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Abstract
[bookmark: _GoBack]This study aimed to explore effective English language instruction by analyzing teaching strategies, evaluating their effectiveness, and examining factors affecting English language teaching in ward secondary schools in Mkuranga District. The study contributes to understanding how interactive strategies enhance learning in multilingual classrooms. A mixed-methods approach was employed, involving 100 students, 6 school heads, and 12 English teachers. The study was guided by Lev Vygotsky’s sociocultural theory (1978). Data were collected through questionnaires and interview guides. Quantitative data were analyzed using descriptive statistics, including frequencies and percentages, while qualitative data were analyzed thematically in alignment with the quantitative findings. The findings revealed limited use of strategies such as role-play, debates, question-and-answer sessions, and group tasks and discussions in English language instruction. Challenges such as overcrowded classrooms, insufficient teaching materials and facilities, and a lack of adequately trained teachers were identified as key obstacles to effective English language teaching. The study recommends that the government ensure schools have adequate language learning resources, including textbooks and multimedia tools.
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Introduction
English language proficiency is a key factor influencing academic performance among students, particularly in countries like Tanzania, where English is a second language. Teachers often struggle to apply effective strategies and techniques in teaching English at both primary and secondary levels. Mastery of the English language is closely linked to improved academic performance in secondary education.
Globally, educators employ a range of teaching strategies to enhance student learning, engagement, and critical thinking. One widely adopted approach is active learning, which actively involves students through discussions and collaborative group work. Additionally, interactive and immersive teaching methods, such as incorporating technology, group projects, and cultural exchange activities, are increasingly used to enrich the learning experience. For example, in Germany and France, English language instruction often includes debates, role-plays, and presentations, enabling students to practice English in authentic, communicative contexts. Furthermore, in China, effective English language teaching relies on strategies such as fostering teachers’ professional identity, self-efficacy, and creating a conducive learning environment (Shao & Fan, 2024; Song et al., 2023). According to Hessel and Strand (2023), English proficiency significantly contributes to academic achievement in England, particularly in mathematics and English subjects. In Indonesia, English language proficiency has become increasingly important in both academic and professional contexts (Devi, 2023). In Africa, Zickafoose et al. (2024) found that countries using English as a medium of instruction face numerous challenges in supporting students’ mastery of the language. Moreover, Phiri et al. (2024) emphasize the role of continuous professional development and the integration of local languages to facilitate English language improvement among students in East Africa. In Tanzania, secondary education is conducted with English as the medium of instruction, which sparks critical debates, as most students lack an English proficiency background from primary school (Kilangi, 2023).
In Tanzania, the challenges students face in learning English are often linked to the use of ineffective teaching strategies and techniques (Emmanuel, 2019). Therefore, it is crucial to investigate effective strategies that can be applied to help students master the English language, particularly in ward secondary schools.


Statement Of The Problem
Mastery of the English language among secondary students in public schools poses a significant challenge that impacts the learning process. Students and teachers can only effectively discuss, debate, and engage in teaching and learning activities when they understand the language of instruction (Tom-Lawyer & Thomas, 2024). Studies by John (2025) and Kiura (2025) indicate that the majority of public secondary school students in Tanzania do not demonstrate mastery of the English language. Despite the magnitude of this problem, no studies have addressed it in the context of Mkuranga District, Tanzania. Therefore, this study examines teaching strategies that enable students to master the English language in ward secondary schools in Mkuranga District, Tanzania.

Purpose of The Study 
The following are the purposes of the study:
· To analyze teaching strategies used to teach English language effective in Mkuranga District.
· To evaluate the efficiency of the methods used to teach English language in the Mkuranga District'
· To examine factors affecting the effective teaching of English language in Mkuranga district.  


