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Abstract
This study examined the predictive contribution of students’ textbook possession and utilisation on achievement in Literature-in-English in senior secondary schools in Osun State. It determined the composite contribution of students’ textbook possession and utilisation to the prediction of achievement in Literature-in-English; and assessed the relationship that existed among the students’ textbook possession, utilisation, and achievement to Literature-in-English. 
The study adopted the descriptive survey research design. The population for the study comprised all senior secondary school students taking Literature-in-English in public schools. Multi-stage sampling procedure was employed. Seven hundred and fifty senior secondary school students II (SSII) were randomly selected. Two research instruments were adapted, namely: Questionnaire on Students’ Possession and Utilisation of Literature-in-English Texts (QSPULT) and Literature-in-English Achievement Test (LAT). Data collected were analysed using appropriate inferential statistics. 
The results showed that text utilisation (β=.142, t=4.369, p= .000) had significant and positive predictive contributions on achievement in Literature-in-English. Textbook possession (β =-.065, t=-2.221, p=.027) was significant but had a weak predictive contribution. Also, students’ textbook possession and utilisation had significant composite contribution on achievement (F=262.703, P<0.00).  Finally, there existed a positive and significant relationship among text utilisation (r=.360, p=.000) and achievement in Literature-in-English, while textbook possession showed a negative and significant relationship (r=-0.297, p=.000). The study concluded that text utilisation had strong and positive predictive contribution on achievement, while textbook possession had negative predictive contribution on achievement in Literature-in-English in senior secondary schools in Osun State.
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Introduction

