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ABSTRACT:
	In the educational scenario, teachers must build rapport with their students. Along with the various teaching skills, the teacher needs empathic understanding to create a positive learning environment in the classroom. To involve the students in the teaching-learning environment and motivate them to learn, the teachers' empathy plays a great role. However, empathy in an individual is closely associated with their gender. Studies have shown that both male and female teachers differ in empathy levels.  In this present study, an attempt has been made to study the need for this particular social emotion, i.e., empathy, in the teaching-learning culture and how gender affects practicing empathy in it. For this study exploratory research method has been employed. It has been found in the study that the empathy of the teachers has a significant influence on the overall growth of the students. 
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INTRODUCTION: 
“A high degree of empathy in a relationship is possibly the most potent factor in bringing about change and learning.”    - Carl Roger
Empathy is the emotional and mental ability of an individual to understand and connect with the feelings, responses, and opinions of others. Empathy is highly recommended today as a value to incorporate among students. However, we must also remember one thing: empathy is distinct from care, emotional intelligence, sympathy, etc. The origin of the word ‘empathy’ is traced back to the Greek word “Empatheia”, which means ‘to suffer with’. (Cunningham, 2009, p.681). Truax and Carkhuff (1965) defined empathy as ‘the skill with which the therapist can know and communicate the client’s inner being.” In his 2019 book The War for Kindness: Building Empathy in a Fractured World, Stanford psychologist Jamil Zaki describes empathy as a broad concept that can help expand kindness and bridge the growing divisions in our society. Here, empathy was taken as a word to describe the qualities of sharing, thinking about, and caring about other people’s feelings.  Before gaining importance in the field of education, empathy gained significance in the field of therapy. It was during the 90s that empathy gained importance in the field of education when White (1999) considered empathy and understanding of the students as one of the significant aspects that influence the teaching-learning process. 
	Empathy is the ability of an individual to put oneself in another’s shoes. When a teacher teaches with empathy, it unleashes more empathy.  Empathetic ways of teaching and learning are more reciprocal, where the students experience the feelings of the teacher and vice versa. Developing empathic qualities among students helps them to become better learners. They can perceive better and express emotions more accurately. It also enables greater pro-social behavior and develops positive peer and family relationships. In an empathetic learning environment, the student feels themselves as a part of the various activities, which enhances their understanding and retention. 
	In a study conducted by Stojikjkovic, Djigic, and Zlatkovic (2012), it was stated that empathy is a significant characteristic of successful teachers. It is through empathy that a teacher can easily communicate with his students. It is an important skill of teachers that helps them to deal with diverse situations in the classroom as well as outside the classroom. It encourages the students to learn about the opinions as well as the worldviews that are different from their own. They understand that everyone has a story to tell and something to teach. To inculcate empathy among students, a teacher can provide multi-disciplinary references and reading materials to understand the larger socio-economic and political situation. 
	On the other hand, ‘gender’ is a broad concept. It refers to the societal meaning assigned to males and females. Gender roles and behaviors vary across different societies, shaped by cultural norms and traditions. Teachers are considered gender-specific role models regardless of their behaviours and actions. Female teachers are found to be more effective in promoting the engagement of girls in their studies (Dee, 2006).  
In India, the National Education Policy (2020) emphasizes certain specific areas in the field of education. It gives importance to establishing an interrelationship between knowledge, skill, and creativity in education. Regarding ‘Knowledge Skills’, it emphasizes holistic and multidisciplinary education that aims at imparting foundational and specialized knowledge in diverse subjects. It has given importance to promoting a flexible curriculum which will enable the students to choose their subjects of choice according to their interests and aspirations. The field of ‘Cognitive Skills,’ emphasizes adopting innovative pedagogies by educators to enhance the critical thinking, problem-solving, and analytical thinking of the learners. NEP 2020 encourages teachers to develop a deeper understanding of the minds of the students instead of rote learning. For this, educators need to adopt interactive as well as inquiry-based methods of teaching. In ‘Meta-Cognitive Skills’, NEP 2020 believes that the teaching-learning environment should focus on developing self-awareness, self-regulation, and self-evaluation.  These meta-cognitive skills will enable the students to apply the knowledge in real-life situations and prioritize the process of learning. In ‘Creativity’, NEP 2020 gives importance to integrating art, culture, crafts, sports, etc, into the curriculum to bring aesthetic and holistic development of the learners. It aims to establish an environment in the field of education where students can be trained to think creatively and find solutions to various real-life problems. Their entrepreneurial and innovative skills should be properly developed by the education system. 
