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ABSTRACT 

	This study examined the current status of Arnis education in higher education institutions (HEIs) in the Philippines, focusing on its integration within the Physical Activity Towards Health and Fitness (PATHFit) curriculum. It aimed to identify implementation gaps, assess compliance with national policies, and propose strategies for curricular enhancement and cultural revitalization.
Employing a qualitative research design, the study utilized document analysis and classroom observations to explore the pedagogical and institutional dimensions of Arnis instruction. Guided by Cultural Curriculum Theory and the Technological Pedagogical Content Knowledge (TPACK) model, the research examined how cultural values and technological integration influence the teaching and learning of Arnis. The study was conducted in selected Philippine HEIs offering PATHFit courses from June 2024 to March 2025. Data were gathered from curriculum guides, course syllabi, institutional policies, and relevant documents, complemented by classroom observations that examined instructional strategies, student participation, and use of equipment. Thematic analysis following Braun and Clarke’s (2006) framework was employed to interpret findings.
Results revealed a persistent gap between Republic Act No. 9850’s mandate and its actual implementation in HEIs. Challenges included the absence of standardized policies, shortage of qualified instructors, limited resources and facilities, insufficient time allocation, and varying student motivation. Moreover, the cultural and philosophical dimensions of Arnis were often underemphasized, reducing it to a mere physical activity rather than a medium of national identity.
The study concludes that while Arnis holds strong potential as both a fitness discipline and a cultural heritage tool, its educational implementation remains fragmented. Strengthening teacher training, improving facilities, enriching curricular content, standardizing assessment tools, and fostering institutional collaboration are crucial to ensuring that Arnis education sustains its dual role in promoting physical fitness and Filipino cultural identity.
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1. INTRODUCTION 

Arnis, also known as Eskrima or Kali, represents the Philippines' indigenous martial art tradition characterized by weapon-based combat utilizing sticks, knives, and blades, as well as empty-hand techniques (Philippine Eskrima Kali Arnis Federation, n.d.). Recognizing its profound cultural significance, the Philippine government enacted Republic Act No. 9850 in 2009, officially declaring Arnis as the national martial art and sport of the Philippines (Republic Act 9850, 2009). This landmark legislation mandates the integration of Arnis into the Philippine educational curriculum, underscoring governmental commitment to preserving and promoting this indigenous martial heritage while simultaneously addressing the broader objectives of cultural education and physical fitness development.
The evolution of Arnis from a combat system designed for warfare and personal defense to a formalized competitive sport during the 20th century reflects its adaptive nature and enduring relevance. Filipino martial arts masters systematically developed standardized rules for sparring, judging, and scoring mechanisms, thereby transforming traditional practices into organized sporting activities (Wiley, 1997). The establishment of national governing bodies, including Arnis Philippines (ARPI) and subsequently the Philippine Eskrima Kali Arnis Federation (PEKAF), formalized competitive structures and aligned them with international sporting standards (Wiley, 1997). Notably, Remy Presas coined the term "Modern Arnis" in the 1950s, adapting traditional techniques to enhance accessibility and safety for sport participation and self-defense training (Presas, 1974). Vargas and Gomez (2025) further contribute to this modernization discourse through their evaluation of Modern Arnis learning packets, emphasizing the necessity of contemporary pedagogical approaches that balance tradition with educational innovation.
International recognition of Arnis has been substantiated through its inclusion in the 2005 and 2019 Southeast Asian (SEA) Games, where the Philippines demonstrated competitive excellence through superior medal tallies. This regional exposure has elevated Arnis beyond national boundaries, with PEKAF and affiliated organizations actively pursuing recognition by the International Olympic Committee (IOC) to establish global legitimacy within the international sporting community (PEKAF, 2020).
In compliance with Republic Act No. 9850, both the Department of Education (DepEd) and the Commission on Higher Education (CHED) have implemented measures to incorporate Arnis within Physical Education (PE) curricula, particularly under the Physical Activity Towards Health and Fitness (PATHFit) framework at both basic and tertiary educational levels. At the collegiate level, Arnis instruction is typically integrated into PE courses as part of comprehensive initiatives to cultivate students' physical fitness, discipline, and cultural appreciation (Peralta, 2025). Research by Lobo (2025) provides empirical evidence demonstrating that Arnis training significantly enhances health-related physical fitness among collegiate students, with measurable improvements in cardiovascular endurance, muscular strength, and flexibility. Furthermore, Mortejo and Okilanda (2024) establish that Arnis training contributes substantially to building psychological resilience, positively impacting student adaptability and mental fortitude. Peralta's (2025) comprehensive investigation into faculty experiences in teaching PATHFit 3 and 4 courses reveals both the pedagogical opportunities and implementation challenges inherent in Arnis instruction at the tertiary level.
Beyond physical skill development, Arnis serves as a critical vehicle for cultural transmission and preservation. The martial art embodies fundamental Filipino values including respect, humility, perseverance, and nationalism. Gadaza et al. (2025) emphasize that the integration of Philippine cultural heritage, including traditional practices such as Arnis, into teacher education curricula represents a vital strategy for reviving indigenous knowledge systems and ensuring their transmission to future generations. The incorporation of Arnis in educational settings therefore advances national consciousness regarding the Philippines' martial traditions and indigenous epistemologies (Don et al., 2025). Consequently, Arnis education transcends mere physical conditioning; it constitutes a form of cultural pedagogy that cultivates national identity and fosters appreciation for Filipino heritage.
Institutional support for Arnis education has been reinforced through coordinated efforts by national agencies and sporting organizations. The Philippine Sports Commission and the National Commission for Culture and the Arts (NCCA) have provided substantial support through funding allocations, competitive events, and professional development training initiatives. Several higher education institutions have established specialized instructor training and certification programs to professionalize Arnis pedagogy (Golez et al., 2024). These initiatives aim to create sustainable and systematized approaches to Arnis instruction that ensure quality and consistency across educational contexts.
Despite these concerted efforts, Arnis education continues to face multifaceted challenges that impede optimal implementation. Persistent obstacles include insufficient numbers of qualified instructors, inadequate facilities and equipment, and varying levels of student interest and cultural awareness. Additional concerns involve the lack of standardized curriculum frameworks, shortage of evidence-based teaching materials, and inconsistent institutional support across educational institutions. Peralta (2025) identifies these systemic challenges as significant barriers to effective Arnis instruction, particularly at the tertiary level where specialized expertise and resources are essential for comprehensive program delivery.
The integration of Arnis into Philippine education remains a critical imperative for cultural preservation, national identity formation, and the promotion of lifelong physical fitness among Filipino citizens (Peralta, 2025). However, empirical research examining the specific implementation challenges faced by higher education institutions, particularly in geographically diverse contexts such as Northern Philippines, remains limited. This gap necessitates systematic investigation to inform evidence-based policy recommendations and pedagogical improvements.
This study investigates the critical challenges confronting higher education institutions in Northern Philippines regarding the implementation of Arnis within Physical Education courses. Specifically, this research addresses the following objectives:
1. Examine the current status and operational characteristics of Arnis education programs in higher education institutions in Northern Philippines;
2. Identify and analyze safety concerns, technological infrastructure requirements, and student engagement patterns in Arnis education contexts;
3. Explore challenges related to assessment methodologies and standardization frameworks in Arnis education at the tertiary level.


