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INTERNAL EFFICIENCY OF THE AGREED CATHOLIC PRIMARY SCHOOLS OF GOMA

ABSTRACT

Throughout this study, we have sought to answer the general question: Are the Catholic primary schools in Goma effective?

Analysis of the data shows that the Input/Output ratio is 1.46 above 1 and the efficiency coefficient is . 68 gold. 68% below 100 plus a non-monetary cost surplus of . 46. The observed efficiency coefficient and the Input/Output ratio show that the education system is weak in these schools where each student enrolled has only a 68% chance of being certified without repeating and a 32% chance of repeating or dropping out. In conclusion, we find that Catholic primary schools are ineffective.

Keywords: Effectiveness: Efficiency is understood as the ability to bring the maximum number of pupils to the highest possible level, it is also understood as the ability of the school to raise the educational performance of each pupil to the maximum, taking into account his social origin and the social level of the other children attending that school. This efficiency is relative to other schools; it measures, in a way, at a distance from the best schools

I. INTRODUCTION
The Democratic Republic of Congo, in its constitution of January 26, 2006, enshrined free basic education to ensure universal access to all Congolese children of school age. 

According to Article 43 of this constitution, primary education is compulsory and free in public institutions. Based on this constitutional provision, the new law on the organization and functioning of education also emphasizes the need for free primary education. This provision was well received by the Congolese population, which was already exhausted by the responsibility for the schooling of children during the difficult times the country is going through.

It should be emphasized that this situation of free education is thus one of the factors of access to education for children and young people, one of the elements likely to ensure equality of opportunity, one of the components of the right to education. It is therefore a driving force for progress and constitutes, for the country, a social and political issue.

However, it is not enough to note that constitutional and legal provisions make free primary education a principle drawn from international and regional legal instruments; we must also question its effectiveness.

For De Ketele (1989), school effectiveness is a matter of aim and would be the relationship between outputs (observed effects) and inputs such as numbers, declared objectives, etc. Internal effectiveness focuses on specifically pedagogical or academic criteria. He adds that internal effectiveness focuses on the results obtained internally in an educational system or through an ongoing training program. In this sense, it uses the functioning of the educational system and refers to student achievements expressed in terms of academic results (acquired knowledge) or measures of student flows (promotion, repeat and dropout rates).

Jomtien World Declaration on Education in 1990 and the Dakar Framework of 2000. Expanding education is not enough in itself for education to contribute to the development of individuals and society. The focus must be on strengthening children's cognitive abilities by improving the quality of their education ( Masandi , 2016).

Thelot (1993) believes that any reflection on the evaluation of the educational system starts from one or more elements linked to the result, operation, cost, and allows the development of indicators of effectiveness, performance and efficiency.

The measurement of effectiveness is carried out by relating one of the results of the educational institution - for example, a measure of academic skills or a success rate - to the operating methods of the institution captured either globally, for example in diachronic comparisons at a given level of study such as sixth grade, or in a specific way.

In the latter case, it is a question of measuring the effectiveness of educational systems, whether specific (arrangement of school timetables, supervised study, etc.), that of organizational levels (establishment, class), or that of certain agents of the institution (teachers, heads of establishment, etc.).

Merle (1998) in turn believes that research on the effectiveness of teaching aims to understand the effectiveness of the education system but is not limited to this type of result. The effectiveness of teaching does not only depend on the effects of factors relating to the educational institution but also on extra-curricular factors such as the situation of the labor market, the methods of managing professional careers, the hierarchies of income and qualifications of parents, the level of symbolic investments made by families, etc.

In short, a set of variables capable of explaining the temporally and socially varied mobilization of students, families and social groups in matters of education and, ultimately, the results actually achieved by the educational institution.

These extra-curricular or external factors of effectiveness, as opposed to internal factors, refer to educational structures and the agents of the institution. They will only be presented partially, but the distinction cannot be neglected. It is usually reflected, in quantitative analyses, by the search for differences between "gross" effects and "net" effects in measuring the effectiveness of a school system.

The effectiveness of teaching also depends on more global structural variables such as the organization of teaching which affects the rate of graduates by level of studies (essential indicator of results of the educational institution) in this logic, the study of the effectiveness of a school requires a detailed analysis of the environment in which it operates. This analysis should cover several aspects (economic, social, demographic, etc.), to this, we must also add what happens in the classroom, that is to say the teaching-learning process, the interactions between teacher and students.

