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	ABSTRACT
Aims: This study aims to provide a deeper understanding of the barriers, reasons, and motivations experienced by senior high school learners enrolled in the Alternative Learning System (ALS) as they learn the Filipino language through a blended learning modality. Specifically, it seeks to identify the various linguistic, technological, and socio-economic challenges that affect learners’ participation and achievement in Filipino, as well as the internal and external factors that drive them to persist despite these difficulties. The study also aims to contribute to the growing body of research on inclusive and flexible education by highlighting the lived experiences of ALS learners, who often represent marginalized or underserved sectors of society. Through this exploration, the study hopes to provide actionable insights that can inform policy decisions, curriculum development, and instructional design for the ALS program.
Study design: This research utilized a descriptive qualitative design to capture the authentic voices and experiences of ALS learners. The qualitative approach was deemed most appropriate as it allowed for an in-depth exploration of personal narratives, perceptions, and motivations that quantitative data alone could not reveal. The study was grounded on the COM-B framework (Capability, Opportunity, Motivation–Behavior), which provides a structured lens for understanding the behavioral factors influencing learning persistence and engagement. By situating learner experiences within this framework, the research offers a holistic understanding of how environmental, personal, and motivational aspects interact to shape Filipino language learning outcomes.
Place and duration of study: The study was conducted at an Alternative Learning System Center located in Mariano Peralta National High School in Poblacion Malita, Davao Occidental, Philippines, during the school year 2023–2024. The site was selected because it represents a typical rural ALS context where learners face challenges such as limited internet access, economic instability, and competing life responsibilities. Conducting the study over several months ensured that the researcher could build rapport with participants and capture experiences across different phases of the blended learning cycle.
Methodology: A total of ten (10) ALS learners participated in the study, selected through purposive sampling to ensure that participants had direct experience with the blended learning approach. Five learners participated in individual in-depth interviews, while another five joined a focus group discussion (FGD) to encourage interactive reflection. Data were collected using a validated semi-structured interview guide and analyzed through thematic analysis following Braun and Clarke’s (2012) procedure. The COM-B model guided the interpretation of data, allowing themes to emerge according to learners’ capability (skills and knowledge), opportunity (environmental and social context), and motivation (personal and emotional drivers). Credibility was ensured through triangulation, member checking, and expert validation.
Results: Findings revealed multiple interconnected barriers to learning Filipino. The most prominent obstacles were limited study time due to work and family obligations, difficulty comprehending complex vocabulary and grammar, and the lack of opportunities for real-time discussions with teachers. Learners also reported limited access to digital learning tools and fear of making mistakes when speaking Filipino, especially for those whose first language is a local dialect. Nevertheless, learners demonstrated strong persistence and commitment to their studies, fueled by intrinsic motivation—such as personal growth and self-improvement—and extrinsic factors, including encouragement from teachers, peers, and family members. The study highlights the crucial role of emotional support and self-efficacy in sustaining learner engagement within flexible education systems.
Conclusion: The study concludes that while blended learning in ALS offers flexibility, it must be complemented by responsive instructional support and inclusive teaching methods. Strengthening the availability of culturally relevant materials, improving technological infrastructure, and providing consistent feedback mechanisms are vital for improving learning outcomes. The findings underscore that motivation, particularly when reinforced by family and peer support, remains the most powerful driver of success for ALS learners navigating the complexities of blended Filipino language education.
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1. INTRODUCTION
Education is widely recognized as a fundamental human right and a powerful tool for social transformation. However, despite the constitutional guarantee of free basic education in the Philippines, not all individuals are able to complete formal schooling due to poverty, early employment, migration, or family responsibilities. To address this enduring educational gap, the Alternative Learning System (ALS) was established by the Department of Education (DepEd) as a parallel learning system that provides out-of-school youth and adults with opportunities to continue and complete their basic education outside the traditional classroom setting. The ALS program thus embodies inclusivity, flexibility, and accessibility—three pillars that ensure every Filipino has a chance to learn, regardless of background or circumstance.
Within this system, the Senior High School (SHS) component of ALS represents a major milestone, allowing learners to pursue advanced competencies aligned with the K–12 curriculum. Yet, ALS learners face multiple obstacles in meeting academic expectations, particularly in subjects such as Filipino, which demand both linguistic competence and critical literacy skills. Filipino, as a subject, is not only an academic requirement but also a key to understanding national identity, heritage, and citizenship. For learners whose first language is a regional dialect, mastering Filipino in an academic context can be challenging, especially in a blended learning setup.
The blended learning modality, which combines face-to-face instruction, modular lessons, and digital learning tools, has gained prominence in recent years as a response to diverse learner needs and pandemic-related constraints. While this model offers flexibility, it also introduces new barriers—especially for ALS learners in rural areas with limited access to stable internet connections, devices, and digital literacy training. UNICEF (2020) emphasized that while low- or no-tech solutions can support continuity of learning, they must be accompanied by strong pedagogical strategies and sustained teacher guidance to be effective.
Given this context, it is crucial to examine how ALS learners navigate the complexities of studying Filipino through blended learning. This study investigates their barriers, reasons, and motivations, providing insight into both their struggles and successes. Guided by the COM-B framework (Capability, Opportunity, Motivation–Behavior) developed by Michie et al. (2011), this study explores how personal capabilities, environmental opportunities, and internal motivations interact to influence learner behavior and persistence. Ultimately, the research aims to provide data-driven recommendations for improving ALS instruction, fostering learner engagement, and promoting educational equity in the Philippine context.