Theoretical Framework
Social Cultural Theory
The sociocultural theory (SCT), conceptualized by Lev Vygotsky, emphasizes the critical role of social interactions and cultural context in cognitive development, providing a lens for understanding effective strategies for English language teaching. According to Vygotsky, learning is inherently social, occurring through communication, collaboration, and cultural tools, with language serving as a primary medium for thought and development (Vygotsky & Cole, 1978). The theory introduces the Zone of Proximal Development (ZPD), defined as the range between what a learner can achieve independently and what they can accomplish with guidance from more knowledgeable individuals, such as teachers (Rahman, 2024). This concept underscores the need for relevant and effective strategies to support non-native English speakers in acquiring language skills they cannot develop independently. English teachers are responsible for implementing methods and strategies that foster English language mastery, which is essential for effective learning and communication.
Furthermore, SCT posits that with appropriate support from experts using relevant strategies, learners’ competencies increase. The theory highlights the importance of collaborative learning and the influence of cultural contexts on cognitive development, applicable from childhood to adulthood (Mamun, 2022). The emphasis on social interaction and scaffolding provides a structured yet flexible framework for educators to support students’ learning. In this study, Vygotsky’s sociocultural theory (1978) is significant for several reasons. It offers a framework for interpreting the phenomenon under study, helps researchers organize and make sense of observations and data by providing concepts, principles, and relationships among variables, and guides the selection of an appropriate research design and methods.

Empirical Literature Review
Miranda et al. (2023) explored teaching strategies used by pre-service teachers to improve students’ speaking skills in English language teaching in Indonesia. Using a qualitative approach with interviews and observations, the study found that effective strategies included role-play, group work, discussions, pronunciation practice, and interactive activities. In response to English’s status as an international language and lingua franca, integrating local culture has become a trend in teaching English, particularly in outer-circle countries (Ratri et al., 2024).
Sorohiti et al. (2024) assessed teacher awareness, identification of learning difficulties, and effective teaching strategies for English grammar mastery in Indonesia. This descriptive qualitative study examined the perspectives and experiences of three Grade 10 teachers from two private high schools through in-depth, one-on-one interviews. The study focused on teachers’ awareness of students’ grammar learning difficulties, their perceptions of challenges, and strategies to address these challenges. The findings revealed that teachers are aware of students’ grammar learning difficulties, which are particularly pronounced in linguistically and culturally diverse contexts like Indonesia.
Yu (2024) conducted a systematic review of the sustainability of English Language Teaching (ELT), emphasizing its role in addressing global environmental challenges through language learning. The review, covering empirical studies, theoretical articles, and case studies from 2013 to 2023, evaluated methodologies for incorporating sustainability into ELT. Key findings highlighted effective approaches, including interdisciplinary curriculum designs, innovative classroom activities, specialized teacher training, and novel assessment methods, which enhance language proficiency and raise students’ awareness of language learning. The review underscores the importance of embedding sustainability in ELT to foster informed, responsible global citizens and suggests directions for future research.
Muvango et al. (2025) investigated the instructional effectiveness of media methods in English language learning in public secondary schools in Kakamega East Sub-County, Kenya. The study focused on lesson plan certification, teaching strategies incorporating media, radio program integration, and instructional media methods. The findings revealed that teacher-learner interactive methods and learner-centered approaches, combined with media, improved English language learning outcomes. The study recommended that school administrators prioritize the use of media in English language instruction. Naibaho (2022) found that English language learners in Indonesia experience moderately high speaking skills anxiety, with listening and speaking skills anxiety reaching a medium-high level at Universitas Kristen Indonesia (UKI). The study concluded that teachers should employ diverse and compelling strategies to teach listening and speaking skills to reduce students’ anxiety.
Kimario et al. (2023) examined the effectiveness of the Task-Based Learning (TBL) approach in improving English communication skills among public primary school students in Morogoro Municipality, Tanzania. Using a mixed-methods approach with surveys and interviews, the study found that TBL positively impacts speaking skills, despite various challenges. However, these findings are limited to primary school students and may not apply to secondary schools.
Hillary and Makundi (2024) focused on improving classroom teaching effectiveness in English language instruction in public primary schools in Bagamoyo District, Tanzania. Using a cross-sectional research design and a mixed-methods approach, the study involved school heads and English teachers. The findings highlighted the effectiveness of inquiry-based teaching strategies, though their implementation was often limited by inadequate resource allocation, particularly the lack of visual aids, which restricted opportunities for interactive learning.

