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ABSTRACT 

	In the 21st century, effective writing skills are essential for academic success and personal and professional development. As high school students transition to higher education and the workforce, honing these skills is increasingly crucial. This study examines the effectiveness of traditional remedial instruction in improving the writing skills of Grade 12 students at Conner National High School. A pre-test/post-test one-group design was used, focusing on spelling, punctuation, capitalization, sentence structure, and handwriting. Conducted at Conner National High School, the study involved 24 purposively sampled participants. Standardized tests and worksheets from English for Everyone were administered before and after remedial classes, with data analyzed using descriptive statistics and paired sample t-tests. Findings indicate significant improvements in capitalization and handwriting, with overall writing proficiency rising from "Fair" to "Good." While no significant differences in writing skills were observed based on participants’ profiles (age, sex, and parental educational attainment), remedial classes effectively enhanced writing abilities across all measured skills. These results highlight the importance of remedial education in bridging gaps in writing proficiency, supporting the continued use of such interventions to foster academic success.
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1. INTRODUCTION 

In the landscape of 21st-century education, effective writing skills are essential not only for academic achievement but also for professional success and personal expression. Writing serves as a powerful medium through which individuals articulate thoughts, convey ideas, and demonstrate creativity. As senior high school students prepare to transition into higher education and the workforce, the ability to write with clarity, coherence, and correctness becomes increasingly vital. However, the writing proficiency of senior high school learners remains a persistent concern among educators and researchers.

Bilal et al. (2013) examined the challenges faced by English language teachers in public sector institutions, identifying barriers such as limited linguistic competence, low student motivation, inadequate instructional resources, and insufficient teacher training. These issues were prevalent across both rural and urban school settings, underscoring the need for targeted interventions and improved pedagogical strategies in English Language Teaching (ELT). Similarly, Dhanya and Alamelu (2019) emphasized that writing is often perceived as the most demanding aspect of language learning. Their study highlighted factors such as learner motivation, teacher-student relationships, classroom environment, and feedback mechanisms as critical to writing development. They noted that students frequently struggle with coherence and confidence, while teachers face challenges in delivering effective instruction.

Lazic et al. (2020) explored the use of Grammarly as a support tool for English as a Foreign Language (EFL) students, particularly in paraphrasing, summarizing, and synthesizing. Their findings revealed generally positive perceptions of Grammarly’s role in reducing surface-level errors and enhancing writing from sources, though its effectiveness in teaching deeper writing strategies remained debatable. This suggests that Automated Writing Evaluation (AWE) tools can complement but not replace traditional instruction. Daffern and Critten (2019) investigated spelling instruction through a mixed-methods case study, revealing that high-achieving spellers employed a diverse range of linguistic strategies, while low-achieving spellers relied on basic phonetic techniques. Their findings emphasized the importance of explicitly teaching spelling strategies and equipping educators with strong linguistic and pedagogical foundations. 

Relles (2016) challenges traditional models of postsecondary remediation by proposing an experiential learning approach to college writing instruction. The study emphasizes that conventional remedial writing courses often fail to engage students meaningfully, leading to limited academic progress. Instead, Relles advocates for integrating real-world writing experiences that connect students’ personal and professional lives with academic tasks. This approach fosters deeper engagement, improves writing proficiency, and enhances students’ confidence in their abilities. By rethinking remediation through experiential learning, the article suggests a more inclusive and effective pathway for supporting underprepared college writers.

In the Philippine context, the K to 12 curriculum integrates language instruction across domains, with a focus on grammar awareness, reading comprehension, and structured writing. Senior High School students are expected to communicate effectively in both oral and written forms, analyze texts, and respond creatively through the use of literary devices. However, Urbano et al. (2021) found that Filipino students continue to face significant challenges in writing, including weak grammar, limited vocabulary, poor citation practices, and difficulty organizing ideas. Their study advocates for explicit instruction and authentic, collaborative learning tasks to address these gaps.

At Conner National High School, it was notably observed from the written works and performance tasks of the students that many grammatical lapses are violated. Some are spelling, proper use of words, confusion of homonyms and others. These lapses become the reasons why students do not want to write in English. Consequently, these students often require remedial writing instruction to bridge the gap between their current skill level and the desired standard. On the other hand, traditional remediation is needed to cope up to the struggle of learners in writing outputs in English.

