



Instructional Strategies and Challenges in Teaching English Reading in Tanzanian Public Primary Schools
Abstract
The study sought to explore the teachers' experiences in teaching reading skills to pupils whose English language was considered a third language, to identify the instructional strategies they use in the classes, and to evaluate the challenges they encounter in teaching reading skills in Tanzanian Public Primary Schools. The study employed a qualitative case study research approach and semi-structured interviews with 10 Standard III teachers in five Mbarali schools. The teachers were selected using purposive sampling. Data were thematically analyzed. The study revealed major practices in the form of teacher-centered approach, questions and answers, providing notes, subject revision, remedial lessons and dividing pupils into morning and afternoon sessions are used by teachers to teach the reading domain. The findings also revealed major challenges in teaching reading skills that include lack of in-service teacher development, insufficient teaching resources, lack of qualification of English teachers, teaching large classes, and teachers' low proficiency in speaking English.  The study recommends continuous in-house capacity building for English teachers, mainly through seminars, conferences and workshops, to improve their instructional skills and English proficiency as well as the need for a learner-centered approach to teaching reading skills. The study implies that teachers should receive training in teaching English reading and they must motivate learners to engagement in class reading activities and adopt effective approaches for teaching English. The major limitation of the study was the issue that English in Mbarali is considered a third language. 
Keywords: instructional strategies, reading skills, public primary schools, Mbarali schools, case study.
Introduction
Although the English language is significant worldwide, teaching and learning English has proven
challenging in many different parts of the world. Various studies have identified potential
challenges affecting the teaching of English in different contexts. For example, a study in Vietnam,
Thailand and Indonesia revealed that pupils in countries where they do not speak English
frequently experience problems associated with pronunciation, speaking, writing and reading.
Furthermore, pupils' exposure to other languages before learning English was reported to affect
the learning of English by the pupils whose mother tongue was a language other than English
(Abdulameer Mohammad & Hasbi, 2021). Similarly, in their study, Karademir and Gorgoz (2019)
found several factors that affected the development of the four fundamental language skills of
pupils, including inadequate class time, lack of ongoing professional development and training for
teachers, lack of pupil motivation, linguistic backgrounds of pupils, and the medium of instruction
in schools. To draw attention to the global learning crisis, the World Bank and the UNESCO Institute for Statistics introduced the learning poverty index in 2019. The SDG 4 aim of universal quality education for all by 2030 is far from being met and frequently not on track, due to high rates of learning poverty, which are an indicator that schools are not doing enough to ensure that children acquire essential foundational skills. In Tanzania, English is taught as a foreign language in primary and secondary education and as one of the subjects in public primary and secondary schools (Ministry of Education, Science and Technology [MoEST], 2019). Given its strong position in Tanzania, English should be taught in primary schools to facilitate the development and acquisition of the four language skills, including reading skills among the pupils. The study sought to explore the teachers' instructional strategies and challenges in the teaching of English language in Tanzania's public primary schools.
Background
Large class size in Tanzania is among the challenges of English language in public primary schools (Ngussa, 2015; Elibariki, 201; John, Vuzo & Mkumbo, 2020; Joseph, 2015). Another issue related to large-sized classes is insufficient learning materials, compared to the number of pupils (Elibariki, 2017; Ngussa, 2015) concerns the resources they require Unavailability and insufficient funding of teaching materials in rural schools are informed as another hindrance for teachers (Hungi et al., 2017). The low ability to use the English language, in speaking and the level of confidence of English teachers in the classroom makes it difficult for pupils to understand the English language. Most English teachers use mixed codes while teaching in classes (Souriyavongsa et al., 2013). Poor English language background for teachers leads to extensive use of the mother tongue in the teaching and learning process (Elibariki, 2017; Tiruneh & Gudeta, 2017). 

