proposed by Sergiovanni (1992), understand the significance of nurturing positive school cultures. By focusing on building relationships, fostering shared values, and creating a sense of purpose within the school community, instructional leaders empower educators to collaborate, innovate, and excel in their professional practice. This underscores the importance of intentional leadership practices in cultivating supportive school cultures that enable both teachers and students to thrive.
The literature underscores the critical role of school culture in shaping instructional leadership practices. A positive and supportive culture fosters collaboration, innovation, and a shared commitment to improving teaching and learning outcomes. Instructional leaders must recognize the influence of school culture and actively work to cultivate environments that empower educators to thrive and students to succeed.

Instructional leadership is fundamental in education, focusing on curriculum implementation and enhancing student achievement. Esteemed scholars such as Hallinger and Walker (2014) emphasize its pivotal role in fostering environments conducive to effective teaching and learning, while Cotton (2003) underscores the close involvement of instructional leaders in matters directly impacting student success. Principals, as the embodiment of instructional leadership, hold the responsibility of supervising teaching programs, ensuring high-quality education, and fostering environments conducive to learning. Despite its significance, principals often face challenges in balancing their responsibilities, with an increasing emphasis on managerial tasks at the expense of instructional leadership, as highlighted by Gillet's (2010) study. Overwork and the complexity of challenges in the education landscape further exacerbate this shift, posing significant obstacles for principals striving to maintain a balance between administrative duties and instructional leadership responsibilities.

This study is aimed at exploring the impact of instructional leadership effectiveness on the overall quality of education, drawing insights from the Bhutan School Principal Guidelines (MoE, 2011). By narrowing its focus to the Trongsa district, the research sought to provide context-specific insights directly relevant to local educational stakeholders. Continuous research and reflection on instructional leadership were imperative given the dynamic nature of education and the evolving demands placed on school leaders. Globally, the significance of instructional leadership in education cannot be overstated, reflecting a paradigm shift in educational systems driven by societal demands for improved outcomes. The transition to instructional leadership, mandated by initiatives like the Bhutan Performance Management System (PMS, 2010), presented its own set of challenges, underscoring the need for effective strategies to navigate these complexities. Overall, this exploration into instructional leadership practices within the Trongsa district has shed light on specific challenges and practices, while highlighting the universal importance of effective school leadership in fostering environments conducive to educational excellence and equity.

3. Methodology

[bookmark: _Toc117846939][bookmark: _Toc120952957][bookmark: _Toc172559556]3.1 Research Paradigm
The researcher used a pragmatist paradigm, focusing on the consequences of research, finding answers to the research question, and on the use of multiple methods of data collection to inform the problem under study. According to Mertens (2010), paradigm is a way of looking at the world and it is composed of certain philosophical assumptions that guide and direct ones thinking and action. Creswell and Creswell (2018), assert that instead of focusing on methods, researchers emphasize the research problem and question and use all approaches available to understand the problem in pragmatism. In the pragmatist view, individual researchers have freedom of choice. In this way, researchers are free to choose the methods, techniques, and procedures of research that best meet their needs and purposes. Figure 1 shows the overall research design.

[image: ]
[bookmark: _Toc118362972][bookmark: _Toc118364315][bookmark: _Toc172559557]Figure 1 Flow Chart Showing a Conceptual Map of Research Design

3.2 Research design 

According to Creswell and Creswell (2018), research designs are types of inquiry within qualitative, quantitative, and mixed methods, approaches that provide specific direction for procedures in a research study. To find the answers to the research questions, the researcher employed the convergent mixed method (See Figure 2), in which the researcher converged quantitative and qualitative data to provide a comprehensive analysis of the research problem. 

Mixed methods research offers a powerful means of investigating complex phenomena by harnessing the strengths of both qualitative and quantitative methodologies. By integrating diverse data collection techniques such as surveys, interviews, observations, and statistical analysis, researchers can gain a more comprehensive understanding of the research problem at hand (Creswell & Plano Clark, 2018). This approach allows for a nuanced exploration of the practices and challenges encountered by school leaders, capturing a rich tapestry of insights that might be missed by employing only one methodological approach. For instance, qualitative methods can delve deep into the subjective experiences and motivations of school leaders, while quantitative methods can provide broader patterns and trends across a larger sample.