The conceptual framework developed by Carron and Ta Ngoc Chau draws attention to two categories of factors that influence the teaching-learning process.

The first category concerns infrastructure, students and the teacher, in short, inputs. The second category relates to the interactions between the teacher and other actors involved in the functioning of a school.

Other structural factors of effectiveness must also be mentioned. We are thinking specifically of "exposure to learning" particularly highlighted in nursery and primary schools ( Suchaut , 1996) as well as in secondary schools ( Grisay , 1993, 1997).
It should be noted that this exposure to learning does not only refer to the duration but also to the degree of commitment of the student in the task (for example, Bressoux , 1994)

In the Democratic Republic of Congo, according to the Ministry of Primary, Secondary and Vocational Education (MEPSP, 2005), at the end of primary school, children must be able to write, read, calculate, understand and express themselves in Congolese and French. Therefore, the trilogy of reading, writing, calculating has long been stated as fundamental in what should be learned in primary school. And teaching will be effective and of high quality when these objectives are achieved for students who complete this level of education.

The effectiveness of a school, according to Kamba (2011), is assessed through its ability to lead the greatest number of learners enrolled in the beginning years of study to the end of the study cycle without too much waste. In this perspective, the performance of the school is assessed through the extent of school dropout, such that it tends to be high when dropout is low. On the other hand, the performance of a school is low when most learners in a cohort fail to complete their study cycle and those who complete cause too many repeaters. In other words, performance will be maximum when the maximum number of students in a cohort completes a school cycle without causing too much additional expenditure.

It is from this perspective that Mokonzi et al (2019) examined the impact of classes and schools on the mathematics performance of 4th grade primary school students in two cities in the Democratic Republic of Congo using multilevel analysis. It reveals that 71%, 16% and 13% of the total variance is located at the student, class and school levels respectively. The study further shows that beyond the effect of individual characteristics, class characteristics explain 2.9% (class level) and 3.4% (school level) of the total variance. However, only class means at the pre-test and class size are significantly associated with student performance. The study finally shows that while school characteristics explain 1.5% of the total variance located at the school level, the principal's experience is the only significant predictor of student performance .
It is also necessary to add the impact of the context, the climate in which the school operates, the interactions between the actors or partners of education in favor of the performance of the student. It is in this logic that Kamba (2014) conducted a study on the characteristics of effective primary schools in the city of Kisangani
His point of view emphasizes the great responsibility of the school in the 
academic success or failure of its pupils to the extent that there exists within the school a set of manipulable (malleable) operating conditions likely to improve its effectiveness. The pursuit of the quest for effectiveness requires a better understanding of the factors that make schools effective and the solutions that allow them to embark on this path of effectiveness.

This research is being conducted to verify the impact of these various factors and others on the effectiveness of Congolese schools, particularly at the primary level. It is accessible at the primary level in the Catholic state-approved schools of Goma.

Throughout this study, we want to know:

· What is the quantitative performance of the Catholic primary schools in Goma?
· Are the material, financial and human resources allocated to the Catholic primary schools in Goma sufficient to enable them to be effective?

In this study we have put forward the following hypotheses:

· The calculated efficiency indicators would be less satisfactory, that is, below the standard, which implies that the quality of teaching would be poor.
· The resources devoted to teaching in the above-mentioned primary schools would be insufficient to enable the schools mentioned to be effective.

II. METHODOLOGY

This study addresses aspects related to the methodological approach. It will present the population, the study sample, the data collection and processing techniques.

II.1. Population and study sample

A population, according to Paul N'da (2015), is a collection of individuals (human or not), that is, a set of elementary units (a person, a group, a city, a country) that share specific common characteristics through a set of criteria. The criteria may concern, for example, the range of age, sex, education, income, etc.

Masandi (2016) understands by population, "the finite or infinite set of individuals, objects, institutions, etc. to which the research is addressed and which possesses the characteristics that one wishes to measure." The population is therefore made up of all the units to which the results of the survey will apply.