	The current situation of learners’ writing skills is a concern. Communication skills are affected and this macro skill is a must for the learners to be globally competent as one of the objectives of the K to 12 Curriculum. Thus, the main purpose of the study is to determine if the traditional remediation is still effective in improving the level of writing skills of the Grade 12 Students in Conner National High School.

2. methodology 

2.1. Research Design
	This study employed a pre-test/post-test one-group design to investigate the effect of remedial classes on the writing skills of Grade 12 senior high school students. The research design allowed for a structured and standardized approach to data collection and analysis. The study aimed to determine whether there is a significant difference in writing skills, specifically in spelling, punctuation, capitalization, sentence structure, and handwriting, after the implementation of remedial classes.  

2.2. Locale of the Study
	This study was conducted at the Conner National High School and the participants were the school’s Grade 12 students. Conner National High School is the only Secondary School Department of Barangay Buluan that offers a Senior High School with Humanities and Social Sciences strand. 

2.3. Participants of the Study
	The sampling technique in the study employed a purposive sampling technique. The selection of participants was based on their performance in a pretest administered before the main study. Only those participants who achieved the lowest scores on the pretest were chosen to participate. The participants from the 68 Grade 12 students in Conner National High School from the two sections, Grade 12 Periwinkle and Grade 12 Tulips are a combination of 12 Female and 12 Male and a total of 24 participants. 

2.4. Research Instrument
	The research instrument used in this study was a standardized tests and worksheets from the writing proficiency site, English for Everyone (englishforeveryone.org). The test for spelling, punctuation, capitalization and sentence structure is in multiple choice type. However, the teacher drafted sixteen-point rubrics with four criteria for the handwriting. Each item in the five writing skills (spelling, punctuation, capitalization, sentence structure) are solely focused to target the required competency. The four criteria for the skill on handwriting are the common assessment to test a handwriting skill of students.
	The standardized test was distributed before and after the implementation of the remedial classes. Scoring and evaluation criteria were based on a four-point Likert Scale to determine the participants’ writing proficiency. The participants were ensured to understand the purpose of the assessments, and their consent were obtained.

2.5. Research Procedure
	The data used in this study was primary data, which is data collected directly from its source. In gathering the primary data, the teacher let the participants answer her drafted and adapted worksheets. Prior to the collection of the data, the teacher had sought permission addressed from the Conner National High School Principal’s office for the approval of the conduct of the study. The approved permission was furnished to the participants for the teacher to be allowed to conduct the study and administer the worksheets. The result underwent statistical treatment to measure the result. The teacher interpreted and analyzed the result; as necessary the teacher also formulated graphs and tables to support the conclusion. 


2.5. Statistical Treatment of Data
	To determine the level of writing skills among Grade 12 Senior High School students in Conner National High School, a comprehensive statistical analysis was employed. The assessment focused on various writing skills, including spelling (1), punctuation (2), capitalization (3), sentence structure (4), and handwriting (5). Specific Statistical Analyses for each skill include Descriptive Statistics which used Mean and Standard Deviation for each writing skill. Frequency distributions were used to illustrate the distribution of scores, enabling an exploration of the variation in skill levels among students. Graphical representations (e.g., table, bar charts) for visualizing the distribution and patterns of writing skills were drafted to enhance the interpretability of the data, allowing for a more intuitive understanding of the distribution of skills. 
	To investigate if (1) there is no significant difference in the level of writing skills among Grade 12 Senior High School students at Conner National High School when grouped according to profile and if (2) there is no significant difference in the level of the writing skills of Grade 12 Senior High School students in Conner National High School along the five writing skills before and after the conduct of the remedial classes, paired sample t-Test was employed for each writing skill (spelling, punctuation, capitalization, sentence structure, handwriting) to compare the mean scores before and after the remedial classes. It determined whether there is no statistically significant difference in the mean scores within each writing skill, indicating the effectiveness of the remedial classes.