Moreover, the integration of qualitative and quantitative data enables researchers to triangulate findings, enhancing the credibility and validity of their results (Creswell & Plano Clark, 2018). This triangulation serves to corroborate findings across different data sources, thereby strengthening the overall robustness of the research. Furthermore, mixed methods research facilitates a more holistic understanding of complex phenomena by addressing the limitations inherent in any single methodological approach. By combining qualitative and quantitative data, researchers can compensate for the weaknesses of one method with the strengths of another, leading to a more comprehensive and nuanced analysis. 

In essence, mixed methods research offers a flexible and rigorous approach to inquiry, allowing researchers to explore research questions from multiple angles and perspectives. By leveraging the complementary nature of qualitative and quantitative methodologies, researchers can uncover deeper insights and make more informed conclusions about the practices and challenges facing school leaders.
Quantitative Data Collection & Analysis


Compare or relate

Interpretation


Qualitative Data Collection & Analysis




Figure 2 Convergent parallel design (Source: Adopted from Creswell, 2014, p.256)
3.3 Research Sample and Data Collection Tools
The target population for the research were principals, officiating principal and teachers of Trongsa District. The sample size was 8 principals, 4 officiating principals and 96 teachers. The researcher used purposive sampling. The selection of participants was from all levels of school: Higher secondary school, middle secondary school and primary schools.
In order to gather the appropriate information about current practice of instructional leadership practices and challenges faced in carrying out instructional responsibilities by the principals in Trongsa District, questionnaires were prepared for principals and teachers in light of the literature review. This instrument consisted of two sections. The first section contained information about the independent variables: age, gender, year of experience, professional qualification and teaching subjects, while the second section contained the inventory of instructional leadership practices covering the instructional leadership functions by using five points - Likert scale rating.  The respondents were rated on their instructional leadership practices depending on the frequency with which specific function they practiced and observed.
The researcher also prepared semi-structure interview questions in advance and conducted interviews with participants. Items in the interview reflected concept of instructional leadership, leadership practices, challenges that principal encountered and the recommendation for improvement of instructional leadership practices. 
[bookmark: _Toc117846955][bookmark: _Toc120952973][bookmark: _Toc172559560]3.5 Data Collection Procedure 

The researcher wrote a letter to the Dzongkhag Education Officer, Trongsa to get permission to carry out the study in secondary schools of under the District. After getting the approval from Dzongkhag, the researcher approached the school principals and teachers to get approval. This was carried out to establish a good working relationship with the principals and teachers by talking to them and explaining the purpose of the study. 

During the actual study, researchers administered survey questionnaires to principals and teachers using online platform to share their perceptions and challenges on the implementation of instructional leadership. Finally, the researcher collected semi-structured questionnaire’s data from the selected teachers and principals to understand their in-depth perspectives on the use of instructional leadership in schools.
 
[bookmark: _Toc172559561]3.6 Data analysis
Data analysis involved categorizing data based on its source, gaining an overall understanding of the information, and interpreting the findings. Both quantitative and qualitative data were gathered from sampled participants. Quantitative data, acquired through survey questionnaires, was analyzed using SPSS version 22, tallying and tabulating results into frequency and percentage tables, as well as presenting them through graphs and figures. Qualitative data from interviews was interpreted through narrative descriptions to complement the quantitative findings.
4. results and discussion

This chapter presents the key findings of both quantitative and qualitative data of the study. Through the detailed analysis of quantitative and qualitative data, ten themes were identified. The statistical test analysis and the thematic analysis were employed to answer the research questions aligned with the four main themes.

4.1 [bookmark: _Toc172559569]Survey analysis for principals and teachers 

For this study, the measure of central tendency was employed to measure the data set for the perception as general. Mishra et al. (2019) supported that the central tendency gives a value for the distribution and this value represent the entire distribution. It also helps researchers to use its value for the statistical analysis such as regression, skewness, correlation and ANOVA test. Therefore, the researcher also employed the regression and correlation test to determine the association between the variables (opinions and impacts shared by principals as independent variables and the opinions and impacts shared by teachers as dependent variable). The Brown model was also adapted to address for levels of agreement (LoA) with their opinion and impact on instructional leadership practices in school principals of Trongsa District.  According to Brown (2010), the mean values from the scale was use to interpret the level of agreement as shown in Table 1.