Literature-in-English is one of the most engaging subjects in the secondary school curriculum. It is a course of study that combines poetry, prose, and drama. It is a work of art that reflects real life and, more importantly, focus on people and society's culture, values, and historical ideals. The subject thus serves as a creative depiction of life and a replication of man's experience in society. Language affects how readers perceive the world but more distinct in literature. The ability to read literary texts enhances students’ language skills and the proficiency in using the language artistically and more effectively. Studying Literature-in-English aids language learners in achieving artistic appropriation, language proficiency, conflict resolution, a strong liberal arts knowledge, and development of the desired traits. The truth is that a learner’s exposure to the entirety of literary ideals will lead to an integration of both the learners’ culture and the culture of the literary work. Such a learner will be fluent in language use and have access to a large vocabulary. Learners may be conversant with the English language nuances through literature, which also exposes them to different language usages. 
Literature-in-English is a prominent art subject which is covered in the education curricula of educational institutions at all levels. It is seen as one of the major requisites for applicants who seek admission to higher institutions to study courses such as English, Law, Theatre Arts, Mass Communication, Linguistics, Classics, among others while such learners must get credit (C) pass in Literature-in-English (Federal Republic of Nigeria, 2014). The subject equips students for literacy as well as critical thinking, creativity, and lifelong learning demands of the 21st century. It is a key art subject, which enables learners to reach their greatest potential in the art of effective and practical language use. 
Literature-in-English at the senior secondary levels increases critical thinking of learners. It is a way of passing down knowledge of philosophy and custom. It makes it easier to pick up the English language and develop a habit of reading. However, recent classroom observations and interactions with students have indicated that there is declining in learners’ enrolment in the subject (Fatimayin, 2022). The West African Examinations Council (WAEC)’s report from 2011 to 2015 for example, showed an upsurge in number of candidates registered for the subject while the period between 2017 and 2020 showed a waning in number of applicants registered for the subject. The students’ results in the examination have remained poor (WAEC, 2021).
The researcher's experience over the years in Literature-in-English classes have revealed that students rely on teachers' brief notes rather than recommended literary texts because they are not yet ready to read the literary texts. This confirms that the students may lack in-depth knowledge of the required literary works in their responses to questions when taking both internal and external examinations. Researchers further discovered that few learners rarely own the required literary works, and those who do, barely read them. The majority of students do not engage in classroom discussions, and they likely lack knowledge of the English language usage. In spite of the enormous budding gains of the subject, students’ achievement remained poor. Available evidence from the WAEC has shown that learners do not possess basic skills needed to pass the subject which are evidence to lack of understanding of ideas and attainment of purposes. This unfortunate performance showed a sliding development in the subject. 
The researcher also observed during the 2024 West African Examination Council marking exercise that the students' scripts showed they mostly relied on key points and brief notes, resulting in mere narration, because the candidates did not read or had a superficial understanding of the texts, since they had not studied the recommended texts in depth. The candidates' poor performance can be explained from their answers to questions that the students did not adequately prepare for the examinations by reading the required literary texts. As a result, many students were not interested in reading prescribed literature-in-English texts, making it challenging to successfully communicate in the English language, regarded as the language of teaching in Nigerian educational establishments. It is believed that reading literary texts would afford learners the opportunity to encounter the use of English in various real-life scenarios and favourably influence how the students expressed themselves.  As the instrument used to contrast, interpret, and understand a reading material, and most significantly language helped literature comprehension (Oripeloye, 2017). 
It has shown from the WAEC analysis of entries and students’ academic performance in Literature-in-English (2017-2019), that over 75% of the students were unsuccessful in the subject yearly and the few that passed hardly get credit pass. The candidates recorded less than 25% pass rate at Grades A1 to C6 between the years 2010 to 2020 in the subject which indicates that the performance is getting worse yearly. This indicates that their performance falls short of expectations (Omobowale & Adeyinka, 2017). The poor performance has posed a severe danger to the continuous presence of the subject in the national curriculum. Omobowale & Adeyinka (2017) stressed that the weakness of the students which seemed to have added to the candidates’ unsuccessful outcomes may include; misunderstanding of questions, disregard to the guidelines, illegible handwriting, mere narration, irrelevancy in students’ writing, inability to read the prescribed texts and inability to write good English. Despite WAEC’s consistent complaint in candidates’ performance in Literature-in-English, the results continue to show poor performance. 
Also, the WAEC Chief Examiner’s reports 2010 to 2020 indicated that the achievement of students is poor because of a variety of flaws in students’ writings, including; inability to appreciate texts, lack of understanding of rubrics, and ingenuity in answering questions and failure to respond to clearly expressed questions English. Others are repeating the same story, mere narration of the story, lack of reference to the texts in candidates’ scripts, poor hand-writing, inexplicit and unclear solutions, wrong questions interpretation, and poor thorough understanding of the prescribed texts. The Examiner’s reports established that most students mainly read abridged forms of the texts, teacher’s short notes and/or key points as a substitute to the recommended texts (WAEC, 2021).
In Nigeria, literature is taught and offered as Literature-in-English at the senior secondary level. Literature falls into two distinct categories: English literature and literature written in English. The term "Literature-in-English" denotes to any literature that has been produced in the English language. English literature consists of writings produced by the English. Because it refers to literature from all over the world which is communicated in English and the term "Literature-in-English" is more inclusive. Reading African and non-African literature; prose, drama, and poetry is a requirement for the senior secondary school as contained in Literature-in-English curriculum (Olaniyan, 2019). Literature-in-English class aims at providing learners with a robust and comprehensive humanistic education. This can be done by expanding students' cultural horizons by exposing the students to works that have a variety of points of view but have universal applications. 
However, the degree to which students own and utilise recommended textbooks either in and out of Literature-in-English means textbook possession and utilisation. Textbook possession refers to how many of the prescribed Literature-in-English texts learners actually own. This also refers to the degree to which students have recommended Literature-in-English textbooks. The degree in which learners own prescribed literary texts determine their achievement and attitude to the subject. Similarly, textbook utilisation which is how much learners utilise or read the recommended Literature-in-English texts. This implies how frequently or how deeply learners use and study the prescribed Literature-in-English texts. Studies on students’ textbook usage shows a high correlation between such usage and academic achievement. Although, the study was conducted using the English language but there is a significant connection between texts usage and learners' attainment in Literature-in-English (Adegbile, 2013).