3. results and discussion

Table 1. Profile of the Conner National High School Grade 12 learners in terms of age, sex, and educational attainment of parents
	Profile
	Frequency
	Percentage

	1. Sex
	 
	 

	Male 
	12
	50.00

	Female
	12
	50.00

	Total 
	24
	100.00

	2. Age 
	 
	

	17 years old
	1
	4.17

	18 years old
	15
	62.50

	19 years old
	4
	16.67

	20 years old
	3
	12.50

	26 years old 
	1
	4.17

	Total 
	24
	100.00

	Mean Age
	
	

	3.  Fathers’ Highest Educational Attainment 
	 
	 

	Did Not go to school
	1
	4.17

	Elem level
	11
	45.83

	Elem Grad
	4
	16.67

	HS Level 
	6
	25.00

	HS Grad
	2
	8.33

	Total
	24
	100.00

	4. Mothers' Educational Attainment
	 
	

	Did Not go to school
	1
	4.17

	Elem level

	2
	8.33

	
	
	

	
	
	

	Elem Grad
	7
	29.17

	HS Level 
	7
	29.17

	HS Grad
	6
	25.00

	College Level 
	1
	4.17

	Total
	24
	100.00



As gleaned from the table 1, the participants’ profile in terms of age mostly fall on the Age of 18. This implies that the participants, although most of them are at the correct age at the proper grade level, there are still over-aged participants. In terms of sex, there was an equal number from the male and female participants. In terms of the highest educational attainment of the parents of the participants, significant proportion of the fathers have completed only elementary education with a 45.83 percentage or 11 out of 24 fathers, while mothers have a more varied distribution across different educational levels. Although, it was notable that there were 2 parents, 1 mother and 1 father who never went to school.

This aligns with the findings of the study of Rodriguez and Tumanday (2024) where students showed relative strength in spelling and sentence structure but needed support in punctuation, capitalization, and handwriting. Just as Melton’s research (Melton, 2008) highlighted remediation’s role in improving graduation outcomes for underperforming institutions, their study confirms that tailored remedial instruction can substantially elevate writing proficiency among high school learners.





	Writing Skills
	X
	Writing Level
	sd

	1. Spelling
	1.38
	Good
	0.65

	1. Punctuation
	1.08
	Fair
	0.65

	1. Capitalization
	0.92
	Fair
	0.72

	1. Sentence Structure
	1.33
	Good
	0.48

	1. Handwriting
	0.75
	Fair
	0.44

	Overall 
	5.46
	Fair
	0.93



Table 2. Mean Scores of the Grade 12 Senior High School students in Conner National High School before the remedial classes along the five writing skills


Based on table 2, the participants demonstrated varying levels of proficiency across different writing skills before participating in remedial classes. For Spelling and Sentence Structure, the participants showed a "Good" level of proficiency with mean scores of 1.38 and 1.33 respectively. On the other hand, in Punctuation, Capitalization, and Handwriting, the participants’ proficiency was rated as "Fair", with mean scores of 1.08, 0.92 and 0.75 respectively. The overall mean score across all writing skills was 5.46, indicating an average proficiency level falling under "Fair". The standard deviation of 0.93 suggests moderate variability in scores across the different writing skills assessed. This implies that while the participants showed strengths in spelling and sentence structure, there is a need for improvement in punctuation, capitalization, and handwriting. Remedial classes can focus on enhancing these areas to improve overall writing skills among the students. 

Tresbe and Ambayon (2020) evaluated the effectiveness of a remedial writing module designed to support non-proficient and developing writers. The study found that students who participated in the intervention showed significant improvement in sentence writing, paragraph development, and narrative composition compared to a control group. This aligns with the current study’s findings, where students at Conner National High School demonstrated strengths in spelling and sentence structure but needed support in punctuation, capitalization, and handwriting. The correlation between both studies reinforces the value of structured remedial programs in enhancing writing proficiency.

Table 3. Mean Scores of the Grade 12 Senior High School students in Conner National High School after the remedial classes along the five writing skills

	Writing Skills
	 X
	Writing Level
	sd

	1. Spelling
	5.92
	Good
	0.93

	2. Punctuation
	4.83
	Fair
	1.20

	3. Capitalization
	5.71
	Good
	1.46

	4. Sentence Structure
	5.33
	Good
	1.27

	5. Handwriting
	6.29
	Good
	0.75

	Overall 
	28.08
	Good
	2.95



After participating in the remedial classes, the results in table 3 shows highlight the effectiveness of the remedial classes in improving students' writing skills. As indicated by the mean scores and their associated levels of proficiency, Capitalization, and Handwriting improved from Fair to Good.  Although Spelling, Sentence Structure and Handwriting remained in as “Fair” and “Good” before and after the remedial classes, the mean scores determine the improvement of scores. The overall mean score across all writing skills after remedial classes was 28.08, indicating a substantial improvement to a "Good" level of proficiency. Although the standard deviation of 2.95 suggests some variability in scores across the different writing skills assessed, but overall, there was significant improvement. This interpretation highlights the positive impact of remedial classes on improving the writing skills of Grade 12 students at Conner National High School. 

