


MANAGERIAL STRATEGIES FOR COMBATING CORRUPTION IN PUBLIC SECONDARY SCHOOL ADMINISTRATION IN ANAMBRA STATE, NIGERIA







Abstract
This study investigated managerial strategies for combating corruption in school administration in public secondary schools in Anambra State, Nigeria. Three specific purposes, three research questions and three hypotheses guided the study. Descriptive research design was adopted for the study. The population of the study comprised all the 266 principals in 266 public secondary schools in Anambra State. The sample size of the study was all the 266 principals in public secondary schools in Anambra State; hence census technique was utilized. Structured rating scale “Strategies for Combating Corruption in School Administration Rating Scale (MSCCSARS)” was used for data collection. The instrument was validated by three experts in faculty of education, two from Educational Management and Policy and one lecturer from Measurement and Evaluation Unit of Department of Educational Foundations, Nnamdi Azikiwe University, Awka. Internal consistency co-efficient of 0.864, 0.814, and 0.919 were obtained using Cronbach Alpha statistical method. The researchers administered copies of the instrument to the respondents with the help of six research assistants, out of the 266 copies of the instruments administered, 260 copies (97.74%) were retrieved duly completed, and used for data analysis. The mean score rated at 2.50 and standard deviation was used to answer the research questions while t-test was used to test the hypotheses at 0.05 level of significance. Findings of the study revealed secondary school principals in Anambra State apply transparency promoting tools and accountability promoting tools strategies as well as integrate values on education in the school curriculum for combating corruption in public secondary schools in Anambra State, Nigeria. Therefore, the study concluded that combating corruption in school administration requires multi-pronged approaches that include transparent financial management, ethical leadership, community involvement and use of technology. Based on the findings, the study recommended among others that the state government should develop and enforce policies that mandate transparency in school administration and establish framework for accountability. 
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INTRODUCTION
Education is a transformation of individual’s ways of life that brings about sustainable progress of human potential, abilities, intelligence, attitude and skills for national and economic development. It is a powerful instrument for encouraging learning and the development of skills and information that lead to self-sufficiency and higher living standard (Joseph, 2022). According to Okechukwu et al. (2024), education is a fundamental right that empowers individuals with the knowledge and skills required to succeed in life. It gives opportunities for creative thinking by allowing individual to handle things around them and the way they see them in the society and their environment, and also propel individuals to contribute positively to the growth and development of the society. Education as a formal organization is structured according to individuals and nation’s needs in the entire globe. Nigeria Educational System is structured into pre-basic education, basic education, senior secondary education and tertiary education system. Secondary education system in Nigeria is known as intermediate level of education between primary and tertiary education. It propels individual to pinnacle of formal education in Nigeria; aimed at providing the knowledge of the environment and to infuse the spirit of tolerance, love and amiable relationship with others, and also to prepare students for higher learning.
According to the National Policy on Education (FRN, 2013), secondary education is viewed as the education children receive after primary education and before the tertiary stage. The broad goals of secondary education according to FRN shall be to: prepare the individual for useful living within the society and for higher education. The policy outlines objectives of secondary education to include the provision of opportunities for further education, irrespective of sex, social status, religious or ethnic background and advance diversified curriculum to meet the differences in talents, opportunities and prospects. Secondary education should be a nurturing process of building up the youths for better tomorrow. Sulaiman and Umejiaku (2023) argued that secondary education is critical to the education of a child, being the bridge between primary and tertiary education. It is even more critical to the development of the child as it is given to the child at his or her formative period that is between ages of 12-18 years. Beside, Ige (2013) opined that a major factor that necessitates the acquisition of secondary school education in Nigeria is that education being provided at the primary level is proving to be insufficient for a child to acquire permanent literacy, communicative and numeracy skills expected from him/her at the end of the training. These objectives and concepts of secondary school education in Nigeria informed the need to adopt innovative managerial strategies for combating corruption in school administration.
Corruption is the abuse of power or authority for personal gain, typically involving dishonest or unethical behaviour by individuals in positions of trust. Corruption in the administration of public secondary schools in Nigeria is a pervasive issue that has significantly hampered the quality of education in the country. It ranges from mismanagement of funds to examination malpractices. According to Oguejiofor (2020), corruption is a major issue challenging the development of education in Nigeria. The sting of corruption is hard on the Nigerian society and it is adversely affecting the educational system, especially at the secondary school level.  Nwankwo and Nweke (2016) saw corruption as    a systematic use of public office for personal gain; thereby significantly impacting negatively on access to education, equity and quality.  One of the major aspects of corruption in public secondary schools is embezzlement of school funds. Public schools often receive funds from the government, donors and sometime from parents to facilitate school operations, purchase of learning materials, as well as improve infrastructure; however, these funds are frequently misappropriated by school administrators. For instance, principals and other top-level administrators sometimes divert money intended for infrastructure development or teachers training programmes and benefits into their personal accounts leaving students in dilapidated classrooms and teachers unsatisfied. According to Transparency International (2019) corruption in the education sector, particularly in public schools, reduces the quality of education, perpetuates inequality, and teachers goal mobility. This has given way to favouralism and nepotism. 
Favouratism and nepotism are forms of corruption in secondary schools administration. Positions such teaching jobs, promotion to principals, or even non-teaching staff appointments are often influenced by personal connections than merit. This practice not only demoralizes qualified and hardworking staff but also degrades the quality of education provided for children; since the most competent individuals are not always placed in roles that match their qualifications. According to U4 (2019), school principals and teachers are selected based on political connections rather than qualifications; which lowers the standard of teaching and learning. Another widespread form of corruption in public secondary school is bribery during admissions and examinations. In some cases, parents pay bribes to secure admissions for their children in prestigious public secondary schools. Similarly, some school administrators collude with examination officials to manipulate examination outcomes in favour of students whose parents can afford to pay for it. The result is that students who may not be academically competent graduate with top grades, undermining the credibility of public education system. United Nations Educational Scientific and Cultural Organization (UNESCO, 2017) pointed out that corruption in education, particularly in admissions and examinations creates an unfair advantage for wealthier families, perpetuates inequality, and erodes stakeholders’ trust in the education system. In order to reduce corruption in the education system especially in public secondary schools demands that adequate managerial strategies are adopted by the school administrators in Anambra State. 