Note that, based on certain common traits in their possession, individuals constitute a particular category and form what is called the study population. Furthermore, the study population is clearly defined by the following elements: its nature, its characteristics, its location and the period or date considered by the study. From the point of view of methodology, this term does not only concern human beings, but any object or event concerned by a study.
In this investigation, our population consists of schoolchildren from all Catholic registered primary schools in Goma. These schoolchildren are grouped into 42 schools that attended them during the period from 2015 to 2021.

In relation to the question of the sample of our research, we worked with all the students of the Catholic state-funded schools of Goma who attended the primary cycle during our plan period, that is to say since the 2015-2016 school year and who finished the cycle during the 2020-2021 school year.

II.2. Data collection and processing technique

In this study we have referred to the documentary technique for collecting data and the Labrousse and Perrot technique for data processing and some indicators of the resources devoted in the system.

According to R. Mucchielli (1972) this technique consists of using, reading and analyzing the written documentation that appeared on a problem or related problems. Documentation is a research technique consisting of gathering in a methodical and timely manner a certain number of documents necessary for scientific work to be carried out in a given field of knowledge ( Bogoy , 1994)

For this research, the number of students attending Catholic primary schools was taken from the archives of the coordination of Catholic schools in the school statistics department. For missing data, we used the end-of-year reports of the schools concerned by the missing data.

These reports contained information on activities carried out throughout the year and the performance of students at the end of the year, i.e., students who registered at the beginning of the year and those who finished the year, including how many had passed and how many had failed. This data allowed us to reconstruct the history of the cohort and its evolution.

Collects data on enrollees, graduates, repeaters and even dropouts by year of study for several years

For data processing we used the Labrousse and Perrot technique for the analysis of educational performance but also for the calculation of some indicators of human resources devoted to teaching.

The procedure to follow in this method is as follows

1. Collection of data on those enrolled, those promoted, those repeating and even those dropping out by year of study for several years;


2. Calculation of the various relevant rates and their averages;

· promotion rate in 1st year (pi), 2nd year (P2),...
· repeat rate in 1st year (ri), 2nd year (r2),...
· dropout rate 1st year (ai), 2nd year (a 2 ),...

3. Application of average rates to a cohort of 1000 students (considered registered) entering the first year of study in a cycle to follow their path through the system.

Thus, the calculated rates allow us to find the total number of years /places invested for each year of study (T), the total number of years/places devoted to repeating (R), the number of promotions (P) and dropouts (A) at the level of each year of study. These calculations are carried out according to the formulas below:

a. calculation of the total number of years/places invested (T):
· in first year
· in second year
· in third year
· etc.
b. calculation of promotion rates
· in first year P1 = T1 x p1
· in second year P2=T2 x P2
· in third year P3 T3 X p3
· etc.
c. calculation of the number of years/places devoted to repeating a year
· in first year: R1 = T1 - 1
· in second year: R2 = T2 - Pl
· in third year: R3 = T3 - P2
· etc.
d. calculation of the number of years/places devoted to dropouts
· in first year: A 1 = I – P 1
· in second year: A 2 = P 1 P 2
· in third year: A 3 P 2 - P 3
· etc.
From these elements, we can represent the evolution of the cohort through the different years of study in the following way:

This graph can therefore be detailed as follows: 

Graph 1. Application of average rates to a cohort of 1000 students
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4. Calculation of the coefficient of efficiency (CE)

This is the ratio between the maximum number of years/places and the number of years/ places invested. This coefficient is an indicator of the profitability of the system. It is the inverse of the input/output ratio. Its formula is as follows:
	THIS
Legend
CE coefficient of efficiency
S: the outgoing ones
d : The duration of the cycle
T: Total number of years invested
5. Calculation of the cost increase coefficient.