	In achieving these cognitive, meta-cognitive, and creative skills, NEP 2020 emphasizes creating efficient teachers. Teachers need to create a supportive learning environment in which the students feel free and comfortable to share their ideas, and views and explore their creativity. A teacher's empathy plays a significant role in developing students’ meta-cognitive skills. An empathetic teacher can enable the child to understand his capabilities and thus develop self-awareness and self-evaluation. It is the responsibility of the teachers to provide opportunities for the students to reflect upon their strengths and weaknesses. Modern education aims to meet the needs and interests of the students. However, these needs and interests should be met with empathy. To build strong relationships and communication with students, teachers need to develop trust, respect, and understanding among themselves.
SIGNIFICANCE OF THE STUDY:
	The study has significance both in educational practice as well as in the theoretical understanding. It will give an understanding of how empathy works in the teaching-learning environment and the role of gender in it. The study will highlight the areas, like how classroom learning and social development of the students are linked together. The study highlights how empathy influences classroom dynamics and enhances social development among students. Empathy works differently on different genders, thus its study will help in understanding social dynamics. Educators can benefit from the findings of the study to create a more inclusive and supportive teaching-learning culture.  It will also enhance social and emotional learning (SEL) in educational institutions. The study contributes to interdisciplinary research by integrating empathy, gender, and educational psychology. Top of Form
OBJECTIVES OF THE STUDY:
I. To examine the relationship between gender and empathy among educators.
II. To explore how gender influences the perception and exhibition of empathy in a teaching-learning environment. 
III. To provide insights for implementing gender-inclusive empathetic practices in education. 
RESEARCH GAP:
	This paper aims to address a research gap in the study of empathy in a teaching-learning environment and the role of gender in it. Previous studies have focused on the impact of empathy on both male and female students. There is a lack of comprehensive examination of how gender and empathy interact and intersect to shape the experiences and outcomes of students in the educational context. Through qualitative interviews and quantitative analysis of data collected from a diverse (male and female, rural and urban) sample of students and educators, this study aims to elucidate the role of gender in developing empathy in the teaching-learning culture within an educational environment. The findings of the study contribute to a comprehensive understanding of the intersection of gender and empathy in teaching-learning culture and deeper insight into the significance of empathy, and develop a more inclusive and effective teaching-learning environment.
METHODOLOGY:
The study focuses on the degree students of the CBCS Programme enrolled in the degree colleges of Kamrup (Metro), Guwahati, Assam.  For this study, 90 students from the 4th semester in the CBCS programme are selected. To fulfill the purpose of the study, a purposive sampling technique has been employed in this study. The target population comprises both male and female students aged between 19 to 22 years of age, representing diverse socioeconomic backgrounds and geographical locations, i.e. urban and rural.  
In this study, an exploratory research design has been employed. Both qualitative and quantitative data have been collected. Primary data have been collected with the help of observation, structured interview schedules, and personal interviews to get quantitative as well as qualitative insights into the experiences and perceptions of students and teachers regarding empathy in teaching and learning. 
Focus Group discussions with the teachers are conducted to get an in-depth insight into this area. A group of teachers, comprising five numbers of teachers is taken for the Focus Group Discussion. Moreover, case studies of students are also included in the study. To emphasize research ethics, we have hidden the original names of the students. Documentation of focus group discussions and case studies is done through tape recording, and the findings are strategically analyzed. 
In the case of the secondary data, earlier reviews are also taken into consideration for substantial findings. These are collected from research studies, books, journals, articles, etc. 
RESULT & DISCUSSION:
Empathy in the classroom,-
	Empathy enables the students to acquire social skills. With the increase in the cognitive development of a child, his ability to emphasize also increases. It helps them in their social interaction and reduces ego-centrism (Piaget). Empathy also promotes the moral development of students. Kohlberg (1969), in his theory stated that moral development and empathy are interrelated. Different moral educators like Thomas Lickona, William Bennett, Deborah Meier, John Deigh, etc., have also emphasized incorporating empathy in children’s lives.
	In educational settings, teachers must recognize the diverse socio-economic and cultural backgrounds of their students. Lu, Dane, and Gellman (2005) emphasize the importance of cultural sensitivity for teachers to effectively understand and address the varying needs of their students. The study asserts that empathy should be integral to the teaching process, enhancing both social skills and learning outcomes. Piaget (1950) concludes that increased social interactions foster empathy and reduce egocentrism, contributing to cognitive development. Furthermore, the relationship between empathy and moral development has been highlighted by Kohlberg (1969), underscoring the significance of these qualities in educational practice.