Methodology
This study adopted a pragmatist research philosophy, which emphasizes practical applications of truth and knowledge, focusing on real-world consequences and actions (Dube et al., 2024). Pragmatism allows for a flexible approach, integrating qualitative and quantitative methods to address complex, context-specific issues (Johnson & Onwuegbuzie, 2004). This philosophy is particularly relevant, as the study aims to generate actionable insights to improve educational practices and outcomes in secondary schools.
The study employed a convergent mixed-methods design, which complements the strengths of a single design and mitigates its weaknesses (Busari, 2024). This design facilitated multiple data collection methods to obtain comprehensive information from respondents. Both quantitative and qualitative approaches were integrated, with structured questionnaires used to collect numerical data for statistical analysis and qualitative methods to provide deeper insights.
The study targeted students, English teachers, and heads of schools from ward secondary schools in Mkuranga District, Tanzania. The sample included 100 students, 6 heads of schools, and 12 English teachers. The study focused on Form Three and Form Four students due to their experience with English language teaching strategies. Students were selected using stratified random sampling, while English teachers and heads of schools were selected through purposive sampling. Data were collected using questionnaires for 100 students and interview guides for 12 teachers and 6 heads of schools. Data analysis employed both quantitative and qualitative methods, consistent with the mixed-methods approach. Quantitative data were analyzed using descriptive statistics, including frequencies and percentages. Qualitative data were analyzed using thematic analysis techniques.

Findings And Discussions
This section presents the findings of the study on teaching strategies, the efficiency of the methods used to teach and factors affecting the effective teaching of English language in Ward secondary schools.  The study findings based on three objectives of the study.  The analysis draws on data collected through questionnaires and interviews. 

4.1 Teaching Strategies That Enable Students to Master the English Language
[bookmark: _Toc199421831][bookmark: _Toc205877490]Table 1. Findings on teaching strategies used to teach English language (N=100)
	Statement/Question
	SD
F    (%)
	D
F (%)
	U
F (%)
	A
F    (%)
	SA            
F     (%)

	Teacher uses the role-play strategy in teaching the English language. 
	31     34
	15  16
	3       3
	26     28
	17      18

	The teacher uses group work and discussion to teach English language skills. 
	38     41 

	13  14
	7       8
	7     8
	14      29

	Teachers use the Debate strategy regularly to initiate the English language capacity 
	12     13
	18  20
	30      33
	16     17
	16      17       

	 The teacher uses the question and answers (dialogue) strategy to impart English language 
	32     35
	39  42
	1       1
	8     9
	13      14


SD=Strongly Disagree, D=Disagree, U=Undecided, A= Agree and SA=Strong Agree
Source: Field data (2025)
4.1.4 Questions and Answers Strategy   
The quantitative findings show that 77% of the respondents disagreed the question and answer used in teaching English language in public school while 27% agreed. This indicates that most teachers teach through delivering materials than engaging students into discussion and interaction during teaching. Qualitative findings from the interviews informed on the same findings as reported by teachers and school heads. One of the teachers reported that:

Despite of my interest to use the question-and-answer strategy to teach English language in class but I found it is waste of time because most of students do not show cooperation at all when asked questions during class. Sometimes you ask each student before starting new topic or teaching, but remain silence showing some that they cannot express themselves at all using English language until when you allow the use of Swahili. Therefore, this experience slow down teachers from using dialogue to teach the English language skipping to other strategies and methods, aligning with specific class students.

These findings indicate that the use of question-answer in teaching and learning of English language not effectively applied in secondary schools. The findings imply that, teachers trained to master class teaching but still they fail to utilize the use of question-answer method in classes.  The findings remain imperative in informing on the use of the strategy in teaching English language as Muzammil et al. (2022) argued that the question-answer strategy influence learning of English language among non-English natives. 