Management in its broad sense is about setting directions, goals and objectives; how they will be achieved using available resources (people, time, materials). Sammit and Bonniu 2017) defined management as a systematic arrangement and organization of resources to maximize productivity. It is the process of collaborating with others to achieve group goals and objectives (Joseph, 2022). Management in the field of education is therefore defined as the process of assisting human personality development through educational institutions. Thus, the primary responsibility of an educational institution’s manager is to get the work done in order to meet up with the pre-planned objectives. Idoko (2015) on the other hand, defined management in education as the process of establishing, developing and executing the goals, policies, plans, and procedures required to achieve educational objectives. Management in education in the 21st Century is a concerted practice aimed at introducing novelty into a given context and it seeks to significantly enhance students’ readiness through participation and interactivity. The aim of management in education is to improve educational outcomes. Management facilitates information management, aids in the development of innovative capabilities during the creativity process, and foster workers collaboration and acts as a conduct of new idea (Obasi, 2019). Management strategy is the process of evaluating, planning and implementing plans for the realization of school goals. The evaluation process is concerned with both the internal and external environments. Leadership is required during the implementation phase to build the appropriate organizational structure, develop management culture control strategic processes, and steer the organization towards attaining specified goals (Sammut & Bonniu, 2017). Management strategy denotes a specific management skill that entails specific activity in influencing and directing the work of teachers and other employees within the school environment in other to achieve the most successful organizational and educational work results. These skills determine school’s failure or success. Asiya (2015) highlighted seven measures/strategies for combating corruption in Nigeria schools as follows emphasis on moral, education for good character development, stricter penalty for offenders, establish unit to check corruption in schools, constant monitoring of schools by regulating bodies, and regular auditing of account. U4 Anti-Corruption Resource Centre (2019) further outlined the following as strategies for combating corruption in schools: transparency-promoting tools and strategies, accountability-promoting tools and strategies, and integrating values, ethics, and anti-corruption education in the school curriculum. This study adopted the strategies as outlined by U4 Anti-Corruption Resource Centre.
Transparency promoting strategies are mechanisms and approaches designed to enhance openness, accountability and integrity within the systems or organizations. They are used to prevent, detect, and combat corruption or unethical practices by making processes visible and accessible to stakeholders. One of the essential tools and strategies for combating corruption in secondary schools is digitalization of administrative processes. Implementing automated systems for managing school finances, admissions, and teacher attendance reduces the opportunity for manual manipulation. Online platforms for school budget tracking can publicly be accessible, allowing stakeholders, including parents and community members, to monitor expenditures. For example, e-procurement systems ensure transparent tendering processes and eliminate corruption linked to school contracts (Oduro et al., 2018). According to Ezeokeke (2021), setting up anonymous whistleblowing channels within schools allows students, parents, and staff to report corruption without fear of reprisal. These mechanisms should be backed by legal framework that protects whistle blowers from victimizations civic education and awareness is vital for promoting integrity. By teaching students the importance of transparency and accountability, schools can instill anti-corruption values in young people. Initiatives like integrity clubs in schools also offer students practical engagement in fighting corruption (Ugwoke & Ihedioha, 2020). Transparency brings about accountability in school for effective administration. Accountability promoting strategies are methods and techniques designed to help individuals, teams or organizations stay responsible for their actions, decisions, and goals. Accountability in the school system is important because it helps to curb down corruption in the system by allowing individuals to feel responsible for their actions which eventually push them to perform their tasks well and efficiently. School that values accountability may also foster greater commitment and increased employees’ happiness. This is because feeling responsible for one’s actions and work create a greater feeling of control and autonomy. Individual staff in the school organization who feels that they control their own impact may be more likely to make that impact a positive one in order to protect their integrity and what has been given to them to handle. According to Ogumode and Paul (2021), a major cause of corruption in schools is the lack of oversight in financial management. Fostering accountability within teaching staff through regular ethnical training can also help to curb down corruption in the school system (Ajayi & Adegboyega, 2019).
Integrating values on education mean incorporating lessons about moral principles, ethnical behaviour, and the prevention of corrupt practices into educational systems or organizational training. This involves teaching individuals the importance of honestly, fairness, responsibility, and integrity while also raising awareness about corruption, its negative impacts, and ways to prevent it. The goal is to build a culture of ethical decision-making and strengthen societal values, encouraging individuals to act in ways that are consistent with the public good and reject corrupt behaviours. According to Kirya (2019), values are core beliefs that guide behaviour. They provide a moral compass for individuals and humanities. Ethnics’ education teaches individuals to think critically about moral dilemmas and make decisions based on reasoned ethical principles (UNESCO, 2017). It helps to promote social justice, human rights and democratic participation; while, anti-corruption education addresses the need to fight corruption by teaching about the causes, consequences and measures needed to prevent it. This type of education strengthens the understanding of governance, transparency, and accountability which are vital to reducing corruption (Transparency International, 2019). This should be inculcated in secondary school curriculum. These three strategies are essential for combating corruption in Nigeria Secondary Schools (Olayemi & Adepoju, 2023). It is against the foregoing background that the researchers conceived the idea to investigate managerial strategies for combating corruption in school administration in public secondary schools in Anambra State considering school locations (Urban and Rural Schools).as moderating variables. Urban schools in Nigeria are educational institutions located in densely populated city areas, characterized by better infrastructure, diverse student populations, and access to resources such as technology and qualified teachers. These schools, however, often face challenges like overcrowded classrooms and disparities in educational quality (Fadokun, 2020; Musa, 2021). Urban schools in Nigeria are typically better resourced than their rural counterparts, benefitting from greater access to qualified teachers, infrastructure, and technology, yet they often face challenges like overcrowding and inadequate government funding (Ajayi, 2022; Okeke, 2021). Rural schools on the other  hand are educational institutions located in remote, underdeveloped areas, often characterized by inadequate infrastructure, limited access to resources, and a shortage of qualified teachers, which negatively impacts the quality of education provided (Abdulrasheed et al., 2021). These schools face significant challenges including poor funding, low enrollment rates, and socio-economic barriers that hinder both student and teacher performance (Olayemi & Adepoju, 2023).