Rai and Penjor (2020) conducted a mixed-methods action research study to evaluate the impact of remedial classes on low-achieving students’ learning outcomes in English and Geography at Tshaphel Lower Secondary School in Bhutan. Their findings revealed a statistically significant improvement in post-test scores compared to pre-test scores (p = 0.00), demonstrating the effectiveness of remedial instruction. Qualitative data from interviews and journals further confirmed students’ satisfaction and positive engagement with the remedial sessions. This aligns with the results in Table 3 of the present study, where Grade 12 students at Conner National High School showed marked improvement in writing skills particularly in capitalization and handwriting after participating in remedial classes. Both studies affirm that structured remediation can lead to substantial gains in academic performance.


Table 4. t-test on the writing skills of Grade 12 Senior High School students in Conner National High School along the five writing skills before and after the conduct of the remedial classes

	Variables
	t-value
	df
	p
	Decision

	Spelling Before and After 
	-20.943
	23
	.000
	Reject Ho

	2.    Punctuation
	-15.455
	23
	.000
	Reject Ho

	3.    Capitalization
	-14.077
	23
	.000
	Reject Ho

	4.    Sentence Structure
	-13.856
	23
	.000
	Reject Ho

	5.    Handwriting
	-34.849
	23
	.000
	Reject Ho

	Overall 
	-39.156
	22
	.000
	Reject Ho



Based on the table 4, for each writing skill and the overall assessment, the null hypothesis is rejected, which means that there is a significant difference between before and after remedial classes in the writing skills.  Therefore, there is sufficient statistical evidence to infer that there are significant improvements in spelling, punctuation, capitalization, sentence structure, handwriting, and overall writing skills after Grade 12 participants who participated in remedial classes. These results suggest that the remedial classes enhanced the various writing skills among the Grade 12 participants in Conner National High School. 

Jarrar (2014) emphasized that targeted remedial programs can effectively address learning gaps and elevate academic performance among struggling learners. This finding closely correlates with the results presented in Table 4 of the current study, where Grade 12 students at Conner National High School demonstrated statistically significant gains in spelling, punctuation, capitalization, sentence structure, handwriting, and overall writing proficiency after undergoing remedial classes. Both studies affirm the transformative potential of structured remediation in enhancing language skills and academic outcomes.




























Table 5. Test of Significant Difference in the level of the five writing skills of Grade 12 Senior High School students in Conner National High School when grouped according to profile
	
	Writing Skills
	Overall
	

	Profile
	Spelling
	Decision
	Punctuation
	Decision
	Capitalization
	Decision
	Sentence Structure
	Decision
	Handwriting
	Decision
	
	Decision

	A. Before
Remedial Class
	F
	df
	p
	
	F
	df
	p
	
	F
	df
	p
	
	F
	df
	p
	
	F
	df
	p
	
	F
	df
	p
	

	1. Age
	0.56
	4,19
	0.69
	Accept Ho
	2.17
	4,19
	0.11
	Accept Ho
	0.65
	4,19
	0.63
	Accept Ho
	1.07
	4,19
	0.4
	Accept Ho
	1.66
	4,19
	0.2
	Accept Ho
	0.17
	4,19
	0.95
	Accept Ho

	2. Fathers Educational Attainment
	0.44
	4,20
	0.78
	Accept Ho
	0.59
	4,19
	0.67
	Accept Ho
	1.16
	4,19
	0.36
	Accept Ho
	0.71
	4,19
	0.68
	Accept Ho
	0.32
	4,19
	0.86
	Accept Ho
	0.55
	4,19
	0.7
	Accept Ho