4.1.1 The role-play strategy in teaching the English language. 
The findings of the study inquired from students on the use of role-play in teaching English language in their schools. Majority of the respondents indicated that role-play strategy is not used in learning English language at their schools. This was indicated with the 50% of the respondents in the findings while 46% of the respondents agreed that the strategy is employed. These quantitative findings aligned with qualitative findings from interviews which indicated that some of the teachers uses role-play in teaching English language while some do not use it as reported in by the interviewees.  One of the English teacher reported: 

I has been English teacher for 7 years now, knowing my responsibilities in assisting students mastering English language, I make use of strategies in teaching the subject including using role-play technique. Although, it is difficult in some classes to use this strategy because of lack of conducive environment and facilities as I remember in certain school, the population of students and number of periods did not allow the use of role-play in class teaching

During interview with school heads, it was reported that;
Based on my experience as a head of school for 13 years, I have experienced that most of English teachers do not use role-play strategy to teach English language but only few teachers manage to employ the strategy in teaching students. During my instructional supervision, most teachers raise defense and excuses based on number of barriers for using the role-play strategy effectively in teaching English language such as most of students joining secondary lack basic capacity of English communication and confidence.

Therefore, both quantitative and qualitative findings imply that, the use of role-play in teaching English language in public secondary school is a critical problem as reported by the findings of the study. These findings contradict the foundation of the learning theory by Vygotsky that argues learning is inherently social and occurs through communication, collaboration, and cultural tools. Therefore, these findings play significance role informing various educational stakeholders on the imperative of using role-play strategy in teaching English language in public secondary schools as explained by Killen and O'Toole (2023) that role-play is one of the effective strategy in teaching and learning activities.
4.1.2 Group work and discussion 
The findings of the study show that 56% of students disagreed that teachers do not use group work and discussion in teaching English language in schools while 37% agreed. During interviews, teachers and school heads reported on the partial use of group work in teaching activities. One of the teachers reported that:
Group work and discussion play significant roles in learning especially English language because student finds opportunities of interacting fostering confidence and increasing number of vocabularies. However, most students do not prefer or collaborate into group work and discussion in secondary settings because of the low understanding of English language from primary school and in secondary education; they are not allowed to use electronic devices as in the colleges and universities, which makes discussion more effectively. Sometime, providing group work among students, teachers’ finds very low positive response and efficiency that demoralize its uses. 

The other teacher reported that:
In my experience I struggle lots to ensure my students engage into group work and discussion because I find it helps students learning fast and efficiently. But, the reality shows that most students in public secondary schools have no interest in group discussion because every individual seem to struggle hard in basic English communication compared to writing basics. This makes the use of this strategy becomes difficult and sometime impossible.

The implication of these findings implies that, despite of the positive impact and usefulness of engaging students into discussion, but they must have potentials on English language communication so that be able to engage into discussion which seems lacking among students. These findings are significance as they identified the teaching strategy as well as informed about its application extent in secondary school. The use of group discussion in teaching and learning align with the theory of social learning of Vygotsky, which articulate that, active learning occurs through interaction under the guide of the teacher or experts of the subject. The study of Richards and Rodgers (2014) articulated how they use of group discussion enhance language capacities among students as well as language learners in new settings or environment.
4.1.3 The use of Debate strategy  
The findings of the study indicated that 34% of the respondents disagreed while 33% remained undecided and 33% agreed that debates use in learning English language. These quantitative findings show that, students in secondary schools to some extent experience the use of debates. During qualitative data collection, it was reported that;

Having an experience of teaching the English language for three years since I graduated at University and being employed, I have experience that the use debates play critical impact in assisting students learning English language skills especially speaking capacities. Students, who participate into debates actively tend to develop English speaking ability progressively. I always find time for my students to debate in class while monitoring their discussion and interaction, which helps me to identify the English language capacities of each student for further assistance. Therefore, I encourage other teachers to use this strategy because it forces students to practice and learn new English words and gain speaking confidence.