This is the inverse of the efficiency coefficient. It corresponds to the input/output ratio, that is, the coefficient by which the theoretical cost of training a student in a given cycle must be multiplied to obtain the actual cost of training. It is obtained using the formula below:
CAC =  
6. Establishment of a summary table of indicators.
In addition to analyzing the effectiveness of the education system, we also considered calculating some indicators of material and human resources devoted to education. Depending on the availability of data, we calculated the following indicators:
 The indicators selected are as follows:
· Premises occupancy rate (TOL)
· Bench occupancy rate (TOB)
· Girls' Restroom Occupancy Rate (TOTF)
· Boys' Restroom Occupancy Rate (TOTG)
· Teachers' Restroom Occupancy Rate (TOTP)
· Teacher Qualification Rate (TQE)
· Supervision rate (SR)
· Teacher/Administrative Staff Ratio (REA)
· Teacher/Worker Ratio (TWR)
· Student/administrative staff ratio (R.EL.PA)
· [bookmark: _Toc132705697]Student/worker ratio (R.EL.O)

III. ANALYSIS OF QUANTITATIVE PERFORMANCE ACCORDING TO THE LABROUSSE AND PERROT METHOD AND CALCULATION OF RESOURCE INDICATORS

This method allows us to assess the extent of the education system through the calculation of the efficiency coefficient and the input/output ratio in order to determine the chance that a child has of finishing studies in this system.
This method proposes the steps presented previously in the methodology section. Thus:
[bookmark: _Toc128309634]Table 1: Number of primary school students in Catholic state-run schools in Goma from 2015 to 2021
	School year .
	Class
	1
	2
	3
	4
	5
	6

	2015-2016
	I
	6774
	6179
	6177
	5605
	5044
	3890

	
	P
	5019
	4985
	4659
	4223
	3750
	3689

	
	R
	1034
	994
	1305
	994
	988
	128

	
	HAS
	721
	200
	213
	388
	306
	73

	2016-2017
	I
	6675
	6048
	5922
	5191
	5024
	3921

	
	P
	5079
	4953
	4585
	4266
	4034
	3705

	
	R
	837
	801
	959
	739
	903
	64

	
	HAS
	759
	294
	378
	186
	87
	152

	2017-2018
	I
	6112
	5473
	5623
	5107
	4888
	3903

	
	P
	4588
	4596
	4515
	4192
	3904
	3723

	
	R
	630
	622
	829
	718
	741
	81

	
	HAS
	894
	255
	279
	197
	243
	99

	2018-2019
	I
	6360
	5731
	5531
	5284
	4824
	4168

	
	P
	4759
	4571
	4299
	4232
	3674
	3797

	
	R
	676
	687
	881
	805
	873
	96

	
	HAS
	925
	473
	351
	247
	277
	275

	2019-2020
	I
	8337
	6609
	6597
	5813
	5630
	4105

	
	P
	6253
	5073
	4668
	4257
	3890
	3780

	
	R
	1509
	1253
	1695
	1435
	1510
	212

	
	HAS
	575
	283
	234
	121
	230
	113

	2020-2021
	I
	7442
	7006
	6816
	6198
	5732
	4266

	
	P
	5673
	5380
	5015
	4623
	4093
	3886

	
	R
	1231
	1252
	1465
	1281
	1280
	46

	
	HAS
	538
	374
	336
	294
	359
	334



Source: The coordination's school statistics archives and the schools' end-of-year school reports. From the above school statistics, we calculated the following relevant rates:

[bookmark: _Toc128309635]Table 2: Different relevant rates

	School year .
	Class
	1
	2
	3
	4
	5
	6

	2015-2016
	I
	100
	100
	100
	100
	100
	100

	
	P
	74
	81
	75
	75
	74
	95

	
	R
	15
	16
	21
	18
	20
	3

	
	HAS
	11
	3
	3
	7
	6
	2

	2016-2017
	I
	100
	100
	100
	100
	100
	100

	
	P
	76
	82
	77
	82
	80
	94

	
	R
	13
	13
	16
	14
	18
	2

	
	HAS
	11
	5
	6
	4
	2
	4

	2017-2018
	I
	100
	100
	100
	100
	100
	100

	
	P
	75
	84
	80
	82
	80
	95

	
	R
	10
	11
	15
	14
	15
	2

	
	HAS
	15
	5
	5
	4
	5
	3

	2018-2019
	I
	100
	100
	100
	100
	100
	100

	
	P
	75
	80
	78
	80
	76
	91

	
	R
	11
	12
	16
	15
	18
	2

	
	HAS
	15
	8
	6
	5
	6
	7

	2019-2020
	I
	100
	100
	100
	100
	100
	100

	
	P
	75
	77
	71
	73
	69
	92

	
	R
	18
	19
	26
	25
	27
	5

	
	HAS
	7
	4
	4
	2
	4
	3

	2020-2021
	I
	100
	100
	100
	100
	100
	100

	
	P
	76
	77
	74
	75
	71
	91

	
	R
	17
	18
	21
	21
	22
	1

	
	HAS
	7
	5
	5
	5
	6
	8



From these different relevant rates we calculated their averages.
[bookmark: _Toc128309636]Table 3: Average Rates

