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A Descriptive Study on TESDA Dressmaking NC II Training and Its Role in Skills Development, Employment, and Livelihood Improvement
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abstract 
	This study assessed the perceptions of TESDA Dressmaking NC II graduates regarding changes in their employment and income status after completing the program and passing the National Competency (NC II) assessment, and examined how they view the importance of Competency-Based Training (CBT) in their personal and professional development. Within the Philippine TVET framework, CBT is recognized as a key strategy for enhancing workforce readiness and promoting inclusive growth, making its evaluation both theoretically and policy relevant. A descriptive quantitative design was employed and the study was conducted in Ilocos Norte and Ilocos Sur, Philippines, with 100 graduates selected through purposive and snowball sampling. Data were gathered using a structured online checklist and analyzed through descriptive statistics.

Findings showed that graduates agreed the program enhanced their employability (overall mean = 2.65) and improved their financial situation (overall mean = 2.77). The highest-rated indicators were increased confidence in applying for jobs or starting a business (M = 2.75) and the acquisition of dressmaking skills as a source of income (M = 2.79). However, challenges emerged in securing employment directly related to dressmaking (M = 2.56) and attaining substantial financial stability (M = 2.74), highlighting a persistent job-skills mismatch and modest economic returns.

These results suggest that while the program provides technical competencies and fosters entrepreneurial confidence, its broader economic impact is constrained by external labor market conditions. Addressing these gaps requires stronger industry linkages, targeted entrepreneurial support, and closer alignment between training content and market needs. Such measures would maximize the benefits of TESDA’s Dressmaking NC II program and strengthen TVET’s contribution to sustainable livelihoods.
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1. INTRODUCTION 
[bookmark: _Hlk203548185]The growing demand for skilled workers in the Philippines underscores the significance of Technical and Vocational Education and Training (TVET), particularly programs managed by the Technical Education and Skills Development Authority (TESDA). One of TESDA’s primary training approaches is Competency-Based Training (CBT), which is structured to ensure that learners acquire specific, workplace-relevant skills that meet both local and international standards (TESDA, 2021). CBT focuses not on the time a learner spends in training but on what they can perform after the training, offering a flexible, learner-centered approach that enables individuals to progress at their own pace (Asian Development Bank [ADB], 2014).
TESDA’s CBT framework aligns with national competency standards defined by industry practitioners, ensuring relevance to labor market demands. Trainees are evaluated based on clearly defined performance criteria and awarded National Certificates (NC) upon demonstrating competence. These NCs are nationally and globally recognized credentials that serve as indicators of workforce readiness (Philippine Qualifications Framework [PQF], 2017). According to the International Labour Organization (2016), CBT programs, especially those aligned with national certification systems, have shown a positive impact on employment and productivity across developing countries.
The Dressmaking NC II program under TESDA exemplifies this CBT approach. It aims to provide individuals particularly women, out-of-school youth, and unemployed citizens with technical competencies in pattern drafting, sewing techniques, and garments construction. The program, which lasts 275 hours, incorporates both theoretical knowledge and hands-on application in modules that are outcomes-based and industry-aligned (TESDA, 2021). Once trainees complete the course and pass the National Competency assessment, they are expected to find employment in the garment industry, start a small enterprise, or engage in freelance services to improve their income-generating potential.
Several impact assessments and government reports show that TESDA training has helped increase employability and livelihood opportunities. A 2014–2022 study by TESDA reported that over 60% of TVET graduates gained employment within six months, many of whom reported income improvements (TESDA, 2022). Similarly, localized success stories from community-based dressmaking programs in areas such as Abra demonstrate that graduates were able to contribute to local economies through entrepreneurial ventures and subcontracting arrangements (TESDA-CAR, 2023). These reports align with findings from the Asian Development Bank (2014), which emphasized the value of CBT in accelerating skill acquisition and enhancing job placement outcomes.
Understanding the perceptions of scholars who underwent TESDA Dressmaking NC II training is essential for refining curriculum delivery, strengthening assessment practices, and improving the alignment between training and labor market needs. This descriptive quantitative study investigates how scholars perceive the relevance and effectiveness of Competency-Based Training, and the employment or income changes they experienced after certification. The findings aim to inform policy and practice in technical-vocational education delivery and contribute to evidence-based improvements in program implementation.
This study aims to assess the perceptions of TESDA Dressmaking NC II graduates regarding the changes in their employment and income status after completing the program and passing the National Competency (NC) assessment, and to evaluate how they perceive the importance of Competency-Based Training in their personal and professional development.