The findings imply that there should be more efforts to ensure the use of debates among students so that to facilitate effective learning of the English language, especially the speaking aspect. These findings have a relevant impact by informing on the practicality and pragmatics of using debate in teaching English language in public schools. These findings align with Mercer and Howe (2012) who found that, debates provide positive energy among students not only in learning English language but also in raising their critical thinking and reflection, especially when immediate questions raised during the interaction requiring immediate answers.

[bookmark: _Toc205877491] 4.2 Effectiveness of Teaching Methods Employed By Teachers In Teaching The English Language
[bookmark: _Toc199421832][bookmark: _Toc205877492]Table 2: Effectiveness of teaching strategies employed by teachers in teaching the English language (N=100).
	STATEMENT
	SD
	D
	U
	A
	SA

	
	F
	(%)
	F
	%
	F
	%
	F 
	%
	F 
	%

	Effective questions and answers (Dialogue) in teaching the English language among students.
	38     41
	17     18
	3        3
	31     34
	3         3

	The effectiveness of group work and discussion facilitates English language mastery.
	26     28 

	27    29
	7       8
	13      14
	9        10

	The effectiveness of Essay writing strategy in facilitating English language writing skills among students.
	30     33
	18     20
	7     8
	21      23
	17       18       

	The use of role-play enables students’ mastery of the English language. 
	42     46
	26     28
	0
	11     12
	13       14

	 Books, reading practices facilitate students in the English language. 
	26     28
	31     34
	3        3
	17     18
	15        16


Source: Field data (2025)
SD=Strongly Disagree, D=Disagree, U=Undecided, A= Agree and SA=Strong Agree
On the use of question-answer, the quantitative findings showed that 59% of the respondents disagreed that the method used effectively in teaching and learning of English language while 37% agreed that teachers uses question and answer during teaching.  These quantitative findings indicated that, the extent to, teachers employ question-answer methods in teaching the English language is moderate. Moreover, 3% of the respondents indicated that they neither agree nor disagree. Qualitatively, it was reported by one of the teachers that;

It is true that the use of question-answer is not effective in teaching English language in our school because most of students lack Basic English-speaking potentials which block the possibility of oral communication during teaching activity. Class teaching is organized in time and events, when comes the event of raising questions to students using English language, most students remain silence even when confront individuals. Only few students who demonstrate English speaking ability always raise hands to provide answers while majority remain silence and sometime with fear. This experience affects the effectiveness of using question-answer method in facilitating English language learning” 

This report was echoed by other English teachers and school heads. Therefore, these    findings implies that the use of question-answer experience number of barriers affecting its effectiveness in teaching English language among students. The findings are significance as they provide useful information on the significance of using question-answer method sin teaching as well on the status quo of its practicality. Therefore, there must be significant interventions to ensure effective applicability of question-answer methods in teaching English language among public secondary school as Muzammil et al. (2024) found that, usefulness of question-answer methods rely on its effective use during daily class teaching by teachers.

Furthermore, the study inquired from respondents on the effective use of group work and discussion in teaching English language. The findings indicated that 57% of the respondents disagreed while 24% agreed and 8% were neutral regarding the use of group work and discussion in learning English language. Furthermore, during interviews, it was reported that group discussion and task are provided but only to certain extent. One of the teachers reported that;
It is true that, the use of group discussion and tasks essentially play role in facilitating learning process especially when students active participate into the tasks and discussion together. However, the application of this method in school particularly in teaching English language is not effective practical because at secondary education, students have limited ideas as well as language ability that blocks the possibility of active discussion and interaction. I remember, when was in University, group discussion was active because we had access to online contents using smartphones and internet accessibilities where each member participated actively. In secondary school education, students fails to integrate their ideas active in discussion making the method ineffective despite of teacher’s efforts.

These findings imply that ineffective use of group task and discussion in teaching and learning of English language exists in public secondary school affecting masterly of English language among students. Despite of the report from teachers and school heads, the findings remain significant as they inform authorities and stakeholders on the teaching reality at public schools that mark barrier for student active learning. The sue of group discussion involve active interactive learning as developed by the social cognitive learning theory that active interaction with individuals and the environment solidify learning efficiency among students and learners than merely class listening from mentors and teachers. The study of Radebe and Mushayikwa (2023) highlight that group task and discussion facilitate the development of independent thinking among students.