2. MATERIAL AND METHODS
2.1 Study Design and Setting
[bookmark: _GoBack]This research utilized a descriptive qualitative design to explore the lived experiences and perceptions of ALS-SHS learners. The qualitative approach allowed for a rich understanding of participants’ realities within their sociocultural and educational contexts. The study was conducted at the ALS Center of Mariano Peralta National High School, located in Poblacion, Malita, Davao Occidental. The setting was chosen because it represents a typical rural learning environment where most ALS learners balance multiple roles—as students, workers, and family members—while accessing limited educational resources. The location also reflects the technological divide faced by many marginalized communities, making it an ideal site for investigating the impact of blended learning.
2.2 Participants and Sampling
Ten learners currently enrolled in the ALS-SHS program participated in the study. Participants were selected through purposive sampling, a method appropriate for qualitative research that aims to identify information-rich cases relevant to the research objectives (Etikan, Musa, & Alkassim, 2016). The selection criteria included: (1) active participation in blended learning sessions, (2) willingness to share personal learning experiences, and (3) ability to articulate insights clearly.
The participants were aged between 17 and 26 years old, comprising six females and four males. In terms of educational background, most had previously dropped out of formal school during their junior high school years and later re-enrolled in the ALS-SHS program to complete secondary education. A majority (seven participants) were working students engaged in part-time jobs such as sales clerks, service crew, and construction helpers, while the remaining three were full-time learners who managed household responsibilities. Their socioeconomic status generally fell within the lower-income bracket, reflecting the target population of ALS learners.
To ensure a range of perspectives, five participants took part in individual in-depth interviews, while another five joined a focus group discussion (FGD). This combination allowed for both detailed personal narratives and collective insights into the challenges and motivations of ALS-SHS learners in a blended learning setup.

2.3 Data Collection
Data were collected through a semi-structured interview guide designed to capture learners’ challenges, motivations, and coping mechanisms. The instrument was validated by three experts—two in Alternative Learning System education and one in qualitative research—who reviewed it for clarity, content relevance, and alignment with the study objectives. Revisions were made accordingly to refine question wording and flow.
Participants were briefed on the study’s purpose and ethical protocols, and informed consent was obtained. Interviews and focus group discussions were conducted in Filipino and local dialects, recorded with permission, and transcribed verbatim.
Credibility was enhanced through data triangulation, which integrated findings from interviews, focus group discussions, and the researcher’s reflective journal. Peer debriefing with academic colleagues further ensured the consistency and trustworthiness of the emerging themes.
2.4 Data Analysis
The data were analyzed using thematic analysis following the six-phase procedure outlined by Braun and Clarke (2012): familiarization, coding, theme generation, reviewing, defining, and reporting. The COM-B model guided the analysis, categorizing findings into three domains: (1) Capability – learners’ knowledge, language proficiency, and study skills; (2) Opportunity – availability of materials, access to technology, and social support; and (3) Motivation – intrinsic and extrinsic reasons for persistence. Triangulation between interview and FGD data enhanced the study’s credibility, while member checking ensured the accuracy of interpretations.

