
Impact of Binge Watching on Academic Procrastination: An Empirical Research on University Students
ABSTRACT
This research examines the association between binge-watching and procrastination within the university cohort. Examining the observing and binge-watching behaviours along with procrastination tendencies of 270 people provided useful data. Results depicted binge-watching and procrastination as positively correlated behaviours. With this in mind, it can be concluded that binge-watching, procrastination of academic tasks and especially the delay of tasks due to the consumption of other media, should be of concern in order to see the positive shift in binge-watching among university students focuses media consumption. This shows the need to implement wellness strategies to promote healthier media consumption.
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INTRODUCTION
Streaming services’ wide reach has brought about a change in media consumption which in turn has given birth to the phenomenon of binge watching which we may define as the practice of watching many episodes of a TV series right after the other (Jenner, 2017). Although it is often treated as a harmless form of entertainment, the issue of what this does for academic and professional performance has grown to be of great scholarly interest. In the present study we look at the relationship between binge watching and academic procrastination which are very much a product of the digital age and which also have very much come to the fore among university students.
Binge-watching is usually defined as watching multiple episodes of a show in one sitting (Flayelle et al., 2020). It has become relatively common behavior in recent years with the introduction of on-demand streaming services, particularly with younger demographics like university students who struggle with distraction and time management (Maricchiolo et al., 2020). Binge-watching is psychologically rewarding due to instant gratification, immersion in the storyline, and the release of dopamine (Lochrie & Long, 2019). Further, the “cliffhanger effect”, combined with the use of media as escapism, has plenty of potential to encourage extended watching time (Rubin et al., 2017; Kaye et al., 2017).
Procrastination what is the act of delaying a planned action despite that you know it will have bad results (Steel, 2007) is a common issue among students and is associated with poor academic performance, high stress, and guilt (Solomon Rothblum, 1984). Also we have put forth many theories which try to explain procrastination. Temporal motivation theory which is one of them says that procrastination happens as a result of expectation, task value, and time proximity (Steel, 2007) also we have self regulation and cognitive behavioral views which put forth that-procrastination is a result of impulse control issues and negative thoughts surrounding tasks and abilities (Tice Baumeister, 1997; Ferrari et al., 2007).
Empirical data reports that which we see is a positive relationship between binge watching and procrastination. The convenience and instant gratification from streaming services is put forth as a easy out for dedicated academic work which in turn supports avoidance (Rozgonjuk et al., 2020). What we see to be the reasons for this association are time displacement, fatigue, reduced motivation, and the draw of immersive viewing experiences (Kuss Griffiths, 2017; Chiu, 2014; Csikszentmihalyi, 1990). While we report these results we also see that cause and effect is a question. It is not clear if binge watching is a cause of procrastination or if instead it is that which-procrastinate which turn to binge watch as an avoidance strategy. Also what moderates this issue is personality traits, motivation levels, academic field, and content type (Kaye et al., 2017).
The aim of the current study is to investigate binge watching and its contribution to academic procrastination at a university setting. Using a real- world approach, this study has the goal of increasing our understanding about how digital media use patterns are related to academic performance and can provide information for effortful interventions designed to promote better use of media-related content and time allocation in students.
STUDY OBJECTIVES 
The study focuses:
· To establish the determinants of binge watching among university students.
· To identify the factors affecting academic procrastination among university students.
· To find out the impact of binge watching on academic procrastination among university students
HYPOTHESIS
Greater involvement in binge watching will predict higher academic procrastination.

Methodology: 
SAMPLE CHARACTERISTICS
Study subjects were the students of private university all programmee in Jaipur City. A total sample of 270 students was selected using the procedure recommended by Krejcie and Morgan for sample size determination. Stratified random sampling was used to select a sample representative in proportions of the general student body, leading to a final sample that included 213 undergraduates and 57 postgraduates. To maintain ethical standards and to raise participation rate, the interviewees all received a description of the study’s aim, were guaranteed anonymity and confidentiality in responding terms, and had been invited to participate voluntarily.