Statement of the Problem
Corruption in public secondary schools in Anambra State, Nigeria, has become a pervasive issue that undermines the quality of education and hinders the effective management of school resources. This form of corruption manifests in various ways, including the mismanagement of funds, embezzlement, nepotism in staff recruitment, examination malpractices, and bribery for favourable school admissions. The ripple effect of these unethical practices is felt by students, teachers, and the broader community, as educational outcomes are compromised, and trust in the system is eroded. Despite several government interventions aimed at promoting accountability and transparency, corruption continues to thrive in the educational sector in the state. The lack of strong management strategies within the school system has contributed to the persistence of this issue. The absence of effective managerial strategies for combating corruption threatens the long-term development of Anambra State’s education sector. There is a pressing need to identify and implement managerial approaches that can address corruption at both institutional and individual levels. This study sought to investigate the managerial strategies currently employed in public secondary schools and to propose more effective methods for preventing corruption, improving transparency, and fostering accountability within the educational system.

Purpose of the Study 
The purpose of the study was to investigate managerial strategies for combating corruption in school administration in public secondary schools in Anambra State, Nigeria. In specific terms, the study sought to:
1. ascertain the extent principals apply transparency promoting tools strategy for combating corruption in public secondary schools in Anambra State, Nigeria ;
2. determine the extent principals apply accountability promoting tools strategy for combating corruption in public secondary schools in Anambra State, Nigeria; and
3. find out the extent principals integrate values on education in the school curriculum for combating corruption in public secondary schools in Anambra State, Nigeria.
Research Questions
The following research questions guided the study:
1. To what extent do principals apply transparency promoting tools strategy for combating corruption in public secondary schools in Anambra State, Nigeria?
2. To what extent do principals apply accountability promoting tools strategy for combating corruption in public secondary schools in Anambra State, Nigeria?
3.    To what extent do principals integrate values on education in the school curriculum for combating corruption in public secondary schools in Anambra State, Nigeria?
Hypotheses 
The following null hypotheses were formulated and tested at 0.05 level of significance.
1. There is no significant difference between in the mean scores of principals in the rural and urban school on the extent to which principals apply transparency promoting tools strategy for combating corruption in public secondary schools in Anambra State, Nigeria.
2. There is no significant difference in the mean scores of principals in the rural and urban on the extent to which principals apply accountability promoting tools strategy for combating corruption in public secondary schools in Anambra State, Nigeria.
3. There is no significant difference in the mean scores of principals in the rural and urban on the extent to which principals integrate values on education in the school curriculum for combating corruption in public secondary schools in Anambra State, Nigeria.

