



EFFECT OF AUTOCRATIC LEADERSHIP STYLE ON TEACHERS’ PERFORMANCE IN 12-YEAR BASIC EDUCATION IN NYARUGURU DISTRICT, RWANDA
ABSTRACT 
Many studies have been conducted to identify the leadership styles employed by school headteachers; however, a gap remains in understanding the effect of these styles on teacher performance. This study investigated the effect of autocratic leadership styles on teachers’ performance. This quantitative study adopted both a correlational design and a descriptive research design. A sample of 164 teachers was selected from a total of 278 teachers in 12-year basic education schools of Nyaruguru District. Simple random sampling was used to select the respondents, and proportional sampling was employed to calculate the number of teachers at each school. Structured questionnaires were used to gather the information that was analyzed by using descriptive statistics, regression, and correlational analysis with the help of SPSS version 27. The findings revealed that autocratic leadership negatively affects teachers' performance in terms of student assessment, parent-teacher collaboration, and instructional planning. Although autocratic leadership is generally detrimental to teachers’ performance, teachers recommended two autocratic leadership behaviors that could help improve performance: informing teachers whether procedures for handling situations are effective, and, if not, establishing new ones; and punishing teachers who make mistakes to prevent recurrence. Referring to the findings, the study recommends that the government should provide a framework to guide school leaders on the leadership behaviours to adopt in their administration, and that headteachers avoid other autocratic behaviours except the two recommended. 
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1. INTRODUCTION 
The leadership style applied by the headteacher has a critical role in the provision of quality education (Salas & Masluhah, 2024). The head teacher is in charge of the entire school, supervising all programs and is fully responsible for the effectiveness and proficiency of school activities (Walker, & Dimmock, 2012). “The leader sets the tone for the school, establishes the school’s vision and goals, and provides the direction and guidance necessary for both teachers and students to achieve those goals” (Rashid, 2023). “Effective leadership also creates a positive school culture that fosters learning, collaboration, and innovation. On the other side, toxic leadership negatively affects schools through poor working relationships between stakeholders, poor teaching and learning, scaring workers, reducing mutual trust, and increasing unregulated freedom. In the context of education, autocracy was found to be used by the majority of school headteachers” ( Justine, 2018). 
The autocratic leadership style is characterized by little or no input from group members, decisions made by the leader only, the leader dictates work method, and process, not trusting group with decisions or meaningful tasks, and creates a highly structured and rigid environment. This style discourages creativity, and while rules are clearly established and communicated, flexibility is inadequate (Cherry, 2023). Autocratic school leaders retain the last decision, don’t accept teachers’ opinion before making decision, don’t seek opinions before making decisions, do not seek input from teachers or other group members, and rarely consult teachers when planning for the coming action (Justine, 2018). The findings from various studies affirm that this style negatively influences productivity; however, some of its characteristics are positive to the work outputs (Explore Psychology Staff, 2022). 
In America, the autocratic leadership style has been found to be applied by school principals and has a negative impact on teachers’ performance (Chukwusa, 2018). Issak (2014) explained that the autocratic leadership style applied by headteachers negatively influences teachers’ job satisfaction, and because such harsh leadership styles are widely detested by teachers, they lead to poorer performance. 

Similarly, in Pakistan, an autocratic leadersip style is applied by the headteachers, and has a significant impact on teachers’ performance (Farooq et al., 2022). As headteachers use their powers to force teachers to perform a task, don’t consider suggestions made by teachers, closely monitor teachers’ performance, make all decisions by themselves, tell teachers what to do, order teachers to respect rules and regulations, as teachers’ performance increases at a low rate (Bahadar, 2023). According to this study, there is a weak positive correlation between this style and teachers’ performance. 