Table 1 Interpretation of mean scores by Brown model
	Mean values 
	5-point Likert scales
	Level of agreement (LoA)

	1.00 – 1.50
1.51 – 2.50
2.51 – 3.50
3.51 – 4.50
4.51 – 5.00 
	Strongly Disagree
Disagree
Not sure
Agree
Strongly Agree
	Lowest
Low
Moderate
High
Highest



Table 2. Framing the school goals
	
               Items
	Principals
	Teachers

	
	N
	mean
	SD
	LoA
	N
	Mean
	SD
	LoA

	Develop a focused set of annual school-wide goals
	12
	4.75
	.45
	Highest
	88
	4.29
	.74
	High

	Frame the school's goals in terms of staff responsibilities for meeting them
	12
	4.67
	.49
	Highest
	88
	4.17
	.73
	High

	Use needs assessment or other formal and informal methods to secure staff input on goal development
	12
	4.08
	.79
	High
	88
	4.02
	.69
	High

	Use data on student performance when developing the school's academic goals  
	12
	4.08
	.99
	High
	29
	4.30
	.71
	High

	Develop goals that are easily understood and used by teachers in the school
	12
	4.33
	.49
	High
	29
	4.06
	.79
	High

	Overall mean                                                 
	
	4.40
	
	High 
	
	4.20
	
	High 




4.3.2 Communicate the school goals
The mean, standard deviation and level of agreement was employed to address the data distribution. The finding shows that the level of agreement from principals and teachers was high as shown in Table 3.

Table 3. Communicate the school goals
	
               Items
	Principals
	Teachers

	
	N
	mean
	SD
	LoA
	N
	Mean
	SD
	LoA

	Communicate the school's mission effectively to members of the school community
	12
	4.00
	.66
	High
	88
	4.00
	.77
	High

	Discuss the school's academic goals with teachers at faculty meetings
	12
	4.08
	.66
	High
	88
	4.26
	.60
	High

	Refer to the school's academic goals when making curricular decisions with teachers
	12
	4.00
	.60
	High
	88
	4.17
	.70
	High

	Ensure that the school's academic goals are reflected in highly visible displays in the school (posters or bulletin boards emphasizing academic progress)
	12
	4.00
	.90
	High
	29
	3.70
	1.12
	High

	 Refer to the school's goals or mission in forums with students (e.g., in assemblies or discussions) 
	12
	4.00
	.66
	High
	29
	4.00
	.86
	High

	Overall mean                                                 
	
	4.04
	
	High 
	
	4.02
	
	High 



[bookmark: _Toc172559571]4.3.3 Supervise & evaluate instruction
The mean, standard deviation and level of agreement was employed to address the data distribution. The finding shows that the level of agreement from principals and teachers was high as shown in Table 4.


Table 4.Supervise & evaluate instruction
	
               Items
	Principals
	Teachers

	
	N
	mean
	SD
	LoA
	N
	Mean
	SD
	LoA

	Ensure that the classroom priorities of teachers are consistent with the goals and direction of the school.
	12
	4.25
	.45
	High
	88
	4.13
	.74
	High

	Review student work products when evaluating classroom instruction.
	12
	4.00
	.66
	High
	88
	4.00
	.78
	High

	Conduct informal observations in classrooms on a regular basis ( may or may not involve written feedback or a formal conference)  
	12
	4.00
	.79
	High
	88
	3.82
	.88
	High

	Point out specific strengths in teacher's instructional practices in post-observation feedback (e.g., in conferences or written evaluations)
	12
	4.25
	.62
	High
	29
	4.02
	.83
	High

	Point out the specific improvement require in teacher instructional practices in post-observation feedback.
	12
	4.00
	.73
	High
	29
	4.02
	.82
	High

	Overall mean                                                 
	
	4.10
	
	High 
	
	4.00
	
	High 


[bookmark: _Toc172559572]
4.3.4. Coordinate the curriculum
The mean, standard deviation and level of agreement was employed to address the data distribution. The finding shows that the level of agreement from principals and teachers was high as shown in Table 5.