Moreover, it is found that the primary education curriculum in Tanzania does not accommodate multi-literacy competencies (Komba & John, 2015). The major languages of communication in rural areas are the native language; hence Teachers often communicate with the pupils in their mother tongue. This problem is identified by Pal et al. (2016). Accordingly, the use of the national language (Kiswahili) as a medium of instruction in public primary school leads to difficulties in acquiring English competencies skills among pupils (Komba & Bosco, 2015).  After completing Standard II, children can learn to read and reading proficiency is necessary for academic achievement. Children who fail to acquire reading skills in the early grades (Standards 1–3) are at risk of falling behind in reading and other courses, repeating classes, and ultimately dropping out. 
Early childhood education in low-income nations has historically been the subject of scant research. In order to gauge a child's first reading abilities, EGRA was created. To be more precise, EGRA was designed to evaluate the language and reading abilities that have been found to be essential for developing into fluent readers who understand what they read. EGRA can provide information regarding early reading proficiency to Ministries of Education, donors, educators, and parents by evaluating pupils' understanding of the alphabetic principle, decoding abilities, oral reading fluency (ORF), and comprehension of written and spoken language. The EGRA exam may help educational systems set standards and create curricula to best address the requirements of children learning to read because of its direct connections to the abilities necessary for successful reading achievement.
Problem Statement
The Tanzania education system embraces the teaching of English language to the pupils at different levels of education. The school English curriculum in Tanzania stipulates that English should be studied as a compulsory subject in public primary schools and should be the language of instruction (LOI) at the secondary school level (MoEST, 2019). Reading English is a significant skill that furthers the development of pupils’ in various academic tasks, including helping them in decoding texts, expressing their own ideas about written materials especially in the context where the examination system is largely paper-based. Despite this significance, the teaching English language reading skills in public primary schools has been a recurring problem, as many pupils graduate Standard VII with minimal skills of reading, writing, or speaking in the English language (Mmasa, 2016; Uwezo & Twaweza, 2019). According to various studies conducted over the years in primary schools in Tanzania (Mmasa & Anney, 2016; Mkumbo, 2011; Amaka, 2021 & Lugongo, 2015) many primary school pupils seem to lack the basic skills of the language like an inability read fluently. This is a great concern as those pupils who manage to join various secondary schools where the language of instruction changes to English, are serious challenged by the language factor in the course of their learning (Uwezo & Twaweza, 2019). Therefore, the high number of pupils completing Standard VII with little skills of using English language means that there is a serious problem facing learning English language in most of public primary including those found in specifically in Mbarali district. A study conducted by Mmasa (2016) found that there were serious reading problems in public primary schools where by about  54% of standard three pupils were not able to read. Uwezo assessed reading skills of the pupil and found that reading English skill proficiency remained low among primary school pupils.  It was specifically found that only 15% of Standard III pupils were able to read English in the study area. Age-specific data also confirmed a decline in English proficiency among primary school pupils in recent years. For example, Uwezo (2014; 2015) have been reporting on the primary school children’s low level of language literacy including that of Standard III children being unable to read basic English language text (Uwezo (2012, 2015).
Objectives of the study
i. [bookmark: _Toc129634625][bookmark: _Toc129891786][bookmark: _Hlk117107462][bookmark: _Hlk113000618][bookmark: _Hlk117082050][bookmark: _Hlk112402966]To examine instructional practices teachers use in teaching English language reading skills in Tanzania public primary schools.
ii. [bookmark: _Toc129634626][bookmark: _Toc129891787]To evaluate the challenges teachers face in teaching English language reading skills in Tanzania public primary schools.
iii. [bookmark: _Toc129634627][bookmark: _Toc129891788]To explore the strategies for improving teaching English language reading skills in Tanzania public primary schools?
Literature Review
Karademir and Gorgoz (2019) argue that English is the language that serves as a communication tool in different spheres of life among the people in the globalized economies. Therefore, the importance of learning and mastering English should be understood by both developed and emerging nations. People around the world must study English as an international language. So teaching English has been an important issue in countries where it is not first language (Susiyanti, 2019). Despite the different factors which might have affected the teaching of English in different countries, it has been made part of educational provisions as well as an important subject in primary education in different countries like Tanzania (MoEC, 2019).