“In Kenya, headteachers’ autocratic leadership style involves the use of force or coercive supervision, threats, punishment, intimidation, and close supervision of teachers who, on a large scale, need to be controlled and threatened to teach as expected” (Ogono, 2022). Ogono (2022) said that “this behavior of the headteachers results in good performance of the teachers, as evidenced by pupils’ performance in Kenya Certificate of Primary Education examination. The teachers’ work starts with preparation of schemes of work, lesson planning, preparation of teaching learning resources and timely presentation that must be efficient and effective. It is only in this manner that the syllabus can be covered on time”.
In Rwanda, the performance of 12-year basic education is still low ( Nizeyimana et al., 2020). Due to the contribution of the headteachers to the performance of the schools, especially to the teachers, the previous studies have been carried out on the leadership styles applied by the school headteachers in Rwanda. These studies found that the autocratic leadership style is among the most applied leadership styles by the headteachers (Obilan, 2018). The findings from these studies raised concern of the researcher about the effect of this style of leadership to the performance of the teachers. Furthermore, no study assessed the autocratic leadership behaviours that may be recommended by the teachers for the improvement of their performance. 
2. THEORETICAL UNDERPINNINGS 
The study about the effect of autocratic leadership style on teachers’ performance employed Intrinsic motivation theory. This theory states that people engage in certain behaviors or activities because they are interested or satisfied by doing them rather than because of the external interest or pressures. A person with intrinsic motivation, is self-driven, and is characterized by enjoyment of doing something, and getting satisfaction in doing the activity itself (Ryan & Deci, 2020). According to this theory, human beings have a desire for competence, autonomy, and relatedness. Autonomy means the desire to direct oneself in the process of decision-making. Relatedness is the individual need of satisfaction that comes from having meaningful relationship with others, while competence is the possession of the necessary skills for success. This theory argues that activities that meet the three basic needs tend to lead to better performance. 
Intrinsic motivation theory is relevant to the current study as it helps to understand the relationship among its three key components, autonomy, relatedness, and competence, and their effect on performance. These components are among the factors affected by the autocratic leadership style, which is the focus of the study. Furthermore, the theory provides a useful framework for understanding how the autocratic leadership style employed by headteachers may affect teachers’ performance by providing an understanding of how limitations in autonomy, relatedness, and competence can hinder overall performance. 
Although intrinsic motivation plays a significantly important role in understanding how competence, relatedness, and autonomy form the foundation of an individual’s internal motivation, which drives long-term processes, it has not been tested in the context of education, where teachers’ responsibilities are different from those of employers in other institutions. Teachers are required to collaborate with students’ parents, plan instructional activities, and conduct assessments. The current study tests intrinsic motivation theory in the context of education. 
3. MATERIALS AND METHODS
The current study employed a quantitative approach. This approach was preferred in this case because it tests the effect of headteachers’ autocratic leadership style on the performance of the teachers based on the empirical evidence rather than personal feelings (Brandon, 2020).  The design adopted was correlational, which allowed the investigation of the relationship among the variables (Abbot et al., 2012). The population for the study was 278 teachers from the 12-year basic education of Nyaruguru district. Using Slovin’s formula, the sample size becomes 164 teachers. Proportional sampling technique was used to find the number of teachers from each school, and simple random sampling was used to select them from the others. Validity was ensured through a pilot study and consultation with experts in the field, while reliability was confirmed using Cronbach’s Alpha, and factor analysis. Data were collected through a structured questionnaire. The significance of the relationship of the autocratic leadership style and the performance of the teachers was measured by linear regression analysis, while the direction and the strength of the relationship were checked by correlational analysis. 
4. RESULTS

4.1 Factor Analysis for Autocratic Leadership Style 
Factor Analysis for Autocratic Leadership Style 

For measuring the sampling adequacy for the factor analysis, Kaiser-Meyer-Olkin (KMO) and Bartlett’s Test of Sphericity were utilized. KMO is 0.902, showing that the items are highly acceptable. Bartlett’s Test of Sphericity measures 0.000, indicating the statistical significance. Since the items are significantly correlated, they are suitable for factor analysis. 
Table 1. Kaiser-Meyer-Olkin and Bartlett's Test for Autocratic Leadership Style 

	KMO and Bartlett's Test 

	Kaiser-Meyer-Olkin Measure of Sampling Adequacy.
	.902

	Bartlett's Test of Sphericity
	Approx. Chi-Square
	1.142E3

	
	Df
	45

	
	Sig.
	.000


Source: Field data (2024) 

Factor Analysis for Teachers' Performance 

Regarding teachers’ performance as the dependent variable, the Kaiser-Meyer-Olkin (KMO) Measure of sampling adequacy gave a value of 0.90, indicating excellent sampling adequacy. Additionally, the Bartlett’s Test of Sphericity was statistically significant (P=.000), confirming that the correlation matrix is not an identity matrix. The results demonstrate that the data are appropriate for further factor analysis. 
Table 2. Kaiser-Meyer-Olkin and Bartlett's Test for Teachers’ Performance 