Literature Review
Determinants of Corruption in Public Secondary Schools
Corruption in public secondary schools in Nigeria is a widespread issue, often driven by various factors. One primary determinant is inadequate funding, leading school administrators to divert or misuse limited resources for essential facilities and teacher welfare creates opportunities for embezzlement, bribery and other forms of corruption (Transparency International, 2020). According to Ogunode and Shofoyeke (2021), insufficient funding from government has led to a lack of essential materials and poor infrastructure in public secondary schools, encouraging administrators to mismanage or embezzle the limited available funds. Akiniyi et al. (2021) identified weak governance as one of the causes of corruption in public schools. The Nigerian government has set up number of agencies to supervise and monitor academic activities in schools. For instance, there is “quality assurance agency” under each of the Federal and State Ministry of Education. This agency is assigned the duty of ensuring and sustaining high academic and moral quality in the primary and secondary schools. Discipline and incorruptibility are expected to be ensured by the agencies. Unfortunately, most of the agencies are not efficient; they have been enmeshed in corrupt practices (Okeke, 2021). Weak enforcement of anti-corruption policies within the education sector allows corrupt officials to act with impunity. When those engaging in corrupt activities are rarely held accountable, it emboldens others to do the same (Kanibin, 2019). Poor remuneration of teachers salary in Nigeria schools have given room for corruption in our public secondary schools in Nigeria, especially with the recent cost of both consumable and non-consumable items in the country. Some teachers in Nigeria schools board vehicles from their homes to their schools with the little salary they earn and left with nothing before the end of the following month. These groups of teachers may be pushed to engage in other illegal activities that can sustain them to the end of the month as they expect the little salaries from the government. Some also abandon their official duties for their private businesses, which is also another form of corruption. Ajayi  (2022) many teachers are poorly paid, creating incentives for them to engage in corrupt practices such as extorting money from students for grades and favours.
Poverty is another determinant of corruption in Nigeria’s public secondary schools. Ugwoke and Ihedioha (2020) described Nigeria as “the poverty capital of the world.” That is saying that there is mass poverty in the country despite the numerous resources that are available in it. The poverty in the Nigerian society has rubbed off on teachers. Even if their salaries are paid regularly, the terrible inflation in the country will still place a big economic burden on them. The general feeling of poverty in the society has resulted in educators involving themselves in such vices as deceiving admission seekers and collection illegal money from them, extorting money from students’ parents and engaging in sex-for-mark practices (Ololube, 2016). Corruption tolerance is another cause/determinant of corruption. This refers to society’s acceptance or passive allowance of corrupt practices, making it a key determinant of corruption. When individuals, institutions, or governments show indifference or leniency towards unethical behaviour, it creates an environment where corruption can strive. This tolerance stains from a culture of accountability. People may view corruption as inevitable benefiting from it or feeling powerless to change it. As a result, corrupt individuals are emboldened, institutions weaken, and public trust erodes.

Resultant of Corruption in Public Secondary Schools
Corruption in public secondary schools in Nigeria has significant negative impacts on the quality of education, students’ performance, and the overall educational environment. Some of the major resultants include the following according to Oguejiofor (2020) shortage of funds, inadequate teachers, shortage of infrastructure facilities, poor quality of education, large out of school children, poor capacity development, poor implementation of basic education policies and increase in the cost of basic education administration as the effects of corruption on basic education administration in Nigeria.
· Shortage of Funds: According to a report by the Centre for Democracy Development in 2021 corruption in Nigeria’s education system has caused the mismanagement of funds, particularly in public schools. School administrators and government officials often siphon off funds meant for infrastructural development. Okafor (2019) noted corruption direct resources from the designed projects to white elephant projects are heavily over invoiced, it increases the costs of running the school, distort public expenditures and defers private-public partnership investments. It also erodes the consistency for grants and funding. Most investors and stakeholders in education sector are always scared of investing their monies into educational projects due to lack of trust and proper accountability in the part of school administrators. Oftentimes, they prefer to handle the projects by themselves through direct labour system and handover the project to the school management after completion.
· Inadequate Teachers: Corruption in Nigeria’s public secondary schools has led to himing of quack teachers in our secondary schools in Nigeria, impacting the quality of education. Transparency International (2019) opined that bribery, nepotism and favouratism often determine in the area of innovative ideologies, most especially in the 21st Century learning and teaching in the digitalized world. This will help to complete effectively with other teachers in the globe.
· Increase in the Cost of Basic Education: Administration has significantly increased the cost of basic education administration, affecting students, parents and the overall quality of education. Asiya. (2020) corruption is another factor responsible for high cost of basic education administration in Nigeria. Kanibin (2019), observed that in recent times however, education in the Nigerian State has faced terrible challenges occasioned by corrupt practices. This is even worsened due to the fact that the international funding from multi-national organizations that is attracted by this sector is misappropriated by those in charge (Kanibin, 2019; Ololube, 2016). This has brought about withdrawal of support from these multi-national organizations, which has really affected the smooth running of basic education in Nigeria. Misappropriation of funds has contributed to economy stagnation in the country. Some of the equipment powered either by the government or individuals for entrepreneurship programmes for basic education for acquisition of skills toward manpower development could not be found in some of the secondary schools in Nigeria. For instance some of the computers procured by the former governor of Anambra State governor Mr. Peter Obi could not be found in most schools today. Most students have been devised some of these basic facilities in Nigeria.         