2. methodology 

2.1 Research Design
This study employed a descriptive quantitative research design to collect and analyze data on the perceptions of TESDA Dressmaking NC II graduates regarding their experiences after completing the program. Specifically, the study aimed to determine the graduates’ perceptions of changes in their employment status and income following the training and National Certificate II (NC II) assessment. It also sought to assess how the graduates perceive the importance of the Competency-Based Training (CBT) approach implemented in the program. The quantitative design enabled the researcher to objectively measure and summarize responses using statistical tools and descriptive analysis.


2.2 Research Locale
The study was conducted in the provinces of Ilocos Norte and Ilocos Sur, where several TESDA-accredited Technical Vocational Institutions (TVIs) offer the Dressmaking NC II program. These areas were selected due to their active implementation of the program and the accessibility of graduates and scholars.

2.3 Population and Sampling Technique
The target population of this study consisted of individuals who completed the TESDA Dressmaking NC II training program within the last five (5) years in the provinces of Ilocos Norte and Ilocos Sur. From this population, a total of 100 trainees were selected to serve as respondents.
The participants were chosen through purposive sampling, wherein the researcher deliberately selected individuals who had completed the training and passed the NC II assessment. To effectively locate and reach more eligible respondents, especially those who may no longer be directly affiliated with their training institutions, a snowball sampling technique was employed. Initial respondents were encouraged to refer to other qualified graduates who met the study’s criteria.
This combination of purposive and snowball sampling ensured that the sample was composed of respondents with firsthand experience of the Dressmaking NC II program, thereby enhancing the relevance and reliability of the data gathered.

2.4 Data Gathering Procedure
Prior to data collection, permission was formally sought from the heads of the participating TVIs to gain access to scholars and disseminate the survey questionnaire. Upon approval, the researcher coordinated with trainers who facilitated the TESDA programs to help distribute the Google Forms link to their respective official group chats of scholars.
The research instrument was a checklist developed by the researcher and administered through Google Forms. The online format ensured convenience and wider reach among respondents, especially those in remote areas. The survey included items focusing on the scholars’ perceptions of the effectiveness of CBT, their employment outcomes, and the changes in their income after completing the program.

2.5 Ethical Considerations
In conducting this study, ethical standards were upheld. Participants were informed about the purpose of the research, and their informed consent was obtained prior to participation. Participation was voluntary, and confidentiality of responses was assured. Respondents had the right to withdraw from the study at any point without penalty.
 

3. results and discussion

Table 1.	Employment Changes

	Item
	Mean
	Descriptive Interpretation

	The training enabled me to secure a job or livelihood related to dressmaking.
	2.56
	Agree

	The NC II assessment improved my employment status.
	2.65
	Agree

	The training increased my confidence in applying for jobs or starting a business.
	2.75
	Agree

	The training enhanced my ability to meet the requirements of employees or clients.
	2.65
	Agree


* Range of Mean Interval-DI, 3.25-4.00- Strongly Agree; 2.50-3.24- Agree; 1.75-2.49- Disagree; 1.0-1.74- Strongly Disagree