	KMO and Bartlett's Test

	Kaiser-Meyer-Olkin Measure of Sampling Adequacy.
	.9\60

	Bartlett's Test of Sphericity
	Approx. Chi-Square
	11595.818

	
	Df
	231

	
	Sig.
	.000


Loading Factor for Independent Variable (Autocratic Leadership Style)
For finding the items of autocratic leadership style which fit the analysis, factor analysis was carried out. The items with low loading factors were removed while the factors with high loading factors were retained for the further analysis.  For Formell and Larcker (1981), the factors loading less than 0.5 shall be excluded, variable with loading factor higher than 0.5 were retained. In ten items, 8 were retained as they are higher than 0.05 cutoff, while 2 were removed because they are less 0.05. 

Cronbach’s Alpha measured if the test is reliable across the items of autocratic leadership style. The value is 0.931 which is far greater than 0.6 recommended by Hair et al., (2010) and Musabila (2012). According to them, when Cronbach’s Alpha is above 0.80 is viewed as very good 
Table 3. Loading factor for Autocratic Leadership Style 

	Variables
	Value
	       Decision 

	Not accepting teachers’ opinions.
	0.87
	Retained  

	Use position power to show the teachers that they are under him or her. 
	0.856
	Retained  

	Threatening teachers with punishments for them to accomplish tasks.
	0.821
	Retained  

	Allocating tasks without teachers’ will.
	0.821
	Retained  

	Making decisions without consulting the teachers.
	0.775
	Retained  

	Setting instructions for teachers’ tasks.
	0.75
	Retained  

	punishing teachers for preventing mistakes.
	0.683
	Retained  

	Setting instructions for teachers’ tasks and prohibiting any deviation. 
	0.636
	Retained  

	Setting standards that are solely to be accomplished by the teachers.
	0.214
	Removed  

	Monitoring teachers from time to time to ensure that they are working well. 
	0.193
	Removed  

	Combatch Alpa
	0.931
	 


Source: Field data (2024) 

Loading Factor for Dependent Variable (Teachers’ Performance)

12 items measuring teachers’ performance are above the cutoff value of 0.50. They were all retained. After the analysis, 12 items were retained for further analysis. Feedback on the assessment is the highest with the value of .988, while working with parents to find what can help the student to keep succeeding or improve his/her success if it is not good is the least with the value of .860. Furthermore, the findings also demonstrated excellent internal consistency, with a Cronbach’s Alpha of 0.998. 
Table 4. Loading Factors for Teachers’ Performance
	Items 
	Value 
	Decision 

	Feedback on the assessment 
	.988
	Retained 

	Collaboration with parents in the follow-up of the students’ homework.
	.987
	Retained 

	Follow the objectives detailed in the lesson plan when teaching 
	.987
	Retained 

	Use a variety of classroom activities and resources.
	.987
	Retained 

	Communicate with parents about assessment results.
	.987
	Retained 

	Provide an assessment at the end of the unit.
	.987
	Retained 

	Course plan for every term.
	.986
	Retained 

	Organization of teaching materials before my teaching period.
	.985
	Retained 

	Communicated with the parents of my students on discipline issues
	.985
	Retained 

	Make a scheme of work for every term.
	.984
	Retained 

	Make unit plan which entails topics, objectives, materials and the assessment on that unit.
	.983
	Retained 

	Prepare the sequential activities for achieving the objectives.
	.983
	Retained 

	Encourage group work in teaching.
	.983
	Retained 

	Make a lesson plan before teaching.
	.983
	Retained 

	Adjust lesson plans based on students’ progress.
	.982
	Retained 

	Administer the summative assessment at the end of every term/half term.
	.982
	Retained 

	Communicate the lesson objectives to the learners.
	.978
	Retained 

	Apply the assessment criteria for the activities planned.
	.977
	Retained 

	Assess students during the lesson.
	.976
	Retained 

	Communicate with parents about the time children arrive at school.
	.973
	Retained 

	Communicate with parents about discipline issues.
	.963
	Retained 

	Work with parents to find what can help the student to keep succeeding or improve his/her success if it is not good.
	.860
	Retained 

	Cronbatch’s Alpha 
	.998


Effect of Autocratic Leadership Styles on Teachers’ Performance 

Regression Analysis for Autocratic Leadership Style and Teachers’ Performance 

Summary Model for Autocratic Leadership Style and Teachers’ Performance 

The current study found the effect of autocratic leadership style on teachers’ performance. Linear regression analysis was used to examine the influence of the independent variable to the dependent variable. The findings presented in the model summary showed the R of .650 and the R-Square of .422, which suggests 42.2% of the teachers’ performance can be explained by the autocratic leadership style. 