Empathetic Teachers and Their Gender:
A teacher should always try to build rapport with the students to create an empathetic environment in the classroom. To do so, the teacher can learn to call the student by his or her name. The teacher should also learn about the various hobbies, interests, and aspirations of the students. The teacher has to be enthusiastic about their profession and passionate about it. (Buskist & Saville, 2001). Zhou (2022) has stated in his study that a teacher with empathy can enhance students’ learning. Moreover, they can promote the students' engagement in classroom activities. Empathetic teachers can also develop self-regulated learners. In the teaching-learning process, communication is the most significant aspect. Effective communication on the part of the teacher is an effective skill to promote interaction between the teacher and student. An empathetic teacher can establish rapport with students with the help of effective communication skills. Researchers have found that, in comparison to male teachers, female teachers have more skill in communication. Moreover, they are also found to have higher listening skills than male teachers. (Yavuz, 2020). When the students feel that their problems and opinions are being heard by the teachers, they feel valued and accepted in the group. Apart from these, according to Diguilio (2000), in any situation an individual always wants to feel safe, to survive, to love and be loved, and thus become a part of it. This is also applicable in the case of the students. When they feel safe and accepted in a learning environment, it promotes their mental well-being as well as academic proficiency. In another study conducted by Ahmed, et al (2018), it was found that female teachers exhibit teamwork and love toward students and are more successful in establishing relationships with students than male teachers. Pidbutska, et al (2021) stated in their study that the empathy of teachers is influenced by several factors including gender. 
Analysis of the data: 
In this study, 71% of the students are female and 29% are male. All of them are found to be aware of the term empathy. Among them, 33% of students to rural areas, and the other 67% belong to urban areas.
	It is found in this study that 96.8% of the students feel that empathy is essential in the teaching-learning process. Again, the same percentage of students responded that their teachers give importance to their opinion regarding any matter related to the class or personal problem. All the respondents stated (100%) that their teachers listen to their problems with patience. 32.3% of them said that they feel confident when their teachers listen to their problems, the same percentage of students (32.3%) feel happy, and 29% of them feel satisfied while their teachers listen to their problems patiently. However, 2% of the students stated that they feel unaffected by this. In this study, the majority of the respondents stated that their teachers are not judgmental. To create a safe learning environment, teachers must have non-judgmental attitudes. It is necessary on the part of the teacher to understand the personal as well as social situations of the students to establish relations with the students. The majority (80.6%) of the students reveal that they can identify the empathic body language of their teachers like posture, voice tone, facial expressions, etc. They (90.3%) also agree that their teachers accept their perspectives on specific matters. 96.8% of the students in the study stated their teachers create a positive classroom environment through their empathic behavior. They also stated that their teachers show positive emotions like laughter, joy, kindness, etc. in the class. These students have a warm and friendly relationship with their teachers. According to them (96.8%), these qualities of the teachers motivate them to study. In another approach, when the students were asked about their feelings when their teachers treated them empathically, they stated the following responses: 45.2% of the students feel valued, 29% of students feel motivated, 12.9% of the students feel happy, and another 12.9% of the students feel confident. 
	Here, 93.5% of the students stated that their teachers are approachable. “Every student is made to feel that the teacher is approachable at any time and that the student will receive the same attention as anybody else in the class.” (Venkatesh, R., 2009).
	It is also found in this study that, all the students included in the study believe that the students should also have empathy towards their teachers. It is because, according to 32.3% of students, teachers are human too. 29% of the students think that teachers need students' support too. 19.4% of the students have empathy towards their teachers to make their teacher's contributions valued. 16.1% of students have empathy towards their teachers because they respect them and only 3.2% of students have empathy towards their teachers because the teachers have an overload of work. The majority of the students (93.5%) have stated that their relationship with their teachers helps them in their academic life. The majority of them (54.8%) mentioned that this relationship motivates them to study, 29% of them find academic solutions and 16.1% of them get help to prepare for their examination.
	In an interesting approach, it has been found in the study that half of the students, i.e. 51.6% believe that the gender of the teacher affects his or her empathic personality. Most students (71%) stated that female teachers have more empathic personalities than male teachers. The female respondents (100%) are found to be more inclined to the same-sex teachers in this study. They find it easy to share their personal and academic problems with female teachers instead of male teachers. 73% of the female respondents stated that they could not approach the male teachers because of their aggressiveness and strictness. However, in the case of the male respondents, only 66% of the students believe that male teachers are more empathetic and understanding. The established gender stereotyping of female teachers as caring, understanding, etc. has a significant influence on the perception of the students towards the teachers.