The study inquired from respondents on the effectiveness of essay writing methods in fostering English learning among students. The findings revealed that 53% of the respondents disagreed while 41% agreed that essay writing is employed in teaching English language. During interviews, one of the teachers reported that:

Based on my experience, I always provide my students with topic for essay writings to the extent of ten pages so that to influence writing and thinking skills using English language. This strategy has helped most of my students to develop new vocabularies and capacity to reason regardless of poor English writing capacities. In addition, the use of these methods requires active working especially marking the essays on time and making correction for further improvement.

Quantitative findings indicated existence of ineffective use of essay writing method while qualitative findings shows that the method is used and it is useful in facilitating English learning among students. These findings implies that, despite of challenges but essay writing method is effective used to assist students learning English language in Secondary school. Therefore, the findings play significance impact in intervening the facilitation of English language learning among students in secondary schools. 

On the use of role-play strategy, the findings showed 74% of the respondents disagreed while 26% agreed on the use of role-play strategy in teaching English language. These quantitative findings aligned with qualitative findings from interviews indicated that some of the teachers uses role-play in teaching English language while some do not use it as reported by the interviewees.  One of the school heads reported that;

 Based on my experience as a head of school for 13 years, I have experienced that most of English teachers do not use role-play strategy to teach English language but only few teachers manage to employ the strategy in teaching students. During my instructional supervision, most teachers raises defense and excuses based on number of barriers for using the role-play strategy effectively in teaching English language such as most of students joining secondary lack basic capacity of English communication and confidence.

Therefore, both quantitative and qualitative findings implies that, the ineffective use of role-play in teaching English language in public secondary school is a matter of concern. These findings contradict the foundation of the learning theory by Vygotsky that argues learning is inherently social and occurs through communication, collaboration, and cultural tools. Therefore, these findings play significance role informing various educational stakeholders on the imperative of using role-play strategy in teaching English language in public secondary schools as explained by Killen and O'Toole (2023) that role-play is one of the effective strategy in teaching and learning activities.

In addition, the findings indicated that 62% of the respondents disagreed on the effective use of reading in learning English language indicating the existence of serious problem in reading culture and performance. While 34% of agreed on the application of reading in learning English language. Furthermore, qualitatively findings from teachers reported that;

It is true that, the use of books reading in learning English language skills among students is not effective utilized. Reading methods requires active willing of students so that to facilitate active learning. However, most of students do not have a culture of reading books affecting effective learning of English language. In our school, we have competent library with books and other materials, but turning point of students who active use the library facilities for reading is very low despite of various efforts.

These findings imply that, there should be most interventions in influencing students developing culture of reading. Culture of reading books play crucial roles in learning of English language skills. The findings play significance roles of informing on the imperative of using books reading in teaching and learning of English language. Therefore, School heads, teachers and educational stakeholders should develop ways and mechanisms fostering student’s engagement in books readings as Ashirova and Mamatkulova (2024) found that culture of reading books play critical roles in development of critical thinking skills and acquisition of competent linguistic skills.

4.3 Factors affecting the effective teaching of English language. 
[bookmark: _Toc199421833][bookmark: _Hlk205874257]Table 3: Factors affecting the effective teaching of English language. (N=100).
	Statement/Questions
	SD
F   (%)
	D
F (%)
	     U
  F      (%)
	  A
F      (%)
	SA
F      (%)

	There are too many students in each classroom 
	8   9
	17  18
	  3        3
	31     34
	33      36     

		Insufficient materials negatively affect teaching of English language
	



	7   8 

	13  14
	  4       5
	30    33
	38       41

	Inadequate infrastructure, such as poor classroom environments 
	16   17
	18  20
	  7      8
	21      23
	30      33       

	Insufficient teacher’s training negatively affects students' learning outcomes. 
	13  14
	11  12
	   0      0
	26     28
	42      46


Source: Field data (2025).