Table 5. Coordinate the curriculum
	
               Items
	Principals
	Teachers

	
	N
	mean
	SD
	LoA
	N
	Mean
	SD
	LoA

	 Make clear who is responsible for coordinating the curriculum across grade levels (the principal, vice principal, HoDs, subject teacher-leaders)
	12
	4.25
	.75
	High
	88
	4.23
	.67
	High

	Draw upon the results of school-wide testing when making curricular decisions  
	12
	3.6
	.90
	High
	88
	4.00
	.77
	High

	Monitor the classroom curriculum to see that it covers the school's curricular objectives  
	12
	3.7
	.65
	High
	88
	3.86
	.80
	High

	Assess the overlap between the school's curricular objectives and the school's achievement tests  
	12
	4.00
	.57
	High
	29
	3.80
	.83
	High

	Participate actively in the review of curricular materials
	12
	3.33
	1.15
	High
	29
	3.82
	.84
	High

	Overall mean                                                 
	
	3.77
	
	High 
	
	4.00
	
	High 



[bookmark: _Toc172559573]4.3.5 Monitor student progress
The mean, standard deviation and level of agreement was employed to address the data distribution. The finding shows that the level of agreement from principals and teachers was high as shown in Table 6.

Table 6. Monitor student progress
	
               Items
	Principals
	Teachers

	
	N
	mean
	SD
	LoA
	N
	Mean
	SD
	LoA

	 Meet individually with teachers to discuss student progress
	12
	4.00
	.51
	High
	88
	3.61
	.94
	High

	Discuss academic performance results with the faculty to identify curricular strengths and weaknesses  
	12
	4.08
	.51
	High
	88
	4.00
	.80
	High

	Use tests and other performance measure to assess progress toward school goals
	12
	4.00
	.46
	High
	88
	3.76
	.94
	High

	Inform teachers of the school's performance results in written form (e.g., in a memo or newsletter)
	12
	3.00
	.98
	moderate
	29
	3.52
	.97
	High

	Inform students of school's academic progress
	12
	4.00
	.66
	High
	29
	4.00
	.72
	High

	Overall mean                                                 
	
	3.81
	
	High 
	
	3.87
	
	High 



[bookmark: _Toc172559574]4.3.6 Protect instructional time
The mean, standard deviation and level of agreement was employed to address the data distribution. The finding shows that the level of agreement from principals and teachers was high as shown in Table 7.

Table 7. Protect instructional time
	
               Items
	Principals
	Teachers

	
	N
	mean
	SD
	LoA
	N
	Mean
	SD
	LoA

	 Limit interruptions of instructional time by public address announcements
	12
	3.42
	.99
	moderate
	88
	3.84
	1.01
	High

	Ensure that students are not called to the office during instructional time
	12
	3.00
	1.88
	moderate
	88
	3.89
	1.17
	High

	Ensure that tardy (late) and truant (absentee) students suffer specific consequences for missing instructional time
	12
	3.50
	1.31
	High
	88
	3.66
	.98
	High

	Encourage teachers to use instructional time for teaching and practicing new skills and concepts
	12
	4.76
	.65
	high
	29
	3.18
	.77
	moderate

	Limit the intrusion of extra- and co-curricular activities on instructional time
	12
	4.08
	.90
	High
	29
	4.01
	.86
	High

	Overall mean                                                 
	
	3.75
	
	High 
	
	3.72
	
	High 



[bookmark: _Toc172559575]4.3.7 Maintain high visibility
The mean, standard deviation and level of agreement was employed to address the data distribution. The finding shows that the level of agreement from principals and teachers was high as shown in Table 8.


Table 8.
Maintain high visibility
	
               Items
	Principals
	Teachers

	
	N
	mean
	SD
	LoA
	N
	Mean
	SD
	LoA

	 Take time to talk informally with students and teachers during recess and breaks  
	12
	3.58
	.79
	high
	88
	3.79
	.90
	High

	Visit classrooms to discuss school issues with teachers and students  
	12
	3.67
	.77
	high
	88
	3.30
	1.16
	moderate

	Attend/participate in extra- and co-curricular activities  
	12
	4.50
	.79
	High
	88
	4.21
	.89
	High

	Cover classes for teachers until a late or substitute teacher arrives  
	12
	3.42
	1.24
	Moderate
	29
	3.55
	1.07
	high

	Tutor Coach) students or provide direct instruction to classes
	12
	3.83
	.57
	High
	29
	3.80
	.87
	High

	Overall mean                                                 
	
	3.80
	
	High 
	
	3.73
	
	High 



[bookmark: _Toc172559576]4.3.8 Provide incentives for teachers
The mean, standard deviation and level of agreement was employed to address the data distribution. The finding shows that the level of agreement from principals was high and from teachers it was moderate as shown in Table 9.