Stakeholders Involvement in Combating Corruption in Public Secondary Schools
Stakeholders are central to the fight against corruption in the public secondary schools in Nigeria. The government plays critical role by formulating and enforcing anti-corruption. Policies ensure that schools adhere to finance regulations, and promoting transparency in the allocation and management of funds. Agencies like the Independent Corrupt Practices Commission (ICPC) and the Economic and Financial Crimes Commission (EFCC) are essential in investigating and prosecuting corrupt practices within the education sector. School administrators and teachers also have significant responsibilities. They must mocked ethical behaviour and ensure that resources meant for education are used appropriately. Teachers, as major influencers, are well-positioned to instill values of integrity among students, and they can report corrupt practices through whistleblowing Mechanisms.
Parent-Teachers Association (PTAs) are another vital stakeholders, as they provide a platform for parents to monitor how school funds are used and to demand accountability from school management. Civil Society Organizations (CSO) and non-governmental organizations (NGOs) can act as external watch dogs by monitoring school activities, advocating for police reforms, and raising public awareness about the impacts of corruption in education. Students should also be empowered to report corrupt. A practice without fear of reprisal fosters culture of accountability from a young age.

Theoretical Framework
The theoretical framework for the study is anchored on Agency Theory by Jensen and Meckling in 1976. The theory offers a solid foundation for understanding dynamics of corruption and formulating strategies to address it. This theory was developed by Michael Jensen and Williams Meckling in 1976, the theory explains the relationship between principals (example, government authorities and agents) (E.g school administrators and teaching). In public schools, corruption often arises due to the divergences of interests between principals and agents, where agents may prioritize personal gains over the public interest. To combat corruption effectively, managerial strategies should focus on creating system that ensure agents’ interests align with those of the principals. Mechanisms such as performance based incentives, transparent financial reporting, and regular audits can minimize the opportunities for embezzlement and misuse of funds. Clear accountability structures and frequent monitoring will help to their roles without succumbing to corrupt practices. This theory does not cover the scope of the study (public secondary school/institution) which was the focus of this study; this has brought the introduction of the second theory “institutional theory.

Method
Descriptive survey research design was utilized for the study. According to Siedleck (2020), descriptive survey is the design which aims at collecting data on, and describing in a systematic manner the characteristic features or facts about a given population. The study was carried out in Anambra State, South-East, Nigeria using public secondary schools. The population of the study comprised all the 266 principals in the 266 public secondary schools in the six education zones of Anambra State. The entire population of the study was used due to the relatively manageable size; hence, the study adopted census technique. Structured rating scale “Strategies for Combating Corruption in School Administration Rating Scale (MSCCSARS)” was used for data collection. The instrument was developed from the review of related literature, consultation with experts and the specific purposes of the study. MSCCSARS contains two sections, A and B. Section A sought background data of the respondents (principals) on their education zone. Section B contains 21 items spread across three clusters (A-C) to elicit data on strategies for combating corruption in school administration. Cluster A contains seven items on transparency promoting tools strategy; cluster B contains seven items on accountability promoting tools strategy; and cluster C contains seven items on integrating values on education. The items were placed on a 4-point rating scale of Very High Extent (VHE), High Extent (HE), Low Extent (LE) and Very Low Extent (VLE); weighted 4, 3, 2, and 1 point respectively. The instrument was face validated by three experts in Faculty of Education Nnamdi Azikiwe University, Awka. Internal consistency co-efficient of 0.864, 0.814, and 0.919 were obtained using Cronbach Alpha statistical method. The researchers administered the instrument to the respondents with the help of six research assistants. Out of the 266 copies distributed, 260 copies (97.74%) were returned duly completed, and used for data analysis. Descriptive statistics (mean and standard deviation) were used to answer the research questions and determines the homogeneity or otherwise of the respondents’ views. In determining the agreement level of principals’ aggregate mean score was used to ascertain the mean score of principals’ agreement level. For the purpose of this study, the mean score of 2.50 and above was grouped as high extent while those with 2.49 and below was grouped as low extent. The independent t-test was used for testing the null hypotheses at 0.05 level of significance. The p-value was used to determine the significance of the difference for all hypotheses. The decision rule was: a null hypothesis was not accepted where the calculated p-value was less than the stipulated level of significance (0.05). The reverse was the case where the calculated p-value was greater than the stipulated level of significance. All analyses were carried out using Statistical Package for Social Science (SPSS) Version 25.