The four indicators related to employment changes yielded mean scores ranging from 2.56 to 2.75, with an overall average of 2.65. This corresponds to an interpretation of Agree, indicating that respondents generally perceived positive employment-related outcomes following the Dressmaking NC II training. Among the indicators, the highest-rated statement was the increase in confidence when applying for jobs or starting a business (M = 2.75). This suggests that beyond technical competency, the training significantly contributed to building self-efficacy and job readiness, which is consistent with the goal of Competency-Based Training under TESDA programs.
Moderate agreement was also observed in areas such as meeting employer or client requirements (M = 2.65) and improved employment status after passing the NC II assessment (M = 2.65). The lowest-rated item, although still positive, was securing a job or livelihood related to dressmaking (M = 2.56), indicating that while the training develops employable skills, actual placement into related jobs remains a challenge.
These findings mirror national evidence from TESDA tracer studies, which report that about 70% of TVET graduates find employment, though many are employed in occupations not directly aligned with their training (Arayata, 2022; TESDA, 2022). Job-skills mismatch remains a persistent issue, with estimates suggesting that up to 70% of graduates work outside their trained field (Gatchalian, 2022). Furthermore, a Philippine Institute for Development Studies (PIDS) discussion paper by Generalao et al. (2025) revealed that while TVET enhances labor force participation, it does not guarantee job quality or alignment with competencies acquired, and its effect on wage premiums varies across educational backgrounds.
This reinforces that while programs like Dressmaking NC II effectively enhance skills and confidence for employability, achieving consistent employment outcomes requires complementary interventions such as labor market linkages, entrepreneurship support, and demand-driven training design. Similar recommendations have been made in studies by the Asian Development Bank (2020), which emphasize aligning TVET programs with evolving industry needs to reduce underemployment and maximize economic benefits.

Table 2.	Income Changes

	Item
	Mean
	Descriptive Interpretation

	The training increased my income after I obtained the NC II certification.
	2.74
	Agree

	The training provided me with the skills to earn more through dressmaking.
	2.79
	Agree

	The training improved my financial stability compared to before.
	2.74
	Agree

	The training equipped me with dressmaking skills that serve as a source of income.
	2.79
	Agree


* Range of Mean Interval-DI, 3.25-4.00- Strongly Agree; 2.50-3.24- Agree; 1.75-2.49- Disagree; 1.0-1.74- Strongly Disagree

Participants in the Dressmaking NC II training rated four income-related statements with means ranging from 2.74 to 2.79, yielding an overall average of approximately 2.77 on a 4-point scale. This result suggests slight agreement that their incomes and financial stability improved after completing the training. The highest-rated items concerned the acquisition of skills enabling additional earnings (M = 2.79) and the use of those dressmaking skills as a source of income (M = 2.79), indicating that trainees most strongly acknowledged the tangible utility of the program.
In addition, structural challenges persist in terms of job-skills mismatch. Sector-level data reveal that up to 70% of TVET graduates work in jobs unrelated to their training, which underscores the disconnect between acquired competencies and labor market demand (Gatchalian, 2022). Investigative reports also highlight that although TESDA claims high employment rates among graduates (around 80%), a significant proportion are employed at or below minimum wage, raising concerns about underemployment despite high placement figures (Villanueva, as cited in Senate Commission, 2023).
Taken together, these findings suggest that while the Dressmaking NC II program effectively equips trainees with income-generating skills, the transformation of these competencies into substantial and sustainable economic gains depends heavily on broader structural factors. These include stronger industry linkages, improved alignment of training with actual labor market needs, and enhanced market support for micro-entrepreneurial initiatives.