Table 5. Summary Model for Autocratic Leadership Style and Teachers’ Performance 

	Model
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate

	1
	.650a
	0.422
	0.418
	1.166


a. Predictors: (Constant), autocratic leadership Style

Source: Field data (2024)

ANOVA of Autocratic Leadership Style and Teachers’ Performance 

Results of the ANOVA reveal the significant effect of autocratic leadership on teachers’ performance with a regression of 160.857out of 381.237, which implies that the autocratic leadership style contributes in the variations of 160.857, while the remaining variations of 220.380 are explained by the other factors rather than the autocratic leadership style. As indicated by the Significance of 0.000, the autocratic leadership style has a significant influence on teachers’ performance. According to Mcleod (2023), the significance is below 0.05 means that the findings provide the evidence to contrast the null hypothesis, confirming the influence of independent variable on dependent variable. 

Table 6: ANOVA for Autocratic Leadership and Teachers’ Performance 

	Model
	Sum of Squares
	Df
	Mean Square
	F
	Sig.

	1
	Regression
	160.857
	1
	160.857
	118.245
	.000b

	
	Residual
	220.380
	162
	1.360
	
	

	
	Total
	381.237
	163
	
	
	

	a. Dependent Variable: Teachers’ Performance 

	b. Predictors: (Constant), Autocratic Leadership Style 


Source: Field data (2024) 

Linear Regression for Autocratic Leadership Style and Teachers’ Performance 

For finding the direction of the relationship between autocratic leadership style and teachers’ performance in 12 years of basic education, linear regression analysis was employed, and it was found that the coefficient of autocratic leadership is -.650. This value shows the negative relationship between autocratic leadership style and teachers’ performance. The increase in the autocratic leadership style of the headteachers decreases the performance of the teachers. As indicated by the significance value of .000, which is less than 0.05, this relationship is statistically significant as explained by (Hair et al., 2010; Pallant, 2010; Musabila, 2012).
Table 7. Linear Regression for Autocratic Leadership Style and Teachers’ Performance 
	Model
	Unstandardized Coefficients
	Standardized Coefficients
	 t                   Sig.

	
	B
	Std. Error
	Beta
	

	1
	(Constant)
	4.120
	.208
	
	19.788
	.000

	
	Autocratic Computed General
	-.752
	.069
	-.650
	-10.874
	.000

	a. Dependent Variable: Teachers’ Performance 


Source: Field data (2024)

Correlational Analysis for Autocratic Leadership Style and Teachers’ Performance 

Pearson correlation was employed to understand the type of relationship between autocratic leadership style and teachers’ performance. The value of P (-.650) indicates the strong negative linear relationship between autocratic leadership and teachers’ performance. This means that as headteachers increase the use of an autocratic leadership style at school, the level of teachers’ performance decreases. This relationship is statistically significant as indicated by the sig. value of .000, which is below 0.05 

Table 8. Correlation Analysis for Autocratic Leadership Style and Teachers' Performance 
	
	Autocratic leadership Style  
	Teachers’ Performance 

	Autocratic Leadership Style 
	Pearson Correlation
	1
	-.650**

	
	Sig. (2-tailed)
	