It would be impossible to overstate the importance of owning and using required texts for Literature-in-English. It is a subject which required texts for senior secondary school students to read. Text ownership and usage have to do with how successfully students own and use literary works, particularly those that are suggested in Literature-in-English. While UK research has established a clear correlation between investing in literary texts and success of learners. The value of school texts as classroom materials is seldom ever contested (Watson, 2000). Because exam questions are based on prescribed literary texts, these texts are vital for Literature-in-English learning.
Ezeokoli and Igubor (2014) revealed that many learners lack the required Literature-in-English materials. Additionally, Olasele & Nwaigwe (2007) established that learners' levels of ownership of texts are inadequate. It implies that a pattern that seems to be persisting is learners not having the necessary materials for Literature-in-English. This is due, in part, to students' inability to afford the required texts, parents' financial hardship, and pupils who picked literature in order to take all the disciplines that were available for the Senior Secondary Certificate Examinations (SSCE). The ability to access texts is essential for learners to understand the literary work. Possession of the text is necessary for the reader to interact actively with it. The incapacity of students to understand what they read is also mentioned as a difficulty with Literature-in-English.
Text utilisation refers to how well students make use of the recommended literary texts either collectively or individually. Therefore, having and using literary texts may result in excellent Literature-in-English good performance. In spite of the importance placed on literary texts and the significant sums spent on their creation and acquisition, Haggarty & Pepin (2002) claimed that there are insufficient studies on textbook use in classrooms and instructor intervention. In a study, Saravi (2012) discovered a connection between textbook usage and secondary school learners’ academic progress and came to the conclusion that there is a considerable impact on learning. The proper use and possession of suggested books in a specific subject may perhaps increase learning in that subject, which could inspire students and enhance the meaning of their education.
 Haggarty & Pepin (2003) opined that learners that own and utilise suggested readings outperform their peers academically and in terms of motivation to learn, interest development, concentration, and depth of learning compared to learners who in class do not utilise texts and rely on them for homework and private reading. Odetokun (2008) claimed that books are typically released to address the curriculum, are useful tools for instructors and students, and have an effect on academic success. On the other hand, chief examiners' assessments support the idea that the language level utilised in required materials is frequently too advanced for most students to understand. As a result, learners find it challenging to transition from their routine English to the more figurative styles utilised in Literature-in-English, particularly poetry. According to Stranfords (2012) & Ogunyinka (2011), there is a connection between text ownership, use, and educational success. Stranfords (2012) & Ogunyinka (2011) also concurred that since teachers are unable to present all of the subjects at once, literary texts provide excellent reference materials. Olajimbiti (2005) asserted that having textbooks and using them increase students' achievement if enough time is given for them to work on them during and after class.
For learners to be capable of offering pertinent information about certain features of the texts, Ahmed & Asraf (2004) asserted that instructors must encourage learners to study texts and assign them tasks. Insufficient empirical research on the use of books in classes and instructors' interventions with them, notably in Literature-in-English, has been published in spite of the value assigned to them as well as the significant amounts of money invested in the manufacturing process and acquisition. Although, there have been several studies on other subjects, the possession and use of texts have not been directly linked to students' attitudes on Literature-in-English. Text possession and utilisation are significant to students’ performance but most of the learners do not possess the prescribed literary texts and those who possess fail to use them resulting in mere narration of stories in the recommended texts.
Statement of the Research Problem
The Chief Examiners' Reports (2011–2020) of the West Africa Examinations Council (WAEC) reveal a consistent decline in student performance in Literature-in-English. This may probably be due to students’ textbook possession, utilisation and other factors. Attempts have been made for a close examination of other factors such as school, teacher, home background, gender, informal school literary club among others by some studies but the students’ textbook possession and utilisation seem to be unabated. The poor performances have also been blamed on a variety of factors, including given materials' poor understanding, handwriting that is unreadable, failure to cite textual sources, absence of rich textual analysis, interpreting questions incorrectly, the writing of irrelevant material, substandard language, and a dearth of creativity across responses. Improper application of teaching methodologies, a dearth of teaching materials, large class sizes, the school environment, students' weak linguistic backgrounds, a poor reading culture that is encouraged by social media usage, a preference for a specific genre, a lack of funds to buy prescribed literary texts with students' dearth of passion have all been identified in previous studies such as Amokeodo 2012), Nsubuga (2013), Anang (2013), Fakeye (2015), and Tairu (2018) but the student factors seem to be unabated.
However, there has been no discernible progress in the learners' achievement in the subject. Due to the students’ poor performance, the intended objectives of teaching Literature-in-English in secondary schools seem to have been unattainable. But most research have only looked mainly at the connection between proficiency in English language and achievement in major subjects; they did not look into the connection that existed between text possession and utilisation in single research to anticipate learners' academic achievement in Literature-in-English as it is being investigated in this study. Numerous studies examining the relationship between student text possession and utilisation, academic achievement in Literature-in-English are yet to solve the problem; hence this study.
Purpose of the Study 
The study aimed to examine students’ textbook possession and utilisation as predictors of senior secondary school achievement in Literature-in-English in Osun State. The specific objectives of the study are to;
(a) examine the predictive contribution of students’ textbook possession and utilisation on achievement in Literature-in-English in senior secondary schools in Osun State; 
(b) determine the composite contribution of students’ textbook possession and utilisation to the prediction of achievement in Literature-in-English in senior secondary schools; and
(c) assess the relationship that exists among students’ textbook possession, utilisation, and achievement to the subject in senior secondary schools.
Research Questions
i. What is the predictive contribution of students’ textbook possession and text utilisation on achievement in Literature-in-English in senior secondary schools in Osun State?
ii. What is the composite contribution of students’ textbook possession and text utilisation to the prediction of achievement in Literature-in-English in senior secondary schools?