A study by Muhamadamin (2021), conducted a study in Iraq, argued that teaching English as a foreign language was a difficult endeavor, especially when done in contexts where the English language has a very limited purposed syntax. The school's infrastructure, staff, and pupils all contributed to a multitude of difficulties. For the pupils the study indicated that they had limited language skills, poor focus, and lacked learning resources.  On the other hand, the teachers’ reported challenges included the perceived short duration of teacher preparation; they lacked the necessary competencies to teach the language and a lack of professional development in English language teaching.
In African countries, teaching English language to the mastery has also seen a problem, due to its different patterns. For instance, similar to Tanzania education context, in Ethiopia English is taught as a compulsory subject in primary schools and it is a language of instruction at the secondary level and in higher education (Geberew et al., 2018; Girma et al., 2019; Tiruneh & Gudeta, 2017). The study done in Ethiopia by (Muhamadamin, 2021) found the basic background knowledge deficiencies, a lack of speaking practice, the usage of the mother tongue, a fear of making mistakes, a lack of enthusiasm in speaking, were among factors lead to difficulties of English acquisition among pupils in that country. Anambra (2020) conducted a study in Nigeria and found, among other things, that the primary In Nigeria, according to various scholar estimates of Nigerian indigenous languages, the multilingual nature of the country has made it hard for pupils to learning English language, hence its gradual to growth in that country (Joda et al., 2019; Michina & Iskandar, 2019; Uwen et al., 2020). In East African countries like Uganda and Kenya, the teaching of English language has been reported to be constrained by different challenges. For example, (Ssentanda, 2014) conducted a study in Uganda where it was found that, the various ways that the language-in-education strategy was being implemented as well as the variety in the nature and quality of the reading pedagogy used in the early years differed between the various geographical locations. In Kenya, similar challenges were reported by (Athiemoolam & Kibui, 2013) that, many Kenyan pupils had problems with vocabulary and comprehension, which had an impact on their ability to speak English. Additionally, in Burundi, the education policy in the country allows four languages to be used in the education system. This situation has led to pupils’ difficulty in understanding the English language. For example, (Nsengiyumva & Nakijoba, 2022) suggested the  linguistic separation over language transmission
Tanzania like any other African countries, is the home to over121ethnic groups, each with their own native language (Note, 1980). The United Republic of Tanzania (URT) has a multi-ethnic population with over 125 different ethnic communities. Before colonialism, Tanzanians spoke not less than 127 native languages that differed between one tribe to another (Swilla, 2009). In this period, there was no formal education system, which would have forced them to have a single language to unite them. In that time, children learned by doing, imitating things done by adults. According to  Etling (1993) informal education  is viewed as the truly authentic way in which individuals acquire attitudes, values, skills and knowledge from everyday experiences and from the educational influences and resources in their environment, from family and neighbors, from work and leisure, as well as from the marketplace.
The primary school is the point at which proper foundation should be established for the acquisition of basic literacy skill (MoEC, 2019). The skills are derived from the process of reading skills dictate performance in other disciplines (Enighe & Afangideh, 2018). Being literate ensures success, acceptance, employment, and interaction with people from different countries (Manty & Shah, 2017). Apart from its vital use of this language, the majority of Tanzanian children attend public primary schools, which lack necessary and functional instructional resources and facilities that would boost teachers' and pupils' reading activities (Yogi, 2017). Only a few children attend private nursery/primary schools (Mmasa, 2016). The Tanzania curricula for primary education have stressed the teaching of English language which reflect the intention to develop the four language domains of reading, writing, speaking and listening. For English language Syllabus (MoEST, 2019, p. 2), outlined a set objective of teaching and learning the English language subject at primary education in Tanzania as follows
i. enable pupils to express themselves appropriately using English in a given situation; 
ii. develop the pupil’s basic skills in listening, speaking, reading and writing through English language; 