	.000

	
	N
	164
	164

	Teachers’ Performance 
	Pearson Correlation
	-.650**
	1

	
	Sig. (2-tailed)
	.000
	

	
	N
	164
	164

	**. Correlation is significant at the 0.01 level (2-tailed).


Autocratic Leadership Style Recommended by the Teachers 

Teachers’ Recommendation of the Autocratic Leadership Behaviours 

Although the findings showed that autocratic leadership styles negatively influence teachers’ performance, some of its behaviours were recommended by the teachers to improve their performance.  According to Creswell, 2014; Boone & Boone, 2012, in line with common practice in social science, likert scale means are interpreted as follows: 1.00–1.79 = Strongly Agree; 1.80–2.59 = Agree; 2.60–3.39 = Neutral; 3.40–4.19 = Disagree; 4.20–5.00 = Strongly Disagree. Referring to the interpretation, among 12 behaviours, two of them are to tell the teachers if the procedures for dealing with the situation work well or not. If not, himself/herself establish a new one with a mean of 1.86, and to punish teachers who commit mistakes to prevent their reoccurrence with 2,38 were recommended by the teachers. 
Table 9. Teachers’ Recommendation of Headteachers’ Autocratic Leadership Behaviours 

	 Behaviours 
	N
	Sum
	Mean
	Std. Deviation

	1. To tell the teachers if the procedures for dealing with the situation work well or not. If not, himself/herself establish a new one.
	164
	305
	1.86
	0.939

	2. To punish teachers who commit mistakes to prevent their recurrence.
	164
	390
	2.38
	1.137

	3. To allocate tasks without basing them on teachers’ will.
	164
	429
	2.62
	1.496

	4. To monitor teachers’ performance from time to time to ensure that they are working well.
	163
	483
	2.96
	1.314

	5. To use his power in everything done at school.
	164
	486
	2.96
	1.494

	6. To provide clear guidance to teachers on instructional methods and prohibit deviation from the specified approach.
	164
	506
	3.09
	1.572

	7. To use punishment for the teachers to achieve the objectives.
	164
	531
	3.24
	1.387

	8. To not consult teachers during the time of making a decision.
	164
	661
	4.03
	1.19

	
	
	
	
	


Source: Field data (2024
DISCUSSION 
Relationship of Autocratic Leadership Style and Teachers’ Performance 
The aim of this study was to investigate the effect of autocratic leadership style on teachers’ performance, after the analysis it was found that autocratic leadership style has the negative effect on the performance of the teachers. As head teachers increase the use of Democratic Leadership style as the performance of the teachers decreases. Worldwide researchers worked on the related topics and came out with various results; some of them contradict the findings, while the other get the similar results.
The findings contradict McGregor's Theory X, which suggests that autocratic leaders assume workers lack motivation and need control. This theory believes that employees are reluctant to change and need coercive supervision for good production (McGregor, 1960). In 12-year basic education where collaboration and teacher autonomy are key, this approach is a barrier for the teachers to achieve their full potential because they learn from one another to complete their tasks. 

The findings for this study, which found that autocratic leadership styles applied by the heaadteachers in Nyaruguru district by not involving them in decision-making, treating with punishments negatively affect the performance of teachers, are in line with participative theory established by Lewin et al. (1939), which suggests that not involving employees in decision-making leads to reduced productivity. 

The findings from this study confirmed that the autocratic leadership style applied by the head teachers led to low performance of the teachers through reducing their job satisfaction. These findings support findings from the study carried out in Turkey by Alanoglu and Karabatak (2020), which revealed that the autocratic leadership style had a negative and significant impact on job satisfaction, which led to teachers’ low performance. Autocratic leadership style influences teachers’ performance in terms of lesson planning; teachers under this leadership style feel restricted in their methodologies. Under this leadership, the teachers adhere strictly to the prescribed curriculum without room for personalized instruction or innovation, leading to a more rigid and less engaging classroom environment. The rigidity can hinder the ability of teachers to adapt lessons to the diverse needs of their learners, ultimately affecting experiences and outcomes. 

The same findings were found in Indonesia in a study that revealed that autocratic leadership style has a positive impact and significant influence on teachers’ performance (Asno, 20023). On the other side, Muhammed (2023) found out that the autocratic leadership style has no or little impact on the performance of teachers. These leadership styles are not productive because the leaders are those who make decisions which are sometimes not applicable to the workers, and rarely are group members trusted with significant choices or duties which limit the achievement of their full potential ability. 

The findings for this study concur with the study in Botswana, which revealed that there is a negative correlation between the autocratic leadership approach and teachers’ motivation of the selected primary school teachers (Bikimane et al., 2020). In addition, there is a negative relationship between this style and teachers’ job performance. 