Results Presentation and Analysis

Fig. 1: Location of the Respondents
[image: ]
Source: Field Survey, 2024.
Figure 1 revealed the location of the principals in secondary schools in Anambra State. The results indicated that 65% of the respondents were public secondary school principals in the rural areas of Anambra State while 35% of the respondents were public secondary school principals in the rural areas of Anambra State. This signifies that more of the principals were in the rural areas of Anambra State.

Research Question 1 
To what extent do principals apply transparency promoting tools strategy for combating corruption in public secondary schools in Anambra State, Nigeria?
Table 1: Mean and standard deviation results on the extent principals apply transparency promoting tools strategy for combating corruption in public secondary schools in Anambra State, Nigeria
	
	
	Urban Area  = 91
	Rural Area  = 169

	S/N
	Item Description
	Mean
	SD
	Remark
	Mean
	SD
	Remark

	1
	I provide clear financial reports to school community.
	2.82
	0.82
	HE
	2.93
	0.48
	HE

	2
	I involve stakeholders in budget planning and allocation processes.
	2.88
	1.01
	HE
	2.96
	0.84
	HE

	3
	I offer implements digital payment systems for school fees to avoid cash handlings.
	2.95
	0.85
	HE
	3.05
	0.84
	HE

	4
	I often support open communication on financial matters within the school.
	3.12
	0.70
	HE
	3.31
	0.56
	HE

	5
	I allow regular auditing of school accounts.
	2.69
	0.71
	HE
	2.83
	0.84
	HE

	6
	I respond to complaints of financial mismanagement.
	3.11
	0.96
	HE
	3.27
	1.22
	HE

	7
	I award contracts in accordance to procurement regulations.
	2.89
	1.02
	HE
	2.83
	0.97
	HE

	
	Grand Mean
	2.92
	0.87
	HE
	3.03
	0.82
	HE


The analysis displayed in Table 1 shows the mean ratings and standard deviation of principals’ application of transparency promoting tools strategy for combating corruption. The results indicate that the average mean score of urban and rural school principals in public secondary schools in Anambra State on application of transparency promoting tools strategy for combating corruption are 2.92 and 3.03 with corresponding standard deviations of 0.87 and 0.82 respectively. This implies that principals in Anambra State highly apply all the seven listed strategies of transparency promoting tools strategy for combating corruption in their schools. Consequently, the standard deviation of 0.87 and 0.82 shows that the mean transparency promoting tools strategy score of secondary school principals were clustered around the mean score and this indicates homogeneity of secondary school principals’ response.

Research Question 2:
To what extent do principals apply accountability promoting tools strategy for combating corruption in public secondary schools in Anambra State, Nigeria?

Table 2: Mean and standard deviation results on the extent principals apply accountability promoting tools strategy for combating corruption in public secondary schools in Anambra State, Nigeria
	
	
	Urban Area  91
	Rural Area  169

	S/N
	Item Description
	Mean
	SD
	Remark
	Mean
	SD
	Remark

	8
	I often offer strict penalties on offenders that mismanage school resources.
	2.83
	0.96
	HE
	3.10
	1.00
	HE

	9
	I effectively utilize policies on the use of school funds in promoting accountability.
	2.96
	0.85
	HE
	2.92
	0.87
	HE

	10
	I document all financial matter for proper accountability.
	3.78
	1.33
	HE
	3.42
	1.03
	HE

	11
	I allow staff to submit detailed financial report regularly.
	2.97
	0.90
	HE
	2.95
	0.85
	HE

	12
	I draw clear financial guidelines that reduce corruption.
	3.41
	1.04
	HE
	3.82
	0.96
	HE

	13
	I adopt effective check and balances system in preventing corruption.
	2.93
	0.87
	HE
	2.99
	0.89
	HE

	14
	I address all cases of financial corruption through proper accountability.

	3.00
	1.00
	HE
	3.34
	0.84
	HE

	
	Grand Mean
	3.13
	0.99
	HE
	3.22
	0.92
	HE


The results displayed in Table 2 show the mean ratings of principals’ application of accountability promoting tools strategy for combating corruption in public secondary schools in Anambra State, Nigeria. The results reveal that the average mean score of urban and rural school principals in public secondary schools in Anambra State on accountability promoting tools strategy are 3.13 and 3.22 with corresponding standard deviations of 0.99 and 0.92 respectively. This affirms that principals in Anambra State adopt all the accountability promoting tools strategy identified in the instrument for combating corruption in their schools. Thus, the standard deviation of 0.99 and 0.92 shows that the mean accountability promoting tools strategy score of secondary school principals were clustered around the mean score and this indicates homogeneity of secondary school principals’ response.