iii. enable pupils acquire and use vocabulary through the four language skills; 
iv. enable pupils to acquire and apply correct English grammar; and, 
v. provide the pupils with a sound base for higher education and further personal advancement through English language use. 
Theoretical Framework
The study was guided by the cultural interactionist theory propounded by Lev Vygotsky
in 1978. According to Vygotsky (1978), people learn when interacting with others. The theory
views language learning and reading skills learning as successful when there is a dialogue between those involved. When teaching children, social interaction plays a significant role in the child's
learning. Based on this theory, pupils' acquisition of English reading skills is viewed as a social cognitive process in physical and social contexts (Vygotsky, 1978). The Zone of Proximal Development (ZPD) is a crucial concept to Vygotsky's theory. It refers to the difference between what an individual can do without and what they can do with the help of others. According to this theory, environmental factors play an essential role in learning; they include a child's culture and the role of those around an individual child. This means that successful learning of English reading skills depends on teachers providing appropriate learning experiences through scaffolding. Scaffolding refers to the process where a more knowledgeable person supports a less knowledgeable individual in doing tasks to develop the individual's independent skills in the long run. This equally applies to teaching English reading skills to early-grade pupils. In Tanzania's public primary schools, pupils start learning English at Standard III. At this grade, the pupils are essentially toddlers and this requires the teachers to build appropriate relationships with the pupils and support them in learning to read in English. Teachers are initially responsible for directing the entire dialogue. As pupils become comfortable acquiring the basic aspects of English reading skills, they can let go of control of the dialogue and gain more control over their language learning. The implications include that the teachers should have adequate knowledge of the English language and how to teach it to early graders, especially regarding reading skills.
Methods
Study Settings
The study was carried out in Mbarali District, located in the Mbeya Region of Tanzania. The
District is bordered by Iringa region to the north and Njombe region to the east. To the south, the
District is bordered by Mbeya Rural District, and to the west, it is bordered by Chunya District.
The main tribes are the Sangu, Hehe, Safwa and Bena. In addition, there are other sub-ethnic groups, including Baruchi, Sukuma, Wanji, Barbeig, Masai, Kinga, Nyakyusa, Ndali, and Gogo. Agriculture is the main economic activity carried out in the study area, where it is estimated that 83% of the population is engaged in agriculture. Mbarali district was selected for the study because most public primary schools in the District are located in areas where people often use their vernacular languages in daily communications. The main languages used by the people are Sukuma, Masai, and Sangu. The second language is Kiswahili, the national language that almost everyone speaks in Tanzania. English is considered a third language and is mostly used in academic circles. As a result, learners have been performing poorly in public examinations in the English subject. Most pupils who complete Standard VII struggle to read English texts confidently and consistently. 
Research Methodology
This study employed a qualitative case study research approach to explore teachers' instructional practices and challenges in teaching the English language in Tanzania's public primary schools. A case study design was employed, and data were collected from ten (10) Standard III teachers in five Mbarali schools. The ten teachers were purposively selected study and these were Standard III English teachers. These were selected purposely to respond to the questions about instructional strategies and challenges they encounter while teaching English. The study employed semi-structured interviews and observation techniques to collect the data. Probing enabled the researcher to obtain rich and detailed information from the participants on instructional strategies and challenges encountered while teaching English. Observation involved observing different issues such as classroom environments, the number of pupils in one class, the use of the English language outside and inside the classroom, the number of English textbooks, mastery of standard three reading skills, as well as practices employed by teachers in teaching English language. Themes were developed from the responses obtained from the participants. The analysis followed six steps for thematic data analysis (Braun & Clarke, 2006; Byrne, 2022). The researcher defined and described each theme, providing clear and concise explanations, incorporating relevant quotes and examples to illustrate each theme. For ethical reasons, pseudo names were used to ensure that participants remain anonymous and their responses remain confidential.