Hypotheses
i. There is no significant relationship that exists among the students’ textbook possession and text utilisation and achievement in Literature-in-English in senior secondary schools.
Methodology
The study adopted the descriptive survey research design. The population for the study comprised all senior secondary school students taking Literature-in-English in public schools in Osun State. Multi-stage sampling procedure was employed for the study. Seven hundred and fifty students who were taking Literature-in-English in public senior secondary school II (SSII) were randomly selected. Seventy-five schools were purposively selected. Two research instruments were adapted, namely: Questionnaire on Students’ Possession and Utilisation of Literature-in-English Texts (QSPULT) and Literature-in-English Achievement Test (LAT). Data collected were analysed using appropriate inferential statistics of multiple regression analysis and Pearson product moment correlation coefficient. 

Results
Research Question One: What is the predictive contribution of students’ Literature-in-English textbook possession and text utilisation on achievement in Literature-in-English in senior secondary schools in Osun State?
Answering the research question raised, inferential statistics of ANOVA derivative of the multiple linear regression was used to analyse the data received. The predictor variables are: students’ textbook possession and text utilisation while the criterion variable is achievement.  
	
Table 1: Analysis of Variance of Predictive Contribution of Students’ textbook possession and text utilisation on Achievement in Literature-in-English in Senior Secondary Schools in Osun State


	Model
	Sum of Squares                                 Df
	Df
	Mean Square
	F
	Sig.

	1
	Regression
	199863.370
	4
	49965.843
	105.189
	.000b

	
	Residual
	353881.078
	745
	475.008
	
	

	
	Total
	553744.448
	749
	
	
	

	
a. Dependent Variable: Achievement in Literature-in-English

	b. Predictors: (Constant), Textbook Possession and Text Utilisation.
R=.601a
R Square=.361
Adjusted R Square=.357
Std. Error of the Estimate=21.79468