	
	Years of study

	Average rates
	1
	2
	3
	4
	5
	6

	
	
	100
	100
	100
	100
	100
	100

	
	ṗ
	75
	80
	76
	78
	75
	93

	
	ṝ
	14
	15
	19
	18
	20
	3

	
	has
	11
	5
	5
	4
	5
	4



1. Application of average rates to a cohort of 1000 students (considered as registered) entering the first year of study in a cycle to continue their progress through the system.
a) Calculation of the total number of years invested (T)
=1163
	P1 = T 1 Xp 1 = 1163x75=873
	=1027
	P2= T 2 XP 2 = 1027 x .80 = 822
	= 1015
	P3= T 3 x P 3 = 1015 x .76 = 771
	= 904
	P4 = T4 x P4 = 940 x .78 = 733
	= 916
	P5 = T5 x P5 = 916 x .75 = 687
	= 708
	P6 = T6 x P6 = 708 x 093 = 658
b). For years/places dedicated to repeating
R 1 = T 1 – I = 1163 – 1000 = 163
R 2 = T 2 – P 1 = 1027 – 873 = 154
R 3 = T 3 – P 2 = 1015 – 822 = 193
R 4 = T 4 – P 3 = 940 – 771 = 169
R 5 = T 5 – P 4 = 916 -733 = 183
R 6 = T 6 – P 5 = 708 – 687 = 21
c). For abandonments
           A 1 = (1000) – I – P 1 = 1000 – 873 = 127
A 2 = P 1 – P 2 = 873 – 822 = 51
A 3 = P 2 – P 3 = 822 – 771 = 51
A 4 = P 3 – P 4 = 771 – 733 = 38
           A 5 = P 4 – P 5 = 733 – 687 = 46
          A 6 = P 5 – P 6 = 687 – 658 = 29
d). Presentation of the evolution of the cohort through the different years of study.

Graph 2: Evolution of the cohort through the different years of study
1st​ 	2nd 3rd​​ 	4th​ 	5th​ 	6th​ 	Outgoing

In detail, the graph looks like this:
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2. Analysis of system efficiency
To do this we calculated the efficiency coefficient using the formula:
            
        
         
This coefficient is less than 100%, i.e. the system is not efficient.
3. Calculation of the cost increase coefficient (CAC) or the input/output ratio (IOR)
This coefficient is the inverse of the efficiency coefficient.
              
4. Establishment of a summary table of indicators






[bookmark: _Toc128309637]                     Table 4: Summary table of indicators

Classes 						Years / Places
									1:1163
									2:1027
									3:1015
									4:940
									5:916
									6:708
Total years/Places invested               					5769
Graduates/certified	  						658
Years of places required by graduates/certificates 	                       3948 (658 x 6)
Input/output ratio 		                       				1.46
Efficiency coefficient 						68.43
Excess cost in non-monetary terms 	                         		1.46 – 1= 0.46
Years/students 							8.77 (5769/658)
Years/Excess Places 	                             				1821 (5769 – 3948)

This table shows that the total number of years/places occupied by students for this cohort of 1000 students is 5769, including 1163 for the first year, 1027 for the second year, 1015 for the third year, 940 for the fourth year, 916 for the fifth year and 708 for the sixth year.

Of these 1000 students supposedly enrolled in the first year, 658 were certified. The number of years/students, amounting to 8.77 instead of 6 places planned, in accordance with the duration of study in the primary cycle; which leads to the Input/Output ratio of 1.46 greater than 1 and the efficiency coefficient of 0.68 or 0.68% less than 100 as well as a cost excess in non-monetary terms of 0.46.

All these indicators of school system efficiency are not good when it comes to the Catholic state-funded primary schools in the city of Goma. The observed efficiency coefficient and the Input/Output ratio show that the education system is weak in these schools, where each enrolled student has only a 68% chance of being certified without repeating a year and a 32% chance of repeating or dropping out.