The findings of this study that headteachers’ autocracy has a negative influence to teachers’ performance, contrast the findings from the study carried out by Ampolo (2019) in Ghana which found that the cohesive supervision of the lesson preparation by the headteachers, and cohesive supervision of the lesson delivery had a significant influence on the teachers’ role performance. This study recommended that the education service of Ghana to make a requirement of the evidence of direct supervision of the teachers 

However, some studies have revealed the negative correlation between autocratic and employees’ performance. In Kenya, Mwasiri and Muchiri (2022) conducted a study for determining the autocratic leadership style and employees performance and found positive relationship of autocratic and staff performance. This finding confirm that autocratic leadership style may be effective in some institutions which are not for educational purpose in education school leaders should consider alternative leadership styles that promote collaboration, communication, and shared decision-making. Furthermore, In Srilanka, a study suggested that autocratic leadership is not influential factor for teachers' performance (Sithy & Thowfeek, 2020).

Autocratic Leadership Behaviours Recommended by Teachers for Improving Teachers’ Performance 

Nigeria, Adamu & Shehu’s (2022) study revealed that “the proper assigning of duties by school administrators to teachers in public schools influences teachers' performance in Gombe local Government, Gombe state, with a grand average mean of 3.35 and the standard deviation of 0.55. Moreover, the study revealed that supervision of lesson plans by school administrators influences teachers' performance with a grand average of 3.22 and a standard deviation of 0.59. Equally, the study revealed that giving punishment/reward by administrators influences teachers' performance with a grand average mean of 3.15 and the standard deviation of 0.68. The study therefore recommends, among others, that the Ministry of Education should train school administrators on how to assign duties to individual teachers based on their qualifications and competence”.
Philippines, Pama Jr (2023), conducted a study which revealed similar findings and confirmed that the support from the school headteachers, such as headteachers' skills to support teachers’ task accomplishment, influences teachers’ performance in terms of assessment and planning. 
Indonesia, Rendra (2023), Giving punishment is a strategy to improve teacher performance. This is done to minimize mistakes while working. Disciplinary measures are imposed on teachers who are proven to have committed mistakes, to serve both as correction for the individual and a deterrent against recurrence.” (Nduka, Thompson & Fermin, 2025).
In England, research conducted by Gligo et al. (2024) emphasises the findings of this study, which suggested that punishment for preventing the recurrence of mistakes improves the performance of the workers. Gligo (2024) found that when the team members who are punished perform better than the team members who have not been punished. 
In Kenya, the study conducted by Ogono (2022) recommended the precautiosly use of autocratic leadership style. This style was recommended for its significant influence on teachers’ performance with regard to schemes of work preparation, lesson planning, preparation of teaching /learning resources, content delivery, formative evaluation and summative evaluation.
CONCLUSIONS 
The specific objectives for this study were to investigate the relationship between autocratic leadership styles and teachers’ performance, and to assess the teachers’ recommendations of autocratic leadership style behavior for improving teachers’ performance. Referring to the findings of the study, Autocratic leadership style negatively affects teachers’ performance at the rate of 42.2%.  As headteacher increases these behaviours; not accepting teachers’ opinions, use position power to show the teachers that they are under him or her, threatening teachers with punishments for them to accomplish tasks, allocating tasks without teachers’ will, making decisions without consulting the teachers, setting instructions for teachers’ tasks, punishing teachers for preventing mistakes’ reoccurrence, and setting instructions for teachers’ tasks and prohibiting any deviation, the performance of the teachers in terms of instructional planning, assessing students, and collaboration with parents also decreases. 
From the findings of the study, the government is recommended to provide the guidelines for the school headteachers to help them apply the leadership styles which facilitate the headteachers ‘professional leadership skills, as they have been attributed to decreasing the performance of the teachers. 

Headteachers should avoid using autocratic leadership behaviours due to their negative impact on teachers’ performance. When they want to use it for teachers’ performance, the study recommends punishing teachers for preventing mistakes from recurring and establishing new procedures if the existing ones are not working well.

For the recommendation of further study, teachers’ recommendations to other leadership behaviours which can enhance their performance are urgently needed to serve as a reference for building a robust framework for guiding 12-year basic education headteachers on how they may behave in different situations to raise the performance of the teachers. This study assessed the recommendations of autocratic leadership styles only, yet the other leadership styles are also applied in education. 
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