Result and Discussion:

Results of Exploratory Factor Analysis
EFA was applied to uncover latent factors of binge-watching and academic procrastination in university students. The “factor loadings” indicate how strongly each question or variable is linked to these latent factors. If the factor loading is close to 1, there’s a strong connection and if it’s closer to 0 then the link is weak. Rotational of factors After the first analysis, Varimax with Kaiser Normalization rotation was made into the factors in order to get a clearer result. For these, we scouted for main factors using Principal Component Analysis (PCA), retaining only those which had a value of 0.
The results of the exploratory factor analysis (EFA) on Binge Watching (BW) and Academic Procrastination (AP) are as follows:
Result of KMO and Bartlett’s Test and Communalities Score
The analysis first checked if the data was suitable for factor analysis. This was done using two tests: the Kaiser-Meyer-Olkin (KMO) test and Bartlett’s Test of Sphericity. The KMO scores were 0.842 for Binge Watching (BW) and 0.906 for Academic Procrastination (AP). Since both values are high, the data was good enough for factor analysis. Bartlett’s Test was also significant (p < .05), which means the variables were related enough to continue with exploratory factor
	Table 1: KMO and Bartlett’s Test for Binge Watching (BW)
	BW: KMO and Bartlett's Test

	Kaiser-Meyer-Olkin Measure of Sampling Adequacy.
	.842

	Bartlett's Test of Sphericity
	1332.113
	208.746

	
	105
	36

	
	.000
	.000



	Table 2: KMO and Bartlett’s Test for Academic Procrastination (AP)
	AP: KMO and Bartlett's Test

	Kaiser-Meyer-Olkin Measure of Sampling Adequacy.
	.906

	Bartlett's Test of Sphericity
	1896.904
	194.367

	
	171
	45

	
	.000
	.000





Source: Primary source
The results from tables 3 and 4 of the factor analysis indicate that the communalities extracted were sufficiently high for both the dependent and independent variables. This means that both sets of variables were suitable for producing a reliable factor solution. Factor loadings were then used to assess the relationships between the variables studied.
 Table 3: Communalities score for Binge Watching (BW)
Table 4: Communalities score for Academic                          Procrastination (AP)

	                                 
		Communalities

	 
	Initial
	Extraction

	Some programs are more interesting when binge-watched.
	1.000
	.444

	I watch whole series in one sitting to understand them better.
	1.000
	.581

	Binge-watching a series is usually more enjoyable for me.
	1.000
	.724

	I like watching episodes back-to-back.
	1.000
	.589

	Binge-watching can save time overall.
	1.000
	.458

	I watch programs with good reputations.
	1.000
	.598

	I check out popular shows.
	1.000
	.698

	I watch programs that everyone says are a must-watch.
	1.000
	.702

	Word of mouth makes some shows more fun to binge.
	1.000
	.587

	I sometimes skip ahead to watch just the highlights.
	1.000
	.503

	I often binge-watch shows with my favorite actors or characters.
	1.000
	.601

	I save favorite TV programs to watch later.
	1.000
	.639

	I binge-watch because my friends do.
	1.000
	.689

	I feel more up-to-date with my peers when I binge-watch.
	1.000
	.739

	Binge-watching is the latest trend.
	1.000
	.714

	Extraction Method: Principal Component Analysis.



		Communalities

	 
	Initial
	Extraction

	I complete my assignments on time.
	1.000
	.572

	I get distracted with other things when exams are near.
	1.000
	.579

	I rush to finish tasks just before the deadline.
	1.000
	.308

	I keep telling myself I’ll do my work tomorrow.
	1.000
	.580

	I start my academic work right after it’s assigned.
	1.000
	.603

	I finish my tasks before the deadline.
	1.000
	.526

	I make excuses for not finishing my assignments.
	1.000
	.525

	I complete important assignments with time to spare.
	1.000
	.593

	I plan to do my work but then change my mind.
	1.000
	.549

	I stick to my assignment schedule.
	1.000
	.484

	I delay hard tasks on purpose.
	1.000
	.590

	I put off important tasks without a good reason.
	1.000
	.600

	I delay all tasks, no matter how interesting they are.
	1.000
	.435

	I feel uneasy about starting my assignments.
	1.000
	.491

	I don’t put off work I know I need to do.
	1.000
	.525

	I spend too much time on fun activities instead of studying.
	1.000
	.442

	I think I have plenty of time, so I don’t start studying.
	1.000
	.536

	Delaying academic tasks is a real problem for me.
	1.000
	.473

	I stop studying early to do more enjoyable things.
	1.000
	.491

	Extraction Method: Principal Component Analysis.