Teacher’s perception of empathy in teaching-learning: 
A group of female teachers stated that they took the time to listen to the students' problems, validated their feelings, and worked with them to create a cooperative classroom environment. They also try to develop personalized study plans that align with their learning style. They stated that it leads to developing students’ confidence as well as their academic abilities. It also worked for the overall well-being of the learners. They now believe that systematic support of the teachers with empathy can lead to students’ achievement as well as emotional well-being. 
Students’ perception of empathy in teaching-learning: 
Case Study No. 1: 
Arpan, a 3rd Semester student in the FYUGP Course, faced challenges in forming friendships and communicating with his teachers, leading to exclusion from school groups, which adversely affected his academic performance and mental health. He was assigned a male teacher as his mentor through the college Mentorship program. Initially hesitant to share his thoughts, Arpan gained confidence as his mentor listened attentively to his concerns. After a few sessions, he became involved in departmental activities, such as contributing to a wall magazine, which facilitated his interaction with peers. Over time, he improved his ability to engage with others, enhancing his understanding of different perspectives and feelings.
By establishing a nurturing atmosphere and involving him in joint departmental tasks, the teacher promoted Arpan's growth, increasing his confidence and interpersonal skills while improving his capacity to comprehend and empathize with others.
Case Study No. 2: 
Priyanka, a 5th-semester student in the CBCS program, has been experiencing panic attacks, for which she is receiving psychiatric care. This condition has led to irregular attendance at college, with only two peers being aware of her situation. When questioned by a female instructor about her absences, Priyanka felt compelled to open up about her struggles. The instructor responded with empathy, providing her with books and listening to her concerns, which significantly alleviated Priyanka's distress. Following this interaction, Priyanka gained confidence, reassured by the understanding of her teacher and the support of her classmates. Furthermore, the instructor took the initiative to educate the class on mental health, fostering an inclusive and supportive classroom environment. This situation illustrates the profound effect that compassionate support from educators can have on students facing mental health challenges, enhancing their sense of safety and awareness of such issues among their peers.
Case Study No.  3: 
This case study examines the influence of a male teacher's empathy on the stress management of a male student, referred to as Bibhash. Faced with significant academic and social pressures, Bibhash benefited from his male teacher's empathetic approach, which included individualized attention, active listening, and supportive feedback. The findings reveal a 40% reduction in Bibhash's stress levels and increased participation in classroom activities as a result of these interactions. This study underscores the importance of empathetic teaching methods in creating a supportive educational environment, demonstrating that male educators' empathy can greatly assist male students in managing stress and enhancing academic performance.
Case Study No. 4:
      This case study explores the impact of a teacher’s empathetic teaching approach on the metacognitive growth of a female student, with a focus on Jimoni (name changed), a 3rd-semester student who faces challenges with self-regulated learning. She notes that when the teacher provides custom feedback and emotional encouragement while assisting her in fostering self-reflection, it greatly improves her problem-solving and self-regulation abilities. In this context, the teacher’s empathetic method, which involved individualized feedback and emotional support, significantly boosted Jimoni’s metacognitive skills, especially in the areas of problem-solving and self-regulation.
CONCLUSION:
The empathy of a teacher plays a significant role in the preservation and maintenance of the students’ mental health of the students. They help in reducing the stress level of the students. Previous studies have revealed that an empathetic teacher can control the aggression of the learners and mitigate their violent behaviors. Apart from this, empathetic teachers can protect the psychological well-being of the learners. (Ikiz, 2009). Empathy plays a significant role in the teaching-learning process. Hence, this social emotion is necessary in the preparation of teachers. It enables the teachers to understand their students better and accordingly, they can meet their educational needs. Empathy enables the teachers to embrace each student with their unique ways of understanding and feeling. When a teacher teaches with empathy, it unleashes empathy (Flowers, 2014). It is a reciprocal process, where the teacher experiences the feelings of the students and students experience the feelings of the teacher. Regarding the gender of the teachers and their empathy, it has been found in the present study that female teachers are more empathetic, understanding, etc. in comparison to male teachers. Students feel safer and more secure with same-sex teachers, specifically in case of the female students. The gender stereotyping of teachers plays a significant role in the student’s perception of their teachers. Considering the positive impacts of teachers’ empathy on the student's overall growth and progress, an educator as well as the teacher-training process needs to focus on promoting empathy among the new generation of teachers as well as the whole teaching community. Teachers should be provided training and strategies to imbibe in them the ‘social emotion’, i.e. empathy.
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