2. THEORETICAL FRAMEWORK
This study is anchored on Cultural Heritage Education Theory and Curriculum Implementation Theory, which together provide a lens for understanding how Arnis functions as both a pedagogical and cultural construct in higher education.
Cultural Heritage Education Theory posits that education serves as a means to transmit, preserve, and revitalize cultural identity through the integration of heritage-based content into formal curricula (Hooper-Greenhill, 2007). Within this perspective, Arnis education embodies not only physical skill development but also the cultivation of national consciousness and appreciation of indigenous traditions. As Gadaza et al. (2025) assert, embedding Filipino cultural heritage in teacher education reinforces students’ connection to their cultural roots, fostering pride and belonging. Thus, the teaching of Arnis transcends its physical dimension, functioning as a medium for heritage continuity and cultural resilience within the educational setting.
Complementing this is Curriculum Implementation Theory, which emphasizes the dynamic process by which educational programs are enacted, negotiated, and adapted within institutional contexts (Fullan, 2016). Implementation is influenced by multiple factors, including teacher competence, resource availability, administrative support, and student engagement. In the context of Arnis instruction, these elements determine how well CHED-mandated outcomes are achieved in practice. As Peralta (2025) and Vargas and Gomez (2025) highlight, disparities in instructional preparation and institutional commitment hinder the consistent delivery of Arnis education across universities.
By integrating these theoretical perspectives, the present study views the implementation of Arnis in PATHFit courses as both a cultural project—aimed at sustaining Filipino heritage—and an educational process shaped by curricular, institutional, and pedagogical realities. This dual framework guides the analysis of how curriculum documents and teaching practices reflect the goals of cultural preservation, physical education, and national identity formation.