	3. Mothers Educational Attainment
	0.14
	5,18
	0.98
	Accept Ho
	0.43
	4,19
	0.82
	Accept Ho
	0.58
	4,19
	0.71
	Accept Ho
	0.76
	4,19
	0.59
	Accept Ho
	1.44
	4,19
	0.26
	Accept Ho
	1.19
	4,19
	0.36
	Accept Ho

	

	
	t
	df
	p
	Decision
	t
	df
	p
	Decision
	t
	df
	p
	Decision
	t
	df
	p
	Decision
	t
	df
	p
	Decision
	t
	df
	p
	Decision

	4. Sex
	0.94
	22
	0.36
	Accept Ho
	0.22
	22
	0.11
	Accept Ho
	1.15
	22
	0.26
	Accept Ho
	0.84
	22
	0.41
	Accept Ho
	0.92
	22
	0.37
	Accept H
	1.75
	22
	0.11
	Accept Ho

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Profile
	Spelling


	Decision
	Punctuation


	Decision
	Capitalization
`
	Decision
	Sentence Structure
	Decision
	Handwriting
	Decision
	Overall
	Decision

	B. After 
Remedial Class
	F
	df
	p
	
	F
	df
	p
	
	F
	df
	p
	
	F
	df
	p
	
	F
	df
	p
	
	F
	df
	p
	

	1. Age
	0.38
	4,19
	0.82
	Accept Ho
	5.15
	4,19
	0.01
	Accept Ho
	0.07
	4,19
	0.87
	Accept Ho
	0.56
	4,19
	0.69
	Accept Ho
	1.8
	4,19
	0.17
	Accept Ho
	1.1
	4,19
	0.39
	Accept Ho

	2. Fathers Educ'l Attain
	0.21
	4,19
	0.93
	Accept Ho
	0.96
	4,19
	0.45
	Accept Ho
	2.17
	4,19
	2.11
	Accept Ho
	0.09
	4,19
	0.98
	Accept Ho
	1.99
	4,19
	0.14
	Accept Ho
	0.51
	4,19
	0.73
	Accept Ho

	3. Mothers Educ'l Attain
	0.29
	5,18
	0.91
	Accept Ho
	0.4
	4,19
	0.84
	Accept Ho
	0.7
	4,19
	0.86
	Accept Ho
	1.23
	4,19
	0.34
	Accept Ho
	1.94
	0.48
	
	Accept Ho
	0.85
	4,19
	0.53
	Accept Ho

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	t
	df
	p
	Decision
	t
	df
	p
	Decision
	t
	df
	p
	Decision
	t
	df
	p
	Decision
	t
	df
	p
	Decision
	t
	df
	p
	Decision

	4. Sex
	0.87
	22
	0.39
	Accept Ho
	0.67
	22
	0.51
	Accept Ho
	1.28
	22
	0.22
	Accept Ho
	1.3
	22
	0.31
	Accept Ho
	0.81
	
	0.4
	Accept Ho
	0.41
	22
	0.69
	Accept Ho




As gleaned from Table 5, the p-values are higher than alpha level 0.05. Therefore, there is no significant difference in the level of the five writing skills of Grade 12 Senior High School students in Conner National High School when grouped according to profile. The students writing skills before and after the remedial class did not vary statistically when their profile were considered. This implies that there might be other variables that can affect the writing skills, but not directly the profile variables included in the present study. 

Kenta and Bosha (2019) revealed that students’ poor background knowledge, lack of motivation, inadequate teaching materials, and limited classroom resources were major barriers to effective writing. Notably, the most outstanding factor identified by participants was the shortage of time, which hindered their ability to express themselves adequately in writing. This correlates with the findings in Table 5 of the present study, where no significant differences were observed in writing skill levels when students were grouped according to profile variables. The implication is that external factors such as time constraints and instructional conditions may play a more critical role in shaping writing proficiency than demographic profiles alone.



4. Conclusion

[bookmark: _GoBack]The remedial class in writing significantly improved the writing skills among Grade 12 Senior High School students at Conner National High School along spelling, punctuation, capitalization, sentence structure, and handwriting. The study approach fosters deeper engagement, improves writing proficiency, and enhances students’ confidence in their abilities. By rethinking remediation through experiential learning, the article suggests a more inclusive and effective pathway for supporting underprepared college writers.
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