Table 9. Provide incentives for teachers
	
               Items
	Principals
	Teachers

	
	N
	mean
	SD
	LoA
	N
	Mean
	SD
	LoA

	 Reinforce superior performance by teachers. (staff meetings, newsletters, and/or memos, assembly)
	12
	4.08
	.79
	high
	88
	3.76
	.87
	High

	Compliment teachers privately for their efforts or performance
	12
	3.75
	.75
	high
	88
	3.41
	1.16
	moderate

	Acknowledge teachers' exceptional performance by writing memos for their personnel files  
	12
	3.33
	1.15
	moderate
	88
	3.07
	1.19
	High

	Reward special efforts by teachers with opportunities for professional recognition
	12
	3.50
	1.08
	Moderate
	29
	3.31
	1.08
	moderate

	Create professional growth opportunities for teachers as a reward for special contributions to the school
	12
	3.75
	.05
	High
	29
	3.31
	1.07
	moderate

	Overall mean                                                 
	
	3.68
	
	High 
	
	3.37
	
	moderate 


 
[bookmark: _Toc172559577]4.3.9 Promote professional development
The mean, standard deviation and level of agreement was employed to address the data distribution. The finding shows that the level of agreement from principals and teachers was high as shown in Table 10.

Table 10. Promote professional development
	
               Items
	Principals
	Teachers

	
	N
	mean
	SD
	LoA
	N
	Mean
	SD
	LoA

	 Reinforce superior performance by teachers. (staff meetings, newsletters, and/or memos, assembly)
	12
	3.83
	.83
	high
	88
	3.85
	.80
	High

	Compliment teachers privately for their efforts or performance
	12
	4.17
	.71
	high
	88
	3.97
	.78
	high

	Acknowledge teachers' exceptional performance by writing memos for their personnel files  
	12
	3.67
	1.15
	high
	88
	4.07
	.86
	High

	Reward special efforts by teachers with opportunities for professional recognition
	12
	3.75
	.96
	high
	29
	3.82
	.90
	high

	Create professional growth opportunities for teachers as a reward for special contributions to the school
	12
	3.75
	1.05
	High
	29
	3.86
	.86
	high

	Overall mean                                                 
	
	3.83
	
	High 
	
	3.91
	
	high 



[bookmark: _Toc172559578]4.3.10 Provide incentives for learning
The mean, standard deviation and level of agreement was employed to address the data distribution. The finding shows that the level of agreement from principals and teachers was high as shown in Table 11

Table 11. Provide incentives for learning
	
               Items
	Principals
	Teachers

	
	N
	mean
	SD
	LoA
	N
	Mean
	SD
	LoA

	 Recognize students who do superior work with formal rewards such as an honor.(certificates, newsletter or magazine).
	12
	4.08
	.79
	high
	88
	3.90
	.96
	High

	Use assemblies to honor students for academic accomplishments or for behavior or citizenship.
	12
	4.17
	.83
	high
	88
	3.80
	.98
	high

	Recognize superior student achievement or improvement by seeing in the office the students with their work.
	12
	3.67
	.77
	high
	88
	3.56
	1.07
	High

	Contact parents to communicate improved or exemplary student performance or contributions.
	12
	3.67
	.65
	high
	29
	3.60
	.92
	high

	Support teachers actively in their recognition and/or reward of student contributions to and accomplishments in class
	12
	4.08
	1.08
	High
	29
	3.75
	1.01
	high

	Overall mean                                                 
	
	3.93
	
	High 
	
	3.72
	
	high 



To further validate the statistically significant finding of the central tendency (over all mean) between opinion shared by principals and teachers, a Pearson’s correlation was performed under a parametric test that measures the statistical relationship or association between two variables. Therefore, Pearson’s correlation coefficient were performed between opinions and impacts shared by principals as independent variables and the opinions and impacts shared by teachers as dependent variable. The data showed a strong degree of correlation (r = 0.931**) and shows the statistically significant relationship (p<0.001) as shown in Table 12. 