Results of Total Variance Explained for the Binge watching (BW) and Academic Procrastination (AP)
Table 5 shows the total variance explained by Binge Watching (BW). The first four factors in the initial solution have eigenvalues greater than 1, and together they explain about 61.779% of the total variation based on responses from a random group of university students.
Similarly, Table 6 shows the total variance explained by Academic Procrastination (AP). The first three factors have eigenvalues over 1, accounting for approximately 52.112% of the observed variations among university students' responses.
Table 5: Total Variance Explained for Binge watching (BW)
	BW: Total Variance Explained

	Component
	Initial Eigenvalues
	Extraction Sums of Squared Loadings
	Rotation Sums of Squared Loadings

	
	Total
	% of Variance
	Cumulative %
	Total
	% of Variance
	Cumulative %
	Total
	% of Variance
	Cumulative %

	1
	4.864
	32.428
	32.428
	4.864
	32.428
	32.428
	2.775
	18.497
	18.497

	2
	1.923
	12.817
	45.245
	1.923
	12.817
	45.245
	2.445
	16.298
	34.795

	3
	1.439
	9.593
	54.838
	1.439
	9.593
	54.838
	2.268
	15.119
	49.914

	4
	1.041
	6.941
	61.779
	1.041
	6.941
	61.779
	1.780
	11.866
	61.779



Table 6: Total Variance Explained for Academic Procrastination (AP)
	AP: Total Variance Explained

	Component
	Initial Eigenvalues
	Extraction Sums of Squared Loadings
	Rotation Sums of Squared Loadings

	
	Total
	% of Variance
	Cumulative %
	Total
	% of Variance
	Cumulative %
	Total
	% of Variance
	Cumulative %

	1
	6.626
	34.873
	34.873
	6.626
	34.873
	34.873
	4.943
	26.016
	26.016

	2
	2.272
	11.956
	46.829
	2.272
	11.956
	46.829
	3.438
	18.093
	44.109

	3
	1.004
	5.283
	52.112
	1.004
	5.283
	52.112
	1.520
	8.002
	52.112


Source: Primary source
Extraction of latent factors of Binge watching (BW) and Academic Procrastination (AP)
 with the help of Rotated Component Matrix 

Table 7: Results of Rotated Component Matrix for Binge watching (BW)
Table 8: Results of Rotated Component Matrix for Academic Procrastination (AP)



	
	BW: Rotated Component Matrixa

	 
	Component

	
	1
	2
	3
	4

	Binge-watching a series is usually more enjoyable for me.
	.816
	 
	 
	 

	I like watching episodes back-to-back.
	.722
	 
	 
	 

	I watch whole series in one sitting to understand them better.
	.718
	 
	 
	 

	Binge-watching can save time overall.
	.595
	 
	 
	 

	Some programs are more interesting when binge-watched.
	.562
	 
	 
	 

	I check out popular shows.
	 
	.831
	 
	 

	I watch programs that everyone says are a must-watch.
	 
	.823
	 
	 

	I watch programs with good reputations.
	 
	.657
	 
	 

	Word of mouth makes some shows more fun to binge.
	 
	.577
	 
	 

	Binge-watching is the latest trend.
	 
	 
	.816
	 

	I feel more up-to-date with my peers when I binge-watch.
	 
	 
	.798
	 

	I binge-watch because my friends do.
	 
	 
	.753
	 

	I save favorite TV programs to watch later.
	 
	 
	 
	.775

	I sometimes skip ahead to watch just the highlights.
	 
	 
	 
	.654

	I often binge-watch shows with my favorite actors or characters.
	 
	 
	 
	.628

	Extraction Method: Principal Component Analysis. 
 Rotation Method: Varimax with Kaiser Normalization.

	a. Rotation converged in 5 iterations.