Table 1 depicted the predictive contribution of students’ Literature-in-English Textbook Possession and Text Utilisation on achievement in Literature-in-English among senior secondary school students in Osun State. The multiple regression results yielded a coefficient of R= 0.601a. This indicated that an increase in the independent variable might lead to increase in the variation of dependent variable (achievement in Literature-in-English). The R Square = 0.361 revealed that 36.1% (Adj. R2=.357) of the variance in students' achievement in Literature-in-English can be explained by the combination of the two predictors (Textbook possession and Text utilisation). This showed that the remaining 63.9% of the variance was due to other factors not contained in the model. Thus, this is a reflection that the students’ textbook possession and text utilisation have a moderate predictive contribution on students’ achievement in Literature-in-English in Osun State. 
Furthermore, the ANOVA result showed the significance of the regression model and indicated that the students’ Textbook Possession and Text Utilisation have significant predictive contribution on students' achievement in Literature-in-English (f= 105.189, p= 0.00).  Therefore, in as much as the significant value is less than 0.05, the predictor is considered statistically significant.
	
Table 2: Coefficients of the Strength of Predictive Contribution of Students’ Textbook Possession and Text Utilisation on Achievement in Literature-in-English in Senior Secondary Schools

	             Model
	Unstandardized Coefficients
	Standardized Coefficients
	T
	Sig.

	
	B
	Std. Error
	Β
	
	

	
	
	
	
	
	
	

	
	Textbook Possession
	-.341
	.154
	-.065
	-2.218
	.027

	
	Text Utilisation
	.282
	 .065
	.142
	4.369
	.000

	
a. Dependent Variable: Achievement in Literature-in-English	


 	Table 2 result revealed that textbook possession when increased by a unit will lead to a decrease in the predictive contribution on achievement in Literature-in-English β= -.065, which is statistically significant at .0.05 significance level (t= -2.218, p=.027). Furthermore, text utilisation once amplified by an item will lead to an increase in the predictive contribution on achievement in Literature-in-English β= 0.142, is statistically significant at .0.05 significance level (t= 4.369, p=.000).  It showed from the findings that text utilisation has a substantial predictive contribution on achievement in Literature-in-English; however, textbook possession was also significant but has weak predictive contribution on achievement. 

Research Question Two: What is the composite contribution of students’ textbook possession and text utilisation to the prediction of achievement in Literature-in-English in senior secondary schools?
To answer the question raised, inferential statistics of ANOVA derivative of the multiple linear regression was adopted to analyse the data gathered. The predictor variables include: students’ Literature-in-English textbook possession and text utilisation while the criterion variable is achievement. 
	Table 3: Analysis of Variance of Composite Contribution of Students’ Text possession and Utilisation to the Prediction of Achievement in Literature-in-English in Senior Secondary Schools 

	Model
	Sum of Squares
	Df
	Mean Square
	F
	Sig.

	1
	Regression
	143930.007
	1
	143930.007
	262.703
	.000b

	
	Residual
	409814.441
	748
	547.880
	
	

	
	Total
	553744.448
	749
	
	
	

	a. Dependent Variable: Achievement

	b. Predictors: (Constant), Students’ textbook possession, text utilisation


 	R=.510a
R Square=.260
Adjusted R Square=.259
Std. Error of the Estimate=23.40684
Table 3 revealed composite contribution of students’ textbook ownership, text use to the prediction of attainment in Literature-in-English in post-basic secondary schools. The multiple regression result yielded a coefficient of R= .510a. This indicated that an increase in the independent variable (predictors) might lead to increase in the variation of the dependent variable (achievement in Literature-in-English). The R Square = 0.260 revealed that 26% (Adj. R2=.259) of the variance in learners' attainment in the subject could be explained by the combination of the predictors (Textbook Possession and Text Utilisation). 
Likewise, the ANOVA result revealed the significance of the regression model which indicated that the students’ textbook possession, text utilisation has composite significant contribution on achievement in Literature-in-English in upper schools (f= 262.703, p < 0.00). Therefore, since the significant value is less than 0.05, the predictor is considered statistically significant.