Table 12. Correlation coefficients showing the strong correlation (high degree) between the opinions and impacts shared by principals and the teachers
	


Pearson’s correlation 
	
	Principal’s mean
	Teacher’s mean

	
	Principal’s  mean
	Correlation 
Sig.(2-tailed)
N
	1.000

10
	.749**
0.013
10

	
	Teacher’s mean 
	Correlation 
Sig.(2-tailed)
N
	.7.49**
0.013
10
	1.000

10


** Correlation is significant at the 0.05 (2-tailed).

Similarly, qualitative data analysis supported the finding of quantitative data above. All the participants from principal expressed that there is good practice of instructional leadership by principal. In support of this, principal 2 stated: 

“Since implementing these practices, we've noticed a significant improvement in teaching quality and student performance. Teachers feel more supported and motivated, leading to higher job satisfaction and retention rates. Our students are more engaged and perform better academically, as evidenced by improved test scores and increased participation in class activities.”

Additionally, the principal 6 also expressed that:

“The data-driven approach has allowed us to make informed decisions and tailor our instructional strategies to meet the needs of our students. This has resulted in more targeted and effective teaching, leading to better student outcomes. Additionally, involving parents and students in the feedback process has strengthened the school community and fostered a sense of shared responsibility for student success.”

To validate the findings, the researcher also collected a qualitative data from the teachers who expressed that there is good practice of instructional leadership by principal. . In support of this, teacher 3 stated:

“These practices have made our teaching more dynamic and interactive. Students are more engaged and motivated to learn. The focus on innovation has also sparked a sense of excitement among teachers and students alike, leading to a more vibrant learning environment.”

Additionally, the teachers 8 also expressed that:

“Our principal uses a combination of student performance data, teacher evaluations, and feedback from students and parents. Regular assessments help track student progress, and teacher evaluations are conducted through classroom observations and performance reviews. Meetings with students and parents provide additional insights into teaching practices.”

Further, teacher 10 emphasized that: 

“The positive instructional climate has led to increased teacher collaboration and morale. We are more willing to take risks and try new methods, knowing we have the support of our principal and colleagues. This has resulted in better student outcomes and a more cohesive teaching community.”

4. Conclusion

The findings of this study revealed that there are good practices of instructional leadership at Trongsa from all the themes (M =4, SD=0.7) with the level of agreement High towards the statement. Similarly, the qualitative data analysis supported the finding of quantitative data above. All the participants expressed that schools have a data-driven approach to measure the effectiveness of instructional practices. This includes regular assessments, teacher evaluations, and feedback from students and parents. Meetings are held to gather insights and inform decision-making. The finding has been found significant in several research studies in different countries such as South Africa, Saudi Arabia, Indonesia, India, Malaysia and Taiwan. 

It was also revealed that principals and teachers expressed that the data-driven approach has led to more targeted and effective teaching, resulting in better student outcomes. Involving parents and students in the feedback process has strengthened the school community and fostered a sense of shared responsibility for student success. This has translated into higher engagement and improved academic performance. Concurrently, research finding in several studies had proved that instructional leadership practices has led to increased teacher collaboration and morale. Teachers are more willing to try new methods, resulting in better student outcomes and a more cohesive teaching community. Students are more engaged and perform better academically. However, securing funding and resources for professional development, ensuring excellence academic performance, life learning, ensuring consistent implementation of new strategies, effective use of data for clear communication, addressing teacher resistance to change, strong community engagement and meeting diverse student needs impeded the successful practices of instructional leadership in the schools. 

Nevertheless, this study is limited to a small sample in Trongsa, central Bhutan. The results of this study cannot be extrapolated to schools in other parts of the country. In addition, the number of principals’ students and teachers was also small. Although the has shown a positive impact of instructional leadership in schools at Trongsa district, it is not possible to attribute the impacts of practicing instructional leadership in others District, as many unobservable factors also contribute to better outcomes and learning in schools. Further, the survey questionnaire and the interview may not be sufficient to draw the conclusion. 
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