	
	AP: Rotated Component Matrixa

	 
	Component

	
	1
	2
	3

	I put off important tasks without a good reason.
	.761
	 
	 

	I delay hard tasks on purpose.
	.744
	 
	 

	I make excuses for not finishing my assignments.
	.681
	 
	 

	I feel uneasy about starting my assignments.
	.670
	 
	 

	I plan to do my work but then change my mind.
	.667
	 
	 

	Delaying academic tasks is a real problem for me.
	.665
	 
	 

	I delay all tasks, no matter how interesting they are.
	.650
	 
	 

	I spend too much time on fun activities instead of studying.
	.633
	 
	 

	I think I have plenty of time, so I don’t start studying.
	.622
	 
	 

	I stop studying early to do more enjoyable things.
	.604
	 
	 

	I complete important assignments with time to spare.
	 
	.715
	 

	I complete my assignments on time
	 
	.710
	 

	I finish my tasks before the deadline.
	 
	.699
	 

	I start my academic work right after it’s assigned.
	 
	.698
	 

	I don’t put off work I know I need to do.

	 
	.663
	 

	I stick to my assignment schedule.
	 
	.636
	 

	I rush to finish tasks just before the deadline.
	 
	.547
	 

	I get distracted with other things when exams are near.
	 
	 
	.727

	I keep telling myself I’ll do my work tomorrow.
	 
	 
	.628

	Extraction Method: Principal Component Analysis. 
 Rotation Method: Varimax with Kaiser Normalization.

	a. Rotation converged in 4 iterations.






In this study, tables 7 and 8 show results for the two variables: Binge Watching (BW) and Academic Procrastination (AP), based on Exploratory Factor Analysis (EFA). For Binge Watching (BW), four key areas were found: Entertainment, Content, family & friends, and Convenience. For Academic Procrastination (AP), three underlying factors were extracted: Self-handicapping, Perfectionism, and Task Aversion
Figure 1: Extracted dimensions of Binge Watching and Academic Procrastination
	

	



Source: Primary source

RELATIONSHIP BETWEEN BINGE WATCHING (BW) AND ACADEMIC PROCRASTINATION (AP)
Multiple Regression Analysis
Bivariate correlations (only the significant values) have been compared between the latent factors of binge watching (BW) and Self-handicapping academic procrastination (AP) among university students in the following table.
REGRESSION MODEL 1
Table 9: Regression model 1 between dimensions of Binge Watching (BW) and Self-handicapping Academic Procrastination (AP)
	Dependent Variable
	Independent Variable
	R
	R2
	Adjusted R2
	F Sig.
	Unstandardised Coefficient (B)
	t Sig.

	Self-handicapping
	Model
	.331
	.110
	.096
	.000
	1.566
	.000

	
	BW1: Entertainment
	 
	 
	 
	 
	.214
	.003

	
	BW2: Content
	 
	 
	 
	 
	-.022
	.771

	
	BW3: family & friends
	 
	 
	 
	 
	.158
	.003

	
	BW4: Convenience
	 
	 
	 
	 
	.001
	.983


The regression analysis shows that the model predicting self-handicapping is statistically significant, but it explains only a small proportion of variance (about 11%). Among the predictors, entertainment and family & friends have a positive and significant effect on self-handicapping, indicating that higher levels of these factors are associated with greater self-handicapping behaviour. In contrast, content and convenience do not have any meaningful influence. Overall, while the model is significant, most of the variation in self-handicapping is explained by other factors not captured in this analysis.
REGRESSION MODEL 2
Table 10: Regression model 2 between dimensions of Binge Watching (BW) and Perfectionism Academic Procrastination (AP)


	Dependent Variable
	Independent Variable
	R
	R2
	Adjusted R2
	F Sig.
	Unstandardised Coefficient (B)
	t Sig.

	 Perfectionism
	Model
	.133a
	.018
	.003
	.314b
	3.427
	.000

	
	BW1: Entertainment
	 
	 
	 
	 
	-.063
	.350

	
	BW2: Content
	 
	 
	 
	 
	.005
	.944

	
	BW3: family & friends
	 
	 
	 
	 
	.082
	.101

	
	BW4: Convenience
	 
	 
	 
	 
	.039
	.501


The regression analysis indicates that the model predicting perfectionism is not statistically significant (F Sig. = .314), explaining only 1.8% of the variance (R² = .018, Adjusted R² = .003). None of the independent variables—entertainment, content, family & friends, or convenience—show a significant effect on perfectionism (all p-values > .05). This suggests that these factors do not meaningfully predict perfectionism, and other variables outside the model are likely more influential.
REGRESSION MODEL 3
Table 11: Regression model 3 between dimensions of Binge Watching (BW) and Perfectionism Academic Procrastination (AP)
	Dependent Variable
	Independent Variable
	R
	R2
	Adjusted R2
	F Sig.
	Unstandardised Coefficient (B)
	t Sig.