Hypothesis One: There is no significant relationship that exists among students’ textbook possession, text utilisation and achievement in Literature-in-English in senior secondary schools. 
	To assess the significant connection among (textbook possession, text utilisation) and achievement in Literature-in-English in the senior secondary schools, inferential statistics of Pearson product moment correlation coefficient was used to obtain the (bivariate) associations that existed among the predictors and criterion variable (achievement Literature-in-English). 

Table 4:  Correlation Matrix Showing the Relationship Among the Students’ textbook possession, text utilisation and Achievement in Literature-in-English in the Senior Secondary Schools

	
	
	Textbook possession
	Text utilisation
	
	Achievement

	
	
	
	
	
	
	

	Textbook possession
	R
	
	1
	
	
	

	
	Sig. (2-tailed)
	
	
	
	
	

	
	N
	
	750
	
	
	

	Text utilisation 
	R
	
	.018
	1
	
	

	
	Sig. (2-tailed)
	
	.619
	
	
	

	
	N
	
	750
	750
	
	

	Achievement
	R
	
	-.297**
	.360**
	
	1

	
	Sig. (2-tailed)
	
	.000
	.000
	
	

	
	N
	
	750
	750
	
	750

	**. Correlation is significant at the 0.05 level (2-tailed).



Table 4 result that showed the relationship that existed among students’ text possession, utilisation and achievement in Literature-in-English in post-basic secondary schools. The result indicated that there existed a significant and positive relationship between text utilisation and achievement (r = .360, p = .000). In contrast, there existed a significant and negative relationship between textbook possession and achievement in Literature-in-English (r = -0.297, p = .000).  Therefore, the hypothesis which stated that there is no significant relationship that existed among the students’ text ownership, utilisation and success in Literature-in-English was rejected. This finding implied that the students’ text utilisation was considered to enhance their achievement, but textbook possession was not.
Based on this, it can be inferred from the findings that there existed a positive and significant relationship between text utilisation and attainment, and positively contributed to students’ attainment in Literature-in-English, while textbook possession showed a negative relationship.
Discussion of Findings
The result showed that text utilisation is significant to the predictive contribution of achievement in Literature-in-English while textbook possession is also significant but has weak predictive contribution on achievement in Literature-in-English. The implication of the finding is that providing textbooks without interactive engagement is unlikely to significantly influence academic performance in the subject. The probable cause of this finding might be that students utilise other literature resources other than literary texts outside the classroom, relying more on in-class discussions, abridged version of the texts and teacher-led activities to grasp literary concepts.  The finding corroborates Ugwu (2021) who found that learners' inability to purchase and read the recommended literary texts are impediment to students’ achievement in the subject. The finding also supports Saravi (2012) who studied the connection between textbooks utilisation as well as educational success of 100 Iranian upper secondary school students, revealed that the use of textbook has a robust impact on students’ studies. Adegbile (2013) found the utilisation of prescribed literature textbooks as having relevant correlation with learners’ performance in Literature-in-English. 
Also, the result showed that the composite contribution of students’ text possession and utilisation significantly and positively predict achievement in Literature-in-English in senior secondary schools. The implication of the finding is that the predictors are strong determinants of achievement in the subject. The probable cause of this finding might be that students’ text possession and text utilisation directly influence their engagement with and understanding of the subject. The finding is in line with Idialu (2014) who found that text utilisation is a good predictor of performance in Literature-in-English. The composite contribution of the predictors is also significant. Additionally, the finding validates the discovery of Falola (2018) who found that teachers’ gender, text utilisation and experience has significant predictive contribution on students’ performance in English language, whereas text utilisation has the strongest predictor, explaining 90% of the variance in achievement.
Furthermore, the result showed that there existed a positive and significant relationship among text utilisation and achievement while textbook possession showed a negative relationship. This finding implied that the predictors enhanced students' achievement in Literature-in-English. Also, students who actively engage with their textbook perform better.  Conversely, students who own textbooks often relied on classroom teaching, discussions, and digital resources, but possession alone did not guarantee higher achievement. 
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