Findings and discussion
Demographic characteristics of the participants
[bookmark: _GoBack]Table 1 shows the description of the participants of this study. Data shows six (06) participants
were females, while four (04) were males. Based on the age and teaching experience,
most participants were above 20 years old and had 5 to 33 years of teaching experience, hence, they were rich sources of information based on their teaching experience on the strategies and challenges faced in teaching English language. The table also shows that two (02) participants indicated that they had Master's degree qualifications, while four (04) participants had Bachelor's degrees and another four (04) had Teaching Certificate qualifications. These qualifications can inform the teaching methodologies adopted by the teachers as well as strategies to use in the classroom.
Table 1: Demographic characteristics of the participants
	Pseudo name
	Gender 
	Age 
	Highest qualification
	Current position 
	Teaching experience  in years

	1
	Female
	42
	Teaching certificate 
	Standard III teacher
	20

	2
	Female
	54
	Teaching certificate 
	Standard III teacher
	33

	3
	Male
	44
	Bachelor’s degree 
	Standard III teacher
	18

	4
	Male
	36
	Bachelor’s degree 
	Standard III teacher
	13

	5
	Female
	55
	Bachelor’s degree 
	Standard III teacher
	22

	6
	Female
	38
	Bachelor’s degree 
	Standard III teacher
	16

	7
	Male
	26
	Teaching certificate 
	Standard III teacher
	5

	8
	Female
	39
	Master’s degree 
	Standard III teacher
	17

	9
	Female
	44
	Master’s degree 
	Standard III teacher
	21

	10
	Male 
	47
	Teaching certificate 
	Standard III teacher
	25


Source: Mbarali schools records, 2022
The biography of participants indicated in table 4.3 shows that data was collected from teachers of diverse background and experiences. This enhanced the collection of varied views on the subject. McKenna & Main (2013) is of the view that key informants perform professional roles in communities. 
Instructional Strategies used in Teaching English Reading in Tanzanian Public Primary Schools.
The objective was to establish the teachers’ instructional strategies in teaching English reading skills in Tanzania's public primary schools. Interviews and observations were used to collect the data. The findings revealed that teachers used teacher centred methodologies. 
Demonstration
Teachers use of real objects for sentence patterns that stand for concrete ideas. Teachers use demonstration for presenting words like toy or hat. Demonstration is used for sentence patterns that stand for concrete ideas. The teaching strategy includes the teacher doing the demonstration and learners practicing with feedback from the teacher
Narration
The teachers use story telling to motivate the learners to read the passage that would be assigned and then to write a response. Narration of is frequently. Even though the method is not very effective, I occasionally read the sound letters to the pupils and then let them dictate their writing for their exercises. They are obliged to do this because there aren't enough writing chalks available. (Participant #8)
Read and Say
The teachers allow learners to read a paragraph written on the blackboard and respond orally to written questions. After a given amount of time, the teacher asked children to read their written responses and lead a discussion relating to their responses. 
Lecture method
The study found that most teachers used teacher-centered approaches. The teacher adopts the role of the major speaker and treats the pupils as passive recipients of the knowledge being taught since the teacher believes the pupils to be capable. The study also revealed that limited textbooks force teachers to rely on a teacher-centered rather than a learner-centered approach. 
Question and Answer
The study found that teachers use questions and answers to encourage pupils' critical thinking, which takes the form of asking and answering questions in class. The teacher ascertain whether the pupils understand the content presented by asking them several questions and getting their feedback. This study discovered that questions and answers are used as teaching strategies because they reflect and foster pupils ' expressive abilities, attitudes, personal struggles, and backgrounds. Remedial lessons
The study found that teachers use this time for remedial lessons when there is no scheduled or prescribed lesson. The study revealed that the lessons happen when pupils are taking a break or leaving for home after school. This survey demonstrates that rather than taking a break or departing early to spend time with their families, most teachers spend more time learning about the prerequisites of their pupils. 
The Challenges Teachers Face in Teaching English Language Reading Skills in Public Primary Schools
Seven themes were developed from the findings. An inadequate learning environment, impacted by the quality of teachers, inadequate literacy teaching skills, overcrowded classes, and lack of financial resources, leads to difficulties in ensuring that poor pupils are also given the opportunities to master reading, writing and numeracy skills in school. 
Overcrowded classrooms
It was revealed that overcrowded classrooms present the challenge that hinders teaching and the learning of English.  It was established overcrowded classrooms does not only affect literacy acquisition, but also for the entire teaching and learning process. For example, one class had 120 pupils with two streams A and B in the same class.
Lack of adequate teaching and learning resources
The study found that inadequate teaching and learning facilities was one of several hindrances impacting effective literacy acquisition among pupils. Most of the teachers revealed that the available books do not sustain standard book-child ratio of 1:2. Teachers admitted to using books for the old curriculum. English teachers frequently lament their inadequate teaching and learning materials. For instance, there were not enough English textbooks for each pupil, making it difficult for them to promote learning during downtime, such as homework assignments. The issue was noted to be quite significant in the public primary schools in the Mbarali district. The availability of textbooks is still severely insufficient, and reading books are even less common in families and classrooms. In addition, many societies do not regularly practice reading since they have rich oral traditions. It was quoted that “For instance, I have one book to teach and five others for a class of 179 kids. I always have to write all the exercises on the board, and sometimes I have to write the entire tale on the board so all the pupils can read it. (Participant #1).