4.3.1 Population of students in classrooms and Shortage of Infrastructures 
The study inquired specifically on the factor of large population of students in classes affecting effective teaching of English language. The findings showed that 70% of the respondents agreed that the population of students in class is so huge while 27% disagreed. During interviews, one of the teachers reported that:

When I was in college training, I was informed that normally class comprises of 40 to 50 students allowing teacher to master individual students with their abilities for effective teaching. However, the reality at school is very different, single class comprises more than 50 students, sometime up to 80 students in a single class. This provide difficult for teacher to make effective teaching especially on English language subject that requires individual facilitation. Therefore, large population of students is one of the serious barriers for exercising effective strategies and methods of class teaching.
One of the school heads reported that:

It is true that the population of students in my school is not equivalent to the number of teachers and facilities such as classes. This results in overcrowded of students in classes making it difficult for teachers to master individual students in class teaching. The number of students joining secondary education at our Ward increases every year, despite of building of new classes, but still the number of students is not equivalent.
These findings implies that, effective use of teaching methods and strategies require conducive teaching environment and facilities that are equivalent to the demands and students population. Large population of students becomes barrier for effective teaching of English language. According to the constructionist theory, particularly the work of Jean Piaget and Lev Vygotsky emphasizes the importance of student-centered and interactive learning environments (Vygotsky, 1978). Therefore, there should be realistic efforts to ensure equivalent proportion between number of students in class allowing effective teaching and learning.

4.3.2 Insufficient Teaching and Learning Materials 
The findings of the study revealed that insufficient facilities at schools affect the effective teaching and learning of English language. This was shown by 74% of the respondents on the provided questionnaire. These quantitative findings found backup from qualitative findings during interviews. One of the teachers reported that;

Lack of adequate facilities and materials affect teaching and learning of the English language in our school. Sometimes, 10 of my students share one textbook, which makes teaching extremely challenging. Without individual access to reading materials, it is nearly impossible to guide students effectively in reading comprehension and vocabulary development. Students miss opportunities to practice independently, slowing their progress and weakening their overall language skills. Providing each student with their textbook would significantly improve their ability to learn, participate in class, and build confidence in English.

This qualitative finding was echoed by other interviewees, showing that most schools face the problem of lacking adequate materials and facilities for effective teaching of the English language. These findings imply that English language learning is highly affected by poor availability of teaching and learning facilities and materials at schools. The study of Elihuruma and Amos (2024) insisted that instructional resources, such as textbooks, visual aids, and language practice tools play significant roles in student engagement and teacher’s teaching efficacies. 

4.3.3 Teachers Trainings 
The study inquired on the factor of training of teachers and its effect in effective teaching of English language. The quantitative findings revealed that 74% of the respondents agreed that incompetent training of English teachers affects the employability of teaching methods in teaching activities while 26% of the respondents disagreed.  The findings implies that, for effective teaching of the English language, teachers should be well-equipped with knowledge and teaching methods fostering the learning of all students in class. Therefore, universities and colleges preparing teachers should ensure that they are well equipped with knowledge, skills and methodologies for effective teaching and learning of students.

Conclusion
The findings revealed that the majority of students disagreed that teachers effectively use strategies to teach the English language in public secondary schools. The study indicated that the teaching strategies employed were ineffective, resulting in inadequate mastery of the English language among students. Specifically, most students reported that teachers do not demonstrate competent strategies, such as the use of debates, in teaching English. This suggests that the lack of English language mastery remains a significant challenge, negatively affecting students’ learning of other subjects taught in English.

Recommendation 
Based on the findings, the study recommends that the government ensure teachers are adequately trained to employ effective English language teaching strategies. Additionally, the number of English teachers should be proportional to the student population to facilitate the effective implementation of these strategies. Policymakers can utilize these findings to improve educational policies, particularly those related to English language instruction in public secondary schools. A specific policy should be developed to equip pre-service teachers with effective strategies and methods for teaching English in secondary schools. Future research should adopt a longitudinal design to examine the long-term impact of teaching strategies on English language proficiency.
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