	Task Aversion
	Model
	.234a
	.055
	.041
	.005b
	2.534
	.000

	
	BW1: Entertainment
	 
	 
	 
	 
	.181
	.044

	
	BW2: Content
	 
	 
	 
	 
	-.119
	.214

	
	BW3: family & friends
	 
	 
	 
	 
	-.096
	.144

	
	BW4: Convenience
	 
	 
	 
	 
	.217
	.005



The regression analysis shows that the model predicting task aversion is statistically significant (F Sig. = .005), explaining about 5.5% of the variance (R² = .055, Adjusted R² = .041). Among the predictors, entertainment (B = .181, p = .044) and convenience (B = .217, p = .005) have significant positive effects, indicating that higher levels of these factors are associated with greater task aversion. However, content (B = –.119, p = .214) and family & friends (B = –.096, p = .144) are not significant predictors. Overall, while the model explains a modest amount of variance, entertainment and convenience emerge as meaningful contributors to task aversion.
Summary of Findings:
· The patterns in which binge-watching and its relationship with academia are associated among university students were clear as per the results of the present study.
· Four key factors were dependent on binge-watching: entertainment, content, family and friends, and convenience.
· Three factors were identified for academic procrastination: self-handicapping, perfectionism, and task aversion.
· The data set performed well in factor analysis which indicated the interest of factors.
· Students who binge-watched were significantly more likely to engage in self-handicapping.
· The recreational and relational (family and friends) motives of binge-watching were also positively associated to self-handicapping tendencies, indicating that gratification derived from the activity and peer-based watching contribute to academic procrastination.
· No significant association was detected between binge-watching and perfectionism-related procrastination, suggesting that perfectionism functions unrelated to viewing behaviours.
· Entertainment- ad convenience-binge-watching was positively related to task avoidance, and students who binge watch for enjoyment or it said they don’t want to think are going to be the ones that avoid completing very demanding homework tasks.
· Generally viewers liked to binge-watch, with certain types of it leading to procrastination.
· However, the effect of binge-watching on academic procrastination is weak such that there are other psychological, behavioral, and situational factors also mediating this association.
CONCLUSION
The study determines that binge-watching is a extensive practice among university students and holds a quantifiable connection with academic procrastination. While not the only determinant of academic postponement, binge-watching contributes notably to procrastinator behaviours such as self-handicapping and task aversion. Entertainment-driven and convenience-based viewing tendencies emerged as crucial influences, indicating that students who engross in streaming for pleasure or ease tend to postpone academic tasks. However, binge-watching was found to have no significant relationship with perfectionism-related procrastination, suggesting that different psychological mechanisms drive that form of adjournment. Overall, the analysis underlines that digital habits, mainly binge-watching, can subtly corrode academic self-regulation, yet they work within a broader frame-work that includes motivation, personality, and environmental factors.
SUGGESTIONS
To foster a healthier relationship with digital media, schools should invest in initiatives that educate students about the potential cognitive and emotional fallout of excessive streaming, emphasizing the importance of moderation in their media diets. By offering workshops on time management and self-regulation, educators can empower students to prioritize tasks, avoid procrastination, and develop a sense of control over their schedules. Meanwhile, parents, teachers, and counselors can play a pivotal role in promoting mindful media consumption by encouraging students to approach their viewing habits with intention and purpose, rather than succumbing to the temptation of mindless binge-watching. Further research is needed to unravel the complex interplay between binge-watching, personality traits, academic motivation, and stress levels, which can help shed light on why some students are more prone to procrastination. To gain a deeper understanding of how digital entertainment habits influence academic performance over time, researchers should embark on longitudinal studies that track students' behaviors and attitudes, complemented by qualitative analyses that provide rich, nuanced insights. Ultimately, policymakers in higher education have a unique opportunity to shape the digital landscape by incorporating media literacy programs into student orientation and counseling services. By doing so, they can cultivate a culture of responsible digital engagement, where students are equipped with the skills and knowledge to navigate the vast expanse of online content in a way that supports their academic success and overall well-being.
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