Poor Teacher English Competencies
The study results showed that the teacher's competency is an essential factor in the teaching process. Because many teacher-training institutions do not have a solid foundation for preparing teachers to be subject-matter experts, when English teachers were interviewed (most of whom teach standard three), they sought to explain why the concept of competency appeared strange to them. As one of the participants said, “Certified teachers at our school do not provide teaching of English language reading skills at standard three. As we believe older teachers can better handle young pupils in class, we simply select the oldest teacher among us to teach those classes. (Participant #6)
Another participant narrated that:
I did not study to teach English when I attended teacher's college, but as soon as I was hired and assigned to this work, I was responsible for teaching lessons that included the English subject. When I tried to request an exchange, I was informed that any teacher should be able to teach any subject, so I was forced to teach and am still teaching a subject that I have no real expertise in. (Participant #4)
Poor use of English Language as a medium of instruction
Based on the observations, most English teachers struggled to use the language effectively throughout their instruction. They were blending in the well-known language of Kiswahili. One participant was quoted saying even though I teach English, I cannot speak the language; therefore, when I instruct pupils, I must use a language that every pupil is familiar with and can comprehend. I always teach it in Swahili so that the pupils can understand the meaning of those phrases in their native tongue. (Participant #7)
Based on the evidence provided above, it is evident that teachers themselves lack sufficient knowledge and comprehension of the English language. Because native languages are dominant in some areas, teaching English can be difficult because locals prefer to use their mother tongues. As a result, the teacher must first translate the lesson into the native tongue before explaining it in Kiswahili, the country's official language.
Pupils Not Prepared to Learn English
The results demonstrated that many pupils select some intriguing subjects and give them more attention than others. It was quoted that: For standard three pupils, English is a challenging topic, so many pupils are not prepared to pay attention to learning to read or write. As a result, I must exert a lot of force when teaching in classrooms to assist kids in developing their reading skills. For instance, when instructing pupils to pronounce a certain letter or word. (Participant #7)
This is further supported by the observation, which was intended to evaluate the classroom environment during an English session. While the teacher presented material to the class, some pupils just whispered, others simply asked questions, and others left without a purpose. 
Lack of exposure to or practice in speaking English Language
Teachers also cited the lack of practice in speaking English Language among learners as a major contributing factor to the high failure rate in reading. One of the participants noted: “The learners at our school have a poor background of English Language communication. They are deprived of the language and cannot even construct meaningful sentences in English. (Participant #7)
Another teacher also expressed a similar sentiment when she said:
English Language is not taken seriously in these areas. People just speak Swahili, and everything is done there. So, it becomes difficult for learners to understand English. (Participant #6). During the interviews, another teacher also said that this limited exposure to and lack of practice in speaking English among learners was caused by teachers of other subjects who were teaching using the vernacular languages as a medium of instruction. This participant revealed that as teachers of English Language and their learners, they no longer benefitted from teaching other subjects.
Strategies for improving teaching English language reading skills in Tanzania public primary schools
[bookmark: _Toc129891855]The following themes were formed out of the findings of the study.
Choral Drill
In choral drill the learners all chant together following along as the teacher leads. It is the repeating of poems, nursery rhymes, the alphabet, an alphabet song, sentence patterns, and vocabulary lists. Children repeat the melody and rhythm. Sometimes it is in unison with the teacher and sometimes in an echo pattern. 
Pictorial Illustration
Pictorial illustration is the use of blackboard drawings, diagrams, photographs, maps and textbook illustrations. These are used for presenting words and structures that stand for concrete ideas. Illustrations can be used for words cake, snake, gate, face, table, chair, and crayon. 
Professional Teacher Development
[bookmark: _Toc129891856]Teacher development is one way to increase their innovation in teaching. Both pre- and in-service training can assist teachers in implementing effective reading instruction strategies. These programs can illustrate particular pedagogical skills, such as teaching alphabetics and understanding, through both in-person and technology-enabled remote learning techniques. The English teachers can attend online training or training of teachers carried out by institutions or official agencies or from the education service. Some training provide teachers with information about literacy theory, teaching strategies, and assessment methods. This can be done in combination with coaching that can improve teacher professional development through allowing teachers to apply new information and engage with experts. Effective teaching resources should complement the knowledge base, and support and encouragement from educational systems for professional development to have a beneficial impact