3. methodology

This study employed a qualitative research design utilizing document analysis and classroom observation to examine the integration of Arnis in the PATHFIT curriculum. Qualitative design was appropriate for exploring educational practices and institutional contexts in depth (Creswell & Poth, 2018).
The study was conducted in five (5) Philippine HEIs in Northern Luzon offering PATHFit courses. Relevant materials such as curriculum guides, course syllabi, institutional policies, and CHED memoranda were systematically analyzed to determine the extent of Arnis inclusion, compliance with national standards, and potential areas for curricular improvement. Following Bowen’s (2009) approach, document analysis facilitated the identification of patterns and gaps across institutional and regulatory texts.
Classroom observations were conducted to complement the document review and to gain insights into instructional strategies, student participation, and the use of facilities and equipment in Arnis instruction. Observation data were recorded through detailed field notes and analyzed thematically following Braun and Clarke’s (2006) framework to identify recurring themes related to curriculum implementation and pedagogical practices. Ethical considerations, including institutional permission, confidentiality, and data protection, were strictly observed throughout the research process to ensure the integrity and trustworthiness of the findings.

4. results and discussion

4.1. The Status of Arnis Education in Higher Education Institutions (HEIs)
The findings reveal a persistent gap between policy recognition and the actual implementation of Arnis across higher education institutions. Although Republic Act No. 9850 (2009) institutionalized Arnis as the national martial art and sport, its integration into curricular programs remains inconsistent. Many HEIs lack explicit policies or institutional guidelines to support the systematic inclusion of Arnis in the Physical Activity Towards Health and Fitness (PATHFit) curriculum (Peralta, 2025). This policy–practice gap highlights what Fullan (2016) describes as a “disjunction in curriculum enactment,” wherein well-intentioned policies fail to translate into sustainable practice due to administrative inertia, resource limitations, or lack of instructional capacity.
A major contributing factor is the shortage of trained instructors and subject specialists. Peralta (2025) observed that many faculty members tasked to teach Arnis have minimal formal training in Filipino Martial Arts (FMA), resulting in challenges related to technical accuracy, safety protocols, and cultural contextualization. The absence of qualified trainers also limits the proper transmission of the cultural and historical dimensions of Arnis. Within the lens of Cultural Heritage Education Theory (Hooper-Greenhill, 2007), this lack of cultural literacy among instructors weakens Arnis’s educational value as a medium for identity formation. A similar concern is echoed by Gadaza et al. (2025), who assert that the inclusion of Filipino cultural heritage in curriculum design must be grounded in culturally competent instruction to ensure authenticity and learner engagement.
Resource limitations further constrain effective implementation. Many HEIs reported the absence of specialized facilities, safety gear, and instructional media necessary for Arnis instruction. Golez (2024) found that the development of multimedia teaching tools and modern facilities remains slow and uneven across Philippine HEIs, leading to reduced instructional efficiency. Under Curriculum Implementation Theory, these logistical constraints impede the fidelity of implementation, since teaching effectiveness is shaped by available infrastructure and institutional support systems (Fullan, 2016).
Moreover, curriculum time allocation remains restricted. The typical PATHFit course structure offers limited contact hours, leaving little room for both technical training and cultural education (Peralta, 2025; Don et al., 2025). This results in superficial instruction that prioritizes physical drills over heritage understanding. Such imbalance reflects a departure from the holistic educational goals envisioned by Cultural Heritage Education Theory, which emphasizes the integration of heritage content into learning experiences to strengthen cultural continuity (Hooper-Greenhill, 2007).
Another dimension of the findings involves student heterogeneity and motivation. Faculty respondents noted significant differences in skill levels and cultural appreciation among students. Many view Arnis as a mere course requirement rather than an avenue for personal or cultural growth. Mortejo and Okilanda (2024), however, demonstrated that consistent Arnis engagement enhances resilience and adaptability, suggesting that increased exposure and proper instructional framing can transform student perceptions. This finding underscores the importance of heritage-based pedagogy, which, when properly implemented, can foster not only physical fitness but also psychological and cultural development (Lobo, 2025).
4.2. Safety Issues, Technological Support, and Student Engagement
Safety remains a central concern in Arnis instruction, given its weapon-based and contact nature. Faculty participants emphasized the need for appropriate supervision, protective equipment, and incremental skill progression. However, due to budgetary and facility limitations, risk management practices are inconsistently applied (Peralta, 2025). This issue aligns with Fullan’s (2016) assertion that the success of curriculum implementation depends on the extent to which institutional environments support safe and effective teaching conditions. Excessive caution, driven by legal or safety fears, often leads to overly conservative instruction that limits realism and student engagement.