Research Question 3:
To what extent do principals integrate values on education in the school curriculum for combating corruption in public secondary schools in Anambra State, Nigeria?

Table 3: Mean and standard deviation results on the extent principals integrate values on education in the school curriculum for combating corruption in public secondary schools in Anambra State, Nigeria
	
	
	Urban Area  91
	Rural Area  169

	S/N
	Item Description
	Mean
	SD
	Remark
	Mean
	SD
	Remark

	15
	I incorporate ethics education into the school curriculum.
	2.83
	0.84
	HE
	3.00
	0.90
	HE

	16
	I frequency organise seminars on ethical behaviour for school community.
	2.91
	0.81
	HE
	2.99
	1.05
	HE

	17
	I often emphasize on the importance of honesty during school assemblies.
	3.12
	0.70
	HE
	3.31
	0.56
	HE

	18
	I effectively promote a school culture that discourages corruption.
	3.07
	0.67
	HE
	3.60
	0.49
	HE

	19
	I encourage teachers to integrate ethical values into their lessons.
	2.78
	0.76
	HE
	2.83
	0.84
	HE

	20
	I collaborate with external agencies to provide ethnical training for school community.
	3.14
	0.92
	HE
	2.94
	0.79
	HE

	21
	I actively foster discussions on the consequence unethical behaviour 
	3.48
	1.32
	HE
	3.29
	1.01
	HE

	
	Grand Mean
	3.04
	0.86
	HE
	3.14
	0.81
	HE


The analysis in Table 3 shows that the principals agree that they integrate the values on education in the school curriculum for combating corruption in public secondary schools in Anambra State, Nigeria. The results specify that the average mean score of urban and rural school principals in public secondary schools in Anambra State are 3.04 and 3.14 with corresponding standard deviations of 0.86 and 0.81 respectively. This means that principals in public secondary schools in Anambra State integrate all the outlined values on education in the school curriculum for combating corruption. However, the standard deviation of 0.86 and 0.81 stipulates that the mean values on education in the school curriculum score of secondary school principals were clustered around the mean score and this indicates homogeneity of secondary school principals’ response.

Test of Hypothesis One 
H01:  There is no significant difference between in the mean scores of principals in the rural and urban school on the extent to which principals apply transparency promoting tools strategy for combating corruption in public secondary schools in Anambra State, Nigeria.

Table 4: T-test analysis on the significant difference between in the mean scores of principals in the rural and urban school on the extent to which principals apply transparency promoting tools strategy for combating corruption in public secondary schools in Anambra State, Nigeria 
	Variable
	No.
	Mean
	SD
	Df
	Α
	t-Cal
	t-Crit.
	P-value
	Decision

	Principals 
	Urban
	91
	2.92
	0.87
	158
	0.05
	1.02
	4.30
	0.21
	No Sig.

	
	Rural
	169
	3.03
	0.82
	
	
	
	
	
	



The t-test analysis presented in Table 4 shows that there is no significant difference in the mean ratings of urban and rural school principals on fund generation through endowment funds strategies for school improvement in Anambra State. This was shown by the calculated p-value (0.21) which is greater than the stipulated 0.05 level of significance. Therefore the null hypothesis of no significant difference between the two groups was upheld. 

Test of Hypothesis Two 
H01:  There is no significant difference in the mean scores of principals in the rural and urban on the extent to which principals apply accountability promoting tools strategy for combating corruption in public secondary schools in Anambra State, Nigeria.

Table 5: T-test analysis on the significant difference in the mean scores of principals in the rural and urban on the extent to which principals apply accountability promoting tools strategy for combating corruption in public secondary schools in Anambra State, Nigeria
	Variable
	No.
	Mean
	SD
	Df
	Α
	t-Cal
	t-Crit.
	P-value
	Decision

	Principals 
	Urban
	91
	3.13
	0.99
	158
	0.05
	1.49
	4.30
	0.18
	No Sig.

	
	Rural
	169
	3.22
	0.92
	
	
	
	
	
	


In Table 5, the calculated p-value (0.18) of the items enumerated was greater than the stipulated 0.05 level of significance. This shows that there is no significant difference in the mean ratings of urban and rural school principals on fund generation via international aid sources strategies for school improvement in Anambra State. Thus, the null hypothesis of no significant difference between the two groups was not rejected. 

Test of Hypothesis Three 
H01:  There is no significant difference in the mean scores of principals in the rural and urban on the extent to which principals integrate values on education in the school curriculum for combating corruption in public secondary schools in Anambra State, Nigeria.