So, in light of this result, we see that the extent of school dropout is significant within these schools.

[bookmark: _Toc132705698]In order to shed more light on this system, we have also calculated some indicators of the resources devoted to the system.

In addition to calculating the efficiency coefficient and the input/output ratio, we also completed our analyses by calculating indicators of the resources devoted to the system . Material, financial and human resources are now a real factor in the efficiency of schools and not a simple adjustment variable. It is therefore unhealthy to evaluate the efficiency of schools without assessing the material and human resources allocated to teaching. On this, this section assesses, first, the material resources, then, the human resources that schools employ for their efficiency.

Thus, the various data below allowed us to calculate the indicators of material and human resources devoted to teaching.

According to available data, the material and human situation within the Catholic primary schools of Goma is as follows:
 
· Class number: 642
· Number of students: 36418
· Number of female students: 17,880
· Number of male students: 18,538
· Number of teachers: 655
· Number of qualified teachers: 655
· Number of administrative staff: 67
· Number of benches: 11450
· Number of toilets for girls: 449
· Number of toilets for boys: 374
· Number of staff toilets: 83
· Number of workers: 15

From this information, we have calculated some indicators of material, heritage and human resources devoted to education.

[bookmark: _Toc128309638]Table 5: Material resource indicators

	Indicators
	Value

	TOL = 36418/642
	= 57

	TOB = 36418/11450
	= 3

	TOTF = 17880/449
	= 40

	TOTG = 18538/374
	= 50

	TOTP = 737/85
	= 9



In view of the table above, we note that on average each class is attended by 57 pupils in Catholic-approved primary schools, which is a normal situation compared to the standards for maximum class sizes, i.e. 55 in primary schools.
A desk is occupied by 3 students; regarding the toilets, 50 boys use one toilet against 40 girls while 9 teachers use one toilet.

Regarding toilets and benches, the situation in schools is normal because it meets the standard in terms of the number of students per toilet, i.e. 50 for boys and 40 for girls.

[bookmark: _Toc128309639]Table 6: Indicators of human resources devoted to teaching
	Indicator
	Value

	TE = 36418/655
	= 56

	TQE = 655/655
	= 1

	REA = 655/67
	= 10

	RELA = 36418/67
	= 544

	REO = 655/15
	= 44

	RELO = 36418/15
	= 2423



In view of the above data, devoted to the human resources allocated to teaching, we find that 56 students are supervised by a teacher instead of 55 maximum, all teachers are qualified, the ratio between teachers and workers as well as administrative staff is 44 and 10, i.e. 44 teachers benefit from the services of a worker and 10 teachers from the services of an administrative staff. This alarming situation is linked to the measures taken by the authorities against taking charge of administrative and worker staff in the public treasury.

Comparing this situation with the students, we find that a worker must provide service to 2,428 students and an administrator 544 students, which constitutes a deficit in terms of management and service in favor of the students.

IV. DISCUSSION OF RESULTS

The quantitative objectives of educational systems are not limited to increasing the number of children enrolled in school. They also involve ensuring that students reach the end of the cycle (that they do not drop out) and in the shortest possible time (with as few repeats as possible). Indeed, the educational programs of each cycle are developed in such a way as to transmit a coherent set of knowledge and skills. An early interruption of a school cycle thus risks reducing , 
or even canceling out, the value of the first years of learning completed.

Analyzing the flow of students during a cycle and assessing internal efficiency involves comparing the number of students who enter the first year of the cycle with the number of students who reach the final year within the normally allotted time (without repeating a year). The smaller the difference, the more continuous or efficient the flow is considered.

Mid-cycle dropouts and repeating a year penalize internal efficiency, in that they increase the number of student-years consumed by the system to produce the number of leavers at each level. Repeating a year implies funding two years of schooling instead of just one, without any proven impact on the student's level of achievement.

This also sends the wrong signal to parents and exposes the student to an increased risk of dropping out before the end of the cycle, given the direct and opportunity costs associated with schooling. Dropping out and repeating a year therefore leads, from the perspective of 
the learning objective, to a waste of public and private resources .