3. results and discussion

3.1 Barriers to Learning
The findings revealed multiple barriers that hindered learners’ participation in blended Filipino instruction, which can be analyzed through the COM-B framework (Michie, van Stralen, & West, 2011). Under capability, learners demonstrated limited linguistic competence, particularly in understanding deep or academic Filipino vocabulary and complex grammatical structures. As most participants primarily used Cebuano or Tagakaulo at home, they lacked confidence in formal Filipino expression. This linguistic gap constrained their psychological capability to engage with lessons meaningfully, echoing findings by Bautista and Bernardo (2018), who observed that regional language dominance often impedes national language proficiency.
Under opportunity, structural and environmental factors such as time constraints and technological limitations further restricted learning engagement. Participants’ dual roles as workers and students led to fatigue and irregular study patterns, aligning with Darolia’s (2014) observation that working learners often experience diminished academic consistency. Similarly, unstable internet connectivity, limited access to gadgets, and high mobile data costs curtailed participation in online components—conditions consistent with the “digital divide” identified by Domingo and Salamida (2021) among Filipino ALS learners. Reduced teacher interaction also limited opportunities for feedback and clarification, diminishing the social support necessary for sustained engagement.
3.2 Motivation and Support Systems
Despite these barriers, learners exhibited strong motivation, a core element of the COM-B framework. Intrinsic motivation—manifested through perseverance, self-improvement goals, and aspirations for a better livelihood—served as a primary driver for continued participation. As one participant expressed, “I want to prove to myself that it’s never too late to finish school and learn Filipino properly.” This finding aligns with self-determination theory (Deci & Ryan, 2000), which emphasizes autonomy, competence, and relatedness as essential factors in sustaining motivation.
Extrinsic motivation also played a crucial role, supported by social opportunity. Encouragement from family members, teachers, and peers enhanced learners’ sense of belonging and accountability. Teacher practices such as providing motivational messages, flexible deadlines, and personalized feedback strengthened learners’ self-efficacy—consistent with social cognitive theory (Bandura, 1997) and Schunk’s (2012) work on social reinforcement in academic persistence. These social interactions functioned as motivational catalysts that offset the demands of flexible learning environments.
3.3 Instructional Challenges in Blended Modality
From a capability and opportunity standpoint, instructional design and delivery strongly influenced behavioral engagement. While blended learning offered flexibility, it required higher levels of self-regulation and digital literacy. Participants reported that some modules were text-heavy, abstract, or lacked contextual examples, reducing comprehension and learner motivation. Those with limited digital skills struggled to navigate online platforms, resonating with findings by Gibson (2008) and Martin et al. (2020) that inadequate digital competence and minimal feedback often lead to isolation and disengagement in distance education.
3.4 Implications
Anchored on the COM-B framework, the findings highlight the need for interventions that enhance capability (through contextualized, linguistically accessible learning materials), opportunity (through reliable digital access, structured peer learning, and consistent teacher guidance), and motivation (through recognition systems and personalized encouragement). Teacher training should emphasize culturally responsive blended pedagogy that promotes both autonomy and connectedness. Collaborative partnerships with local government units and NGOs could address resource limitations and infrastructure gaps. By integrating these dimensions, ALS implementers can foster sustainable learner engagement and improved behavioral outcomes in blended Filipino learning contexts.

4. Conclusion

This study concludes that ALS learners experience intertwined linguistic, technological, and time-related barriers in studying Filipino through blended learning. However, their persistence demonstrates remarkable resilience and motivation. The support of family, peers, and teachers plays a crucial role in sustaining their learning journey.
To improve ALS outcomes, policy interventions must focus on developing simplified and culturally relevant materials, strengthening digital infrastructure in rural areas, and providing continuous teacher professional development. Most importantly, instructional approaches should be learner-centered, acknowledging the diverse needs and realities of ALS learners. Future research may build upon these findings by exploring the long-term impact of blended learning on literacy and language proficiency in non-formal education contexts.
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