Focus Groups
The focus groups makes it easier for a teacher to walk about and check on how well pupils are doing academically. The teachers indicated that group conversations enable hesitant pupils acquire self-confidence and express themselves freely throughout the teaching and learning processes. Teachers can divide the class into appropriate reading groups, allow the pupils to read and pronounce the letters correctly, and only intervene if necessary. According to the study, group discussions can be used to address the issue of a textbook shortage while also ensuring that pupils have access to the necessary information at all times. One participant said
"Group conversations are an effective teaching strategy because they encourage pupils to continue discussing and supporting one another even though the teacher should always be ready to help. It makes the teacher pleased to select the most talented pupils in the class to assist their friends since they would have learned that other pupils are more adaptive and free when chatting with their peers.”
[bookmark: _Toc129891857]Reducing overcrowding in the classroom
The teachers advocated for the division of large classes in order to facilitate teaching and learning in the classroom. They are able to practice teaching effectively because of the potential small class size and the availability of free time. When there are few people in the class, the teacher can move around to assist learners, particularly slow pupils. One participant argued, "The teacher can take advantage of the small classes and help the pupils who have trouble learning. The teachers become aware of the kind of pupils they are interacting and it also promotes pupils' comfort during lessons, which enhances teachers’ ability to teach in general.”
[bookmark: _Toc129891858]Energizing and Inspiring Pupils Approach 
The findings of the study showed that teachers feel that when pupils perform well on prescribed homework, examinations, and exams, teachers should encourage them by giving them gifts. One of the teaching strategy is to use speeches or other thrilling, intriguing, and entertaining activities. A teacher needs to use creativity to deliver a lesson to engaged pupils in a way that is both impressive and intellectual. Furthermore, English language reading skill can also be taught through song, which also makes teaching and learning easier. It might aid in the development of verbal abilities and mental stimulation, especially if the song is succinct and uncomplicated. However, the song's meaning should be simple enough for both teachers and pupils to grasp. Music can help pupils learn pronunciation, vocabulary, and sentence structure, which leads to improved efficiency. Thus, as one of the teachers stated, a song can inspire pupils to learn again.
[bookmark: _Toc129891859]External Resource Person 
The teachers indicated that any lesson taught by a guest in any school may introduce pupils to new concepts, information, and abilities. A substitute teacher can respond to them without pausing at the same time. This is as a result of the guest teacher's brief teaching period. For instance, a guest teacher may only visit pupils once a year if they are invited, and they may not even meet for the entire academic year. Reading coaches can be invited to visit the classes on a regular basis to help the learners, observe instruction and offer feedback. Thus, it might be both the first and last meeting, at which everyone would be excited to meet new people and learn new things. As a result, it boosts the spirits of both the visitor and the pupils, according to one of the PS1 teachers who said:
Conclusion and recommendations
The study involved five public primary schools: Kanioga Primary School, Kangaga, Mayota, Lyamile, and Nyeregeti. The schools were chosen because they are in areas where local communities prefer using their mother tongue, even for teaching and learning purposes. The teaching of English in public primary schools begins in standard III. Thus, the study required English teachers who teach early or initial English pupil classes to address the daily challenges of teaching English language reading skills. The study revealed that different instructional strategies such as a teacher-centred approach, questions and answers, providing notes, remedial lessons are used by teachers to teach the reading domain. The findings also revealed different challenges in teaching reading skills to early classes in public primary schools, including lack of qualification of English teachers, large number of pupils in a class, and teachers' lack of confidence and interest to teach. The study concludes that teaching English is one of the dominant international languages that should be highly emphasized from kindergarten levels to enable pupils to grasp basic English knowledge and skills. The study highlights the need for a learner-centered approach to teaching reading skills. The study also recommends continuous capacity building for English teachers, mainly through seminars, training, and workshops, to improve their instructional skills and efficiency. The results of the study can be used to guide policy and provide resources to close the appropriate gaps, such as educating teachers on how to teach reading effectively, stocking classrooms with books, encouraging community support for reading, and resolving policy obstacles.
Limitations
[bookmark: _Hlk197682619][bookmark: _Hlk180402183][bookmark: _Hlk183680988]Most public primary schools in the District are located in areas where people often use their vernacular languages in daily communications. The main languages used by the people are Sukuma, Masai, and Sangu. People who reside in rural areas frequently speak their native languages. English in Mbarali is considered a third language and is mostly used in academic circles. 
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