Following the analyses carried out on the effectiveness of the Catholic primary schools in Goma, the following main results were identified:

· The extent of school dropout is high in these schools, this is reflected by the surplus input/output ratio of (1.46) and a deficit efficiency coefficient of (.68);
· However, apart from the occupancy rate of premises which is slightly higher than the norm, i.e. 57 students take place instead of 55 maximum, curiously the other indicators of resources devoted to teaching are normal.
· Human resources are alarming apart from the teacher qualification rate which is 100%
· In view of this result, we see that our initial hypothesis is invalidated, given that the operating indicators are not only less satisfactory but also not optimal.
· The issue of school effectiveness, understood as its ability to achieve satisfactory performance and provide quality teaching that improves learners' knowledge acquisition, has always been a concern for educational partners. The various studies undertaken on the effectiveness of educational establishments recognize that the resources, funding, organizational and pedagogical practices developed within educational establishments are decisive in relation to the results they produce.
· 	The first wave of research on school effectiveness tested the characteristics and practices of teachers as well as pedagogical models. The publications of Platt (1970), Dussault, Leclerc, Brunelle and Turcotte (1973), Postic (1977, 1981), Crahay and Lafontaine (1986), Postic and De Ketele (1988), Duret (1998) and Dumay (2009) are part of this wave. These studies had a fairly strong disciplinary anchor, in psychology (and pedagogy), and essentially used experimental or quasi-experimental methods to identify the effects of teaching practices or classroom organization.
· Basically, these studies aimed to compare the effect of various ways of teaching or "making learners learn" on student learning, and to show their causal nature. Bressoux (2006) notes that no reliable and consistent results emerged from these studies, mainly due to defective or absent theoretical and empirical bases.
· The second wave of this research coincides with the publication of the Coleman Report (1966), which constitutes the cornerstone of research on school effectiveness. Indeed, the study undertaken by Coleman et al. constitutes one of the first attempts to illustrate the influence of schools on student achievement. This study was concerned with examining the lack of learning opportunities for individuals because of their race, skin color, religion, or national origin in public educational institutions at all levels in the United States. The assumption underlying the political commissioning of the research was that the inequalities in results produced specifically by schools were conditioned by the gaps in resources and funding between schools.
· Dumay and Dupriez (2004) point out , Coleman's findings did not support the hypothesis. He concluded that the main determinants of differences in academic performance are students' family characteristics, particularly ethnic and social backgrounds, and that the composition and segregation of school populations within schools is the main source of inequalities in results at the school level.

In this sense, Coleman dissociates the individual and collective impact of student characteristics on performance differences between schools. And he considers that at each of these two levels of analysis, this variable has a significant effect. Coleman's conclusions sparked a wave of protests and studies that sought to show that schools do indeed make differences. This research, which took the opposite view of the Coleman report, was carried out in industrialized countries and concluded that "schools really do make differences" or even "schools can make differences." These various studies attempted to "open the black box" and focus on the teaching processes actually at work rather than focusing on schools' resources.

In developing countries, the IEA studies carried out in Zimbabwe (1973), Kenya (1973) and Uganda (1976) as well as those of Carron and Ta- Ngok Châu (1981), Heyneman (1986), and Holmes et al (1989) have shown that the explanatory weight of school variables is important than in other countries and largely exceeds that of family variables. Indeed, in these developing countries, school factors such as equipment, material resources, availability of textbooks, quantity of homework, time devoted to learning, teacher qualifications, etc., have more impact on academic performance than the socio-economic status of the student.

These studies have had the merit of drawing attention to the existence of differences between developed and developing countries regarding the factors that determine student performance. Crahay (2003) identifies three fundamental reasons for this state of affairs:
· The diversity of material resources, but also of teacher training, is undeniably greater between schools in developing countries than between those in developed countries;
· The economic situation in developing countries leads almost all families to expect significant benefits from academic success. In such a context, young children are particularly aware of the importance of academic challenges, and motivation is self-evident.
· Social stratification is significantly less in countries in the southern hemisphere than in those in the northern hemisphere.
· In the countries of the South, the cultural resources of families are uniformly scarce and the cohabitation of educated individuals and other illiterates under the same roof is regular.
· Given the specific characteristics of developing countries, it seems appropriate to ask whether it is relevant to use criteria adapted to Western societies to characterize the school or family situations of students in African, Asian, and Latin American countries. Everything suggests that it is dangerous to extrapolate the trends of certain research studies obtained in industrialized countries to developing countries.