Table 3.	Importance of Competency-Based Training (CBT) in Dressmaking NC II

	Item
	Mean
	Descriptive Interpretation

	My income increased after I obtained the NC II certification.
	2.74
	Agree

	The training provided me with the skills to earn more through dressmaking
	2.79
	Agree

	I am more financially stable now compared to before the training.
	2.74
	Agree

	The dressmaking skills I gained are now a source of income for me.
	2.79
	Agree


* Range of Mean Interval-DI, 3.25-4.00- Strongly Agree; 2.50-3.24- Agree; 1.75-2.49- Disagree; 1.0-1.74- Strongly Disagree

Participants’ responses to income-related items yielded means ranging from 2.74 to 2.79, resulting in an overall interpretation of “Agree,” which suggests that the Dressmaking NC II training contributed moderately to improved financial conditions. The highest-rated items were “The training provided me with the skills to earn more through dressmaking” and “The training equipped me with dressmaking skills that serve as a source of income” (both with M = 2.79). This indicates that participants most strongly acknowledged the practical utility of the acquired skills as a means of generating income. Meanwhile, statements on actual income increase and improved financial stability received slightly lower but still positive ratings (M = 2.74), implying that while income opportunities improved, the extent of financial gains may not be substantial for all trainees.
These findings align with studies on TVET outcomes in the Philippines, which consistently highlight that while technical training enhances employability and income-generating capability, the increase in earnings is often modest and dependent on labor market conditions (Asian Development Bank [ADB], 2021; Technical Education and Skills Development Authority [TESDA], 2022). TESDA’s tracer studies report that NC II-certified individuals often experience better access to livelihood and self-employment opportunities; however, income growth is generally incremental rather than transformative, especially for those in informal sectors like dressmaking (TESDA, 2021). Gatchalian (2022) emphasized that despite TESDA’s high employment placement reports (averaging 80%), many graduates remain underemployed or earn minimum wages, signaling systemic challenges in linking skills training to higher-paying opportunities.
International evidence reinforces these patterns, as TVET interventions in low- and middle-income countries tend to improve labor participation and self-employment prospects more than wage-based employment or income level (Fox & Kaul, 2018). In this context, the Dressmaking NC II program appears effective in providing trainees with alternative income opportunities, but its capacity to significantly enhance financial stability may require complementary measures, such as market access programs, entrepreneurial support, and stronger industry linkages.
4. Conclusion

The Dressmaking NC II program demonstrates positive contributions to both employment and income outcomes, though the magnitude of these effects appears moderate. Respondents generally agreed that the training enhanced their employability (overall mean = 2.65) and improved their financial situation (overall mean = 2.77). The strongest impacts were noted in increased confidence in applying for jobs or starting a business and in the practical utility of skills for generating income, indicating that the program successfully develops both technical competence and self-efficacy.
However, the data also reveal persistent challenges. While participants acknowledged benefits, indicators related to securing jobs directly linked to dressmaking and achieving substantial financial stability received lower, though still positive, ratings. These findings align with national and international research suggesting that technical-vocational education and training (TVET) improves labor force participation and self-employment prospects but often results in incremental rather than transformative income gains (Asian Development Bank [ADB], 2021; TESDA, 2022). Furthermore, systemic barriers such as job-skills mismatch and limited industry linkages constrain the program’s ability to translate skills acquisition into sustainable, high-quality employment (Gatchalian, 2022; Generalao et al., 2025).
Taken together, the findings suggest that while the Dressmaking NC II program equips learners with relevant skills and boosts confidence for employment and entrepreneurship, its impact on income and job placement is contingent on external factors. To maximize economic benefits, complementary measures—such as strengthening industry partnerships, enhancing labor market alignment, and providing market access and entrepreneurial support—are critical. These steps echo recommendations from recent TVET research advocating for demand-driven, inclusive training strategies to address underemployment and ensure that graduates achieve meaningful livelihood outcomes (ADB, 2021; TESDA, 2023; Generalao et al., 2025).
4. Recommendations
TESDA should strengthen industry partnerships and align curricula with labor market needs to reduce job-skills mismatch. Providing entrepreneurial support, such as start-up kits, financing, and mentoring, can help graduates monetize their skills. Incorporating digital marketing and e-commerce training will enhance income opportunities, while post-training job placement systems can improve employment outcomes. Lastly, continuous program evaluation and feedback mechanisms are essential to keep the NC II program relevant and effective.
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