Technological support also emerged as a major challenge, particularly in the aftermath of the COVID-19 pandemic, which necessitated digital modes of instruction. While some institutions attempted to use videos and online modules, faculty found it difficult to teach Arnis techniques virtually due to the lack of immediate feedback and safe practice environments (Golez, 2024). The reliance on generic online content diluted the experiential and cultural aspects of learning, contradicting the goals of Cultural Heritage Education Theory, which calls for embodied and contextualized engagement with heritage practices.
Low student engagement and limited course promotion further contribute to Arnis’s marginal status within university sports programs. Many students perceive it as less modern or globally recognized compared to other sports (Peralta, 2025). According to Don et al. (2025), effective promotion and cultural framing—through demonstrations, heritage storytelling, and integration of Filipino values—are critical to transforming Arnis from a marginal course into a celebrated symbol of national identity. The challenge, therefore, lies not merely in instruction but in cultivating a cultural ecosystem within HEIs that recognizes Arnis as a form of living heritage.
4.3. Challenges in Assessment and Standardization of Arnis Education
Findings show significant inconsistencies in the assessment and evaluation of Arnis performance across HEIs. While some institutions assess through anyo (forms), sparring, or theoretical exams, others rely on unstructured observation or participation grades. The lack of standardized rubrics undermines the credibility of Arnis instruction and the comparability of student outcomes across institutions (Peralta, 2025). This fragmentation points to a broader issue in Curriculum Implementation Theory, which emphasizes that curricular innovations require systemic support, shared standards, and professional learning communities to sustain quality (Fullan, 2016).
Recent efforts to develop structured learning packets and standardized materials, as shown by Vargas and Gomez (2025), represent a promising response to this challenge. Their work demonstrates that standardized instructional design enhances student comprehension and performance consistency. When aligned with cultural principles, such standardization ensures both pedagogical rigor and cultural authenticity—hallmarks of Cultural Heritage Education Theory.
Drawing from both theoretical perspectives, the study underscores that Arnis education in HEIs exists at the intersection of cultural preservation and curricular implementation. The Cultural Heritage Education Theory explains the cultural and identity-based imperatives of integrating Arnis into the curriculum, while the Curriculum Implementation Theory elucidates the operational barriers that hinder effective delivery. The findings affirm that successful implementation requires not only policy compliance but also capacity building, resource development, and cultural sensitivity among instructors.
Ultimately, Arnis instruction must evolve from being an elective or peripheral PE activity into a transformative educational practice that links physical fitness with national identity, resilience, and cultural continuity. As Gadaza et al. (2025) and Peralta (2025) emphasize, when curriculum development is informed by cultural heritage and supported by institutional systems, it becomes a vital tool for shaping holistic, culturally grounded Filipino learners.
5. Conclusion
Arnis, as enshrined in Republic Act No. 9850 (2009), represents not only a martial discipline but also a profound expression of Filipino cultural identity and heritage. Despite its legislative recognition, the study revealed a persistent gap between policy and practice in higher education institutions (HEIs). Challenges such as inadequate instructor training, insufficient facilities and equipment, curricular constraints, and limited student motivation continue to hinder its meaningful implementation in PATHFit courses. These findings affirm that while Arnis holds significant potential for promoting both physical fitness and cultural education, its current delivery often reduces it to a mere course requirement rather than a transformative educational experience. From the lens of Cultural Curriculum Theory, this gap underscores the need to treat Arnis not merely as sport-based instruction but as a vehicle for cultural transmission—integrating values of discipline, respect, and national identity into holistic student development.
To address these challenges, several strategic interventions are recommended. First, faculty development should be prioritized through continuous professional training, certification programs, and partnerships with recognized Arnis federations to ensure pedagogical and technical competence. Second, institutional investment in resources—including safe facilities, quality equipment, and culturally relevant instructional materials—is essential to sustain both student safety and engagement. Third, curricular enhancement must provide greater time allocation and integration of Arnis within the PATHFit framework, balancing theoretical, cultural, and practical dimensions of learning. Establishing standardized assessment tools and lesson guides across HEIs will further promote consistency and fairness in evaluating student outcomes.
Furthermore, leveraging technological and pedagogical innovations (as outlined in the TPACK model) can enhance instruction through digital demonstrations, online resources, and blended learning strategies that support both face-to-face and virtual modalities. Finally, sustained institutional and intersectoral collaboration among schools, CHED, the Department of Education, and cultural organizations is vital to institutionalize Arnis education as a dynamic, culturally grounded component of Philippine higher education. Through these measures, Arnis can fully embody its dual role—as a martial art that strengthens the body and as a cultural heritage that fortifies the Filipino spirit.
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