In the Democratic Republic of Congo, there is no long tradition of empirical studies on the relationship between the school effect and students' academic performance. However, we note the study by Kamba (2011) conducted in primary schools in the city of Kisangani. The author highlighted the (gross) effect that the school has on the academic performance of sixth-grade students in primary schools in the city of Kisangani in French and mathematics tests. However, the author did not examine the variables that seem to have an effect on students' academic success: macrosociological variables such as political, organizational, and socioeconomic factors and microsociological variables such as family, individual, cultural, and school factors, specifically contextual variables , managerial practices, and teaching practices.

In the same vein, Mokonzi et al (2019) in their study examined the impact of classes and schools on the mathematics performance of 4th grade primary school students in two cities of the Democratic Republic of Congo Kisangani and Bunia using multi-level analysis.

This study highlights the fact that, even if an education system is in crisis and the characteristics of the teacher (professional experience, continuing education and the learning opportunities he offers to the class) do not have an impact on learning, the characteristics of the class (including its size and the intellectual level of the group) influence student performance. It also reveals that the head teacher's experience in school management influences student performance.

However, the study calls into question the effectiveness of in-service training 
for teachers and school principals, as well as the widespread belief in the Democratic Republic of Congo that schools run by the Church (public schools with agreements) and private schools are more effective than schools run directly by the state (public schools without agreements).

In more detail, as the analyses carried out revealed , 15.8% and 13.4% of the total variance in
mathematics performance of Grade 4 pupils in Kisangani and Buniase are at the class and school levels respectively. These results differ from those of Thuku and Hungi (2013), according to which 5.1% and
 
33.8% of the variance in mathematics achievement of Kenyan Grade 6 pupils are at the class and school levels. However, they are similar to the results of the study by Kiwanuka and colleagues (2015), according to which 31.2% of the differences in performance of Grade 1 pupils in Ugandan schools are at the class (14.2%) and school (17.0%) levels.

The constant made by Mokonzi et al (2019) in this aforementioned study, joins the conclusions of the study by Masandi (2017b) where the author concluded that, overall, the education system is not effective within private primary schools of kindu . The operating indicators show a worrying extent of school dropout. The children enrolled there do not have the best chance of completing the cycle and obtaining a certificate.

He then pointed out that there are several reasons for this inefficiency: in addition to the material, patrimonial and financial resources that still do not correspond to the needs of schools, there is also the deficit in terms of planning and educational policy.

From the analysis of the above-mentioned studies in relation to the results found in our research, we arrive at the same conclusion as that of Masandi , conclusion according to which the Catholic primary schools of the city of Goma are ineffective despite the favorable prejudice which spreads in public opinion in favor of these schools.

Conclusion

At the end of this study on the internal efficiency of Goma's registered Catholic primary schools, it appears that the results obtained confirm our initial hypotheses. Indeed, the analysis of quantitative performance shows an input/output ratio of 1.46 and an efficiency coefficient of 0.68, reflecting that only 68% of enrolled students have a chance of completing their studies without repeating a year, while 32% are exposed to the risk of repeating or dropping out. This performance remains below the standard and reflects a weakness of the education system in question. Furthermore, the material and human conditions reveal several imbalances: classes accommodate an average of 57 students, exceeding the standard of 55, and three students share a desk. While the number of toilets generally meets the standards, the teacher/student ratio reaches 1/56, above the set limit. Added to this is a clear shortage of administrative and manual staff, with a single manual worker serving more than 2,400 students and an administrative staff member serving around 544 students, which creates a deficit in management and support services for schools.
These results demonstrate that the internal efficiency of the schools studied remains limited, not only due to insufficient resources, but also other factors related to school management, teaching practices, and sometimes disproportionate expectations of students. Thus, it appears essential to implement corrective measures. On the one hand, school administrators should prioritize educational practices that promote student retention and success, rather than selective mechanisms that encourage dropout. On the other hand, the State should strengthen the monitoring of grade promotion criteria in order to reduce unjustified repetition, which fuels the dropout phenomenon.
Ultimately, improving the internal efficiency of Goma's Catholic primary schools requires a better allocation of material and human resources, but also a reform of pedagogical and administrative practices likely to guarantee each pupil a better chance of success.
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