Table 6: T-test analysis on the significant difference in the mean scores of principals in the rural and urban on the extent to which principals integrate values on education in the school curriculum for combating corruption in public secondary schools in Anambra State, Nigeria
	Variable
	No.
	Mean
	SD
	Df
	Α
	t-Cal
	t-Crit.
	P-value
	Decision

	Principals 
	Urban
	91
	3.04
	0.86
	158
	0.05
	1.55
	4.30
	0.11
	No Sig.

	
	Rural
	169
	3.14
	0.81
	
	
	
	
	
	



The analysis presented in Table 6 shows that there is no significant difference in the mean ratings of urban and rural school principals on their exploitation of community contribution fund generation strategies for school improvement. This was shown by the calculated p-value (0.11) which was greater than the stipulated 0.05 level of significance. Therefore the null hypothesis of no significant difference between the two groups was upheld.

Discussion of Findings
The findings of the empirical study suggest that both urban and rural principals in public secondary schools in Anambra State apply transparency promotion tools in combating corruption within their schools. The mean scores (urban: 2.92, rural: 3.03) and similar standard deviations (urban: 0.87, rural: 0.82) indicate that there is no significant difference in the application of these tools between the two groups. The p-value of 0.21 further confirms that any observed difference in their responses is statistically insignificant, implying that principals in both settings are equally committed to fostering transparency. The findings of this study is supported by Oguejiofor (2020) which found that transparency practices were consistently applied in both urban and rural schools in Nigeria, enhancing accountability. Similarly, Obasi (2019) reported no significant disparity in anti-corruption efforts between urban and rural school administrators in Enugu State. However, Ezenwa (2021) reported a significant difference in the use of transparency tools, with urban schools applying more stringent measures than rural schools. The disparity in findings could stem from contextual factors such as resource availability, administrative capacity, or socio-political influences in rural versus urban settings, which may affect the extent and efficiency of transparency practices.
The empirical study findings revealed that both urban and rural school principals in public secondary schools in Anambra State apply accountability promotion tools effectively to combat corruption, with the mean scores of 3.13 for urban and 3.22 for rural principals, and standard deviations of 0.99 and 0.92, respectively. The p-value of 0.18 indicates that there is no statistically significant difference between the responses of urban and rural principals regarding their use of these tools. This suggests a uniform approach across different geographical settings in promoting accountability in school administration. Supporting these findings, Oduro et al. (2018) in Ghana noted similar practices in both rural and urban settings, while Obasi (2020) found no significant geographical differences in the accountability measures of secondary school administrators in Nigeria. However, Ajayi and Adegboyega (2019) reported a significant difference, with rural schools lagging behind in accountability practices. Disparities in findings may be due to variations in school funding, resource availability, or administrative training in rural areas, where infrastructural challenges might limit the effective use of accountability tools compared to urban schools.
The empirical findings indicate that both urban and rural school principals in public secondary schools in Anambra State effectively integrate educational values aimed at combating corruption, as evidenced by their close mean scores (urban: 3.04, rural: 3.14) and similar standard deviations (urban: 0.86, rural: 0.81). The lack of a significant difference (p-value of 0.11) suggests that both groups perceive and implement anti-corruption values in schools in comparable ways. This result is consistent with studies such as Ugwoke and Ihedioha (2020), who found that principals across urban and rural schools employ similar leadership strategies in promoting ethical standards, and Okafor (2019), who showed that school leadership in diverse settings, is equally committed to upholding integrity. However, Ezeokeke (2021) found a significant difference in the integration of these values between urban and rural schools, attributing this disparity to varying levels of external monitoring and resource availability. Such differences could be linked to contextual factors like access to training, exposure to reform initiatives, and the socio-economic environment, which might affect how principals in rural areas engage with anti-corruption educational values.


Conclusion
The study findings revealed that application of above mentioned strategies in public secondary schools shall go a long way in combating corruption in our public secondary schools in Anambra State, Nigeria. Furthermore, it is essential to provide continuous training for school leaders on ethical leadership and resource management, while promoting the use of technology to monitor financial transaction. A joint effort that include government, parents, school boards and anti-corruption agencies will ensure sustained efforts to curb corruption, ultimately leading to improve educational outcomes and a more efficient school system in Anambra State, Nigeria. 

Recommendations
Based on the findings of the study, the following recommendations were made.
1. Anambra State Ministry of Education should introduce and implement digital financial systems for school budgeting, procurement, and expenditure tracking
2. Government should conduct periodic audits inventention of schools accounts and resources both internal and external bodies.
3. Government should provide opportunities for school leaders for professional development programmes on ethical leadership, financial management and the implications of corruption, ensuring they adhere to best practices.
4. Schools principals should maximally utilize the engagement of stakeholders in decision-making processes, creating transparency and shared responsibility in managing school resources.
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